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MECLIS CELSE ZABITLARINDA TARIH TEMELLI METAFORLAR UZERINE BiR
INCELEME (1920-1923)

Yasar Oziicetin
Ahi Evran Universitesi

XIX. ve XX. yiizyil ile birlikte hedefleri ¢esitlilik géstermeye baslayan, propaganda ve
araclar1 giiclenen “Sark Meselesi”, Batinin emperyalist yoniinii gizli tuttugu, hiimanist bir
zihniyetle hareket ettigini sdyledigi, bir plan ve politika igerisinde yerini almistir. Yeni
Tiirkiye Cumhuriyeti Devleti’nin kurulusunu olusturan Milli Miicadele doneminde de Batili
devletlerin tatbik ettikleri siyasi politikalar devamlilik gdstermis, nihai hedef olan “Tiirklerin
Anadolu’dan tamamen c¢ikartilmasi” bir firsat olarak goriilmiistii. Ancak, farkli goriis ve
inanclar1 bir ¢at1 altinda toplayan Biiylik Millet Meclisi acilmis, igte ve dista her tiirlii giicle
mesgul olunurken, kanunlar ¢ikarilip, kararlar alinmis, iilkenin bagimsizlig1 ve milli iradenin
tecellisi gozetilmisti. “Benzetme” ile yakin bir anlam tasiyan “metafor”, bilinmeyeni bilinene
aktarmak suretiyle agiklamak ya da nitelikleri bir gergeklik diizleminden bir bagkasina
aktarmak suretiyle is gbren bir s6z ya da goriintii araci, dogrudan dogruya veya niteligi
anlatilmak istenen nesnenin bir baska nesneye dayanilarak, onunla benzerligi ortaya konarak
anlatilmas1 olup, TBMM Birinci Donem (23 Nisan 1920-16 Nisan 1923) miizakerelerinde de
tesadiif edilmis, tesadif edilen bu metaforlar arasinda tarih temelli olanlar genis bir yer
tutmustur. TBMM iiyeleri, miizakere ettikleri hususlar iizerinde yaptiklar1 metaforlarla
konunun ya da kanunun istikametini degistirmisler ve ¢ogu zaman kanunlarin kabul ve ya
reddinde 6nemli rol oynamislardir.

Anahtar Kelimeler: TBMM Birinci Donem, Tarihi Olgu, Tarihi Olay, Miizakerelerde
Metafor
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TARIH OGRETMENLERININ TARIHSEL DiL KULLANIMI

Erhan Metin
Dicle Universitesi Ziya Gdaklap Egitim Fakiiltesi

Bu ¢alismanin amaci, tarih egitimi ve dil iligkisini, tarih egitiminde kullanilan tarihsel
dilin niteliklerini 6gretmenlerin kullandig1 tarihsel dil boyutuyla inceleyerek tarih derslerinde
ogretmenlerin kullandig1 tarihsel dilin niteliklerini farkli yonleriyle ortaya koyabilmektir.
Ayn1 zamanda 6gretmenlerin kullanmakta olduklar: tarihsel dilin nasil incelenmesi gerektigi
veya incelenebileceg§i hususunda tarih egitimi alaninda 06zgliin bir model ortaya
cikarabilmektir. Arastirma betimsel arastirma modelinde yapilmistir. Arastirma verilerinin
toplanmasinda literatiir taramasi, gézlem calismasi ve goriisme teknikleri uygulanmistir. Bu
veri toplama teknikleri neticesinde elde edilen veriler nicel ve nitel veriler olmak {izere tasnif
edilmistir. Nicel verilerin analizinde SPSS 16.0 programi kullanilirken, nitel veriler igerik
analizi yontemi ile c¢oziimlenmistir. Arastirmanin tarith Ogretmenlerinin tarihsel dil
kullanimlarin1 tespit edebilmek icin dort farkli okul ve bu okulda gérev yapan dokuz farkl
ogretmen orneklem olarak almmistir. Cankirt Anadolu Lisesi, Anadolu Ogretmen Lisesi,
Anadolu Ticaret Meslek Lisesi ve Anadolu Teknik Lisesinde gérev yapmakta olan dokuz
tarih 0gretmeni ile gozlem g¢aligmasi gergeklestirilmistir. Bu ¢alisma hem gozlem formlari
hem de ses kayit cihazlar1 yardimu ile kayit altma alinmigtir. Ogretmenlerin sinif igerisinde
tarihsel dil kullanimlarina ait veriler bu gozlem caligmasinin sonucunda elde edilmistir.
Ayrica 0gretmenlerle goriismeler yapilmis ve bu goriismelerde kayit altina alinmistir. Tarih
ogretmenlerinin tarihsel dil kullanimini belirleyen unsurlarin neler oldugu tespit edilmistir.

Anahtar Kelimeler: Tarih Egitimi, Dil, Tarihsel Dil, Tarih Ogretmeni
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YAKIN DONEM TARIHININ OGRETiMi: PROBLEMLER VE ONERILER

Fatma Acun
Hacettepe Univesitesi

Yakin donem tarihi tanimi, kapsami ve niteligi oldugu kadar ¢alisma metoduyla da,
uzak donem tarihinden farkli bir ¢alisma sahasidir. Bu durum, yakin donem tarihinin
ogretilmesini de farkli kilmakta ve bir dizi unsurun Ogretim siirecine dahil olmasini
gerektirmektedir. Bildiride once, yakin donem tarihinin tanimi yapilip, kapsami ve belirgin
nitelikleri, uzak donem tarihi ile karlilastirmali olarak verilecektir. Ardindan, Yakin dénem
tarthinin kapsadigi zaman dilimi ve bu zaman diliminde, 6grencilere 6gretilmesi miimkiin
olan kisim iizerinde durulacaktir. Akademik manada, yakin donem tarihini “diin”e kadar
getirmek miimkiindiir. Ancak, 6gretim, bu esnada da ortadgretim diisiiniildiigiinde, bu anlamli
ve miimkiin gériinmemektedir. O halde, ortadgretim diizeyinde yakin tarihin 6gretilmesinde
hangi doneme kadar gelinmelidir sorusu bagli basina bir problemi teskil etmektedir. C6ziim
aranirken de, yakin donemin, siliregelen, olusum halindeki tarih olma niteligiyle, ortadgrenim
diizeyindeki Ogrencinin diisiince ve kavram diinyas: birlikte degerlendirilmektedir. Yine,
akademik manada, yakin donemi en genis Ol¢ekte, diinya dlgeginde ¢alismak en uygunudur.
Diinyanin birbiriyle baglantili, kiiresel kdy haline geldigi giiziimiizde, bu miimkiin ve oldukca
anlamli goriinmektedir. Ancak, birbirine bagimli ve baglantili iilkelerden olusan gliniimiiz
diinyasinda, yakin donem tarihi, diinya c¢apinda etkili faktorlerin Ogretilmesi anlamina
gelmekte, bu da, ortadgretim diizeyinde ogretimde bir dizi smirlamalar1  giindeme
gelmektedir: Olgek genisledikge, 6grencinin diisiince ve kavram diinyasinda genisleme
olmakta ve sempati dogmakta fakat, kendisinden uzak olaylar ve toplumlar1 gerceklikten
ziyade kavramsal diizeyde algilamaktadir. Bu, sinirlamalardan birkagidir. Bildiride, bunlar ve
¢coziim Onerileri tartisilacaktir. Yakin donem tarihinin bir diger 6zelligi ise, heniiz olusum
halinde ve gegici nitelikte olmasidir. Bildiride, bu konu da tartisilacak ve akademik manada
oldukca anlamli olan bu durumun, ortadgretim diizeyinde karmasaya yol acacagi iizerinde
durulacaktir. Burada su soru akla getirilecektir. Tarih nedir ve tarihten ne beklenmektedir?
Tarih, her 6grencinin bilmesi gereken, nihayete ermis bilgi biitlinli veya temel olgular dizisi
olarak diisiiniiliip, bu bilgi yigminin 6gretilmesi hedeflendiginde; heniiz olusum halinde
olmasi1 sebebiyle, yakin donem tarihinin olgular1 tamamiyla ortaya ¢ikmamaistir, bu sebeple
ogretilecek bilgi kitlesi heniiz nihai seklini almamistir. Diger bir ifadeyle, 6grenciye
ogretilecekler, gecici mahiyette bilgilerdir. Fakat, tarih 6gretimi, tarihi bilgiye giris olarak
diistintildiiglinde, yakin donem tarihinin 6gretimi, tarihi diisiinceye giris anlamina gelmekte ve
giiniimiiz diinyasin1 anlamak i¢in tarihi diisiinceden istifade etmeyi ogretmektedir. Tarihi
diistince, gliniimiiz diinyasindaki olaylar1 kavramak i¢in pek c¢ok sorular sorulmasina imkan
vermektedir. Bu sorulari cevaplamak her zaman miimkiin olmasa da, giinlimiiz diinyas1
hakkinda anlamli sorular sorulmasi, onlar1 cevaplamaktan daha fazla 6nem arz etmektedir.
Yakin donemin 6gretilmesi de bu noktada anlamli olmaktadir. Bildiride yukarida temas edilen
noktalar iizerinde teorik tartigmalar yapilacaktir. Pratik diizeyde ise, MEB ortadgretim
kitaplarindan istifade edilecektir.

Tarih Ogretilirken, gegmis donem iizerinde durulmakta, son 60 yilin tarihine hig
deginilmemektedir. Bu durum, bilgi boslugu yaratarak, uzak gecmisi giinlimiize baglamada
sikinttya yol agmaktadir. Ortadgretim Ogrencilerini, yakin donemde cereyan etmis olan
olaylar hakkinda bilgilendirmenin gerekliligine dikkati ¢eken bildiride, yakin dénem tarihini
ogretmenin kendine has sikintilar1 ve yontemleri lizerinde durulmaktadir. Belli yontemler ve
sinirlamalar dahilinde 6gretildiginde, yakin donem tarihi bilgisinin, 6grencideki mevcut bilgi
boslugunu doldurarak, yakin ge¢mis ile giiniimiiz arasinda daha siki baglanti kurmasini
kolaylastiracagi iizerinde durulmaktadir.

Anahtar Kelimeler: Tarih Ogretimi, Yakin Dénem, Ortadgretim
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TARIHI KAYNAK OLARAK EVLIYA CELEBI MISIR'IN SEYAHATNAMESI ONEMI

Abdalaziz Awadallah
Ezher Universitesi, Beseri Bilimler Fakiiltesi

Tarihi Kaynak olarak Evliya Celebi Misir'in Seyahatnamesi Onemi Unlii seyyah-1
alem Evliya Celebi kiymetli eseri Seyahatnamesi’nin onuncu ve son cildi tamamen Afrika
kitasina ayrilmistir. Tarihi rivayetlere gore, haccettikten sonra Misir’a doniip Misir’in biiyiik
sehirlerini gezip gormiistiir. Nil Nehri’nin Misir i¢in ifade ettigi onemi gordiikten sonra
Misir’in hayati ve can damari olan Nil’in dogdugu yeri merak etmis ve bu biiyiik nehri takip
ederek ekvatora kadar gitmistir. Bunun i¢in, sézkonusu ciltte gezdigi yerler (bugiinkii tilkeler
olan) Misir, Sudan, Habesistan (Eritre ve Etopya), Somali, Cibuti, Kenya ve Tanzanya’dir.
Yine doniisiinde Sudan’dan Habesistan’a, oradan Somali’ye ge¢cmis, buradan da sahili takip
ederek Cibiiti lizerinden tekrar Misir’a gelmistir. Genel olarak Afrika toplumlart ve 6zel
olarak Misir ile ilgili ¢ok ilging ve genis bilgiler verir. Evliyad Celebi bu seyahat boyunca,
diinyanin en eski medeniyet merkezlerinden olan Misir ve dolayisiyla Afrika’nin o giinkii
yerlesik yerleriyle ilgili genis bilgiler vermis ve diinya devletlerinin kisa bir 6zetini yapmustir.
Bu tebligde, anilan kitaptan Misir’a ve Misirlilara dair cesitli yonlerden bilgileri sunup, tarihi
bir kaynak olarak degerlendirecegiz.

Anahtar Kelimeler: Tarihi Kaynak, Evliya Celebi, Seyahatname, Misir
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KIBRISLILIK BAGLAMINDA KUZEY KIBRIS TURK CUMHURIYETINDE TARIH
OGRETIMINDE KARSILASILAN SORUNLARA KESITSEL BIR BAKIS

Ulvi Keser
Atilim Universitesi Uluslararasi iliskiler Boliimii

Kuzey Kibris Tirk Cumhuriyeti 1983 yilinda kurulmasina ragmen bugiine kadar
ozellikle tarih ogretimi baglaminda iilke ciddi sorunlar yasamaktadir. Adada iki kesimliligi
savunanlar yaninda tek bir Kibris devleti ve sadece Kibrishilar oldugunu ileri siiren bir anlayis
$0z konusudur ve bu durum tarih 6gretimine ciddi anlamda yansimaktadir. Kibris Tiirk yakin
tarthinin 6gretimi, 6rnegin 1950 sonrasi verilen miicadele ve 1974 Kibris Baris Harekati en
hassas konular arasindadir ve genellikle gérmezden gelinmektedir. Bu ¢ercevede adada Kibris
Tiirkleri ve Rumlarin degil Kibrishlarin yasadig: tezi ise bu durumu iyice i¢inden ¢ikilmaz
hale getirmektedir. Bu arastirmada KKTC'de yasanilan tarih 6gretimi irdelenecek, bugiine
kadar yapilanlar ve uygulamalar ¢ercevesinde yeni alternatifler ortaya konmaya calisilacaktir.

Anahtar Kelimeler: KKTC, Tarih, Kibrishilik, Kibris
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ERMENILER, AMERIKA VE MILLIYETCILiK UCGENINDE TARIH EGITIMi

Celal Oney
Harran Universitesi

Anadolu'da meydana gelen Ermeni isyanlarinin nedenlerini arastirdi§imizda bu
nedenlerin arasinda milliyet¢ilik olgusunun 6nemli bir konuma sahip oldugunu goriiriiz. Bu
caligmamizda Ermeniler arasinda milliyetgiligin gelismesine zemin hazirlayan nedenler
arasinda Anadolu'da faaliyet goOstermis olan Amerikan Board (ABCFM) okullarinda
Ermenilere o6gretilen tarith derslerinin  etkisini incelemeye c¢alisacagiz. Calismamiza
Ermenilerin, Amerikan Board misyoner orgiitii tarafindan hedef kitle se¢ilmesinin nedenlerini
irdeleyerek baslayip sonraki siiregte Ermeniler i¢in agilan okullarda verilen egitimde
Erminlerin milliyetcilik akimina kapilmalari icin gerekli derslerden olan Ermeni Dili ve
Ermeni Tarihi derslerinin 6nemine deginecegiz. Bu derslerin Ermeni gengleri arasinda
Osmanli'ya duyulan nefretin ve ABD'ye duyulan sevginin kazandirilmasinda misyonerlerce
kullanildigin1 gérecegiz. Ozetle, Tarih dersinin bir milletin geleceginin sekillenmesinde nasil
rol oynadigini gozlemlerken yine ayni dersin donemin 6nemli bir giicii olan ABD'nin hem
Osmanli topraklarinda hem de Ortadogu'da kendisine etki alani yaratirken nasil kullandigina
taniklik edecegiz.

Anahtar Kelimeler: Tarih Dersi, Milliyetgilik, Ermeni Isyanlari, Amerikan Okullari,
Yabanci Okullar, Tarih Dersinin Onemi
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ART EDUCATION DURING ECONOMIC CRISIS

Rozmeri Basic
The University of Oklahoma

One of the greatest challenges in present-day academia is the area of art education and
how to, in economically trying time, institute the best way to educate our young generation.
As an administrator and educator, | face multi-layered problems: low enrolment of students in
art (including studio and art history) and budget cuts by state legislators. Therefore, this paper
will address issues relevant to these problems and open discussion regarding possible
solutions. My aim is to define a type of defense mechanism for educators to prevail during
critical times, when negative economic climate strongly influence the very source of stability
of programs which are predominately based on steady, if not high, enrollment of students
majoring in art. Therefore, it is expected that this discussion will bring a number of
constructive suggestions relevant to recruitment technique and creation of attractive job
possibilities for art graduate

Keywords: Art, Economic Crisis, University
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MESRUTIYET DEVRI OSMANLI TARIH EGITIMINE DAIR BiR KAYNAK:
MANASTIRLI MEHMET TEVFIK BEY'IN "OSMANLI TARIHI"

Galip Cag
Karatekin Universitesi

Osmanli son doneminde devleti kurtarmak i¢in ortaya atilan ¢Oziimlerden biri de
stiphesiz ki Tirkgiiliikk diisiincesiydi. Bu diisiince ile baslayan Tiirk¢ii diisiince sadece idari
manada degil egitim agisindan da 6nemli degisiklikleri beraberinde getirmisti. bu degisimin
onemli bir boyutu da egitim dilinde yasanan Tirkcelestirme c¢abasi idi. Mustafa kemal
Atatiirk'iin de 6grenim gordiigii Manastir Askeri Idadisi bu Tiirkcelestirme hamlesinden
paymi alacak, bizzat Atatiirk'iin tarih 6gretmeni Mehmet Tevfik (Bilge) de daha evvel
ogrencileri i¢cin hazirladigi tarih kitabin1 3. baskisindan itibaren Tiirkge ve ar1 bir dille
yenilemek zorunda kalacaktir. Bu ¢alisma bahsi gegen eserin dili, igerigi ve ortaya koydugu
fikirleri ile ifade edilen donemdeki tarih egitiminin durumunu ortaya koymayi, bir diger
boyutuyla da Mustafa Kemal basta olmak tizere o donem askeri 6grencilerinin bu ve bu tarz
eserlerin ortaya koydugu Tiirk tarihine dair fikirlerle ne sekilde bir Ogrenime tabi
tutulduklarina dair fikir vermeyi amaglamaktadir.

Anahtar Kelimeler: Atatiirk, Mehmet Tevfik, Osmanli, Mesrutiyet, Egitim
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EGITIM FAKULTESI OGRENCILERININ SAHIP OLDUKLARI TARIH BiLINCi
UZERINE BiR ARASTIRMA

A. Kiirsat Gokkaya
Gazi Universitesi Egitim Fakiiltesi
Aysegiil Tural
Gazi Universitesi Egitim Bilimleri Enstitiisii

Biling, dis diinyadan algilar, sezgiler araciligiyla alinan bilgi ve sezislerin dis diinya
hakkinda, dis diinyadaki olay, olgu, nesne, slire¢ hakkinda yargi, yorum yapabilme yetenegi,
giicii ve siirecidir (Oymak, 1997: 35). Tarih bilinci ise, bireyin tarihsel zaman i¢inde kendini
konumlandirabilmesi, sosyal olaylar1 bu konum ve konumun getirdigi degerler sistemi ile
olusan perspektiften yorumlayabilmesini saglayan zihinsel beceri olarak anlasilabilir. Daha
basit bir ifadeyle, “ge¢cmisin yorumu, giiniin algilanmas1 ve gelecek beklentisi” (Tekeli, 1998:
23) seklinde formiile edilebilir (Simsek, 2006: 70). Tarih bilinci, ge¢misin bilgisini, gilincel
bilgiyle ve her ikisini, gelecege yonelik bilinmeyenin bilgisiyle iliskilendirip yorumlama ve
degisim, doniisiim siirecini kavramaktir(Oymak, 1997: 35). Tarih bilinci kendiliginden ortaya
cikmamakta; zaman, mekan ve sartlara tarih bilgisi ile bakarak, goriileni yasanilan anin
degerleri ile yorumlayarak dogmaktadir (Birinci, 2004: 1). Tarihin, insan hayatinda nasil yer
aldig1 tespit edildiginde tarih bilincinin temellendirilmesi kolaylasir (Bigak, 1996: 50). Sonug
olarak Tarih bilincine sahip olmak, gecmis, bugiin ve gelecek baglaminda bireylerin tarihsel
stire¢ icerindeki yeri hakkinda bir farkindalik yaratmaktadir.

Bu arastirmada, Egitim Fakiiltesinde 6grenimlerine devam eden 6grencilerin sahip
olduklar1 tarithsel biling diizey ve egilimleri ile tarith bilgilerinin ortaya ¢ikarilmasi
amaglanmistir. Betimsel nitelikteki bu arastirmanin, 6grencilerin sahip olduklar tarihsel biling
diizeyleri ve tarih bilgilerinin, egitim ortamlar1 iizerindeki etkilerini anlayabilmek agisindan
onemli oldugu diistiniilmektedir. Arastirma 2011-2012 egitim-6gretim yilinda {iniversitelerin
cesitli 0gretmenlik programlarinda 6grenimlerine devam eden Ogrencilerden olugmaktadir.
Ogrencilerin tarihsel biling diizeylerini belirleyebilmek amaciyla Gékkaya (2001) tarafindan
gegerlik ve giivenirlik caligmalari yapilarak, hazirlanmis olan ‘Sosyal Bilgiler Egitimi Boliimii
Ogrencilerinin (Lisans) Tarih Bilinci Anketi’ ve arastirmacilar tarafindan hazirlanmis olan
‘Kisisel Bilgi Formu® kullanilmistir. Sosyal Bilgiler Egitimi Boliimii Ogrencilerinin (Lisans)
Tarih Bilinci Anketi, Egitim Fakiiltesi genelinde uygulanacagi géz oniinde tutularak, revize
edilmistir. Ogrencilerin tarihsel bilgi ve biling diizeylerini dl¢gmek i¢in kullanilan dlgek, 5°li
Likert Tipinde 20 maddeden olusup, dogrudan tarih bilinci egilim ve diizeylerini dl¢ebilme
ozelligine sahiptir. Olgek yoluyla elde edilen veriler, istatistiksel olarak degerlendirilerek
farkli degiskenler (cinsiyet, sinif, dogum yeri, aile tipi, anne-baba egitim durumu, gelir
diizeyi) acisindan incelenmistir. Istatistiksel analiz asamasinda anlamlilik degeri 0.05 kabul
edilmigtir. Arastirma siireci devam ettiginden, sonuclara iligkin bulgulara ve Onerilere tam
metinde yer verilecektir.

Anahtar Kelimeler: Biling, Tarih, Tarih Bilinci
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TARIH EGITIMINDE ORNEK BiR CALISMA: KULTUREL MiRASA DUYARLILIK
DEGERININ KAZANIMI

Hamza Keles
Gazi Universitesi
Aysegiil Tural
Gazi Universitesi

Kiiltiir, bir milleti digerlerinden farkli kilan yasam bicimleri, her milletin kendisine has
olan milli degerleri olarak tanimlanmaktadir (Ergin, 1986: 31-37°den Akt. Kolag, 2009: 20).
Kiiltiirel] Miras ise eski ¢aglardan giliniimiize kadar korunarak gelebilmis, tasinabilen ve
taginamayan, yer altinda veya yer iistiinde rastlanan eski yerlesim alanlarindaki evler, kamusal
yapilar ya da yapt kalintilari, ortak kullanim alanlari, o c¢aglarda yasayan insanlarin
yasamlarinda kullandiklar1 nesneler, tarihi ve sanatsal eserlerdir (Avsar vd, 2011: 1). Bir diger
deyisle kiiltiirel miras 6nceki nesillerin yarattiklar1 ve kusaktan kusaga aktardiklar1t maddi ve
manevi kiiltiir tiriinleri olarak tanimlanir (Tahir, 2007; Sahin, 2009°dan Akt. Cetin, 2010:
183). Egitimin en temel islevlerinden birisi, toplumda sahip olunan kiiltiirel mirasin birikimi
ve siirekliligini saglamaktir. Bu miras yoluyla her kusak, kiiltiir birikimi siirecini 6nceki
kusagin biraktigi yerden devralarak siirdiirebilmekte ve bu mirast korumanin getirdigi
sorumluluk bilincini tagimaktadir. Kiiltlir sayesinde dgrenciler; bir toplumun tarihsel siireg
icinde Trettigi ve kusaktan kusaga aktardigi her tiirli maddi ve manevi o6zellikleri
Ogrenebilmekte ve egitim-0gretim siirecini sahip olunan kiiltiirel miras birikimini koruma
duyarliligini kazanarak etkili sekilde siirdiirmektedir. (Ulusoy, 2009: 4).

Bu arastirmada, Ogretmen adaylarina kiiltiirel mirasa duyarlilik degerinin
kazandirilmas: amaglanmistir. Deneysel nitelikteki bu arastirmanin, 6gretmen adaylarinin
sahip olunan kiiltiirel mirasa duyarliliklarinin, egitim-6gretim siireci lizerindeki etkilerini ve
onemini kavrayabilmek acisindan 6nemli oldugu diisiiniilmektedir. Calisma grubu 2011-2012
egitim-ogretim yilinda iiniversitelerin Tarih Ogretmenligi boliimiinde dgrenimlerine devam
eden dgretmen adaylarindan olusmaktadir. Ogretmen adaylarina kiiltiirel mirasa duyarlilik
degerinin kazandirilabilmesi amaciyla aragtirmacilar tarafindan hazirlanmis olan ‘Kiiltiirel
Mirasa Duyarlilik Olgegi’ ve ‘Kisisel Bilgi Formu® kullanilmistir. Ogrencilerin kiiltiirel
mirasa duyarlilik degerini kazanabilmelerine yonelik olarak tasarlanan Olgek, 25 sorudan
olusmaktadir. Olgekte yer alan sorularda, dort celdirici ve bir dogru secenek bulunmaktadir.
Her dogru cevap icin 1 (Bir) puan verilitken, yanls cevaplar ise 0 (Sifir) puanla
degerlendirilmistir. Ogretmen adaylarmin &lgme aracindan alacaklar1 puanlar en diisiik 0
(Sifir), en yiiksek ise 25 (Yirmi Bes) puandir. Uygulama siirecinde kullanilan dlgek, 6n test ve
son test olarak tekrar uygulanmistir. Bdylece Kiiltiirel mirasa duyarlilik degerinin
kazandirilabilmesine yonelik olarak hazirlanan etkinliklerin etkililigi degerlendirilmeye
calistlmistir. Olgek yoluyla elde edilen veriler, istatistiksel olarak degerlendirilerek farkli
degiskenler (cinsiyet, dogum vyeri, aile tipi) agisindan incelenmistir. Istatistiksel analiz
asamasinda anlamlilik degeri 0.05 kabul edilmistir. Aragtirma devam ettiginden, sonuglara
iliskin bulgulara ve onerilere tam metinde yer verilecektir.

Anahtar Kelimeler: Deger, Kiiltiirel Mirasa Duyarlilik, Tarith Egitimi
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CEYiZ SANDIGINDA SAKLI TARIH

Arzu Kocaman
Tekirdag Teknik Lise ve EML

“Yenilik¢i Tarih Ogretimi” anlayis1 dogrultusunda, kaybolmaya yiiz tutan kiiltiir
hazinelerinden c¢eyiz sandig1 incelemeye alinmustir. Geleneksel tarih Ogretiminin tekdiize
anlatimini gidermek i¢in bu yonteme basvurulmustur. Boylece dersi zevkli hale getirerek tarih
ogrenimi kolaylastirilip ge¢mise merak duygusu uyandirilmustir. Insanlik tarihinde geyiz
kiiltiirii medeniyet birikiminin en 6zel disa vurumudur. Milletimizde Ceyiz Sandig1 kullanimi
19.yiizy1ldan baslayarak giiniimiize kadar gelmistir. Ozenle yapilan goéz nuru dékiilerek el
emegi ile meydana getirilen esyalar ile ¢ok kiymetli malzemelerin saklandigi, korundugu,
tasindig1 ve gerektiginde sergilendigi iirlinlerden olusan ¢eyiz sandigi aslinda bir yasam
Oykiisii barindirmaktadir. Tarih Ogretiminde oOgrencilerimizin birer kiiciik tarihgi gibi
yetismelerini hedefledigimizde ise onlarin en yakininda bulunan, farkindaligini yitirmeye
baslayan hazineye yoOnelmelerini saglamak amaciyla bu uygulamaya basvurulmustur. Bu
calisma sonucunda; 6grencilerimizin biiylik annelerinin veya annelerinin ¢eyiz sandigini
actiklarinda bir donemin, (sosyal, edebi, siyasi, iktisadi ve askeri) hayat dykiisiinii ve duygu
yansimalarin1 gormeleri saglanmistir. Ceyiz sandiginda koruma altina alinan bir siirecin,
tarihe tanik degil tarihin ta kendisi oldugu anlasilmistir. Bu yeni tarih 6gretimi anlayis ve
uygulamasiyla 6grencilerimiz, ailelerine ait birinci ve ikinci elden iirlinlerle karsilasinca yani
baslarinda duran ge¢misi gorerek, dokunarak okuma, anlama, kavrama ve kiyaslama becerisi
gelistirmislerdir. Boylece kendi ge¢mislerine olan ilgileri arttirilarak istendik davraniglar
gbzlemlenmistir.

Anahtar Kelimeler: Sandik, Ceyiz, Tarih, Kiiltiir

HISTORY, HIDDEN in HOPE CHEST
Arzu Kocaman
Tekirdag Technical High School & IVHS

One of the culture treasuries fading into loss, the “hope chest” is investigated in this
study in line with the understanding of “Innovative History Teaching”. This method was
employed in order to eliminate the monotonous history narration of traditional history
teaching. Thus, interest in the past was provoked by means of facilitating history learning and
making the course enjoyable. Throughout the human history, the culture of hope chest has
been the most special manifestation for accumulation of civilization. Hope chest has been
used among our people since the 19th century and has survived until today. The hope chest
features a life story in fact, in which the handicraft goods that are meticulously made as well
as very precious stuff are stored, kept, carried, and exhibited when necessary. When we aim to
raise our children like little historians in history teaching, this application was referred to
ensure them to lean towards the treasure that is very close to them and awareness of which has
begun to fade. As a result of this study, we ensured our children to view the life stories and
emotional reflections of a period (social, literary, political, economical, and military) in the
lives of their grandmothers or mothers. It was understood that a process that is put under
protection in the hope chest is not a witness to the history, but just the history itself. With this
new understanding and application of history teaching, our pupils have developed skills of
reading, understanding, grasping, and comparing by means of viewing and touching the
history that is at their elbow since they confronted the products at first and second hand
pertaining to their families. By this way, terminal behaviors were observed by means of
increasing their level of curiosity for their own past.

Key Words: Hope Chest, Dowry, History, Culture
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TARIH OGRETIMININ DERINLIGi

Can Ekiz
Giresun Universitesi

Bu calismada tarih 6gretiminin felsefi derinligi iizerinde durulacaktir. Tarih gesitli
materyaller ile ¢aligilan bir alandir fakat tarihi sadece materyalist bir anlayisla agiklamak ve
materyalist bir anlayisa indirgemek bu bilimin degerine yapilacak biiyiik bir saygisizlik olarak
kabul edilebilir. Bu noktalarda aydinlatici izahlar yapmak da bu ¢alismanin amaglarindandir.
Yontem olarak kaynak taramasi yontemi uygulanacaktir. Birbirine yakin iki sosyal bilim
disiplini olan tarih ve cografya icerik yoniinden farkli ama birbirlerine destek saglayan
disiplinlerdir hatta cografyanin tarih ilmine yardimci ilimler i¢inde sayildig: yerler de vardir.
Bunun yaninda cografyanin yer. iilke, dag, sehir ismi 0greten bir alan oldugu kanisi gibi
;tarihin de yapilan savaglari, kurulan ve yikilan devletleri ve yapilan anlagmalar1 6greten bir
alan oldugu gibi yanlis kanilar bulunmaktadir. Esas olarak tarih bize insanlari ve toplumu
daha iyi anlamamizda yardimci olur. Tarih degisimi daha iyi kavramamizi saglar. Tarih
kimlik kazanmamizi ve kimligimizin arkasindaki degerleri anlamamizi saglar. Ahlakin
temellerini ve gerekliligini de tarihten 6greniriz. lyi bir vatandashgin temelleri de tarihle atilir.
Diinya diizenini anlamamiz i¢in kullaniglt olan disiplinlerden birisidir tarih. Tarihi sadece
kendimiz i¢in ¢alismamali cocuklarimiza ve bizden sonra gelen nesle de 6gretmeliyiz. Tarih
bize bunlarin disinda yazili olmadigin1 bizler tarafindan yazildigini 6gretir.

Anahtar Kelimeler: Tarih Ogretimi, Tarih Felsefesi, Degisim

THE DEEPNESS of HISTORY TEACHING

Can Ekiz
Giresun University

In this study we will dwell on philosophicall deepness of history teaching. History
studies with warious materials but to explain the history with matierialist approach and to
reduction the history materialist thought is great disrespectfull to history discipline. In this
prints to lightening explanation is aim of this studies too. As scientific method will use source
scanning. History and Geographic are social studies discipline. Each one ise close the other.
But their contents are different. Sometimes history forward geographic, sometimes
geographic forward history. Even sometimes geographic is accepted a vice discipline of
history. As an addition on this issue, people believes that geography teachs lands, countries,
mountains or city names. History teaches wars, states which set up or fall down, and
goverments. The thoughts are wrong. Fundementally history helps us understanding people
oan cominities. We better clutch the change with support of history. History gains us identiy.
We understand walves of our identity which supports it. We learn from history the
fundementalls and necessity ethic too. The bases of good citizenship is learned by history.
The history is each one which usefull discipline undestand the World system. The history is
not only studies for us but also we studies the history for our children and future genereation.
Apart from these the history teaches us that the history isn’t written. The People write the
history.

Keywords: History Teaching, Philosophy of History, Change
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OSMANLI DEVLETI’NDE II. MESRUTIYET DONEMI KIZ EGITIM KURUMLARI

Ibrahim Caner Tiirk
Erzincan Universitesi

Bu ¢alismada; II. Mesrutiyet donemi egitimcilerinden Ahmed Halid’in Talebe Defteri
Dergisi’nde yayimlanan “Kizlarimizin Tahsili Meselesi” baslikli makalesi dogrultusunda
Osmanli Devleti I1.Mesrutiyet donemi kiz egitim kurumlari incelenmeye calisildi. Buna gore;
II.Mesrutiyet donemine gelinceye kadar, kizlar i¢in ibtidai, Dariilmuallimat ve sanayi
mekteplerinden baska okuyacak okul yoktur. Kiz mektepleri Mesrutiyetle birlikte nicelik ve
nitelik bakimindan gelismistir. Bu donemde Dariilfunun, Kiz Sultanileri, Glizel Sanatlar
Mektebi, yeni Dariilmuallimat, Ozel Bilgi Yurdu ve Bicki Yurdu gibi okullar ilk defa
acilirken mevcud okullar da gelistirilmistir. Ogrenci sayis1 biitiin okullarda artarken, okullar
da yetersiz gelmektedir. Hakeza II.Mesrutiyet doneminde kizlar i¢in egitim en ¢ok tartisilan
konulardan biri olmustur. Kiz okullarinin Avrupa standartlarina yiikseltilmesi istenmistir. Bu
donemde egitimdeki en onemli olay kizlara yiliksek 0gretim imkaninin saglanmis olmasidir.
Bu yillarda Bati'daki bir ¢ok iilkede kizlara bu hakkin heniiz saglanmamis olmasi, bunun
onemini daha da artirmaktadir. ilaveten alman egitim, Tiirk kadminin sosyal ve kiiltiirel
hayattaki faaliyetlerini hizlandirmasina da yardimci olacaktir.

Anahtar Kelimeler: Osmanli Devleti, II. Mesrutiyet Dénemi, Kiz Egitimi
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TARIH EGITIMI KAPSAMINA YENI BiR BAKIS: OSMANLI DEVLETI’NIN
GENISLEME SIYASETININ MODERN STRATE]i ANALIZLERIYLE INCELENMESI

Cagr Sagiroglu
K.K.K. - Cukurova Universitesi

Bilindigi lizere stratejik yonetimin asil amaci stratejiler olusturmak, bunlar1 uygulamak
ve sonuclarint denetlemektir. Stratejik yonetimde asagidaki sorularin analiz edilmesi biiyiik
onem tasimaktadir. Stratejik yOnetimin amaci organizasyonun gelecekteki performansinin
artirtlmas1 ve verimliliginin yiikseltilmesidir. Stratejik yOnetim gelecege yonelik vizyon
olusturulmasin1 amaglar. Organizasyonda vizyonun belirlenmesinden sonra, bu vizyona
ulagilabilmesi i¢in misyon belirlenir. Organizasyonda vizyon ve misyonun tiim calisanlar
tarafindan benimsenmesi ve ortak degerler olarak kabul edilmesi biiylik 6nem tasimaktadir.
Vizyon ve misyon belirlenmesi organizasyonel basari icin yeterli degildir. Ayrica, amaca
ulagsmak icin stratejiler ve aksiyon planlari olusturulmalidir. Osmanli yoneticileri, devleti
kurulusundan yiikselme doneminin sonlarina kadar genelde basaril stratejileri benimseyerek
ve uygulayarak doneminin en giiclii devletlerinden biri haline getirmistir. Donemin
padisahlari, bu stratejileri belirlerken aslinda giiniimiizde benimsenenlerden farkli metotlar
kullanmamislardir. Bu c¢alismamizda, donemin sartlarimi i¢c ve dis c¢evre analizi ile
degerlendirip, “SWOT Analizi” ile inceleyerek “PARETO Analizi” ile yorumlayacak ve
sonucta devlet yoOneticilerinin dogru stratejilere nasil ulastigi irdelenecektir. Calismanin
icerigine girmeden Once, giris bolimiinde konunun daha iyi analizine yardim edecegi
diistintilirek SWOT ve PARETO Analiziyle ilgili genel hatlartyla bilgiler verilmesinin uygun
olacag1 degerlendirilmektedir. Bu ¢alisma kapsaminda yakin tarthimize giiniimiiz modern
metotlar1 ile yeni bir bakis acis1 ve degerlendirme yontemi kazandirilmaya calisigsmistir.

Anahtar Kelimeler: Stratejik, SWOT, Osmanli, Yonetim
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YENI TURK DEVLETININ iLK MAARIF VEKALET]
(KURULUSU VE CALISMALARI 1920-1923)

Muhammed Sarn
Aksaray Universitesi
Adem Ocal
Aksaray Universitesi

Bu ¢aligmamizda, Ankara’da 1920 yilinin 23 Nisan’inda ac¢ilan Tiirkiye Biiyiik Millet
Meclisi’nin yeni bir hiikiimet kurma caligmalar1 neticesinde 2 Mayis 1920 tarihinde 11
vekaletten biri olarak goriilen Maarif Vekaleti’nin kurulusu ve bu vekalet icin bir vekil se¢imi
stireci ele alinacaktir. Bu vekillerden ilki olan Riza Nur’un doneminde “Maarif” anlaminda
hangi calismalarin yapildigi ya da hangi mevzularin giindeme getirildigi ve ¢6ziim
iiretildigine deginilecektir. Bunun yani sira Riza Nur’dan sonra se¢ilen vekillerden Hamdullah
Suphi, Mehmet Vehbi ve Ismail Safa Bey dénemleri kronolojik olarak ele alinip, bu dénemde
egitim anlamindaki caligmalarla egitim sorunlar1 tespit edilecektir. Ayrica, yeni Tiirkiye
Devleti’nin ilk maarif vekillerinin, konu edilen donemde &gretmenlerin sorunlariyla,
ilkdgretim, ortadgretim ve yiiksekdgretim sorunlarina iliskin ¢alismalarina deginilecektir. Bu
sorunlara ¢oziim iiretme agisindan 1921 tarihli Maarif Kongresi ile 1. Heyet-i ilmiye
caligmalar1 ile bu ¢aligmalardan ¢ikan sonucglarin o dénemki egitim sistemine tesiri analiz
edilecektir. Bununla birlikte, ilk ¢alismalar1 Riza Nur doneminde baslatilan ancak Hamdullah
Suphi Bey’in Vekilligi doneminde yiiriitiilen ¢aligmalardan biri olan “Istiklal Mars1”nin
kabulii de ele alinacaktir. Biitiin bunlarla birlikte savas igerisindeki bir hiikiimetin bu kisa siire
zarfinda ne yaptigt ve hangi sorunlara ¢oziim iretebildigi gibi maarifimizin temel
problemlerine deginilecektir. Adi Géreve Baslama Tarihi Gorevden Ayrilma Tarihi Riza Nur
4 Mayis 1920 13 Aralik 1920 Hamdullah Suphi Tanriéver 14 Aralik 1920 20 Kasim 1921
Mehmet Vehbi Bolak 20 Kasim 1921 5 Kasim 1922 Ismail Safa Ozler 5 Kasim 1922 6 Mart
1924

Anahtar Kelimeler: Maarif, Heyet-i ilmiye, Mektep, Ilkdgretim, Ortadgretim,
Yiiksekogretim
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OGRETIM PROGRAMLARI ve DERS KITAPLARI ACISINDAN ALMAN VE TURK (5
ve 6. SINIFLAR DUZEYI) TARIH OGRETIMI DENEYIMLERINE BIR BAKIS:
BENZERLIK VE FARKLILIKLAR

Yiicel Kabapinar
Marmara Universitesi
irem Kab
Istanbul Universitesi

Tarih Ogretimi, tarih biliminin verilerini yansitmasi ve diisiinme becerileri
kazandirmast 6zelligi ile iilkelerin egitim sistemleri icerisinde ¢ok yonlil islevlere sahiptir.
Tarih bilincine, ulusal ve evrensel bakis agisina sahip bireylerin yetismesi i¢in, Tarih
egitiminin de saglam bir temelde gerceklestirilmesi onem tagimaktadir. Bu sebepten otiird,
ogrencilerin Tarih derslerindeki 6nciil bagvuru kaynaklari olan Tarih ders kitaplarinin oldukca
fazla 6zen gosterilerek hazirlanmasi zorunluluktur. Tarih ders kitaplari; bireylerin tarihsel ve
sosyal  bilinglenmelerinde  etkili  olmalar1  nedeniyle  Ogretim  programlarinin
vazgecilmezlerindendir. Tarih dersleri ve ders kitaplarinin baslica amaci; bireylere sorgulama,
yorum yapma, bilimsel bakis acist ve analitik diisiinme yeteneklerinin kazandirilarak, tarihsel
bilince, ulusal ve evrensel degerlere sahip olarak yetismeleridir. Almanya’nin Berlin
Eyaleti’nde Grundschule (ilkdgretim)'de Tarih, Cografya ve Vatandaslik Egitimi dersleri 5 ve
6. siniflarda branglar halinde okutulmaktadir. Tiirkiye’de ise bu branslar, ilkdgretimde Sosyal
Bilgiler dersi kapsamindadir. Arastirmada, Tarih derslerinin tasidiklari 6nemden hareketle,
oncelikle Alman Tarih 6gretim programlari ile Tiirk Sosyal Bilgiler 6gretim programlarinda
Tarih konularina ait 6grenme alanlarini igeren initeler, amagclari, kazanimlar1 ve igerikleri
ekseninde irdelenecek; sonrasinda Alman Tarih ders kitaplarinda ve Tiirk Sosyal Bilgiler ders
kitaplarinda benzer Tarih konular1 saptanarak, konularin sunulus bi¢imlerinin nasil oldugu,
metin yapilari, gorsel kanitlar ile bu konulara ait etkinlikler ve {inite degerlendirme
uygulamalar ac¢ilarindan karsilastirilacaktir Bu g¢ercevede, Almanya’da Berlin Eyaleti’nde
Grundschule 5 ve 6. siniflarda okutulan Geschichte Plus (Tarih Art1) ve Die Reise in die
Vergangenheit (Ge¢gmise Yolculuk) adli 2 Tarih ders kitabi ile Tiirkiye’de ilkogretim 6.
siiflarda okutulan 3 Sosyal Bilgiler ders kitabi, nitel arastirma metodlarindan Dokiiman
Incelemesi yoluyla incelenecektir. Her iki iilkenin ders kitaplarindaki benzer konularda
bilginin sunumu noktasinda metin yapilari; gorsel sunum noktasinda gorsel kanitlar ile
etkinlik ve tlinite degerlendirme uygulamalari, ders kitaplarindan derlenen 6rnekler esliginde
sunularak; benzerlik ve farkliliklar1 belirlenecektir. Calismanin veri analiz siireci devam
etmektedir. Almanya’nin Berlin eyaletinde Grundschule 5. sinifta okutulmaya baslanan Tarih
dersinin Oncelikli hedefi; ilk 4 y1l okutulan ve Tiirkiye’deki Hayat Bilgisi dersinin dengi olan
Sachunterricht’te 6grencilerin ¢coktan edinmis olduklar1 bilgi, deneyim, tutum ve becerilerin
tizerine sistematik bigimde tarihsel diisiiniisiin ve tarih bilincinin insa edilmesidir. Tarih dersi,
ogrencilerin, tarihi baglantilarin ve degisimlerin agiklama ve yorumlamalar ile miimkiin
kilindigmi ve kendi zamanlarini anlamalart ve ayrica koklerinin farkina varmalar
noktalarinda bilinglenmelerini saglamaktadir. Tirkiye’de ilkogretim 6. smif Sosyal Bilgiler
dersinin “Insanlar, Yerler ve Cevreler” égrenme alanma ait “Yeryiiziinde Yasam” iinitesi ve
“Kiiltiir ve Miras” 6grenme alanmna ait “Ipek Yolu’nda Tiirkler” {initesi Tarih konularmi
icermektedir. Bu iinitelerin hedefleri, 6grencilerin 6zellikle Tiirk kiiltiiriinii olusturan kiiltiirel
unsurlari, tarihsel siire¢ baglaminda degisim ve siireklilik acisindan incelemeleri araciligiyla
bilinglerinin olusturulmasini saglamaktir.

Anahtar Kelimeler: Ogretim Programlari, Alman Tarih Ders Kitaplari, Tiirk Sosyal
Bilgiler Ders Kitaplari
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TARIH OGRETMENI ADAYLARININ UST BiLi$ DUZEYLERININ BELIRLENMES]

Necati Bozkurt
Mustafa Kemal Universitesi

Bu arastirmada Tarih Ogretmenligi boliimiinde okuyan dgretmen adaylarmin iistbilis
diizeylerinin belirlenmesi amaglanmistir. Bu amagla orjinali Cooper, Urena ve Stevens (2008)
tarafindan gelistirilen ve Tiirk¢e’ye uyarlanas1 Tiiysiiz, Karakuyu ve Bilgin (2008) tarafindan
yapilan “Ustbilis Etkinlik Envanteri” kullanilmistir. Olgegin giivenirlik katsayis1 olarak
Cronbach a-i¢ tutarlik katsayisi 0,732 olarak hesaplanmistir. Calisma Selcuk Universitesi
Ahmet Kelesoglu Egitim Fakiiltesi Ortadgretim Sosyal Alanlar Egitimi Boliimii Tarih
Ogretmenligi programinda 6grenim gdrmekte olan 163 dgretmen adayiyla gergeklestirilmistir.
Ogretmen adaylarmin Ust Bilis diizeylerini belirlemek amaciyla elde edilen veriler igin
frekans analizi yapilmistir. Toplam puan iizerinden 6gretmen adaylarinin cinsiyetlerine bagl
olarak iist bilis diizeyleri arasinda istatistiksel olarak anlamli bir fark olup olmadigini
belirlemek icin bagimsiz gruplar t-testi yapilmis ve anlamli fark bulunamamistir. Toplam
puan lzerinden 6gretmen adaylarinin okuduklart sinif diizeylerine bagli olarak {ist bilis
diizeyleri arasinda istatistiksel olarak anlamli bir fark olup olmadigini belirlemek i¢in varyans
analizi yapilmistir Varyans analizi sonuglar1 Tarih 6gretmeni adaylarinin okuduklari sinif
diizeyine bagli olarak iist bilis diizeyleri arasinda istatistiksel olarak anlamli bir fark
bulunmustur. Farkin kaynagini belirlemek i¢in Tukey fark denetimi analizi yapilmistir.
Calismada 1. Siniflar ile diger tiim subeler arasinda diger subelerin lehine, 4. ve 5. Siniflar
arasinda 4. Siiflarin Iehine istatistiksel olarak anlamli fark bulunmustur.

Anahtar Kelimeler: Tarih, Ogretmen Aday1, Ust Bilis
DETERMINING HISTORY TEACHER CANDIDATES’ METACOGNITIVE LEVELS

Necati Bozkurt
Mustafa Kemal University

The aim of this study was to determine history teacher candidates' levels of
metacognition. For this aim, ‘Metacognition Activity Inventory’, which is originally
developed by Cooper, Urena, and Stevens (2008) and translated into Turkish by Tiiysiiz,
Karakuyu and Bilgin (2008), was used. As the scale reliability coefficient of 0.732 was
calculated as Cronbach's a-coefficient of internal consistency. A total of 163 prospective
teachers attending to Selcuk University Ahmet Kelesoglu School of Education in the
Department of History Education participated in the study. In order to determine teacher
candidates’ metacognitive level, an analysis of frequency for the data was calculated. In order
to determine whether there is a statistically significant difference between the levels of
metacognition depending on the gender of the teacher candidates, an independent samples t-
test was used and no significant difference was found. In order to determine whether there is a
statistically significant difference between the levels of metacognition depending on the
teachers' class differences, an analysis of variance was performed. A statistically significant
difference was found between the levels of metacognition. In order to determine the source of
the difference, Tukey analysis of difference control was implemented. The results indicated
that the 1st graders were compared to all other branches; there was a statistically significant
difference in favor of other branches. When 4th graders were compared to 5th graders, there
was a significant difference in favor of 4th ones.

Keywords: History, Teacher Candidate, Metacognition
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ASKERI TARIH CALISMALARININ TAR{H BiLIMINE KATKILARI

Hakan Bacanh
Kara Harp Okulu

Her tarih dali, kendi konusuyla yakindan iliskisi olan diger tarih dallarindan
yararlanarak arastirmasini sonuglandirir. Askeri tarih de diger tiim tarih dallarinin kendi
alanlarinda ayr1 ayr yaptiklar1 arastirmalardan yararlanmak zorunlulugundadir. Ciinkii tarih
gostermektedir ki, uluslar arasindaki ¢ikar ¢atismalari, goriismelerle ¢oziimlenemedigi zaman,
her ulus kendi ¢ikarlarim1 silah giiciiyle saglamaya calismistir. Bu nedenle savas, insanlik
tarihi kadar eski bir gecmise sahiptir. Ayrica savaslar, ozellikle giiniimiizde yalniz smir
boylarinda veya iilkenin bir parcasinda da gerceklesmemektedir. Cephelerde savasan
askerlerle birlikte geride kalan tiim ulus, vatanin savunmasinda veya zaferin kazanilmasinda
sorumluluk bakimindan hemen hemen askerle ayni ylikiimliiliigii tasimaktadir. Kisacasi savas
uluslarin birbiriyle savastig1 bir siirectir. Bunun i¢in askeri tarih arastirmalarinin da daha genis
bir perspektifte degerlendirilmesi zorunlulugu dogmaktadir. Bu nedenle, askeri tarih apayri
bir tiir degil, genel tarihi olusturan diger tarih dallarindan (iktisat, toplum, felsefe, sanat tarih
vb.) biri olarak kabul edilmeli ve diger tarih alanlariyla yakindan ilgisi ortaya konulmalidir.
Ayrica belirtmek gerekir ki, askeri tarihin tarih metodolojisi diginda bir metodolojisi de s6z
konusu olamaz. Askeri tarih yazarlar1 sadece askeri tarihin askeri boyutuyla ilgilenmemeli ve
bu dar anlam i¢inde kendilerini kisitlamamalidirlar. Bu tiir bir yaklasimla eserler ve ¢aligmalar
eksik kalir. Ciinkii salt askeri gibi goriinen konular, o donemin siyasi, fikri, kiiltiirel ve iktisadi
olaylari ile yakin iligki i¢inde olup birbirleriyle i¢i¢e girmislerdir. Su halde askeri tarihin genel
tarih igindeki yeri sanildigindan daha yaygin ve daha genistir. iste bu calismada da bu siireg
degerlendirilecek ve askeri tarihin genel tarih calismalarindaki yeri tlizerinde daha genis bir
bakis agis1 yakalanmaya calisilacaktir.

Anahtar Kelimeler: Askeri Tarih, Tarih Metodolojisi, Tarih Dallart
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T.C ATATURK ILKELERI VE INKILAP TARIHI DERSININ OGRETIMINDE
"DRAMA TEKNIGININ" KULLANILMASI

Rezzan Akcatepe
Acibadem Universitesi

TC Atatiirk ilkeleri ve inkilap tarihi dersinin 6gretiminde pek ¢ok yontem ve teknikten
yararlanilabilir. Birgcok egitim bilimcisi; tarih egitiminde, diiz anlatim ve soru-cevap
tekniginin artik aktif olmayan ve yaraticiliktan uzak eski bir yontem oldugunda hemfikirdir.
Ciinkii bu klasik anlatimin 6grencinin 6grenmesinde ilgi dagmikli§i ve cabuk unutma gibi
temel nedenlere sebep oldugu bilinmektedir. Bu nedenle bir¢ok Avrupa iilkesinde oldugu gibi
yeni yaklagimlar bizde de Atatiirk ilkeleri ve inkilap tarihi dersi kapsamin dada uygulanmaya
baglamistir. Atatiirk ilkeleri ve inkilap tarihi dersinin cercevesinde yillardir klasik metotla
Ogretilen; sebep-sonu¢ anlatimli savaglar, antlagmalar, ezberletilen tarihler ve maddeler,
kavramlar ve 0grenciye yiiklenen bilgiler arttk modern tarih 6gretimi igerisinde gegerliligini
kaybetmeye baglamistir. Bunlarin yerine, tarihsel olaylarin i¢ yliiziinii, bunlarin diinyaya
yansimalarii gosterecek gorsel ve kurgusal c¢alismalar, tarihten giiniimiize ayna tutacak
etkinlikler ve grup caligmalari, 6grenciyi 6grenmenin merkezi haline getiren dgretiler modern
egitim yontemleri olarak tarih egitiminde de yerini almustir. Iste drama teknigi bu nokta da
devreye girerek, gecerli ve faydali bir Ogretim teknigi olarak kabul gormiis ve
uygulanmaktadir. Atatlirk ilkeleri ve inkilap tarihi dersinin 0gretiminde drama; &grenciye
tarihsel olayin igine girebilme, yeniden kurgulama ve donemin karakterlerine biiriinlip
doneme daha ilgili bakabilme imkani saglar. Bu uygulama icerisinde Ogrenci farkinda
olmadan, hem eglenerek hem de arastirip olaya dahil olarak 6grenir ve bu 6grenme kendisi ile
paralel gerceklestigi i¢cin beyinde kodlanir ve uzun zaman sonrada hatirlanir hale gelir. Bu
sayede yillarca egitimeilerin tartistigi hayat iginde 6grenme(yasayarak 6grenme) ve faydaci
ogrenme gerceklesmis olur. Ogrencilere canlandiracaklart karakterlere iliskin arka plan
bilgileri verilir, daha sonra kendilerini o kisilerin yerlerine koyarak ya da onlarla duygudaslik
kurarak perspektiflerini yansitmalart istenir.(Stradling,2003-s.107). Ayrica drama teknigi
sayesinde ¢esitli yeteneklere sahip Ogrencilerin, bu yeteneklerini yapilan derste
kullanabilmeleri, onlar1 olumlu motive eden ve tarihi severek, arastirarak 6grenmeye itebilen
bir tarzdir. Drama tekniginin Atatiirk ilkeleri ve inkilap tarihi dersinde kullanilmasinin
yararliligmi yaptigim kiigiik capli bir arastirmanin burada verecegim verilerinde de
goreceksiniz. Atatiirk ilkeleri ve inkilap tarihi dersinde; -drama tekniginin kullanilma siklig: -
ogrencilerin drama teknigi hakkinda ilgi ve bilgisi -6gretmenlerin uygulamadaki sorunlarini
analizlerle gorecegiz. Sonug olarak da; Atatiirk ilkeleri ve inkilap tarihi dersinin 6gretiminde,
modern egitim tekniklerinden biri olan, drama tekniginin kullanilmasinin yararlar
belirlenecektir.

Anahtar Kelimeler: Drama, Faydac1 Ogrenme, Duygudaslik, Kurgusal Calisma
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TURKIYE'DE ASKERI TARIH CALISMALARINDA KULLANILABILECEK SURELI
ASKERI YAYINLAR

Efdal As
Kara Harp Okulu

Tirkiye’de son yillarda Tarih bilimi gerek akademik boyutlarda gerekse popiiler
boyutlarda 6nemli bir gelisim igerisine girmistir. Hem Osmanli Tarihi’ne hem de Cumhuriyet
Tarihi’ne yonelik olarak yayinlanan bilimsel ve popiiler ¢calismalar bir hayli artmistir. Bu
ilgiye paralel olarak -tiniversitelerin Tarih bdliimlerinde bu giine kadar ayri bir ders olarak
okutulmayan ya da bagimsiz bir ¢alisma alani olusturmayan- Askeri Tarih alaninda da dikkate
eger bir literatiir zenginligi yasanmaya baslamustir. Oyle ki, kimi yaymevleri savaslar, savas
stratejileri, savas anilari, savas silah ve arag-gerecleri vb. konularda yapilmis 6zgiin
caligmalar1 birbirinin ardi sira yayimlamaya baslamiglardir. Bir anda ¢ogalan ve ¢esitlenen
Askeri Tarih incelemelerinin temel kaynaklari arasinda siliphesiz siireli askeri yayinlar da
vardir. Ozellikle Osmanli Devleti’nin Tanzimat sonrasi dénemi ile Cumhuriyet dénemi Askeri
Tarih calismalarina kaynaklik edebilecek Onemli miktarda siireli yayin, arastirmacisin
beklemektedir. Bu bildiride, 1864’te yayin hayatina adim atan Ceride-i Askeriye’den
baglanarak, giiniimiizde yayin1 hala devam eden siireli askeri yayinlara kadar bir literatiir
derlemesi yapilacak, yayinlar hakkinda bilgi verilecek ve s6z konusu yaymnlarda yer alan
carpict haber, bilgi ve makaleler vasitasiyla bu yaymlarin Askerl Tarih’e katkilar
vurgulanacaktir.

Anahtar Kelimeler: Askeri Dergiler, Askeri Tarih, Ceride-i Askeriye, Askeri Mecmua
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TARIH DERSLERININ MiLLI KIMLIYIMIZIN OLUSMASINDA ROLU

Sevin¢ Ruintan
Bakii Devlet Universitesi

Tarihin her zaman giincel olan sorular1 sirasinda "Tarih gerekir mi?" sorusu da var.
Yasanan ugursuzluglarda tarihi ve tarihgileri suglayanlar her zaman olmuslardir. Onlarin
arasinda Hegel'in, Nitse'nin, Volter'in, Decart'in, Valerinin ve Russo'nun da oldugunu dikkate
alirsak, bu iddialarin hi¢ de hep asilsiz olmadigini diisiinmek olur. Valeri bile hesap ediyordu
ki, "Tarih alimlerin entelektiiel faaliyetinin en tehlikeli liriinlidiir". Voltere gore, tarihgilerin
bir kismi bilerek yalan sdyliiyor, bir kismi hata yapiyor, diger bir kism1 ise sadece hi¢ ne
bilmiyor. Dekarta gore, insanlar bugilinkii sorunlardan bas agmadiklarinda ge¢miste tutuklu
kaliyorlar. Hegele gore, tarihten Gyronocoyimiz tek sey odur ki, tarih kimseye hicbir sey
Ogretmez. Russo bildiriyordu ki, tarih ¢ocuklarin kisiliginin olusmasima tehlike yaratir.
Gecmisin saxtalagdirilmis sahneleri onlarda entelektiiel arama yetenegini, serbest diisiince
tarzint mahvediyor. Bazen iddia edilir ki, hepimizin tarihimizi sevdigimi sdylememize
ragmen, nedense ¢ogumuz tarih darslorimizi sevmiyoruz. Bense sdyle derdim aslinda "Tarih
derslerimizi deyil, 6gretmenlerimizi ve tarithin §gretim yontemlerini sevmiyoruq". Sebepler
kanaatimce asagidaki olabiliyor: Tarihin "sdylenmeli olan" ve "sdylenmeli olmayan" tarihlere
"boliinmesi". Okulda "sOylenmeli olan" tarthi dinleyen Ogrenci, disarida "sdylenmeli
olmayan" tarihle rastlagabilir ve sonugta tarih 6gretmenine giliveni, dersine ilgisi azaliyor.
Ogretmenlerimizin, hocalarimizin derslerde bir ¢ok meselelerle bagl serbset karar vermek
olanaklarinin (bazilarmin ise hatta yetisinin de) olmamasi dolayisiyla. Tarihimizi neden
ogrenmeli oldugumuzun diizgiin ayarlanamamasi. Ogretmenlerin ¢ogunlugunun 6grencilerin
goriislerini  dnomsamomosi. Ogrenciyi  dinlemek istememesi. Auditoriyalarda fikir
cesitliliginin olacagindan "atesten korkurmus" gibi korkmalari. Ogrencilerin serbest
calismalarina verilecek notlarin daha yiliksek olmali oldugu halde, aksine "sOylenmeli
olanlar1" soOyleyenlerin yliksek degerlendirilmesi vb. Tarihin sadece "4 duvar arasinda"
ogretimi.  Tarthi  amitlarimizin, tarthi  mekanlarimizin, muzelerin  olmasindan
yararlanamamagimiz. Tarihe yanasamamiz degismelidir. Tarih sadece “tarih 6greniyoruz”
diye 6gretilmemelidir. Tarth bizim kimliyimiz, maneviyatimiz, ideolojimiz demektir. Tarith
sadece diin degil, hem de yarinimiz demektir. Kimliyimizi bilmeden yarinimiz1 kurabilmeyiz.
Bu nedenle tarihi "sdylenmeli olan" ve "sOylenmeli olmayan" tarthe bdlmeli degiliz. Bunu
demeye hakkim oldugunu diisiiniiyorum iki farkli ideolojinin mevcut oldugu ortamda yasayib
egitim aldigima ve calisigima gore, bu farki acik sekilde gordiigiime gore. Hakim
ideolojilerin tarihin Ogretimine etkisi ve egitimin sonucu olarak insanlarin diislincelerinin
nasil yoOnlendirilmesi, daha sonra ise "kaybedilmis nesillerin" ve s. meydana c¢ikmasi.
Konusmamda bu sdylediklerimi "Tiirk halklar1 tarihi" nin Ogretim orneginde anlatmaya
calisacagim. Birgoklar ilk bakista ¢ok siradan goriine bilecek tarihin egitiminin aslinda nasil
biliylik sorunlar yaratabilmesinin farkinda degillerdir. Ama farkinda olanlar her zaman
olmuslardir. Odur ki, tarthimizi seviyoruz demekle yetinmeyek. Onu oldugu gibi 6grenelim
ve Ogretelim ki, movcut olan sorunlarimizi aradan kaldira, yenilerinin olusmasini ise
engelleye bilelim.

Anahtar Kelimeler: Tarih, Egitim, Milli Kimlik, Tiirk Halklar1 Tarihi
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OSMANLI DEVLETI’'NDE OZEL ISLAM MEKTEPLERI'NDE OGRENCILIK HAYATI

Songiil Kegeci Kurt
Agr1 Ibrahim Cegen Universitesi

Osmanli Devleti’nin son donemlerinde egitimde modernlesme kapsaminda ortaya
¢ikan kurumlardan biri de Ozel islam Mektepleri’dir. Bu mektepler Tanzimat Donemi ile
acilmaya baglanmis, en parlak donemini II. Abdiilhamid Donemi’nde yasamistir. Genel olarak
halkin daha iyi bir egitim alma ve yabanc1 6zel okullarla egitim alaninda rekabete girebilmek
amaciyla kurulan bu okullarda 6grencilik hayatina kurallar yon vermektedir. Ogrencilerin
belirlenen kurallara uymasiyla egitimde kalitenin, tertip ve diizenin saglanacagina
inanilmistir. Bu nedenle 6grenci yukiimliliikleri iizerinde hassasiyetle durulmustur. Bu
aragtirma nitel bir yonteme sahip olup, Osmanli Devleti Donemi’nden kalan kaynaklar
dokiiman analizine gore incelenmistir. Yapilan bu calisma sonucunda Osmanli Devleti’nde
Ozel Islam Mektepleri’nde dgrencilik hayat: ve dgrencilerin uymasi gereken kurallar tespit
edilmis bunlarin gilinlimiiz 6grenci kurallar1 ile bliylik oOl¢lide paralellik gosterdigi
belirlenmistir.

Anahtar Kelimeler: Ozel Islam Mektepleri, Ogrenci Kurallari, Egitim

STUDENT LIFE at PRIVATE ISLAMIC SCHOOLS of OTTAMAN STATE

Songiil Kececi Kurt
Agn Ibrahim Cecen University

One of the institutions that are built as a part of education modernization in the last
years of Ottoman Empire is Private Islamic Schools. These schools started opening in
Tanzimat Reform Era and had the most glorious period during the reign of Abdulhamit II.
Private Islamic Schools were opened in order to be able to compete with foreign private
schools especially in terms of education; the aim was to enable society take qualified, better
education. The rules directs the lives of students in these school. It was believed that quality,
coordination and order could only exist if students obey the rules that are meticulously
designed. Because of this, students’ obligations were highly important in these schools. This
study has a qualitative method and analyzed according to the source materials remaining from
the era of Ottoman Empire. At the end of this research, the rules that Ottoman Empire Private
Islamic Schools’ students should obey and lives of these students are determined and it was
obtained that these rules are highly parallel with today’s student rules in modern schools.

Anahtar Kelimeler: Private Islamic Schools, Student Regulations, Education
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TARIH OGRETiIMi ALANINDA EYLEM ARASTIRMASI YONTEMININ
KULLANILMASI: EGITIMSEL FIRSATLAR VE METODOLOJiK SORUNLAR

Ibrahim Hakki Oztiirk
Canakkale Onsekiz Mart Universitesi Egitim Fakiiltesi

Bu bildiride, ilgili literatiire ve arastirmacinin eylem arastirmasi yontemini kullanarak
yaptig1 calismalara dayanilarak, eylem arastirmasit yonteminin tarih Ogretimi alaninda
kullannm1 irdelenmektedir. Bildirinin amaci eylem arastirmasi yOnteminin tarih 6gretimi
alaninda tasidig1 potansiyel ve firsatlart ve bu konudaki metodolojik sorunlart tartigmaktir.
Eylem arastirmasi bilimsel arastirma ile 6gretimin iyilestirilmesi ve gelistirilmesi hedeflerini
bagdastirmasi agisindan egitim arastirmalart i¢inde ¢ok Onemli bir yere sahiptir. Hem alan
Ogretiminin gelistirilmesi agisindan, hem de 6gretmen egitimi agisindan 6nemli egitimsel ve
metodolojik acilimlar saglamaktadir. Tirkiye’de, eylem aragtirmasi yoOntemi egitim
aragtirmalar1 alaninda son yillarda oldukca yaygin hale gelse de, bu konudaki metodolojik
sorunlar pek tartistlmamugtir. Bildiride, arastirmaci kendi aragtirma pratiginden yola ¢ikarak,
uluslararast literatiir ve Tiirkiye’deki uygulamalar ¢er¢cevesinde konuyu incelemektedir.

Anahtar Kelimeler: Tarih Ogretimi; Eylem Arastirmasi; Arastirma Metodolojisi
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SOSYAL BILGILER OGRETMENLERININ KONU iCERIGININ DUZENLENMESIYLE
ILGILI OGRETIM PROGRAMI ve DERS KITAPLARINA YONELIK GORUSLERI:

YENI YAKLASIMLARA DIRENC ve ICERIKTEKI SORUNLAR

Serkan Unal
Canakkale Onsekiz Mart Universitesi Egitim Fakiiltesi
Ibrahim Hakki Oztiirk
Canakkale Onsekiz Mart Universitesi Egitim Fakiiltesi

Bu calismanin amaci sosyal bilgiler 6gretmenlerinin, ders programlarinda ve ders
kitaplarinda konu igeriginin planlanmasi ve diizenlenmesiyle ilgili goriis ve yaklasimlarini
incelemektir. Arastirma modeli durum arastirmasidir. Arastirmaya Canakkale’de devlet
okullarinda gorev yapan on sekiz sosyal bilgiler 6gretmeni katilmistir. Arastirma 2010-2011
bahar yarilinda gerceklestirilmisti. Veri toplama teknigi olarak sinif i¢i gozlem ve yari
yapilandirilmis goriisme kullanilmistir. 2005 yilinda yapilan miifredat degisikligiyle, sosyal
bilgiler 6gretim programi yapilandirmaci yaklagimlar 1siginda yenilenmistir. Yeni 6gretim
programi salt bilgi aktarimini degil, 6grenci merkezli 6gretimle becerilerin kazandirilmasini
amaclamaktadir. Bu dogrultuda, eski programlara gore sosyal bilgiler dersinin bilgi igerigi
azaltilmis ve konular yeni bir anlayisla diizenlenmistir. Bu ¢alismada, bes y1l1 askin bir siiredir
uygulanmakta olan yeni programin ve program kapsaminda hazirlanan ders kitaplarinin, konu
iceriginin diizenlenmesiyle ilgili getirdigi yaklasim ve uygulamalarin 6gretmenler tarafindan
nasil algilandig1 incelenmektedir. Calisma, bir yoniiyle, yeni yaklasimin &gretmenler
tarafindan benimsenip benimsenmedigini ve bu konudaki direncleri incelemektedir. Diger
yandan, Ogretim programi ve ders kitaplarinin uygulanmasinda, konu igeriginin
diizenlenmesiyle ilgili ortaya ¢ikan sorunlar1 6gretmenlerin bakis acisindan irdelemektedir.

Anahtar Kelimeler: Sosyal Bilgiler Ogretimi, Ogretmenler, Ogretim Programi
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HISTORY EDUCATION for ARAB PALESTINIAN SCHOOLS in ISRAEL

Hatim Mahamid
Open University & Sakhnin College

History Education for Arab Palestinian Schools in Israel (Abstract) (Dr. Hatim
Mahamid) Since 1948, the year in which the Jewish State has been established, the
Educational system for Palestinian Arabs in Israel was affected by political and ideological
considerations of the Jewish state policy. Since the first years of the State of Israel, Israeli
politicians saw in the state education system, an instrument to realize Zionist political
objectives, and the educational system was used to ensure weakening of Arab and Palestinian
identity in the country. Since 1948, history curricula for Arab schools in Israel had passed in
three main stages: a. 1949-1974: Changes, Control and Asymmetry: that was characterized of
centralization and closure affected by a strict control from the high policy of the Jewish State.
b. 1975-1990: Redefinition of the Objectives of the Educational Curricula. c. Since the 1990s,
new revisions had been done for planning modern and revised curricula for history education
in Palestinian Arab schools. The new updated curriculum was authorized in 1999, and finally
approved in 2005. Although reforms had been taken place in history curricula for Arab
Palestinian students in Israel, it is noticeable that the Zionist historical narrative is imposed
again in history textbooks which ignore the history and culture of the Palestinian people.
Consequently, some questions can be asked: To what extend was history education for Arab
High schools changed? What factors had affected on the changeable process? This paper
aimed to focus and follow the formation of history curricula and education for Arab high
schools in Israel in light of the historical and political circumstances.

Keywords: History Education, History Curricula, Palestinian Arab Schools
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OSMANLI MODERN EGITIM KURUMLARINDA OGRENCI TAKIBI

Fatih Demirel
Artvin Coruh Universitesi Fen Edebiyat Fakiiltesi

Sultan II. Mahmut ile baglayan, sivil alanda modern egitim kurumlarinin teskili Sultan
Abdiilmecid ve Sultan Abdiilaziz donemlerinde devam etmistir. Egitim modernizasyonundaki
en biliylikk atitlim Sultan II. Abdiilhamid déneminde gergeklestirilmistir. II. Mesrutiyet
doneminde egirim kurumlart iizerinde yapilan degisikliklerle silire¢ devam ettirilmeye
calisilmistir. Osmanli egitim modernizasyonu siirecinde ilk, orta ve yiiksek 6gretim kurumlari
acilip yayginlastirildigr gibi pek ¢ok mesleki egitim 6gretim kurumu da viicuda getirilmistir.
Modernlesme siirecinde agilan egitim kurumlar1 6grencilerinin fiziki ve ruhi gelisimleri takip
edilmektedir. Bu bildiri c¢ercevesinde, Mektep ve Terbiye Miizesi tarafindan, IL
Mesrutiyet’ten sonra bastirilmig, “Mekteplere Devam Eden Cocuklarin Ahval-i Maddiye ve
Maneviyelerini Tetkike Mahsus” isimli bir dosya incelenecektir. Bu dosya ile bir 6grencinin
fiziki ve ruhi o6zellikleri, kabiliyetleri (boy, kilo, zeka, hafiza, dikkat vb.), aldig1 6diil ve
cezalar, okula devam ettigi ve etmedigi siireler takip edilmek istenmistir.

Anahtar Kelimeler: Osmanli, Mektep, Ogrenci Takibi, Egitim Tarihi
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ESKI ROMA'DA ILKOGRETIM

Evren Sar
Istanbul Universitesi

Bu calismada, uzun yiizyillar boyu Anadolu’muz dahil bilinen diinyanin biiyiik bir
boliimiinii etkisi altinda tutmus olan Antik Roma’daki Ilkdgretim sisteminin, gerek miifredat
programi, gerek okul ve 6gretmenlerin maddi kosullar1 ve gerekse donem toplumunun egitime
bakist acisindan incelendigi genel bir resim ortaya ¢ikarmak hedeflenmistir. Bunu yaparken
caligmanin gdvdesi literatiir tarama {izerine kurulmus ve modern kaynaklar miimkiin
oldugunca, belirtilen donemde yazilmis olan Antik Kaynaklara ulasilarak desteklenmeye
calistlmistir. Calisma, oncelikle Cumhuriyet ve Imparatorluk doénemlerinde Roma
anakarasinda yer almig olan ilkogretim anlayisinin temel alinmasi seklinde sinirlandirilmistir.
Gilinlimiizde egitim alaninda yasanan pek ¢ok sorunun Antik Roma’da da var oldugunun
tespiti ve 6gretmenlerin 6grenciye yaklasimlarinin bugiin ile benzerlikler goseteriyor olmasi
caligmanin ilgi ¢ekici sonuglart arasindadir.

Anahtar Kelimeler: Tlkdgretim, Egitim Tarihi, Roma, Antik Cag, Eski Cag,

THE PRIMARY EDUCATION in ANCIENT ROME

Evren Sar
Istanbul University

The main purpose of the study is to draw a picture of the education system in terms of
the curriculum, the physical condition of schools, the attitudes of the teachers and the
perspective of the society towards education in ancient Rome, which held the large portion of
the known world including Anatolia for centuries. In doing so, the body of the study is based
on a literature review, where avaible the modern sources has been supported by the ancient
sources. The study is limited to primary schools on the mainland of Rome between
Republican and Imperial periods. One of the spectacular results of the study is idetifying that
there are many similarities between today’s conditions in the field of education and ancient
Rome’s in terms of the problems and teachers’ attitudes towards students."

Keywords: Primary Education, History of Education, Ancient Age, Rome
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8. SINIF OGRENCILERININ DOST ve DUSMAN ULKELERLE iLGILi ALGILARI

Beytullah Kaya
MEB Kadikéy Inonii ilkdgretim okulu

[lkogretim okullarinin degisik kademelerinde Sosyal Bilgiler ve TC. Inkilap Tarihi ve
Atatiirkcliliik dersi programlart igerisinde Tiirkiye Cumhuriyeti’nin kosulariyla yasadiklari
siyasal ve sosyal veya ekonomik sorunlara yonelik 6grencilerde kazanim olusturulmaya
calisilmaktadir. Boylece 6grenciler edindikleri kazanimlarla diger iilkelerle karsi dostluk veya
diismanlik duygulan gelistirmektedir. Bu arastirmada; 8. simif 6grencilerinde dost ve diisman
iilke algisinin olup olmadig1 ve bu aglilarin olugmasina etki eden faktorlerin neler oldugunun
belirlenmesi amaclanmistir. Bu baglamda, Istanbul ili Kadikdy ilgesinde bir ilkdgretim
okulunda egitim goren 53 ilkogretim sekizinci sinif 6grencisiyle yar1 yapilandirilmig goriisme
yapilmistir. Gorlismeler hazirlanmis miilakat formlarindaki sorulara 6grencilerin cevap
yazmasi seklinde gergeklestirilmistir. Elde edilen bulgular word belgesine aktarilmis ve
karsilastirmali olarak analiz edilmis, ortak sOylemlerin belirlenen kriterler cergevesinde
birlestirilmistir. Arastirmadan elde edilen bulgular 1s1¢1nda 6grencilerde dostluk ve diismanlik
algisina yonelik bilincin gelistigi goriilmiistiir. Bu bilincin olusmasinda devletlerarasinda
siyasal olaylarin ve milli, kiiltiirel ve dini konularin algilarin olusmasinda etkili oldugu
sonucuna ulasilmistir. Ayrica Ogrencilerdeki bilincin olusmasinda medya ve internet gibi
faktorlerin etkili rol oynadigi goriilmiistiir. Ote yanda dgrencilerin bilgilerini olustururken
giincel konulardan etkilendigi belirlenmistir.

Anahtar Kelimeler: Tarih Egitimi, Dostluk, Diismanlik, Ilkogretim

8. GRADE STUDENTS’ PERCEPTIONS OF FRIENDLY and ENEMY COUNTRIES

Beytullah Kaya
MNE Kadikoy In6nii Primary School

At the different stages of primary schools in course programs of Social Sciences,
Revolution History and Kemalism , learners have been tried to be formed behaviours for
political, social and economical problems of Republic of Turkey for their neighbours. Thus,
with gained behaviours the students have developed friendship or hostility endowments
against other countries. In this research; in the 8th grade students, whether or not the
perception of friendly and hostile countries is, or what the factors affecting the formation of
these perceptions are, are aimed to determine. In Kadikdy district of Istanbul, with 53 eighth
grade students studying in a primary school, semi-structured interviews were conducted.
Interviews had been conducted in the form which students write answers to questions in
prepared interview forms. The findings were transferred to Word document, analyzed in
comparative and combined with the defined criteria within the framework of common
discourse. In the light of the findings obtained, it was observed to develop consciousness in
students’ friendship and hostility perception. It was concluded that in formation of this
consciousness, political events and national, cultural or religious issues are effective. In
addition, awareness of the students was found to play an influential role in the formation of
factors such as the media and the internet. On the other hand, while creating students’
knowledge, it was determined that contemporary issues were adversely affected.

Keywords: Teaching of History, Friendship, Hostility, Primary Education

28



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

RECYCLING the PAST: MAPPING HISTORICAL LANDSCAPE of TURKEY in CITY
MUSEUMS

Seyda Barlas Bozkus

The scope of this study is mainly related to urban and social history writing in city
museums which have been developed from the early 2000s in Turkey. The strategic mission
of the city museum is very crucial in terms of establishment and development of socio-
cultural history writing. As a result of an organic link in which developed in the cities, people
recognize moral characteristics of the city culture such as minorities, physical spaces, and
neighborhoods. In general, city museums collect, protect, and evaluate the past and assist
national history writing. Modern Turkish history was written after the 1980 covered from the
nation state project and integration of global citizenship. The unique side of this study is to
elaborate city museums as sites for intercultural communications in Modern Turkey after the
2000s. During the writing process of this paper, | will focus on academic literature on urban
history and ask crucial question how city museums in Turkey play a role in writing of social
Also, several books and exhibition catalogues on Turkish city museum provide me extensive
information about the development of city museums. Although Turkish experience with city
museums is a quiet new phenomena, this study will intend to enlighten the role of city
museums in the making of contemporary history writing through analyzing city museum
exhibitions catalogues that focuses on identity, culture and various ethnic groups. The basic
question will be asked in the study: How do city museums transformed political history in
social history? What kind of tools is used in the history exhibitions to interpret past? How do
museum visitors interpret history in linear or non-linear structures?

Keywords: City Museums, Social History Writing, Urban History, Adult History Education
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POST-SOVIET TRANSITION as a CULTURAL TRAUMA and HISTORY EDUCATION
in GEORGIA

Nino Chikovani
Ivane Javakhishvili Thilisi State University
Ketevan Kakitelashvili
Ivane Javakhishvili Thilisi State University

The paper aims to analyze historcal narratives and history education in post-Soviet
Georgia in the framework of the theory of cultural trauma. Firstly, the post-Soviet transitional
processes will be presented as a trauma of social change/cultural trauma. History teaching
conceptions and national history textbooks will be discussed followed with empirical data
analysis. The final point of the paper will be concerned with the characteristic features of the
master narrative as well as newly emerged texts, which reflected the dynamics of the post-
Soviet developments more thoroughly. The main research questions might be defined as
follows: the construction of new identities through marking out the difference with the Other
and negation of the Soviet past; attempt of linking pre- and post-Soviet periods ensuring
continuity of the Georgian statehood; shift towards tabooed names and themes (e.g. political
parties, their leaders and programs at the beginning of the 20th century, history of the
Georgian Democratic Republic (1918-1921), Soviet occupation, repressions of the 1930s, re-
consideration of the World War 1, new heroes, etc.); The role of history and history education
in the legitimization of the “new past” comes as a concluding part of the paper.

Keywords: Transition, Cultural Trauma, History Education
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TARIH OGRENMEYi SEVIYORUM CUNKU....

Semih Aktekin
Karadenz Teknik Universitesi
Cigdem Baki Pala
Recep Tayyip Erdogan Universitesi Egitim Fakiiltesi

Tarih dersi, bugiinle baglantis1 olmayan ¢ok uzak ge¢cmiste yasanilanlarin anlatildig,
onemli goriilen isim, tarih ve olaylarin ezberlenmesini gerektiren sikici bir ders olarak
gorilmektedir (Demircioglu, 2005). Bu bakis agisina sahip 6grencilerle dolu bir smifta tarih
ogretmek hi¢ kolay bir is degildir. Ote yandan elbette ki bu durumun sebeplerinden biri
yillarca tarihin geleneksel yontemlerle 6gretilmeye ¢alisilmis olmasidir. 2004 yilinda yapilan
ilkdgretim program degisikligi ile 6grencilerin aktif katilimiyla severek dgrendikleri siniflar
olusturulmas1 planlanmigtir. Bu calismanin amaci, yeni ilkdgretim programiyla tarih
konularimi 6grenen ilkogretim ikinci kademe Ogrencilerinin tarih 6grenmeye bakis acilarinin
incelenmesidir. Arastirma 150 ilkogretim ikinci kademe 6grencisiyle yiiriitiilmiigtiir. Verilerin
toplanmasinda agik uglu sorulardan olusan bir anket kullanilmistir. Verilerin analizinde
betimsel ¢oziimleme yontemi kullanilmaktadir. Analizler devam etmektedir ve sempozyumda
paylasilacaktir. Tarih dersi, bugilinle baglantisi olmayan ¢ok uzak ge¢miste yasanilanlarin
anlatildigi, 6nemli goriilen isim, tarih ve olaylarin ezberlenmesini gerektiren sikict bir ders
olarak goriilmektedir (Demircioglu, 2005).

Anahtar Kelimeler: Tarih Ogretimi, Tarih Dersi, [Ikogretim

THE REASON WHY | LOVE LEARNING HISTORY

Semih Aktekin
Karadenz Technical University
Cigdem Baki Pala
Recep Tayyip Erdogan University Education Faculty

History is seen as a boring lesson which explains events happened long before without
connection with today also requires memorizing names, date and events (Demircioglu, 2005).
This is not an easy task to teach history in a classroom filled with students who have a
perspective like this. On the other hand, one of the reasons of this situation is that history is
tried to teach in traditional methods for many years. With the change of primary school
curriculum in 2004, it is planned to create classes which students take active participation and
learn willingly. The purpose of this study is tried to find out perspectives of primary school
second part students who learn history with the new primary school curriculum. The study
was carried out with 150 primary school children. Survey was used as a data collection
method which includes open-ended questions. Data analyzed descriptively and the analysis is
in progress and will be shared with in the symposium.

Key Words: History Education, History Lesson, Primary School
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HISTORICAL CONSCIOUSNESS in MUSIC EDUCATION and MUSIC HISTORY
EDUCATION

Giilsen Erdal
Kocaeli University State Conservatory

The most important goal of history is to inform individuals concerning social life in
which he lived and to provide the adaptation of the individual to social and national life. On
fulfilling this task, history reveals the processes of life humanity undergoes and tries to fulfill
the achievement of a better perception of today.. The importance of the music history course
emerges when it is thought that it is necessary to examine each composer in the period of time
he lived in, to know his personality and style, to know the events that affected him while
composing his works for the interpretation of the work and the relay of it to the listener. The
implementation of history teaching methods in the acquisition of necessary knowledge and
skills concerning fundamental principles, theories and historical development of music, has
been presented as a result of this study.

The purpose of this study is to bring a different perspective in terms of historical
consciousness in music education, the nature and objectives of history education in music
history education and the methods used, , to evaluate the music history education in the
methods of history education and to develop proposals for implementation. Descriptive
method and the screening model have been used in the study. Descriptive method is one used
in researches carried out to illuminate a given situation, to carry out the evaluation in
accordance with the standards and to reveal possible relationships between events.

Music History course is in the core curriculum of music education field. It is certain
that it is necessary to examine each composer in the period of time he lived in, to know his
personality and style, to know the events that affected him while composing his works for the
interpretation of the work and the relay of it to the listener. As a result of the research
conducted, it has been concluded that comparison, biographical and active methods used in
history education are feasible in music history education and music history courses will be
more effective and efficient as a result of this practice.

Keywords: History Education, Music Education, Teaching History, Methods of
Teaching History
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SOSYAL BILGILER OGRETMEN ADAYLARININ MEDYADAKI TARIH BIiLGISININ
GUVENIRLIGINE ILISKIN GORUSLERI

Adnan Altun
Abant izzet Baysal Universitesi

Son yillarda medyada tarihe yonelik yapimlara yer verildigini ve bunlarin izleyiciden
olumlu tepkiler almasi neticesinde de bu yapimlarin sayisinin ve g¢esitliliginin arttig1
gozlenmektedir. Muhtesem Yiizyil, Bir Zaman Osmanli Kiyam, Kurt Kanunu gibi diziler;
Osmanli Cumhuriyeti ve Fetih 1453 gibi filmler; Devrim Arabalari, Son Bulusma gibi
belgeseller; Tarihin Arka Odasi, Tarih Konusmalari, ve Tarih Dersleri gibi tarih programlari;
Tarih Atolyesi, Tarihin Ufuklarinda ve Gegmis Zaman Olur Ki gibi radyo programlari; dahasi
cesitli tarih dergileri, tarihi romanlar ya da gazete koseleri bu cesitlilige 6rnek gosterilebilir.
Tiim bu medya yapimlarmi biinyesinde toplayabilen Internet ise basl basina bir vurgulamay1
hak etmektedir. Bu yogunluk tarihe olan ilginin artmasinin bir géstergesi olarak goriilebilir ve
ovgiiyle soz edilebilir. Fakat bu artis beraberinde kurgularin, yorumlarin, goriislerin arasinda
dogru bilginin ayirt edilmesinin daha da giiglestigi seklinde de degerlendirilebilir. Bu
degerlendirmeden hareketle, calismada ilkogretimde tarih 6gretiminden sorumlu olan sosyal
bilgiler 6gretmenlerinin medyadaki tarih yapimlara erisim durumlarini ve eristikleri tarih
icerigine iligkin giivenirlik algilarini ortaya koymak amaglanmaktadir. Medya okuryazarligi
baglaminda erisim becerisini esas alarak ag¢ik uclu sorulardan olusan bir form kullanilacaktir.
Sosyal bilgiler 6gretmen adaylarindan alinan goriigler i¢erik analizine tabi tutulacak ve belirli
basliklar altinda sunulacaktir.

Anahtar Kelimeler: Medya Okuryazarlig1, Tarih Ogretimi, Erisim Becerisi Ve Bilginin
Giivenirligi
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TARSUS RUSDIYESI'NDEN MiSAK-I MILLI ILKOKULU'NA
(Bir Okulun Gelisimi ve Doniistimii)

Sacit Uguz
Milli Egitim Bakanlig1
Yakup Karatas
Agr1 Ibrahim Cecen Universitesi

Osmanli Devleti’nde, egitim alaninda goriilen yenilesme hareketleri icerisinde 6nemli
bir yer tutan Riisdiye mektepleri, zamanla iilkenin en yaygin ve en dnemli egitim kurumu
haline gelmistir. Bu c¢alismanin konusu olan Tarsus Riigsdiyesi de kurulusundan itibaren
Cumbhuriyet yillarina kadar sehrin en 6nemli Miisliiman okulu olma 6zelligini korumustur.
1863 yilinda kurulan Tarsus Riisdiyesi, 1914 yilinda ibtidal programli riigdiye statiisiine
gecirilerek Rehber-i Fiiyliz Mektebi adiyla 6 smifli bir okula doniistiiriilmistiir. Rehber-i
Fiiyliz Mektebi’nin ismi 6nce Rehber-i Fiiyiz Numiine Mektebi daha sonra da Erkek Numiine
Mektebi olarak degistirilmistir. 6 yil olan egitim siiresi 1925 yilindan itibaren 5 yil olarak
yeniden diizenlenmistir. Ilk Tedrisat Meclisi'nin 31 Ekim 1925 tarihinde aldigi karar
geregince 1926 yilinda okulun adi Misak-1 Milli ilkokulu olarak tekrar degistirilmis ve 5 yil
egitim veren bir ilkokul haline getirilmistir. Tarsus Riisdiyesi ile ilgili en 6nemli kayitlar
Tarsus’ta bulunan Sakarya ilkdgretim Okulunun arsivinde bulunmaktadir. Cumhuriyet
yillarinda bu okullarin yeni egitim sistemine ge¢mesi ve isimlerinin degismesinden sonra
arsivleri, Misak-1 Milli Ilkokulu’nda toplanmis ve uzun miiddet burada muhafaza edilmistir.
Misak-1 Milli ilkokulu 1997 yilinda Tarsus Amerikan Kolejini de biinyesinde bulunduran ve
Amerikan Board Cemiyeti’ne bagli olan SEV Vakfi’na satilmistir. Okulun arsivi ise Sakarya
[Ikdgretim Okulu’na devredilmistir. Giiniimiizde bu okulun arsivinde Tarsus Riisdiyesi basta
olmak iizere Rehber-i Fiiyliz, Memba-1 Irfan ve Erkek Numiine Mekteplerine ait sene sonu
imtihan cetvelleri, muallim sicil defterleri ve kiinye defterleri bulunmaktadir. En fazla belge
ise Tarsus Riigdiyesi’ne aittir. Bu belgelerde riisdiyenin ve devami niteliginde olan Rehber-i
Fiiytiz, Erkek Numune ve Misak-1 Milli okullarina ait 1872-1873 6gretim yilindan 1927-1928
ogretim yilina kadar olan sene sonu imtihan cetvelleri bulunmaktadir. Aragtirmanin temel
kaynagini teskil eden bu cetvellerden egitim-6gretimin siiresi, okutulan dersler ve bu
derslerde yildan yila yapilan degisiklikler, 68renci sayilar1 ve basari oranlart gibi birgok
konuda istatistiki veriye ulasilmistir. Bu verilerin degerlendirilmesiyle de Osmanl
Devleti’nde siradan bir tasra riisdiyesinin nitelikleri belirlenmis, agilisindan kapanisina kadar
gecen siirecte, degisimi ve doniisiim evreleri ortaya konmaya calisilmistir.

Anahtar Kelimeler: Tarsus, Riisdiye, Rehber-i Fiiyliz Mektebi, Erkek Numune
Mektebi, Misak-1 Milli Tlkokulu
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FROM TARSUS RUSHDIYE to MISAK-1 MILLI PRIMARY SCHOOL

Sacit Uguz
Ministry of National Education
Yakup Karatas
Agr1 Ibrahim Cecen University

Rushdiye schools which has an important place among the reform movements on
education has been most common and important education establishment of Ottoman Empire.
Rushdiye of Tarsus as a subject of this study, maintained its role as most important Muslim
school of the city since its foundation to the first years of Turkish Republic. Rushdiye of
Tarsus, founded in 1863, was trasformed a school with 6 classes as Rehber-i Fiiyuz School
passing the status of primary programmed rushdiye in 1914. The name of Rehber-i Fiiyuz
School was firstly changed Rehber-i Fiiyuz Numune School and then Erkek Numune School.
Education time with the duration of 6 years was reorganized as the length of 5 years by 1925.
The name of school was rechanged as Misak-1 Milli Primary School in accordance with a
desicion of first Council of Education in October 31 th, 1925 and turned a primary school
with the length of 5 year education time. The most important records about Rushdiye of
Tarsus were at the archieves of Sakarya Primary School in Tarsus. Archieves of this school
after the changing of their name and passing new education system in Republic Periods were
collected at the Misak-1 Milli Primary School and stored long period of time there. Misak-1
Milli Primary School was sold to SEV foundation which collaborated with society of
American Board and within the American College in1997. Archieve of school was transfered
to Sakarya Primary School. Nowadays final exam statement, teacher registry notes and
personal records about Rehberi Fiiyuz, Memba-1 Irfan, Erkek Numune schools and most of all
Rushdiye of Tarsus has the most excessive documantation of all. The final exam statements
were in these documantation about Rehber-i Fiiyuz, Erkek Numune Misak-1 Milli schools
from the academic year of 1872-1873 to the academic year of 1927-1928. Statistical data
about length of academic year, lessons, changes of lesson applied year after year, number of
students, sucseses of student and lots of related issues were obtained from these statements
which are the main source of investigation. This study aims to indicate characteristics of an
ordinary country rushdiye, changes and trasformation stage within the duration from its
beginning to its closing with evaluationing these data.

Keywords: Tarsus, Rushdiye, Rehber-i Fityuz School, Erkek Numune School, Misak-1
Milli Primary School
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TARIH EGITIMINDE IHTIMAL YADA TEORIK ANLATIM; OSMANLI TAR{Hi
ACISINDAN

Kasim Bolat

Tarih biliminin en Onemli Ozelligi, gecmiste yasanmis olan olaylarin neden ve
sonucunu anlatarak anlamaya calismaktir. Anlatilan olaym goriinen sonucundan itibaren
yapilan yorumlar, konuya bakisa gore degisiklik gosterir. Diger yandan tarih¢i eger,
goriinenden farkli bir yorum yapmaya kalkarsa bilimsellikten uzaklasip kahinlige gecis yapar.
Ciinkii bitmis olan olayin devamu siirecinde nasil bir degisiklife ugrayacagi kesin olarak
bilinemez. Onun i¢in tarih anlatiminda ihtimallerden ¢ok mevcut bilginin 1s181inda konunun
degerlendirmesi yapilmalidir. Tiirk tarihi ¢ergevesinde Osmanli devleti biiyiik bir yer tutar.
Diinyanin en uzun Tiirk- Islam devleti olmasi bundan en etkili konumdur. 1300°lii yillarda
kurulan devlet, 1922°de saltanatin kaldirilmasi ile sona ermistir. Ancak; Osmanli Devleti,
kurumsal olarak- bazi eksikler olmasina ragmen- Tiirkiye Cumbhuriyeti devletinde devam
etmektedir. Konumu ve hacmi itibari ile hayli zor bir durumda olan Osmanli Devleti’nin nasil
600 y1l hiikiim siirdiigii tartisilmistir. Tarihgiler mevcut belgeler ve bilgiler 151¢inda konuyu
anlamaya calismiglardir. Ancak zaman zaman akillara gelen bazi teorik sorular, konunun
anlagilmasin1 zorlagtirmistir. Osmanli Devleti tarihine yapilan derinlemesine arastirmalar,
devletin tarihine bakis1 da degistirmistir. En basta, devletin donemlendirilmesindeki yanlislik
fark edilmis ve bundan kacinilmistir. Artik, kurulus, yiikselis, duraklama, gerileme ve ¢okme
paradigmasindan vazgeg¢ilmistir. Bu donemlendirmenin yerine; klasik donem, 1slahat donemi,
sancili- c¢alkantili donem, Tanzimat ve modernlesme, batililasma ve mesrutiyet gibi
donemlendirmelere gidilmistir. Osmanli tarihine dair yapilan diger bir egitim hatasi1 da
ihtimaller yada teoriler iizerinden devletin tarihini belli bir sonuca baglama diisiincesidir. Oyle
ki; olsaydi- olmasaydi, yapsaydi- yapmasaydi gibi ihtimal ve teorik diisiinceler ile tarih
egitimi saglikli bir sekilde yapilamaz. Biz simdi bu konuya dikkat ¢ekerek 3 6rnek lizerinden
konuyu anlamlandirmaya ¢alisacagiz. Bu ornekler; 1- 1402 Ankara Savasi 2- Tiirkce Matbaa
Kurulmasi 3- I. Diinya Savasinda tarafsiz kalabilme durumu.

Anahtar Kelimeler: Thtimal, Varsayim, Teori, Tarih, Egitim
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AHMED RASIM: BiR OSMANLI TARIH SOZLUKCUSU

Aydn Efe
MEB Erzurum Rifki Salim Burgak Kiz Teknik ve Meslek Lisesi

Bu calismada, edebi bir sahsiyet olarak taninan Ahmed Rasim’in Osmanli Tarih
Sozliikeiiliigii lizerinde durulmustur. Calismanin esasint Ahmed Rasim’in 4 ciltlik “Resimli
Ve Haritali Osmanli Tarihi” adli eseri olusturmaktadir. Bu eserde, “Faide” bashig altinda
sunulan kelimeler ele alinmis ve birkag grup altinda toplanmistir. Daha ¢ok edebiyatcilar
tarafindan incelenen merhum Ahmed Rasim, tarihgiligi bakimindan yeterince ele
alinmamistir. Bu ¢alismaya konu olan Osmanli tarih sozliik¢iiliigii bakimindan ise, hemen
higbir atifta dahi bulunulmamistir. Bundan dolayr merhum Ahmed Rasim, ilk Osmanl tarih
sozliikgisii sayilabilecek kimsedir.

Anahtar Kelimeler: Ahmed Rasim, Osmanli, Tarih, S6zlik Bilimci
AHMED RASIM: AN OTTOMAN HISTORY LEXICOGRAPHER

Aydin EFE
MNE Erzurum Rifki Salim Burgak Technical and Vocational High School for Girls

This study is centered upon Ahmed Rasim known as a literary figure who focused on
Ottoman Historical Lexicography. The study is based on Ahmed Rasim’s four-volume work
named "History of the Ottoman, illustrated and with map”. In this work, words presented
under the title "Faide" are collected and divided into several groups. Examined by mostly man
of letters, the late Ahmed Rasim has not been studied adequately in terms of historiography.
In terms of the lexicography of the Ottoman history that is the study area of this work, there is
hardly any reference addressing to him. Therefore, the late Ahmed Rasim, considered as the
first Ottoman History Vocabulist.

Key Words: Ahmed Rasim, Ottoman, History, Lexicographer
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GUNUMUZ ORTAOGRETIM 10. TARIH DERS KiTABI ile MUHTESEM YUZYIL
ISIMLI TELEVIZYON DIZISINDEKI KANUNI SULTAN SULEYMAN DONEMI
SOYLEMLERININ GOSTERGE BILIMSEL ACIDAN KARSILASTIRILMASI

Namik Cencen
Gazi Universitesi
Ozcan Demir
Gazi Universitesi

Gliniimiiz tarih 6gretiminin en Onemli sorunlarindan birisi, gelismis gorsel-isitsel
olanaklarla yetismekte olan ¢ocuklara tarih 6gretiminin nasil yapilacag ile ilgilidir. Alanda
yapilan tartismalarin 6nemli bir boliimii bu yeni siiregteki yontem cesitlilikleri ile yakindan
iligkilidir. Tarihin, 6gretim siirecinde yeniden deneyimlendirilmesi ya da mevcut aragtirmalar
1s18inda cocuklara nasil tarih calisacaklarinin Ggretilmesi Onemli sorunlar arasinda yer
almaktadir. Bu calismada, 10. Smf Tarih 6gretim programi ve 6gretim programina bagl
olarak yazilan ders kitabi ile Muhtesem Yizyil dizisindeki “Kanuni Sultan Siileyman Dénemi
Soylemlerinin” gosterge bilimsel ve icerik karsilagtirllmasinin yapilmasi yoluyla tarih
Ogretimi yontemine bir 6rnek verilmesi amaglanmistir. Nitel bigcimde yapilan bu arastirmada,
dokiiman incelemesi yontem ve teknikleri kullanilmistir. Dokiiman incelemesi, aragtirilmasi
hedeflenen olgu ve olgular hakkinda bilgi igeren materyallerin analizini kapsar. Nitel
arastirma tek basina bir veri toplama yontemi olabilecegi gibi diger veri toplama
yontemleriyle de kullanilabilir. Arasgtirmanin c¢alisma grubunu, 10. smif tarih 6gretim
programi ve Ogretim programina bagli olarak yazilan ders kitab1 ile halen televizyonda
yayimnlanmakta olan “Muhtesem Yiizy1l” isimli dizi olusturmaktadir. Arastirmanin evrenini;
tarth O6gretim programlari, tarih ders kitaplart ve tarihsel diziler olusturmaktadir. Calismanin
orneklemini ise, 10. siuf tarih ders programlari, 10. sif tarih ders kitaplar1 ve “Muhtesem
Yiizy1l” isimli tarihsel igerikli dizi olusturmaktadir. Genglerin egitilmesinde ve tarih bilinci
kazanmasinda, ge¢misle bugiin arasindaki siirecin somutlastirilmasinda, tarih dersinin igerdigi
soyut kavramlarin sozel olarak daha rahat ifade edilmesinin saglanmasinda tarithi temali
filmler ve diziler 6gretmenler i¢in dnemli materyallerdir. Ancak bu noktada gorsel - isitsel
malzemenin kullanimindaki 6lgiiniin belirlenmesi sorunu ortaya ¢ikmaktadir. Mevcut tarihi
arastirmalar ve ders kitaplar1 tarih 6gretiminde temel dayanaklar olarak korunmalidir. Filmler
ve diziler, tarth 6gretiminde onemli materyaller olmalarina karsin kurgusal yapilar1 geregi
tarihi kisileri ve gergekleri tam olarak aktarmalari beklenemeyeceginden mevcut tarih
ogretiminde kullanilan materyallerin yerine gegmemelidirler. i¢inde bulunulan ¢agda gorsel-
isitsel iiriinler bireylerin diinyaya, tarihsel ve sosyal gerceklere iligkin tutum gelistirmesinde
onemli yere sahiptir. Tarih temali filmler ve diziler bu acgidan ele alindiginda, bu {iriinlerin
iceriklerinin analiz edilmesi, yorumlanmasi; hatta bu siirece biiyiik izler kitlelerini olusturan
ogrencilerin de dahil edilmesi tarihsel bilginin i¢sellestirilmesinde etkili olabilecektir.

Anahtar Kelimeler: Tarih Egitimi, Televizyon Dizileri, Tarih Ogretim Programi, Tarih
Ders Kitab1
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THE COMPARISON of CONTEMPORARY SECONDARY SCHOOL 10th GRADE TEXT
BOOK and “MAGNIFICENT CENTURY” TELEVISION SERIES IN TERMS OF
KANUNI SULTAN SULEYMAN ERA DISCOURSE

Namik Cencen

Gazi University

Ozcan Demir

Gazi University

One of the most important problems of contemporary history education is about how
to perform history education to a child growing up with improved audio-visual opportunities.
Most of the discussions in the field of history education are related to the new education
methods. The re-experiencing process of history or teaching the children how to study history
as a result of the ongoing studies are among the major problems. In this study, it is aimed to
give an example to analytic history education by the semiotic and content based comparison
of the discourse of “Kanuni Sultan Suleyman” in 10th grade history textbook which is
developed according to the history education curriculum and history themed television series
named “Magnificent Century”. Document review methods and techniques are used in this
qualitative characterized study. The technique of document revision includes the analyzing
process of the targeted phenomenon to research. Qualitative research method can be used
alone as well as it can be used with the other research methods. The research group of the
work is composed of 10th grade history textbook which is developed according to the history
education curriculum and history themed television series named ‘“Magnificent Century”.
History education curriculum, history textbooks and historical television series are evaluated
under the total field of this survey. 10th grade history education curriculum, 10th grade
history textbook and historical television series named “magnificent century” are sampled
under the work. History based movies and television series are important materials of
education for the teachers of this field from the aspects of younger education, gaining history
awareness, concretization of the continuum between past and present, provision of the history
subject’s abstract concepts expression. Nevertheless, here the problem of the usage
dimensions of audio-visual materials appears. The results of the present history researches and
textbooks must be preserved as the main sources of history education. Although, films and
series are important materials, they shouldn’t be replaced with scientific resources of history
education. Because of their fictive structure it can’t be expected from them to express
historical characters and phenomenon correctly. In this age, audio-visual materials have an
important role on individuals’ attitude about historical and social facts. When the history
themed movies and series are examined from this aspect, the analyzing process of this
materials and their interpretation even with the inclusion of children who are in their audience
would be effective on the internalization of historical knowledge.
Keywords: History Education, Television Series, History Curriculum, History

Textbook
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SOSYAL BILGILER DERSINDE KULLANILABILECEK BiR YONTEM OLARAK SOZLU
TARIH:'DUGUNLERIMIZ’ KONUSU UZERINE BiR UYGULAMA

Yiicel Kabapinar
Marmara Universitesi
Meryem Kaya
Ozel Evrim 1.0.0
Serap Tozlu
Ozel Evrim 1.0.0

Diinde yasanilani o giliniin sartlarina gore degerlendirebilen ve -elestirebilen
Ogrencilerin yetigsmesi tarih dersinin olasi amaclarindan biridir. Yeni Sosyal Bilgiler
Programi’nda yer alan tarih konularmin 6gretimi, 6grencilerde tarihsel sorgulama becerisini
gelistirmeye odaklanmistir. Bu amag¢ dogrultusunda ilkogretim seviyesinde Sosyal Bilgiler
dersinin misyonuna uygun olarak yeni programda 4. siniftan itibaren sozlii tarih ¢calismasi yer
almigtir. SozIli tarih etkinliginin Ogrenciye kazandiracagi beceriler asamali olarak
gerceklesebilir. Ogrenci, goriisme siirecinde soru sorma, dinleme ve gézlem becerisini; sozlii
tarih kayitlarini ¢éziimlerken bilgiyi diizenleme, olguyu diigsiinceden ayirma, ilgisiz bilgiler
icerisinden ilgili bilgiyi bulma becerilerini, raporunu hazirlarken tarihsel empati ile degisim
ve siirekliligi algilama becerilerini gelistirebilme olanagi bulabilmektedir. SozIli tarih
caligmasi ile 68renciler birer tarih¢i gibi ¢alisma olanagi bulur ve bilgiyi iliretme ve gelistirme
basamaklarin1 deneyimler. Bu ¢alisma ile ilkogretim Ogrencilerinin sozlii tarih ¢alismasina
dair bakis agilarim1 ve degisen zaman icerisinde gelenek ve goreneklerdeki degisim ve
stirekliligi anlama algisin1 ortaya c¢ikarmak amaclanmistir. Bu amag¢ dogrultusunda
arastirmada nitel arastirma yontemlerinden eylem arastirmasi kullanilmistir. 6. siif Sosyal
Bilgiler Ogretim Programi’nda yer alan “Ipek Yolunda Tiirkler” {initesi igindeki
“Kiiltiirlimiiziin  Yasayan Degerleri: Kutlamalar” konusu ¢er¢evesinde "diiglinlerimiz"
ogrencilerle sozlii tarih proje konusu olarak ¢alisilmistir. Arastirmanin ¢alisma grubunu 6. ve
8. smifa devam eden 15 G6grenci olusturmustur. Arastirmay1 farkli kilan boyut, sozlii tarih
caligmasimi gergeklestiren 6. sinif 6grencilerine 8. siniftaki ablalarimin/agabeylerinin akran
danismanligt yapmis olmasidir. Sozlii tarih siirecine ve elde edilen iirlinlere iliskin
dokiimanlar nitel veri analiz ydntemlerinden igerik analizine tabi tutulmustur. Ogrencilerin
sOzlii tarih caligmasina iligkin tirlinleri aragtirmacilarca gelistirilen “So6zlii Tarih Arastirma
Odevi Degerlendirme Rubrigi” esas alinarak degerlendirilecektir. Calismanin analiz siireci
devam etmektedir.

Anahtar Kelimeler: Sozlii Tarih, Sosyal Bilgiler, Tarih Ogretimi

40



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

KURULUSTAN IMPARATORLUK CAGINA OSMANLI TARIHI “BiR HIKAYE / a
FICTION” mi?” OSMANLI DEVLETININ KURULUSU iLE ILGILI YAKLASIMLARA
ELESTIREL BiR DEGERLENDIRME

Siileyman Demirci
Erciyes Universitesi

Bir ug¢ beyligi olarak ortaya ¢ikan Osmanli Devleti’nin kokenleri, gelisiminin ilk
asamalar1 ve niteligi iizerine 20. yiizyilin baglarindan itibaren farkli ancak zaman zaman
birbiriyle catisan tezler ileri siiriilmiistiir. Herbert Adams Gibbons, 1916 yilinda yayinlanan
“Osmanli Imparatorlugunun Kurulusu / Foundation of the Ottoman Empire” adli kitabinda,
devletin biiylik dl¢iide putperest Tiirkler ve Hiristiyan Rumlarin karisimindan dogan yeni bir
irkin eseri oldugunu ileri stirmekteydi. Osmanli imparatorlugu’nun kurulusundaki asil yaratici
Ogeler Asyatik Tiirklerden ziyade bu Avrupali unsurlarda aranmaliydi. 1935°de Fuat Kopriilii
Gibbons’un bu tezine karsi ¢ikmis Osmanli Devletinin esas olarak Tiirk ve Miisliiman
unsurlarin eseri oldugunu ileri siirmiistiir. 1937 yilinda Paul Wittek ise Koprili’ niin
Osmanlilart Oguz boylarma dayandirdigt Kayr agireti baglantisini reddeder. Wittek,
imparatorlugun iizerine kuruldugu temelin bdyle bir asiret yapist olmayacagin1 savunur. Ona
gore bu temel, komsu Hiristiyan diinyasina karsi yiiriitiilen bir kutsal savas, yani “gaza”
olgusudur. M. Fuat K&priilii’ niin goriisleri Halil Inalcik tarafindan daha da genisletilerek yeni
fikirlerle desteklenmistir. Diger bir dizi faktoriin yaninda gaza faktoriinii bir tarihsel gergek
olarak her zaman 6n planda tutmus, cihad veya gazanin 17. Yiizyil sonuna kadar Osmanl
devletinin dinamik ilkesi olarak devam ettigini vurgulamistir. Bu gorlisiini soyle dile
getirmistir; “Gaza, Asya ve Avrupa’daki Osmanli gelismesinde baslica faktordiir.” Ronald C.
Jenings, Colin Imber, Macar Tiirkolog Gyula Kaldy-Nagy, Sinasi Tekin, Colin Heywood ve
Heath Lowry gibi Turkologlar “gaza” tezi’ni reddederler. Ingiliz tarihgi Colin Imber ise konu
ile ilgili tartismalar1 daha da ileri gotiirerek erken donem Osmanli tarthini 15. Yiizyilin son
ceyregine kadar “uydurma” yani “fiction” olarak degerlendirir. Bu tebligimizde Osmanli’nin
kurulusundan erken imparatorluk dénemini “karanlik bir donem” olarak degerlendiren veya
gostermeye ¢alisan yaklasimlar ile modern Tirk tarih¢iligin ortaya koydugu goriisler
cercevesinde “Beylikten Imparatorluga Osmanli tarihi mesrulastirilmaya calisilan hayal
mahsulii-uydurma bir dénem olarak nitelendirilebilir mi?” sorusu irdelenmeye calisilacaktir.
Bu baglamda M. Fuat Kopriilii, Halil Inalcik, Feridun M. Emecen ve Mehmet Oz gibi Tiirk
tarih¢ilerinin goriislerinden de karsilastirmali degerlendirmede istifade edilecektir.

Anahtar Kelimeler: Erken Osmanli Tarihi, Gaza tezi, Kay1 asireti, Osmanli Tarihgiligi
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[LKOGRETIM OGRENCILERININ iLKCAGA ILISKIN ALGILARININ KAYNAKLARI:
OGRENCILER GERCEKTEN BOS BiR LEVHA MIDIR?

Yiicel Kabapmnar
Marmara Universitesi
Ozge Ayva
IELEV Ozel 125. Y1l Ilkégretim Okulu

Ogrenme geleneksel anlayisin dngordiigii sekliyle bilginin kaynaktan dgrenene aynen
gegcigini igeren bir siire¢ midir? Ya da tam aksine, 6grenenin mevcut bilgisi dogrultusunda
yeni bilgiyi anlamlandirdigi, yapilandirdigi bir siire¢ midir? Bu siirecte birey yeni bilgiyi
mevcut biligsel yapist ile anlamlandirmaya, iliskilendirmeye c¢aligmakta midir? Bu
iligkilendirmelerde ders kitaplari ve derse yonelik 6grenim materyalleri ne kadar etkilidir?
Kisacasi bilgi, tamamen birey yapimi bir iirlin miidiir ve bu nedenle de tamamiyla 6znel
midir? Bu sorularin yamtlarma 6. Simf Sosyal Bilgiler dersi“Yeryiiziinde Yasam” Unitesi’nin
flk¢aga iliskin kazanimlar1 kapsaminda, ilkdgretim 6. Smif dgrencilerinin ilk¢ag kavramini
nasil algiladiklari/yorumladiklari tizerinden yanit bulunmaya calisilacaktir. Arastirma yontemi
nitel arastirma modellerinden durum ¢alismasidir. Arastirmanin veri toplama araglarini, resim
cizimi ve gorlisme olusturmaktadir. Calisma, 6zel bir ilkdgretim okulun 6. siniflarinda
gerceklestirilmistir. Calismaya 13 erkek 10 kiz olmak iizere toplam 23 6grenci katilmistir. Bu
arastirmada 6. Sinif Sosyal Bilgiler dersinin ikinci iinitesi olan “Yeryiiziinde Yasam”
{initesinin Ilkgaga iliskin kazanimlar1 ders kitabi, calisma kitapcigir ve Ilkgaga iliskin
powerpointlerle islenmistir. Aradan yedi ay gectikten sonra ders dgretmeni Ogrencilerin
Ilk¢aga iliskin algilarinin kaynaklarmin neler oldugu ve farkli kaynaklardan gelen Ilk¢aga
iliskin bilgilerin zihinlerinde olusturdugu ilk¢ag algisinin bazi kavram yamilgilarma neden
olup olmadig1 incelemek iizere o&grencilerinden“ilk¢ag denildiginde zihinlerinde uyanan
cagrisimlar1 gorsel olarak ¢izmeleri” istemis ve ardindan random olarak segilen 9 6grenci ile
goriisme yapmistir. Bu goriismede 6grencilerden hem ¢izdikleri resmi yorumlamalari istenmis
hem de Ilk¢aga iliskin algilari ve bu algmnin kaynaklari aciga ¢ikarilmaya calisilmistir.
Calismanin analiz siireci devam etmektedir.

Anahtar Kelimeler: Tarih Egitimi, [lk¢ag, Ders Dis1 Kaynaklar, Yapilandirmacilik
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TARIH DERSLERINDE TARTISMA YONTEMININ KULLANILMASINA YONELIK
OGRETMEN GORUSLERI

M. Ahmet Tokdemir
Gazi Universitesi

Tarih biliminin dgretiminde genel olarak iki temel yonelim vardir. Bunlar anlatim ve
tekrara dayali hikadyeci (geleneksel o6gretim yontemi) ve arastirma, sorgulama ve tartismaya
dayali analizci yaklasim olarak siniflandirilabilir. Tarih 6gretiminde tartisma yOnteminin
kullanilmas1 bir yandan tarih¢ilik mesleginin 6grenilmesi ile diger yandan ise demokratik
katilim becerilerinin gelismesi ile iliskilendirilebilir. Dolayistyla tarih 6gretiminde tartisma
yonteminin  kullanilmasi hem disiplin i¢i amaglarin hem de sosyal amaglarin
gerceklestirilmesine katki saglar. Bu ¢aligmanin amaci tarih 6gretmenlerinin tarih derslerinde
tartisma yonteminin kullanilmasina yonelik goriislerini tespit etmektir. Calisma kapsaminda
veri toplama araci olarak anket ve miilakat kullanilmistir. Hazirlanan yapilandirilmis anket
formu Trabzon’da MEB’e baghh okullarda ¢alisan 70 tarih Ogretmeni tarafindan
doldurulmustur. Bunun yani sira 5 tarih 6gretmeni ile de miilakat yapilmistir. Bu bakimdan
aragtirma mevcut bir durumu ortaya koymayi amaglayan nitel arastirma tekniklerinin
kullanildig1 betimsel bir ¢aligmadir. Arastirma sonuglarina gore tarih 6gretmenlerinin en ¢ok
kullandig1 tartisma teknikleri beyin firtinasi, miinazara ve seminerdir. Ogretmenler konunun
ozelligi ve Ogrencilere kazandirilmak istenilen Ozellikleri gz oOniinde tutarak tartisma
teknigini uygulama ya da uygulamama yoniinde karar vermektedir. Tarih Ogretmenleri
tartigma yonteminin tarih derslerinde kullanilmasinin 6grencilerin tarihi konular1 6grenmesine
katki sagladigim diisiinmektedir. Ogretmenlere gore tartisma yéntemi dgrencilerin kendilerini
ifade etme, baskalarin1 dinleme ve farkli gorilislere saygi goOsterme basta olmak {lizere
demokratik katilim becerilerine de katki saglamaktadir. Buna karsin Ggrencilerin bilgi
eksiklikleri, demokratik kiiltiire sahip olmamalari, tartisma kurallarin1 bilmemeleri, konu
disina ¢ikmalar ve siire konusunda sikintilarin olmasini tartisma yonteminin kullanilmasinda
karsilagilan sorunlar olarak belirtmislerdir.

Anahtar Kelimeler: Tarih Dersleri, Tartisma Ydntemi, Tarih Ogretmenleri

HISTORY TEACHERS’ PERCEPTIONS ABOUT USING DISCUSSION METHOD in
HISTORY CLASSES

The purpose of this study is to find out history teachers’ perceptions about using
discussion method in history classes. A questionnaire and an interview form were used for
collecting data. The questionnaire filled by 70 history teachers who is working for Ministry of
Education in different schools in Trabzon. In addition 5 history teachers were interviewed to
obtain more detailed information. The research is a descriptive study with its data collection
tools which are qualitative research techniques and its aim which is aiming to reveal current
situation about an issue. According to the results, the most commonly used discussion
techniques are brain storming, debate and seminars. History teachers consider the feature of
the subject matter and behaviours which are desired to be taught the students when they plan
to use discussion methods in their classes. According to the teachers’ opinions using
discussion methods contribute to increase students’ historical knowledge, improve their self
expression and listening abilities. Using discussion methods also improve students’ skills such
as argumentations, respecting different people and views and democratic participation. Such
as deficiencies in students’ knowledge, the absence of democratic culture, the absence of
knowledge about discussion rules and requiring a lot of time are the weaknesses of discussion
method in history classes.

Key words: History Classes, Discussion Method, History Teachers.
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T.C. INKILAP TARIHI VE ATATURKCULUK DERSINDE ADI GECEN ONEMLI
KIiSILERIN DERS KiTABINDAKI FOTOGRAFLARININ KULLANILMASINA YONELIK
OGRENCI GORUSLERI

Muhammet Ahmet Tokdemir
Gazi Universitesi
Adem Artan
Akcaabat Anadolu Ogretmen Lisesi

Tiirkiye Cumbhuriyeti Inkildp Tarihi ve Atatiirkgiiliik dersi kapsaminda milletimiz
acisindan pek c¢ok Onemli kisiden bahsedilmektedir. Basta Atatiirk olmak iizere Milli
Miicadele’nin kazanilmasi ve sonrasinda Tiirkiye Cumhuriyeti’nin kurulup gelistirilmesinde
katkist olan bu kisilerin 6grenciler tarafindan taninmasi, Tiirk millet ve devletine yaptiklari
katkilarin anlagilmasi tarih 6gretimi acisindan 6nemlidir. Bu ¢alisma T.C. Inkilap Tarihi ve
Atatiirkciiliik derslerinde ad1 gegen onemli kisilerin fotograf/resimlerinin derslerde ne kadar
kullanildig1 ve 6grencilerin bu kisilerin resimlerini ne oranda tanidigini tespit etmek amaci ile
yapilmigtir. Arastirma kapsaminda 11 sorudan olusan yar1 yapilandirilmig bir anket formu
hazirlanarak simnirli 6rneklem yoluyla secilmis 280 11. Smif 6grencisine uygulanmistir. Bu
bakimdan arastirma mevcut bir durumu ortaya koymayi amaglayan nitel bir ¢aligmadir.
Belirlenen amag¢ dogrultusunda oncelikle uzman ve 6gretmenlerden goriis alinmak suretiyle
T.C. Inkilap Tarihi ve Atatiirkgiiliik derslerinde ismi gegen 6nemli kisiler tespit edilmistir. Bu
kisilerin fotograflarinin/resimlerinin 6grencilerce ne kadar tanindiginin tespiti amaciyla da
hazirlanan anketin birinci sorusunda o&grencilere toplam 16 gorsel verilmis ve altina
resimde/fotograftaki kisinin adinin yazilmasi istenmistir. Ankette sorulan diger sorularla da
T.C. Inkilap Tarihi ve Atatiirkciiliik derslerinde adi gecen &nemli kisilerin gorsellerin
kullanilmasinin 6grenmeyi nasil etkiledigi, bu tiir fotograflarin ne siklikla ve nasil kullanildig:
sorulmustur. Elde edilen bulgulara gore verilen resimlerde en ¢ok taninan isimler Atatilirk ve
Ismet Indnii olmustur. Buna karsin en az tanman isimler de Ali Fuat Pasa, Damat Ferit, Salih
Bozok ve Refet Bele olmustur. Ankette 0grencilere sorulan diger sorulardan elde edilen
bulgulara gore oOgrenciler verilen bu resimleri daha c¢ok ders kitabi ve televizyonda
gordiiklerini belirtmis, O0gretmenlerin derslerde ara sira gorselleri kullandiklarini ve ders
kitabinda yer alan gorsellere dikkat ¢ektiklerini belirtmislerdir. Ankete katilan 6grenciler ders
kitabinda yer alan fotograf ve gorsellerle ilgili 6dev verilmedigini, sinavlarda gorsellere
yonelik sorulara yer verilmedigini belirtmislerdir.

Anahtar Kelimeler: T.C inkildp Tarihi ve Atatiirkciilik Ders Kitabi, Fotograf
Kullanimi, Atatiirk ve Arkadaslari
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STUDENTS’ OPINIONS TOWARD the USAGE of KEY PEOPLE’S
PHOTOGRAPHS/IMAGES in the TEXTBOOK of REVOLUTION HISTORY and
KEMALISM

Muhammet Ahmet Tokdemir
Gazi University
Adem Artan
Akgaabat Anatolia Teacher High School

The aim of this study is to determine the usage of key people’s photographs/images in
the textbook of Revolution History and Kemalism and to put forth what proportion the
students know this people from their photographs/images in the textbook. A semi structured
questionnaire was prepared and applied within this research. The study was done in Ankara
and Trabzon and 280 11th grade students attended the survey. This research is a qualitative
one which uses qualitative research methods for revealing a present situation. The
questionnaire contains 16 photographs/images and ten questions. The important people in
Revolution and Kemalism Class were determined by consultation with history teachers and
academicians. The students were asked to write the names of the people in these
photographs/images and answer the questions which are about using photos/images in
textbook. According to the findings Atatiirk and Inonii are the best known people from the
photographs but Ali Fuat Pasha, Damat Ferit, Refet Bele and Salih Bozok are the least known.
Students refer that they saw these photographs/images in textbook or TV. According to the
students teachers do not use the photographs/images in textbook very effectively. They
sometimes use the photographs/images and do not give homework or do not ask questions in
exams about photographs or images of important people in Revolution History and Kemalism
Class.

Key words: The textbook of Revolution History and Kemalism, Using photographs,
Ataturk and his friends.
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THE EFFECTS OF FINE ARTS COLLEGE ON ART AND HISTORY OF ART
EDUCATION FROM ITS FOUNDATION TO THE FIRST YEARS OF THE REPUBLIC

Ilknur Erbas
Kocaeli University

The origin of Turkish art is based on a wide geography and rich cultural resources..
Because of this institution’s being the beginning of the academic foundations of art education
in Turkey, determining its functionality in the republic period is the primary objective of the
study. As is known, the 18th century was an important period when a new concept of art and
painting emerged in the Ottoman society. Until that period, Turkish art of painting was
limited mostly to the miniatures. The source of the interest in Western-style painting was the
result of a quest wanting to benefit from Western knowledge, its perspective on life and its
technology. The fact that art education was a unifying factor so as to become a nation
provided an understanding of its importance. Upon Osman Hamdi Bey’s founding the Fine
Arts College in 1881, the fine arts college became the greatest step taken for the
institutionalization of the plastic arts education. The school founded to increase the public’s
interest in art and to educate artists as well was the first important step taken in the
westernization movement. Practising Art History courses was another distinctive innovation
in Fine Arts College, the first example of art education. The courses to be taught at school
were specified by regulations. Shortcomings related to the art history were tried to be
eliminated in the subsequent regulations, and the name of Mehmet Vahit Bey, who was
teaching art history at Fine Arts College in 1908, came to the fore. While teaching art and art
history, he aimed to raise awareness about these areas within the community. Under the
administration of Osman Hamdi Bey, museum and Fine Art College became a stage for a
great cultural and artistic activity. Conclusion; With this study, the importance and the role of
Fine Arts College in art and art history education in Turkey have been determined and thus,
the contributions of this institution, where the academic foundations of art education were
laid, to education have been studied. Purpose; The purpose of the study is to understand the
important transformation phases related to the improvement of art history education during
the republic period.

Keywords: Art History Education, Fine Arts, Fine Arts Academy
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GUMUSHANE SANCAGINDA EGITIM (1873-1916)

Naim Urkmez
Atatiirk Universitesi
Selahattin Tozlu
Atatiirk Universitesi Kazim Karabekir Egitim Fakiiltesi

Osmanli Devleti, Tanzimat Fermani ile baslayan siirecte her alanda oldugu gibi
egitim-0gretim alaninda da bir takim diizenlemeler yaparak yeniden yapilanma yoluna
girmistir. Geleneksel egitim kurumlarindan modern egitim kurumlarina gegildigi ama aymi
zamanda geleneksel egitim kurumlarinin da varligini siirdiirdiigii bu dénemde, bu degisim ve
ikilemin 1873-1917 yillar1 arasinda tasraya yansimalarinin nasil oldugu, Trabzon Vilayetine
tabi Glimilishane Sancagi lizerinden ortaya konmaya calisilmistir. Kiigiik bir Anadolu kasabasi
olan Giimiishane’deki Miisliiman ve gayrimiislim okullari, maarif idaresi, Ogretmenler,
Ogrenci sayisi, okutulan derslerden yola cikilarak egitim-0gretimin yapisi, Cumhuriyet’e
yansimalar1 ve intikali hakkinda bilgi verilmistir. Bunun yaninda giiniimiize tecriibe olmasi
bakimindan egitim-6gretim noktasinda yasanan zorluk ve sikintilar da ifade edilmistir.
Calismamiz Osmanl arsiv vesikalari ile maarif ve vilayet salnameleri eksenindedir.

Anahtar Kelimeler: Giimiishane, Egitim, 1873-1916 Yillari

EDUCATION IN THE SANJAK OF GUMUSHANE (1873-1916)

Naim Urkmez
Atatlirk University
Selahattin Tozlu
Atatiirk University Kazim Karabekir Education Faculty

Beginning with the Tanzimat reform era, the Ottoman Empire took the path of
restructuring by making a number of regulations in every area such as in the field of
education. In this period, although a transition was made from traditional to modern
educational institutions, traditional educational institutions retained their presence. How the
implications of this change and dilemma of the province from 1873 to 1917 came about has
been brought up with the subject of Trabzon Vilayet’s Giimiishane Sanjak. Information was
given about the structure of education, repercussions for the Republic, and the transition of
the Republic by means of Glimiishane, a small Anatolian town, with Muslim and non-Muslim
schools, the administration of the Ministry of Education, teachers, the number of students, and
classes taught. In addition, to assist us with the present day, difficulties related to education
are expressed. Our study is limited to the Ottoman records and the Ministry of Education and
province’s yearbooks.

Keywords: Giimiishane, Education, Between theYears 1873-1916
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TARIH DERSLERININ KURESEL VATANDASLIK EGITIMINDEKI YER{: OGRETMEN
GORUSLERI

Celal Mutluer
Gediz Universitesi

Tarih Ogretiminin tarihsel gelisimi incelendiginde, bu alanin ortaya c¢ikis
gerekegelerinden birisinin iyi vatandas yetistirmek oldugu goriiliir. Kiiresel gelismelerin
yasandig1 bir donemde geleneksel vatandaslik tanimi yeterli degildir. Onun yerine yeni bir
kavram olan kiiresel vatandaglik giindeme gelmistir. Kiiresel vatandas sadece kendi iilkesinin
degil evrensel diinyanin sorumlu vatandasidir. Diinyada yasanan degisimler, daha aktif,
yasadig1 cografyanin ve diinyanin farkinda olan sorumlu ve demokratik 6zellikler tagiyan
bireylerin yetistirilmesini zorunlu kilmaktadir. Bu ¢alismanm amaci, Izmir il merkezindeki
liselerde gorev yapan tarih 6gretmenlerinin, tarih derslerinin kiiresel vatandaslik egitimindeki
yeri hakkinda diisiincelerini ortaya koymaktir. Veri toplama araci olarak, agik uglu sorulardan
olusan bir anket uygulanmis olup, ankete 10 tarih 6gretmeni katilmistir. A¢ik uclu sorular
analiz edilerek kategorilere ayrilmistir. Elde edilen veriler 15181 altinda, tarih 6gretmenlerinin
kiiresel vatandaglik egitimi hakkinda yeterli bir bilgiye sahip olmadiklar1 anlagilmaktadir.

Anahtar Kelimeler: Tarih Egitimi, Kiiresel Vatandas, Kiiresel Vatandaslik

THE PLACE OF HISTORY LESSONS in GLOBAL CITIZENSHIP EDUCATION

Celal Mutluer
Gediz University

The views of the teacher Summary When historical development of history teaching is
analyzed, it is seen that one of the reasons for the emergence of this field is to train good
citizens. In a period of gobal developments, the definition of traditional citizenship is not
enough. Instead, a new concept of global citizenship has come up. The global citizen is the
responsible citizen of both his own country and the global world. Changes in the world have
necessitated the individuals to be trained as more active, responsible, democratic and being
aware of the world and the geography in which they live. The purpose of this study is to show
the views of history teachers who works at high schools in Izmir about the place of history
lessons in global citizenship education. As a means of data collection, a questionnaire
consisting of open-ended questions has been applied and ten history teachers have
participated in the survey. Open-ended questions are analyzed and divided into categories. In
the light of the data obtained it is understood that history teachers do not have sufficient
information about global citizenship education.

Keywords: History Teacher, Global Citizen, Global Citizenship

48



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

INKILAP TARiHI OGRETIMINDE TARIHI ROMANLARIN KULLANILMASI:
ATESTEN GOMLEK ORNEGI

Adem Artan
Akcaabat Anadolu Ogretmen Lisesi

Tirk tarihinde 20. yiizyll Osmanli Devleti'nin yikilirken Tiirkiye Cumhuriyeti’nin
kuruldugu olaganiistii bir donemdir. T.C Inkilap Tarihi ve Atatiirkgiiliik dersi bu donem
konularim1 kapsamakta ve ilkogretimden {iniversiteye kadar biitiin egitim kademelerinde
zorunlu ders olarak okutulmaktadir. 20. yilizyilin giiniimiizii etkileyen ozelligine ragmen
inkilap tarihi Ogretimindeki sikintilar tarih o6gretimindeki genel sikintilardan bagimsiz
degildir. Bu sikintilarin baginda tarih derslerinin genellikle siyasi olaylar1 merkeze almasi ve
diiz anlattim metoduyla islenegelmesi bulunmaktadir. Tarihi daha iyi 6gretmek icin
kullanilmas1 gereken araglardan birisi de tarihi romanlardir. Tarihe yardimci bilimlerin
basinda gelen edebiyatin insanlarin duygu ve diislincelerine tercliman olmasi, edebi eserleri
tarih egitiminde yararlanilmasi gereken araglardan biri haline getirmektedir. Tarihi romanlar,
tarihi zihinlerde canlandirmakta, tarihe farkli bir pencere agarak tarihe ilgiyi arttirmaktadir.
Bu bakimdan tarihi romanlarin T.C. Inkilap Tarihi ve Atatiirkgiiliik derslerinde kullanilmasi
Ogrencilerin tarihi anlama ve tarihe karsi olumlu tutum gelistirmesine katki saglamaktadir. Bu
calisma, T.C. Inkilap Tarihi ve Atatiirkciilikk dersinde tarihi romanlarin kulanilmasina yonelik
Ogrenci goriislerini tespit etmeye yonelik bir calismadir. Calisma, nitel arastirma tekniklerinin
kullanildig1 betimsel bir arastirmadir. Trabzon Fen ve Akcaabat Anadolu Ogretmen liselerinin
11. smif dgrencilerinden toplam 100 6grenci Halide Edip Adivar’in “Atesten Gomlek” adli
eserini okumus, ardindan da dgrencilerin bu kitap hakkindaki goriisleri ile kitabin T.C. Inkilap
Tarihi ve Atatiirk¢iiliik dersi konularinin 6grenilmesine katkis1 hakkindaki diisiinceleri agik
uclu 11 soru ile 4 segenek iceren 20 soruluk likert bir anket formuyla toplanmustir.
Arastirmanin sonucunda 6grenciler bu tarihi romanin tarihi zihinlerinde daha canli ve kalici
sekilde canlandirdigini, donem hakkinda ders kitaplarinda yer almayan unsurlarn
ogrendiklerini, kelime dagarciklarinin gelistigini ve tarihe farkli agilardan yaklasilabilecegini
fark ettiklerini ifade ederek inkilap tarihi dersinde tarihi romanlarin kullanilmasi gerektigini
belirtmisglerdir.

Anahtar Kelimeler: T.C Inkilap Tarihi 6gretimi, Atesten Gomlek, Tarihi Roman
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AZERBAYCAN ORTAOGRETIM OGRENCILERININ KADIN TARIHINE YONELIK
TUTUM VE ONERILERI

Meliha Kose
Talim ve Terbiye Kurulu Baskanligi

Sosyal, kiiltiirel ve giindelik hayata dair konularin yani sira kadin tarihinin de tarih
Ogretimine yerlestirilmesi, pek ¢ok iilkede tarih 6gretiminin sorunu olarak goriilmektedir. Bu
sebeple siyasi konularin disindaki konular1 tarih ders kitaplarinda gormek isteyen
aragtirmacilar tarih ders kitaplarinin sadece siyasi tarih {izerinde durma geleneginden
uzaklasmasi gerektigine siklikla vurgu yapmaktadirlar. Ozellikle kadin tarihi konusunda asil
problem bu asamadan sonra baslamaktadir. Cok az sayida kadin, tarihin sayfalari arasina
sikistirilmis oldugu i¢in kadi tarihin aktif bir {iyesi olarak algilamak pek olasi degildir.
Kadin tarihi, tarih ders kitaplarina nasil yerlestirilecek, nasil anlatilacak, kadinlar hangi roller
ve imajlarla sunulacak tartigmalar1 tarih G6gretiminin sorunudur. Kadinlarin tarih ders
kitaplarinda nasil anlatilmas1 gerektigi sorunu, tarih ders kitaplariyla ilgili kadinlara yonelik
rol ve imaj calismalarini zorunlu kilmaktadir. Bu calismada Azerbaycan Orta Ogretim
ogrencilerinin tarih ders kitaplarinda kadin tarihinin yer almasina iligkin tutumlar1 nasildir;
tutumlar1 cinsiyete gore farklilik gostermekte midir ve Ogrenciler kadin tarihinin ders
kitaplarinda yer almasiyla ilgili olarak hangi rol ve imajlar1 6dnermektedir sorularma cevap
aranmistir. Tirk Ogrencilerin goriisleri ile bir karsilastirma yapilarak iki {ilke arasinda
farkliliklarin ve benzerliklerin ortaya konmasi hedeflenmistir. Calismanin modeli betimsel
aragtirma modelidir. Bu amagla daha once Tiirk 6grencilere uygulanan acik uclu iki sorudan
olusan yar1 yapilandirilmig goriisme formu Azerbaycan Ogrencilerine de uygulanarak elde
edilen veriler analiz edilmistir. Ayrica Onerilen imaj ve rollerin cinsiyetle iliskisi olup
olmadigi da gozden gecirilmistir. Azerbaycan ortadgretim Ogrencilerin Tiirkiye’deki
ortadgretim Ogrencilerin kadin tarihine yonelik tutumlarinda benzerlik s6z konusudur.
Onerdikleri imaj ve rollerde benzerlik gosterse de farklilastiklari hususlar ¢alisma iginde
tartigilmistir.

Anahtar Kelimeler: imaj, Rol, Toplumsal Cinsiyet, Tarih Ogretimi

50



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

THE ATTITUTES AND PROPOSALS OF AZERBAIJAN SECONDARY SCHOOL
STUDENTS TOWARD WOMEN HISTORY

Meliha Kose
Board of Education and Discipline

It has been seen as a problem of history teaching in many countries to place women
history into history teaching besides social, cultural and everyday life. For this reason,
researchers who want to see the issues out of political issues in history textbooks often
emphasise that history textbooks should make a move away from the tradition of standing
only on political history. The real problem starts after this stage, especially in women's
history.It is not possible to percieve the women as an active member of the history since a few
women take part in the page of history.The discussion how history textbooks will be placed,
how to tell the women of history teaching in which roles and discussions will be presented is
the problem of history teaching.The issue how women should be told in history textbooks
requires the work of women’s roles and images. In this study,these questions are answered
how the attitudes of Azerbaijan secondary school students toward women’s history to take
place in history textbooks,is there differences in their attitudes related to genders and which
role and images are suggested by students about the replacement of women history in the
textbooks.It has been aimed to display the differences and similarities between these two
countries by a comparison of Turkish students’ opinions. The model of the study is
descriptive research model. Semi-structured interview consisting of open ended two questions
applied to the Turkish students previously are applied to the Azerbaijani students, too and data
obtained is analyzed. In addition, whether the proposed relationship between image and
gender roles are related to gender have also been reviewed. There are similarities between
Azerbaijan secondary school students' attitudes towards the women history and secondary
school students in Turkey.In this study differences are disscused even if there are similarities
in suggested roles and images.

Keywords: Image, Role, Gender, History Teaching
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TARIHCILIK: FARKLI BAKISLAR VE CAGDAS DUSUNCELER

Sevinc Qasimova
Bakii Devlet Universitesi
Cavid Movsiimlii
Bakii Devlet Universitesi

20. yiizyilin 90’11 yillarinda Sovyet birliginin parcalanmasi ve tek parti olan Kominist
partisinin yerini kaybetmesi humanitar ilimler alaninda yeni bir baslangicin esasini koydu.
Cevrede baslamis degisimler humanitar ilimlerde yeni liberal bakislarin yaranmasina ortam
yaratti. Bu devirde baslayan tarihin sosyallesmesi, belirli meselelerden birine ¢evrildi. Tarihin
sosyallesmesine gecen ylizyilin 60-70I yillarda Avrupa iilkelerinde daha ¢ok tesirli olmustur.
Bu iilkelerde bir kag okul vasitasiyla tarihe yeni ve daha derin bakislarla bakilmis ve yeni
diistinceler ortaya ¢ikmistir. SSCB dagildiktan ve Azerbaycan ozgiirliigline kavustuktan sonra
tarihimizin tarafsiz ogrenilmesine meraklar bagladi ve farkli konseptler esasinda her hangi bir
kisinin arastirma ve kavramasina hasil edilmekle ogrenilmeye baslandi. Takdim olunan bu
makalede Azerbaycan tarih¢iliginin en Onemli meselelerinden Ozellikle sosyal tarihin
secenekleri istikametlerinin ogrenilmesinin bir sira yerlerine dokunulacaktir. Bellidir ki, gegen
asrin en ¢ok arastirilan problemleri arasinda Bolgeviklerin tarihi, Proletar diktatorlugunun,
Kominist partisinin, Ekim Devrimi vs. meseleler 6ncelikle yer tutardi. Ama hem Sovyet, hem
de Vatan tarihgiliginde bu kaynaklara yonelirken fikirler s6ylense de bu farkli ve zit bakislari
orataya cikarmistir. Batida 1918-1920 tarihinin en onemli olaylar1 arasinda Bakii Halk
komiserliginin acilmasi, Giiney Kafkas Seyminin faaliyeti, Tlrk-misliiman soykirimi, milli
harekatin mantikli sonucu olan Ciimhuriyetin kurulmasi, Kafkas-islam ordusunun Bakiiye
gelmesi vs. problemler Sovyet hakimiyeti zamaninda tarafli ogrenilmemistir. Svietohovski
yazdig1 gibi, bu yeni aydin ziimre milletin yiikselmesi ve milli varligin1 korumasi i¢in yeni
hayat ve sosyal iligkilerin kurulmasi ve eskisinin yikilmasi gerektigine inaniyordu. Cagdas
medeniyete kavugmayr milli dil, edebiyat, sanat ve basini gelistirmeyi savunuyorlardi.
Hedefleri, egitim ve ogretimin yayginlasmasi, laiklik ve edebi canlanma olarak 6zetlenebilir.
19 yilizyilin  aydmnlart  A.A.Bakihanov, M.F.Ahundov, H.B.Zerdabi, M.Kazimbey,
M.C.Topgubasov, E.Agaoglu, E.Hiiseynzade, M.E.Resulzade, E.Topcubasov vs. aydinlar
zamaninda hi¢ bir baski altinda kalmadan diislincelerini, goriislerini tarihcilik bakimindan
aciklamislar ve halkin bilgilendirilmesinde biiyiik rol oynamislardir.

Anahtar Kelimeler: Tarihcilik, Cagdas, Carlik, Climhuriyet, Problem
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HISTORIOGRAPHY: DIFFERENT VIEWS and CONTEMPORARY THINKINGS

Sevinc Qasimova
Baku State University
Cavid Movsiimlii
Baku State University

Disintegration of Soviet Union in 90s of the 20th century and replaced by a single
party, the Communist Party laid the basis for a new beginning in the loss humanitar sciences.
Changes that began in around humanitar sciences created liberal aspects of the new era
beginning. Socialization of history due to this period, translated into any specific issues.
Being social history of the last century in 60-70s was much more affective in Europe
countries. By means of some schools in these countires Deep glances through the date is
observed and new ideas emerged. After disintegration of RSSU and Azerbaijan acquired
liberation, Interests of history began and the different concepts on the basis of neutral People
Research and grasp any of this article is owned internally. This Is evident that the most
intensively researched problems of the last century among these problems were Bolsheviks
history, Proletary dictatorship, Communist Party, the October Revolution and etc. Baku
Soviet researches from the proletarians into a working class if they call all the time, homeland
proletarians Historiography in Baku with the Turkish workers, it had been. So that we will
witness a problem when viewed with both national and class space. The most important
events in the history of the West, 1918-1920 People's Commissariat of the opening of Baku,
activity of Confederation of Southern Caucasian, Turkish Muslim genocide, the national
campaign which is a logical result of the establishment of the republic, the Soviet domination
of the Caucasus Islamic Army. Arrivig in Baku and etc. Problems were not inspected
objectively. As it was written in Svietochovski's writtings this new clear class used to believe
the rise of this new nation and social relations and the establishment of a new life for the
protection of its national existence and the destruction of the old civilization. Intellectuals of
the 19th century A.A.Bakikhanov, M.F.Akhundhov, H.B.Zardabi, M.Kazimbay,
M.C.Topchubashov, E.Agaoglu, E.Huseyinzadeh, M.E.Rasulzadeh, E.Topchubashov etc.
under pressure of time without ever vs. thoughts, opinions, and explained in terms of
historiography played a major role in informing the public.

Keywords: Historiography, Modern, Czarism, Republic, Problem
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GIAMBATTISTA VICO: TARIHSEL BILGI ve INSAN DOGASI SORUNU

Mustafa Cihan
Atatiirk Universitesi Kazim Karabekir Egitim Fakiiltesi

Giambattista Vico, diisiinceleri ile tarih felsefesi ve tarih bilimine 6nemli katkilar
saglamig bir diisliniirdiir. Bu konularda 6zgiin diisiinceler ortaya koyan Vico’nun degeri ve
biiyiikliigii ancak oOliimiinden uzun yillar sonra anlasilabilmistir. Vico, doga bilimleri
metodolojisinin karsisinda, yeni bir metodoloji olan tarih ve toplum bilimleri metodolojisinin
olanakl1 olabilecegini gostermistir. Tarihin bir bilgi dali oldugunu kabul eden Vico, insanin
dogasi iizerinde tarihsel ve toplumsal sartlarin etkisini vurgulamistir. Vico’ya gore insan,
yalnizca kendisinin neden oldugu ve kendisinin yaptig1 seyleri daha dogru ve tam olarak
bilebilir. Dolayistyla insanin disindakilerden yola ¢ikarak, insan hakkinda bilgi vermek dogru
bir yaklasim degildir.

Anahtar Kelimeler: Vico, Tarihsel Bilgi, Insan Dogas1

GIAMBATTISTA VICO: THE PROBLEM of HISTORICAL KNOWLEDGE
and HUMAN NATURE

) Mustafa Cihan
Atatilirk Universitesi Kazim Karabekir Egitim Fakiiltesi

Giambattista Vico is a prominent thinker who contributed much to the philosophy of
history and science of history with his ideas. Vico, who pointed out his original ideas and
thoughts on those issues, was admired, appreciated and acknowledged long after his death.
Vico mentioned that as a new methodology, the methodology of historical and social sciences
is a feasible methodology in the face of natural sciences’ methodology. Vico, who accepts
that history is a branch of knowledge, emphasized the influence of historical and social
conditions on human nature. According to Vico, a human being can only know the things
correctly and exactly that he himself causes and performs. So, it is not a right approach to give
information about a human being by starting from the things except for human beings.

Keywords: Vico, Historical Knowledge, Human Nature

54



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

TARIH OGRETMENLERININ YENI MUFREDAT PROGRAMLARINDAK{ OLCME-
DEGERLENDIRME ETKINLIKLERININ UYGULAMA SURECI HAKKINDAKI
GORUSLERI (ERZURUM ORNEG)

Ramazan Kaya
Atatiirk Universitesi, Kazim Karabekir Egitim Fakiiltesi
Aydin Giiven
Atatiirk Universitesi, Kazim Karabekir Egitim Fakiiltesi
Zekerya Akkus
Atatiirk Universitesi, Kazim Karabekir Egitim Fakiiltesi
Hasan Giinal
Atatiirk Universitesi, Kazim Karabekir Egitim Fakiiltesi

Bu aragtirmanin amaci, tarth 6gretmenlerinin yeni miifredat programlarindaki 6lgme-
degerlendirme etkinliklerinin uygulama siireci ile ilgili goriislerini tespit etmektir.
Arastirmada nitel bir yaklasim benimsenmis olup veri toplama araci olarak yar
yapilandirilmig miilakat formu kullanilmigtir. Aragtirmanin evrenini Erzurum’da gorev yapan
tarih 6gretmenleri olusturmaktadir. Bu evrenden tesadiifi yontemle secilmis 15 6gretmen ise
orneklemi olusturmaktadir. Elde edilen veriler icerik analizi ile ¢oziimlenmistir. Bulgulara
gore ogretmenlerin daha ¢ok 0grencinin konularla ilgili 6grenme diizeyini tespit etmek i¢in
Olgme-degerlendirme etkinliklerini yaptiklari, yeni programin 6lgme ve degerlendirme
etkinliklerini genel anlamda olumlu bulduklar1 ancak bu programin 6nerdigi alternatif 6lgme
degerlendirme etkinlikleri hakkinda kendilerini bilgi ve uygulama boyutunda yeterli
gormedikleri, bu konuda hizmet i¢i egitim semineri alanlarin ve bundan yarar saglayanlarin
sayisinin diisiik oldugu, 6gretmenlerin, derslerinde kullandiklar1 6lgme ve degerlendirme
araclarini belirlerken en ¢ok 6grencilerin bireysel farkliliklarini dikkate aldiklari, geleneksel
olarak ifade edilen 6lgme ve degerlendirme araglarin1 daha fazla kullandiklari, yeni programin
diisiik olmasi ve kendilerinin bilgi olarak yetersizlikleri sorunlar1 ortaya ¢ikmistir.

Anahtar Kelimeler: Olgme-degerlendirme, Tarih Ogretimi, Tarih Ogretmeni,
Yapilandirmacilik, Ders Programi

55



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

HISTORY TEACHERS’ OPINION ABOUT THE IMPLEMENTATION PROCESS of
ASSESSMENT and EVALUATION ACTIVITIES in NEW CURRICULUM PROGRAMS
(ERZURUM SAMPLE)

Ramazan Kaya
Atatiirk Universitesi, Kazim Karabekir Egitim Fakiiltesi
Aydin Giiven
Atatiirk Universitesi, Kazim Karabekir Egitim Fakiiltesi
Zekerya Akkus
Atatiirk Universitesi, Kazim Karabekir Egitim Fakiiltesi
Hasan Giinal
Atatiirk Universitesi, Kazim Karabekir Egitim Fakiiltesi

The aim of this research is to determine the history teachers’ opinion about the
implementation process of assessment and evaluation activities in new curriculum programs.
In this research, a qualitative approach is adopted and semi structured interview for is used as
the data collection tool. History teachers working in Erzurum constitute the universe of this
research. 15 teachers chosen from this universe with the random method constitute the
sample. Collected data is analysed with the content analysis. According to findings, some
problems come up such as; teachers do assessment and evaluation activities mostly to
determine the students’ learning level about the subjects, they approve the assessment and
evaluation activities of the new program in general terms, but they do not find themselves
adequate about the alternative assessment and evaluation activities that this program propose
considering the knowledge and implementation, the number of people who attend the in
service training seminar and supply benefit from this is low, teachers mostly consider the
students’ individual differences while determining the assessment and evaluation instruments
that they use in the lessons, they use mostly the assessment and evaluation instruments which
is expressed as the traditional, mostly the insufficient time, students’ low learning level and
teachers failure in terms of knowledge.

Keywords: Assessment and Evaluation, History Teaching, History Teacher,
Constructivism, Curriculum.
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POPULER KULTURUN PARCASI OLAN TARiHI DiZILERE YONELIK OGRENCI
GORUSLERI (KASTAMONU ORNEGI)

Melike Faiz
Kastamonu Universitesi
Sibel Oguz
Kastamonu Universitesi
Erol Ciydem
Kastamonu Universitesi

Popiiler kiiltiir, kitleleri farkinda olmadan etkisi altina alabilen ve kendine bagimli hale
getirebilen giindelik yasamin sonucudur. Ayrica giindelik bir tiikketim kiiltlirii olmakla birlikte
kitleleri eglendirmekte ve onlar {lizerinde yonlendirici etkiye sahip olabilmektedir. Popiiler
kiiltiir ve popiiler kiiltlir tirlinleriyle birlikte kitleler standart bir tiiketim kalibina sokularak
ayni Urilinleri tliketmekte ve aymi aligkanliklart sergilemektedir. Popiiler kiiltiir, kitleler
iizerindeki etkisinden dolay1 kitleleri hayata karst duyarsiz hale getirerek topluma karsi
yabancilagsmaktadir. Bunun yaninda gergek tarihi bilgi ile popiiler kiiltiir ile yayinlanan tarihi
bilgi arasinda farkliliklar olabilecegi diisiiniilmektedir. Popiiler kiiltiiriin bir iirlinii olan kitle
iletisim araglart ya da medya araciligi ile c¢ocuklarin davranislarini sekillendirmekte,
toplumsal, kiiltiirel ve siyasal kimliginin olusmasinda 6nemli bir rol oynamaktadir. Kitle
iletisim araglarindan en Onemli sosyallestirme aract olan televizyon, popiiler kiiltiir
iiriinlerinin olusturulmasinda ve kitlelere sunulmasinda diger kitle iletisim araclarindan
(radyo, gazete, dergi vb...) daha etkili olmakta ve ¢ocugun sosyal gelisimine daha fazla etki
etmektedir. Birey oOzellikle televizyon araciligi ile sosyal iligkileri, kiyafetleri, kullandig:
aksesuara kadar etki altinda kalmaktadir. Popiiler kiiltiir bireye sosyallesme imkant
saglamakla birlikte insan1 merkeze alan sosyal bilgiler ve tarihin de konular1 arasindadir ve
muntazam bir iliski séz konusudur. Ozellikle gengler iizerinde popiiler kiiltiiriin etkisi
incelenmesi gereken bir husustur. Bu arastirmanin amaci, sosyal bilgiler 6gretmenligi ve tarth
boliimii 6grencilerinin popiiler kiiltliire ait algilarinin ortaya c¢ikartmasidir. Arastirmanin
caligsma grubunu 40 6grenci olusturmaktadir. Arastirmada yar1 yapilandirilmis goriisme formu
kullanilmistir. Yapilan goriisme sonuclart nitel arastirma yontemlerinden betimsel analiz
teknigiyle analiz edilecektir. Uygulama siireci devam ettiginden dolay1 sonuglar ve sonuglara
iliskin bulgu ve 6nerilere bildiri sunumu sirasinda yer verilecektir.

Anahtar Kelimeler: Popiiler Kiiltiir, Sosyal Bilgiler ve Tarih Egitimi
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STUDENTS VIEWS ABOUT HISTORICAL TV SERIES WHICH ARE a PART of
POPULAR CULTURE (SAMPLE OF KASTAMONU)

Melike Faiz
Kastamonu University
Sibel Oguz
Kastamonu University
Erol Ciydem
Kastamonu University

Popular culture is the result of daily life influencing masses without their awareness
and addicting them. In addition although it is a daily life cunsumption culture it enjoys masses
and guids their route. Masses arein the standart cunsumption form consumed the same
product and acted the same habit with the popular culture and their products. Masses become
estranged and also insensitive to the society in the effect of popular culture. In addition it must
be tought that there is a differences between real historical information and historical
information published by popular culture. Communication devices, the products of popular
culture, are effected childrens behaviours to take part in their social ,cultural, political
identification. Television which is the important socialization device more effective than other
devices like radio nevspaper... in creating popular culturel products and presenting them to the
masses and also influences children’s social life. Particularly people effected by the way of
television to buy cloths ,accesories and their social relations. Popular culture while suppling
people social life, is the topic of social studies and history and there is a real relationship
betveen them. Particularly, popular culture’s effects on the adults must be examined. Working
group of investigation included 40 students. Semi configure form was used in investigation.
The results will be analized by the descirptive analysis technigue from qualitative research
method. Results and the recommendations will be declare during the presentation because of
the application procees is continue.

Keywords: Populer culture, Social Studies and History Education
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KAVRAMA DAYALI TARIH OGRETIMI UZERINE BiR CALISMA
(TANZIMAT DONEMI)

Erol Ciydem
Kastamonu Universitesi

Bu ¢alismamizin amaci tarih egitiminde kavram kullaniminin 6nemini belirlemektir.
Tarihte bir donem anlatilirken ilgili kavramlar o donemi anlamamiza ne Ol¢lide yardim
edebilir? Mevcut ders kitaplarinda kullanilan kavramlar anlatilan konuyu agiklama da yeterli
midir? Kavramlar yoluyla tarihteki olaylar ve donemler nasil daha anlasilir kilinabilir?
sorularinin cevaplart c¢alismamizin igerigini olusturmaktadir. Bu amacla Osmanli-Tiirk
modernlesme tarihinde doniim noktast olan Tanzimat Donemi’ni incelemeye c¢alistik. Bu
donemde i¢ ve dis etkilenmeler sonucu diisiince diinyamiz bircok yeni kavramla
kargilasmistir. Bu kavramlar, donemin ozelliklerini ve g¢ergevesini bize sunmaktadir. Ancak
giiniimiizdeki Tarih Egitimi’nde bir konu anlatilirken kullanilan kavramlarin anlamlar1 ve
kavramin kullanildigi donemde neyi simgeledigi iizerinde durulmamaktadir. Hatta onemli
bazi kavramlar kitaplarda yer almamaktadir. Bu durum ogrencilerin tarihi konulara bakis
acisini olumsuz bicimde etkilemektedir. Ogrencileri, tarihi olaylar1 sadece iginde yasadiklari
cagin goziiyle degerlendirme yoluna sevk etmektedir. Oysaki anlatilan doneme ait
kavramlarin ve bu kavramlarinin anlamlarinin bilinmesi bize bahsi gecen eksikligi gidermede
onemli katkilar saglayacaktir. Calismamizda yontem olarak Literatlir Taramasi ile birlikte
Dokiiman incelemesi yapilmistir. Ele alinacak donemle ilgili Literatiir taramasi yapildiktan
sonra o doneme ait ya da o donemle ilgili kavramlar belirlenmistir. Sonrasinda bu kavramlarla
ilgili derinlemesine bir inceleme yapilmistir. Bu inceleme sonrasinda, ele alinan dénemin
anlattim1 kavramlar yoluyla yapilmaya calisilmistir. Bu c¢aligsmalar tamamlandiktan sonra
icinde bulundugumuz 2011-2012 egitim-6gretim yilinda okullarda okutulan Tarih ders
kitaplar1 incelenmistir. Belirlenen kavramlarin ilgili ders kitaplarinda kullanilip kullaniimadig:
belirlenmistir. Kullanilmissa, ne sekilde kullanildig1 6rneklerle ifade edilmeye caligilmistir.
Biitlin bunlar sonucunda mevcut eksiklikler belirlenmis ve bu eksikliklerin giderilmesi
hususunda Onerilerde bulunulmustur. Ele aliman donem “Tanzimat DoOnemi” ile simirl
tutulmustur. Bu simnirlamaya gidilmesinin sebebi, Tarihi konularin fazlalig: ve biitiin konularin
ele alinmasinin ¢ok daha uzun kapsaml bir calismay1 gerektirmesindendir.

Anahtar Kelimeler: Kavram, Tarih, Tarih Egitimi
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A STUDY BASED on the CONCEPT of HOSTORY TEACHING
(TANZIMAT PERIOD)

Erol Ciydem
Kastamonu University

The purpose of this study is to indicate the importance of use of concept in the history
education. May concepts related to a term to describe that period help us to understand that
period? Are the concepts sufficient to explain the present topic in textbooks? How the periods
and the events may be made more comprehensible through the concepts? Answers to common
questions constitute the content of our work. For this purpose, we tried to examine the
Tanzimat Period the turning point on the Ottoman-Turkish modernization. World of thought
have faced a very new concept in this period as a result of internal and external developments.
These concepts provide us with the framework and characteristics of the period. However, it
is not stressed on the concepts used to describe a subject of history education. This situation
negatively affects the students' view of historical issues. It pushes the students to evaluate the
historical events thorough the eyes of era in which they live. However, knowledge of concepts
and meanings of these concepts will make important contributions to us to resolve this lack.
In our study we used the Literature Survey and Document Analysis as the method. After
Literature Survey, the concepts of that period were determined. Then, an intensive study
about the concepts was made. After this investigation, Expression of the period was tried to
made through the concepts. As a result of these studies, History textbooks taught in school
2011-2012 academic year were studied. It is determined whether these concepts are used in
the textbooks or not. As a result, existing deficiencies were identified and recommendations
were made to regard these deficiencies. The period under discussion is limited to the period of
Tanzimat . The reason for this is the excess of historical issues and it requires a comprehensive
and long-considering study.

Keywords: Concept, History, History Education
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TARIH OGRETMENI ADAYLARININ OGRENME STILLERININ BELIRLENMESI ve
BAZI DEGISKENLER ACISINDAN IRDELENMESI: SELCUK UNIVERSITESI ORNEGI

Necati Bozkurt
Mustafa Kemal Universitesi, Egitim Fakiiltesi
Ulas Salih Ozdemir
Istanbul Il Milli Egitim Miidiirliigi

Bilgiyi algilama ve isleme siirecinde bireylerin tercih ettigi yollar farklilik arz
etmektedir. Bazi bireyler veriler ve olaylar {izerinde yogunlasirken bazilar1 da teorik ve
matematiksel modellerde daha iyi algilamaktadir. Bu farkliliklar 6grencilerin 6grenme
stillerini belirlemektedir. Bu nedenle 6grenme ortami tasarlanirken bireylerin 6grenme
stillerinin dikkate alinmasi1 gerekmektedir(Kili¢ ve Karadeniz, 2004). Bu arastirmada Tarih
O0gretmen adaylarinin 6grenme stillerinin belirlenmesi amaglanmistir. Bu amagla ¢alisma
Selguk Universitesi, Ahmet Kelesoglu Egitim Fakiiltesi Tarih Ogretmenligi boliimiinde
okuyan 162 ogretmen adayiyla yiiriitiilmiis ve veri toplama amaciyla Grasha ve Riechmann
(1982) tarafindan gelistirilen ve Uzuntiryaki, Bilgin ve Geban (2003) tarafindan Tiirk¢eye
uyarlanan Ogrenme Stili Olcegi kullanilmistir. Arastirmada elde edilen verilerin giivenirligini
belirlemek icin yapilan analizde cronbach alfa i¢ tutarlik katsayisi 0,68 hesaplanmistir.
Calismanin sonunda dgretmen adaylarinin Isbirlikli ve Rekabetci 6grenme stilleri yiiksek,
Bagimsiz, Pasif, Bagimli ve Katilimc1 6grenme stilleri orta diizeyde bulunmustur. Ayrica
ogretmen adaylarinin % 28,2’si bagimsiz, %39,9’u Isbirlikli 6grenme stiline sahip oldugu
belirlenmistir. Ogretmen adaylarinin cinsiyetine bagli yapilan analizde pasif 6grenme stili i¢in
bay 6gretmen adaylar1 lehine, bagimli 6grenme stili i¢in bayan 68retmen adaylarinin lehine
istatistiksel olarak anlamli fark bulunmustur. Ogretmen adaylarinin okuduklar1 simf diizeyine
gore yapilan analizde bagimsiz 6grenme stili i¢in 5. Siniflar ile 1. Smiflar arasinda 5. Smiflar
lehine, rekabet¢i Ogrenme stili i¢in 2. Siniflar ile 4. Siuflar arsinda 4. Siflar lehine
istatistiksel olarak anlamli fark bulunmustur.

Anahtar Kelimeler: Tarih Ogretmeni aday1, Ogrenme Stili, Cinsiyet.
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EXPLORING HISTORY TEACHER CANDIDATES’ LEARNING STYLES and
EVALUATING THEM in TERMS of CERTAIN FACETS: A SELCUK UNIVERSITY
EXAMPLE

Necati Bozkurt
Mustafa Kemal University, Education Faculty
Ulas Salih Ozdemir
Istanbul Provincial Directorate for National Education

Preferred ways are different in terms of perceiving and processing information. While
some individuals well focus on data and events, some of them perceive theoretical and
mathematical models better. These differences determine the learning styles of students. For
this reason, individual learning styles must be considered when designing the learning
environment (Kili¢ ve Karadeniz, 2004). This study aimed to determine history teachers'
learning styles. For this purpose, a total of 162 teacher candidates from Selcuk University,
Ahmet Kelesoglu Faculty of Education participated in the study and in order to collect data,
Learning Style Inventory, which is developed by Grasha and Riechmann (1982) and
translated into Turkish by Uzuntiryaki, Bilgin and Geban (2003), was used. In order to
determine the reliability of the data, cronbach's alpha internal consistency coefficient of 0.68
was calculated. The results indicated that the teacher candidates’ cooperative and competitive
learning styles were found high, while their independent, passive, dependent, and partaking
learning styles were moderate. In addition, of the teacher candidates, 28.2% possessed an
independent and 39.9% had cooperative learning style. According to the analysis based on the
gender of the teacher candidates, a statistically significant difference was found. The passive
learning style was in favor of male teachers, while the dependent learning style was in favor
of female teachers. According to the analysis based on the grade level of prospective teachers,
statistically significant difference was calculated. When 5th graders compared with 1st ones,
independent learning style was in favor of 5th graders. Similarly, when 2nd graders compared
with 4th ones, competitive learning style was in favor of 4th graders.

Keywords: History teacher candidate, Learning Style, Gender.
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SOSYAL BILGILER OGRETMEN ADAYLARININ “TARIH” KAVRAMINA iLiSKIN
ALGILARININ METAFORLAR YARDIMIYLA ANALIZI

Yasemin Er Tuna
Gaziosmanpasa Universitesi
Fatma Mazman Budak
Gaziosmanpasa Universitesi

Metafor kavrami arastirmacilar tarafindan farkli sekillerde tanimlanir. Lakoff ve
Johnson (2005;25) metaforu; bir diisiince malzemesi, insan kavrayisinin bir sekli ve sadece bir
sOz figiirii degil ayn1 zamanda bir diisiince figilirii olarak tanimlamistir. Kogbeker ve Saban
(2006) ise metaforu, bir bireyin yiiksek diizeyde soyut, karmasik veya kuramsal bir olguyu
anlamada ve agiklamada ise kosabilecegi giiclii bir zihinsel ara¢ olarak agiklarlar. Metaforlar,
yeni bilginin daha 6nceden bilinen eski bilgilerle benzerliklerini bularak iliskiler kurulmasini
saglar ve bdylece, yeni bilginin somut olarak aciklanmasina yardim ederler. Tanimlardan da
anlagilacag1 tizere metaforlar, bir kisinin bir kavrami ya da olguyu algiladigi bigimde,
benzetmeler kullanarak ifade etmesidir. Bu arastirmada sosyal bilgiler 6gretmen adaylarinin
“tarih” kavramiyla ilgili kullandiklar1 metaforlar ortaya konacaktir. Arastirmanin ¢alisma
grubunu Gaziosmanpasa Universitesi, Egitim Fakiiltesi, Sosyal Bilgiler Ogretmenligine
devam eden 100 Ogretmen adayi olusturmaktadir. Aragtirma 2011-2012 akademik yilinin
bahar doneminde yapilacaktir. Bu aragtirmada da sosyal bilgiler 6gretmen adaylarinin, “tarih”
kavramina iligskin sahip olduklari algilari ortaya ¢ikarmak igin, 6gretmen adaylarina, “Tarih....
gibidir; ¢iinkii ...” ifadesinin yazili oldugu bos bir kagit verilerek bosluklari doldurmalar
istenmektedir. Calismanin verileri nitel arastirma yontemlerinden igerik analizi kullanilarak
incelenecektir. Bu arastirmanin amaci Sosyal Bilgiler 0gretmen adaylarimin “Tarih”
kavramina iliskin sahip olduklar1 algilar1 metaforlar araciligiyla ortaya ¢ikartmaktir. Bu genel
amag cercevesinde, “sosyal bilgiler 0gretmen adaylar1 “Tarih” kavramina iligkin sahip
olduklar1 algilar1 hangi metaforlar aracilifiyla agiklamaktadir?” sorusunun cevabi
arastirilacaktir.

Anahtar Kelimler: Tarih, Metafor, Tarihsel Metafor.
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THE ANALYSIS of SOCIAL STUDIES TEACHER CANDIDATES’
PERCEPTIONS TOWARDS “HISTORY” CONCEPT with the HELP of METAPHORS

Yasemin Er Tuna
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Fatma Mazman Budak
Gaziosmanpasa University

A metaphor is defined differently by the researchers. Lakoff and Johnson (2005;25)
explains “it as a material to think”. He explains it as not only a shape of understanding of
human and a figure of words but also a figure of thought. Metaphors are regarded as very
powerful mental tools in understanding and expressing an abstract, complicated, and
theoretical fact which an individual can use (Kog¢beker and Saban,20006). Mutlu (1998;106)
explains “The concept of metaphor which has a close meaning with figure of speech can be
defined as explaining by transferring unknown to the known or a word or a vision tool which
Works by transferring qualities from reality level to another one”. This research has been
conducted to reveal the metaphors of social studies teacher candidates about “History”
concept. Within 2011-2012 Academic Year, Spring Term, 100 social studies teacher
candidates at University of Gaziosmanpasa, Educational Faculty, Social Studies Education
Department joined the study as the research group. The datum of the research has conducted
as the social studies teacher candidates’ completing the statement: “History is like ...., because
...”. Phenomenon Scientific Pattern was used with Qualitative Research Method’s Content
Analysis Technique to analyse and interpret the collected datum. The aim of this research is to
reveal the perception of the social studies teacher candidates about History by using
metaphors. Within the frame of this general aim, answers to the question:“By which
metaphors are the perception of the geography teacher candidates about Geography
explained? were investigated.

Keywords: History, Metaphor, Historical Metaphor
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ANTIK YUNAN'DA COCUKLARIN ve GENCLERIN EGITIMI

Sena Cosgun

Bati uygarligit Antik Yunan ve Roma diisiinceleri iizerine kurulmustur. Egitim
sisteminin temelinde de bu uygarliklar yatar. Bu sebeple Avrupa egitim tarihi, antik
donemden baglayarak incelenmelidir. Avrupa egitim tarihinin kilometre taslarindan ilki de
Antik Yunan Uygarligidir. Makalede Antik Yunanistan’da egitimin nasil bagladigini ve
gelistigini agiklamaya calisacagiz. Eski devirlerden yikilisina dek Antik Yunanlilarin egitim
modelinin en 6nemli unsurlar1 spor ve miizik olmustur. Onlar, miizik ve sporun c¢ocuk
iizerinde beraber islenmesi sonucunda, en iyiye ve miikkemmele ulasilacagini diistinmiiglerdir.
Bu yiizden M.O. V. yiizyilldan sonra gerceklesen ve egitim sistemini gelistiren egitim
reformlar1 bu diisiinceye baghi kalmigtir. Spor ve miizik egitimi gymnasium adi verilen
okullarda yapilmaktadir ve sadece zengin ailelere saglanan bir liiks olarak goriilmektedir.
Zamanla bu okullar, ihtiyac1 karsilayamayacak duruma gelmis ve gelistirilmislerdir. Bu
gelisim asamasinda 6zellikle yazinin Fenikelilerden alinmasi ve yayilmasi etkili olmustur.
Antik Yunan egitim sisteminde, iki kent devletinin, yasayislarina ve siyasi sistemlerine uygun
olarak bi¢imlendirdikleri egitim modelleri gdze ¢arpar. Bunlardan biri Sparta digeri Atina’dir.
Birbirinden ¢ok farkli olan bu iki sistem, diger kent devletlerine 6rnek olusturmuslardir.
Bunlardan askeri egitimi esas olarak alan Sparta’nin egitim modeli, bilim faaliyetlerine daha
fazla 6zen gosteren Atina’nin egitim modelinden daha az ragbet gormiis ve geride kalmistir.
Filozoflar donemi ile beraber bilimsel arastirmalar yayginlasmistir; ancak egitimin daha
biiyiik bir kesime ulasmasi ve gelismesi M.O. V. yiizyilda sofistlerle beraber gerceklesmistir.
Yunan kolonilerinin artmasi sayesinde, diger kiiltiirlerden gelen bilgiler ¢ogalmis ve bunlarin
yarattig1 diisiince ortaminda, ilgi dogadan insana kaymis, bu sayede egitim daha once hig
olmadig1 kadar yayginlagmistir. Sofistlerin devrimini, Sokrates ve ardillar1 olan Platon ile
Aristoteles izler. Onlar, felsefeye sofistlere oranla daha fazla 6nem vererek, egitim sistemini
belli bir felsefi temele oturtmaya calismislardir. Bu siire¢ igerisinde agilan okullar, Yunan
diinyasinda ilgiyle karsilanmis ve onlar1 bu ii¢ aydinin 6grencilerinin agtig1 okullar izlemistir.
Helenistik donemde bu okullar varligini siirdiirmekle beraber, egitim daha da yayginlasmus,
okullara olan ilgi bir hayli artig gostermistir.

Anahtar Kelimler: Antik Cag’da Egitim, Yunan Filozoflari, Gymnasiumlar, Avrupa
Egitim Tarihi, Sparta
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THE EDUCATION of CHILDREN and YOUTH in ANCIENT GREECE
Sena Cosgun

Western civilization founded over Greek and Roman ideas. And these civilizations
underlying behind them educational system too. Because of that, history of education in
Europe must research as from ancient times. The first milestone of history of education in
Europe is Ancient Greek Civilization. We will try to explain how started education in Ancient
Greece and developed. From oldest times of Ancient Greeks, to their fall, sports and music
had been the most important elements of their education model. They thought they could
reach perfection and ideal by teaching music and sports together to the children. For this
reason the reforms after 5th century B.C. that improved education system, were observant of
custom. Sports and music education was given in schools named as “gymnasium” and it was a
luxury which was only provided to rich families. As the time passed, these schools became
inadequate and they were developed. Especially the adoption and spread of Phoenician
alphabet became efficient in this development. In Ancient Greeks education system, two city-
states attract attention by their education models which were designed in harmony with their
political systems and way of life. The first one is Athens and the other one is Sparta. These
systems were very different from each other and they set an example for other city-states.
Among them Spartans education system which was based on military training, was less
popular then Athens science based education system, and fall behind. By the time of
philosophers, scientific researches became widespread but the access of education by larger
masses expanded in times of sophists in 5th century B.C. In this revolutionary era, after Greek
colonies increased, with the information taken from other cultures from these colonies, a
thinking environment occurred. In this environment, interest on nature shifted to human and
so the education became more widespread than it had ever been. Sophist’s revolution in
education is followed by Socrates and his successors Plato and Aristotle. By giving much
importance to philosophy than sophists, they tried to site education on a philosophical basis.
The schools opened in this period, aroused interest in Greek world and these three
intellectuals’ students’ schools followed their processors’ ones. In Hellenistic Era, these
schools continued their existence, on the other hand, education became more widespread and
the interest on education raised.

Keywords: Education, Ancient Era, Greek Philosophers, Gymnasiums, European
Education History, Sparta
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ERKEN COCUKLUK DONEMINDEKI COCUKLARIN TARIHI YENIDEN iNSASI

Banu Culha Ozbas
Dokuz Eyliil Universitesi
Ziibeyde Dogan
Dokuz Eyliil Universitesi

Bir¢ok arastirmaci, ¢ocuklarin tarihsel olaylarla ilgili detayli, 6ykiiye benzer anlatilar
gelistirme egiliminde olduklarini gostermistir. Cocuklarin, tarihsel olaylarla ilgilenmeleri ve
bu konulardaki hassasiyetleri 6zellikle daha sonraki yasantilarinda zengin 6gretme ortamlari
saglamak acisindan Onemlidir. Bu arastirmanin amaci 6 yasindaki ¢ocuklarin bazi tarih
konularin1 yeniden yapilandirma siireglerini incelemektir. Arastirmanin katilimcilarini
Tiirkiye nin Izmir ili Buca ilgesinde bulunan ve orta smif is¢i gocuklarmin 6grenim gordiigii,
ulusal smavlarda ortalama bir basar1 gdsteren bir ilkdgretim okulundan 6grenim gérmekte
olan 10 okul 6ncesi dgrenci (5 kiz ve 5 erkek) olusturmaktadir. Ogrencilerle “Tiirk Kurtulus
Savag1”, “Atatiirk”, “Osmanli Devleti” basliklarindan olusan bir yar1 yapilandirilmis goriisme
yapilmigtir. Goriismeler ses kayit cihaziyla kaydedilmis ve daha sonra transkrip yapilmistir.
Arastirma verileri betimsel ve icerik analizi teknikleri kullanilarak analiz edilmistir.
Arastirmanin veri analizi halihazirda devam etmekte oldugundan, 6zete dahil edilmemistir.

Anahtar Kelimeler: Tarihi Yeniden Insa, Cocuk, Tarih, Erken Cocukluk Dénemi

CHILDREN’S HISTORICAL RECONSTRUCTIONS in the EARLY YEARS

Banu Culha Ozbas
Dokuz Eyliil University
Ziibeyde Dogan
Dokuz Eyliil University

Several investigators have noted that children tend to construct detailed, story-like
accounts when they are asked to relate events or describe situations that have historical
dimensions. Children’s receptivity to and interest in historical matters point to possibilities for
powerful learning opportunities that revolve around key historical ideas and representations.
Because of the aim of this study was to investigate 6- year- old children’s historical
reconstructions of some historical topics, we required children from the elementary school
which seves a predominantly middle-working-class community in west cost of Turkey, Izmir,
Buca. The school was selected based on its place in national standardized test scores and
socioeconomic status. 10 (5 girl and 5 boy) 6- year -old students were interwiewed on the
topics of theTurkish Revolation War, Atatiirk and the Ottoman Empaire. The interviews were
audiotaped and transcribe and then continental and descriptive analyses were done. However,
we could not include results of the study in this summary since we are continuing to analyses
gathered data.

Keywords: Historical Reconstructions, Children, History, The Early Years,
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KITABI ve BELGESEL KAYNAKLARA GORE 16. YUZYILDA OSMANLI
DEVLETI’NDE OTEKI

Feyzullah Yigitoglu
Milli Egitim Bakanlig1

Bu arastirmada, Osmanli Devleti’nin 6tekine bakist ve Osmanli Devleti’nin resmi
ideolojisi incelenmistir. Osmanlt Devleti’nde, XVI. ylizyilda, gayr-i miislim unsurlardan
agirlikli olarak Ermeniler, Museviler ve Rumlar bulundugu i¢in bu ii¢ kiime ¢aligmaya dahil
edilmistir. Ayrica sinir dig1 6tekilerden Sii Safevi Devleti ile Siinni Memliiklerin de ¢aligmaya
dahil edilmesinin nedeni, otekiligi etkileyen unsurlarin sadece mezhepsel olmadigini ortaya
koymaktir. Osmanli Devleti sinirlari igerisinde yasayan gayr-i mislimlerin yeri, Yahudi-
Hiristiyan farki, Kiliselerin camiye ¢evrilmesi, lakaplar, kiyafet ve renk meselesi, ihtida, gayr-
i mislimlere uygulanan kisitlamalar arastirma kapsaminda ele alinmistir. Tarihgilik
baglaminda Osmanli Devleti’nde kitabi ve belgesel kaynaklar tahlil edilmistir. Arastirma
yapilirken mithimme defterleri, seriyye sicileri, kanunnameler, fetvalar gibi belgesel
kaynaklarin yani sira kitabi kaynaklar ve arastirma eserlerden faydalanilmistir.

Anahtar Kelimeler: Osmanli Devleti, Oteki, Gayr-i miislim, Ermeni, Rum, Yahudi,
Safevi, Kizilbag, Memliikler

THE OTHERS in 16th CENTURY OTTOMAN STATE ACCORDING to ACADEMIC and
DOCUMENTARY RESOURCES

Feyzullah Yigitoglu
Ministry of National Education

In this study, the perspective of the Ottoman State towards the Other and the official
ideology of the Ottoman State were researched. Since there were mainly Armenians, Jews
and, Rums in Ottoman Empire in XVI Century, these three groups were included in this
study. The reason why the Shiite Safavid State and Sunnite Mameluke State, which were the
others and were beyond the borders, were included in this study is that the elements affecting
being the other are not only related to denominational motivations. The position of the non-
moslems living in the Ottoman State, the difference between the Jews and the Christians,
converting churches into mosques, nicknames, wearing and color matters, conversion, some
of the limitations applied to the minorities were dealt with in the scope of this study. The
literary and documentary sources in the Ottoman State were analyzed in the scope of
historiography. Literary sources and research studies were also utilized like the documentary
sources such as public records, dockets, code of laws and, fatwas.

Anahtar Kelimeler: Ottoman State, Other, Non-muslim, Armenian, Greek, Jevish,
Safavdi, Qizilbash, Memluks
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ANALYSIS of the PRESENTATION of WOMEN in WORLD HISTORY TEXTBOOKS;
SAMPLE of TURKEY and GREECE

Banu Culha Ozbas
Dokuz Eyliil University
Eleni Filippodou
University of Athens

The textbooks that are chosen for classroom use give some indication of what is taught
in the schools. And also school textbooks play an important role in teaching students about
what is important in history and what is not. The aim of this study was to investigate
presentation of women in secondary World History textbooks in Turkey and Grecee. For this
purpose, the history textbooks which are written by the government were chosen. Continental
and descriptive analyses were done in these books. Both textual and pictorial content were
evaluated from the two history textbooks. The analysis focused on three criteria: Coverage or
inclusion of females in terms of the number of women included in textbook; vocabulary
included in text content; and the space provided for woman’ issues and topics. However, we
could not include results of the study in this summary since we are continuing to analyses
gathered data.

Keywords: History Textbooks, Presentation of Women, World History.

TURK VE YUNAN DUNYA TARIHI DERS KIiTAPLARINDA KADINLARIN
TEMSILININ ANALIZI

Banu Culha Ozbas
Dokuz Eyliil Universitesi
Eleni Filippodou
Atina Universitesi

Derslerde kullanilmak iizere segilen ders kitaplari, 6ziinde siniflarda nelerin 6gretildigi
ile ilgili bilgi vermektedir. Hatta bu ders kitaplar1 6grencilere tarihte nelerin 6nemli ve nelerin
de onemsiz oldugunu da 6gretmede de 6nemli rol iistlenirler. Bu arastirmanin amaci, Tiirk ve
Yunan diinya tarihi ders kitaplarinda kadinlarin nasil temsil edildigini incelemektir. Bu amaca
ulagsmak icin her iki iilkede de devlet tarafindan yazdirilan Diinya Tarihi ders kitaplar1 analiz
edilmistir. Bu kitaplar betimsel ve igerik analizi teknikleri kullanilarak analiz edilmistir. Hem
kitaplardaki metinler hem de gorseller incelenmistir. Arastirmadan elde edilen veriler 3
kategori altinda degerlendirilmistir. Bunlar: Kadinlarin kitaplardaki sayisal temsilleri,
kadinlarla ilgili konularda kullanilan dil, kadin tarihi ile ilgili konulara kitaplarda ayrilan yer.
Arastirmanin veri analizi halihazirda devam etmekte oldugundan, 6zete dahil edilmemistir.

Anahtar Kelimeler: Tarih Ders Kitaplari, Kadinlarin Temsili, Diinya Tarihi.
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YUSUF AKCURA ve TARIH EGITIMI

Sahin Orug¢
Yildiz Teknik Universitesi

Osmanli Devletinin son donemi olan II. Mesrutiyet ve Cumhuriyet doneminin 6nde
gelen fikir adamlarindan biride Yusuf Akgura'dir. Akgura, aktif siyasete katilmadigi halde
siyaset, iktisat ve Ozellikle tarih alaninda yaptigi faaliyetler ve ileri slirdiigii goriislerle
kendinden ¢okg¢a soz ettirmistir. Cumhuriyet'in ilk yillarinda, Tarih miifredatt ve ders
kitaplarinin igerikleri biiyiik Olc¢lide degistirildigi halde bununla yetinmeyip tamamen
degisiklik yapilmasini savunanlarin da basinda gelmektedir. Yusuf Akgura, tarih egitiminin
metodolojisi tizerine bir¢ok fikir belirmis ve bu fikirlerle Cumhuriyet dénemi tarih egitimi
anlayisinin sekillenmesinde birinci derecede rol oynamistir. Dolayisiyla giliniimiiz tarih
egitimi ve Tiirkiye'de tarih egitiminin tarihi noktasinda Yusuf Akcura'min Tarih Egitimine
iligkin goriislerinin belirlenmesi onemlidir. Bu ¢aligmada Akgura'nin Tarih Egitimi ile ilgili
goriigleri, Tirk Tarth Kurumu kongrelerinde yapmis oldugu konusmalardan ve 6zellikle
makalelerinden yola ¢ikilarak ortaya konmaya calisilmistir.

Anahtar Kelimeler: Yusuf Akgura, Tarih, Tarih Egitimi

YUSUF AKCURA and HISTORY EDUCATION

Sahin Orug
Y1ldiz Teknik Universitesi

Yusuf Akgura is one of the prominent intellectuals of Second Constitutionalist and
Republican periods in Turkey. Although he didn’t active in politics, his name was mentioned
most often due to his opinions and studies on politics, economics, and in particular on history.
In the early years of Republican period, he was one of the leaders of innovative opinions
about history education and according to him changes done by Ministry of Education on
history curriculum and textbooks were not sufficient enough, so they needed more than this.
Mr. Akgura explained lots of opinions about methodology of history education and thanks to
them; he played an importance role on forming of Republican period history education. So it
is important to show Akgura’s opinions in the context of history education and the history of
Turkish history education. In this case, the aim of this study is to elicit Yusuf Akgura’s
opinions related to history education on the basis of his articles and speeches in some
congresses of Turkish Historical Society.

Keywords: Yusuf Ak¢ura, History, History Education
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IRAN LISE 2 TARIH DERS KITAPLARINDA OSMANLI IMGESI

Sel¢uk llgaz
Atatiirk Universitesi
Hakan Orten
Atatiirk Universitesi
Mohammad Derakhshani

Tarihgiler, tarih yazimi ve 6gretiminde “ben ve 6teki” sorunu ile ilgili birgok akademik
caligma yapmustir. Bu ¢aligmalarin sonucunda olusan genel diisiinceye gore “Ben”i anlamak
icin “oteki”nin farkinda olmaliyiz. Bundan dolay1 diger iilkelerin (bu galisma icin iran)
Osmanli Devleti’ne nasil bakt1g1 sorusu ¢ikis noktamizi olusturmustur. Iran Lise 2 tarih ders
kitaplarinda ki Osmanli Devleti’ne iliskin bakis agisin1 ortaya koymak amaciyla betimsel
yontem ve veri toplama araci olarak da dokiiman incelemesi kullanilmistir. Arastirmada ilk
olarak dokiimanlara ulasilmig daha sonra giincel olup olmadig1 kontrol edilmistir. Fars¢a ve
Ingilizce olan dokiimanlarin gevirisi yapilarak veriler analiz edilmistir. iran egitim sistemi
1979 yilinda Humeyni tarafindan gergeklestirilen devrimden sonra tamamen degismistir. Ders
kitaplar1 biiyiik Islam alimleri ve o tarihteki siyasi liderler ile doldurulmustur. Iran egitim
sistemi ilkokul bes yil, ortaokul 3 yil, lise 3 yil, tiniversitesi 2 ve 4 yil, yliksek lisans 2 y1l ve
doktora 4 yil olarak sekillenmistir. Lise 2 tarih kitaplarinda ki Osmanh tarihi konusuna
bakildiginda diger tarih konularina nazaran daha genis yer verildigi goriilmiistiir. Bu ders
kitabinda Osmanlilar ile ilgili olarak Osmanli Devleti’nin kurulusu, Osmanli Sultanlar1 (Ug
padisah), Osmanli Devleti’'nin yayilmasi, Osmanli Devleti’nin zayiflamast ve Tanzimat
donemi konular1 ele alimmistir. Bu ¢alismada Iran Lise 2 tarih ders kitaplarindaki Osmanl
imgesi ortaya koyulmaya calisilmistir. Ders kitabinda bahsi gecen Osmanli tarihi ile ilgili
konulara genelde olumlu yaklasilmistir. Ancak Sah Ismail ile miicadeleye girisen Yavuz
Sultan Selim hakkinda olumsuz ifadelere yer verilmistir.

Anahtar Kelimeler: Iran, Osmanli imgesi, tarih egitimi
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THE IMAGE of the OTTOMAN 1n the 10th GRADE HIGH-SCHOOL BOOKS of IRAN

Selcuk Ilgaz
Atatlirk University
Hakan Orten
Atatlirk University
Mohammad Derakhshani

Historians has conducted numerous academic studies related to the problem of ‘I and
other’ in writing and teaching of history. A general thought has appeared according to these
studies. To this thought, we are aware of ‘other’ to understand ‘I’. The question of “How do
other countries look at the Ottoman State?” is important for teaching of history. The
documentation study was used as the device of depictive method and data collection to reveal
the point of view regarding the Ottoman State in the 2nd grade lycee books in Iran. In the
study, first of all,documents had been obtained and then it was checked whether it was current
or not. Datas were analysed after the documents that were in Persian and English languages
were translated. The education system of Iran completely changed after the revolution of
Humeyni in 1979. Lesson books were filled with the scholars of Islam and the political
leaders at that times. The education system of Iran has consisted of 5 years for primary
school, 3 years for secondary school, 3 years for high school, 2 and 4 years for university, 2
years for graduate school and 4 years for doctorate. It was seen that it was given place more
than other historical matters when one dipped into the matter of the Ottoman history in the
2nd grade lycee books of history. In terms of the Ottoman, the foundation of the Ottoman, the
Ottoman Sultans (Three Padishahs), the spreading of the Ottoman State, the weakening of the
Ottoman and the matters of Tanzimat Period were dealt with in this lesson book. In this study,
it was aimed to being revealed the image of the Ottoman in the 2nd grade lycee books of
history. The issues related to the aforesaid Ottoman history were mentioned in a positive way
in general. But there were bad statements about Yavuz Sultan Selim fighting with Shah
Ismail.

Keywords: Iran, Ottoman Image, History Education
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iLKOGRETIMDE TARIH EGITIMININ ONEMI

Hasan Bozkaya
Milli Egitim Bakanligi

Bu ¢alisma, ilkdgretim okullarinda 6gretilen Sosyal bilgiler dersindeki tarih egitiminin
Oonemini ortaya c¢ikarmak amaciyla yapilmistir. Sosyal bilgiler dersi ilkogretim cagindaki
cocuklarimiza yasanti kazandirmayi amaglayan bir derstir. Dersin igerigini olusturan en
onemli unsur da “Tarih” egitimidir. Sosyal bilgiler dersindeki tarih egitimi ile dgrenciye
gecmisin yorumlartyla bugiinii algilamasi ve gelecege iliskin beklentileri arasinda baglanti
kurarak yasamina uygulayabilmesi hedeflenmistir. Sonu¢ olarak; Tarih, insanligin ve
milletlerin hafizasidir. Bundan dolayr milletlerin hayatinda tarih bilgisi 6nemli bir yer
tutmaktadir. Tarihini bilmeyen milletler hafizalarin1 kaybetmis kimselere benzetilebilir. Tarih
egitimi milletlerin geleceginin teminatidir.

Anahtar Kelimeler: Sosyal Bilgiler, Tarih , Tarih Egitimi, ilkdgretim

THE IMPORTANCE of HISTORY EDUCATION in PRIMARY SCHOOL

Hasan Bozkaya
Ministry of National Education

This research has been made in order to show the importance of the teaching of history
in Social Science Lessons in Primary Schools. Social sciences lesson aims to gain experience
to the students who are at the age of primary school. The most important element of the
context of the lesson is ‘History’ education. With the teaching of History in Social Science
lessons, it is aimed that students should establish a relationship between perception of today's
with interpretations of the past and expectations for the future. To sum up; History is the
memory of people and nations. For this reason, history knowledge holds an important place in
nations’ life. The nations who do not have any information about their past can be likened to
the ones who have lost their memories or amnesiac people. The teaching of History is
guarantee of nations’ future.

Keywords: Social Science, History, History Education, Primary School.
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UNIVERSITE 1. SINIF OGRENCILERININ GENEL TARIH BILGILERINE iLiSKIN BiR
ANKET CALISMASI

Fatma Giiltekin
Aksaray Universitesi

12 yillik temel egitimin ardindan iiniversiteye giris sinavini kazanan, her biri mutlaka
tarih egitimi almis ve iiniversitenin ilk yilinda da zorunlu olarak Atatiirk Ilkeleri ve inkilap
Tarihi dersini alan 6grencilerin tarihe iligkin bilgiler edinmis olmalari, en azindan genel olarak
tarihe ve tarihin unsurlarina iliskin bir fikir edinmis olmalari, bunlara iliskin Ornek
verebilmeleri ve bu Orneklerinin gerekgelerini de sunabilmeleri beklenmektedir. Nitekim bu
diisiinceden hareketle Aksaray Universitesi’nde 2011-2012 egitim 6gretim déneminde 1.
sinifta olan 580 Ogrenci ile yapilan anket ¢alismasi yapilmigtir. Anket ile 6grencilerin tarihgi,
tarihi kitap, tarihi yontemler, tarihi donem, tarihi olay, tarihi kisi, tarihi yer ve zamana iliskin
ilk akillarina gelen ornekler tespit edilmeye ¢alisilmistir. Bu dogrultuda ankette 6grencilerden
bildikleri ii¢ tarihginin, tarih kitabinin ve yazarinin isimlerini, tarihte en ¢ok kullanildigini
diisiindiikleri ti¢ yontemi, onemli olarak degerlendirdikleri {i¢ tarihi donemi, Tiirk tarihine
iligkin ii¢ olay1, diinya tarihine iliskin ii¢ olay1, Tiirk tarihine iligkin {i¢ kisiyi, diinya tarihine
iligkin U¢ kisiyi ve de yeri ve zamanini bildikleri {i¢ tarihi olay1 yeri ve zamani ile birlikte
yazmalari, bunlarla ilgili 6rnekler vermeleri istenmistir. Ogrencilerden aymi zamanda
verdikleri Orneklere iliskin olarak neden o Ornegi verdiklerine dair kisa bir aciklama
yapmalar1 istenmistir. Anketin yani sira anket sorularina iligkin daha detayl bilgi alabilmek
amactyla anketin uygulandigi 12 programin her birinden 4’er Ogrenci ile odak grup
goriismeleri yapilmistir. Calisma sonucunda {iniversite birinci sinif dgrencilerinin tarihgiler,
tarih kitaplar1 ve tarihte kullanilan yontemlere iligkin sinirli bilgiye sahip olduklar1 goriilmiis;
diger unsurlarla ilgili cevaplarinda ise gerekc¢elendirmede, neyi niye yazdiklarini
ifadelendirmek konusunda sorun yasadiklari tespit edilmistir.

Anahtar Kelimeler: Universite Ogrencileri, Tarihgiler, Tarih Kitaplar, Tarihin
Unsurlari
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A SURVEY STUDY REGARDING FIRST GRADE COLLEGE STUDENTS’COMMON
HISTORICAL KNOWLEDGE

Fatma Giiltekin
Aksaray University

It is expected of students who pass university entrance examination after 12 years
basic education to have knowledge about history, form an opinion about about history and its
components at least, give specific examples about them and present the reasons behind as they
take history lessons during the 12 year basic education and history lesson is compulsory in
their freshmen year at university. From this viewpoint, in this survey study with 580 students
which was carried out at Aksaray University during 2011-2012 education year spring
semester, it is aimed to identify the first examples that come to students’ minds about
historians, historical books, historical methods, historical periods, historical events, historical
people and historical time and place. In this respect, the students were requested to write
down with the rationale behind the historical booksof the 3 historians that they knew before, 3
historical methods that they assumed to be used most in history, 3 historical periods that they
thought to be important, 3 historical events about Turkish History, 3 historical events about
World History, 3 historical characters related to Turkish history, 3 historical persons from
World History and 3 historical events that they were familiar with their time and place. In
order to gather more detailed data focused group discussions were conducted with 4 students
in each program. As a result of the study, it was observed that freshmen students have limited
knowledge about historians, historical books and historical methods. Moreover, it was
investigated that the students are having difficulty in justifying their views concerning the
other questions in the survey.

Keywords: College Student, Historians, History Books, Elements of History

75



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

CUMHURIYET'TEN GUNUMUZE SOSYAL BILGILER OGRETIM PROGRAMLARINDA
TURKLERDE DEVLET TESKILATI KONULARININ DEGERLENDIRILMES]

Fatma Unal
Bartin Universitesi Egitim Fakiiltesi
Basol Samettin
Gaziosmanpasa Universitesi Fen Edebiyat Fakiiltesi

Bir iilkede, bir hiikiimete ve ortak kanunlara bagli olarak yasayan bir milletin veya
milletler toplulugunun meydana getirdigi siyasi varliga ya da belli bir toprak iizerinde
miistakil bir teskilat kurmus insan topluluguna devlet denir Bu tariften de anlasilacagi gibi
devlet, ferdi, tabii ve siyasi unsurlardan meydana gelir. Bu unsurlar sirayla "niifus, lilke ve
hakimiyet"tir. Devlet teskilati ise devleti olusturan kurum ve kuruluslarin, devletin tistlendigi
hizmetleri geregi gibi yerine getirebilmek amaciyla yiiriirliikteki kanun ¢ergcevesinde meydana
getirdikleri diizenli Orgiitlerdir. Bir milletin hem tarihi koklerinden gelen hem de mevcut
devlet teskilati yapisini egitim kurumlarinda 6gretme amaci tarih ve vatandaslik egitiminin
ayrilmaz bir pargasidir. Tirkiye Cumhuriyeti vatandasi olan bireylerin, onceki Tiirk
devletlerindeki devlet teskilat1 yapisi ile bagl oldugu devletin teskilat yapisini bilmesi, tarihi
olaylardaki siireklilik ve degisimi anlayabilmesi agisindan Onem arz etmektedir. Ayrica
giiniimiiz devlet teskilatt ve kurumlarinin islevlerini daha dogru analiz edebilmesi, bu
kurumlarla ilgili sahip oldugu haklar1 kullanmasi ve sorumluluklarini yerine getirebilmesi igin
edinilmesi zorunlu temel bir bilgidir. Bu agidan bakildiginda, 6zellikle ilkogretim
programlarinda Tiirk devlet yapisina temel olusturacak devlet teskilati konularinin hangi
bagliklardan olustugu, igerigi, nasil verildigi vb. hususlar 6nem arz etmektedir. Cumhuriyet'in
ilanindan (1923) giiniimiize kadar (2012) Tiirkiye'de ilkdgretim okullarinda uygulanan 4-8.
siiflara ait Sosyal Bilgiler dersi kapsaminda yer alan &gretim programlarinda Tiirklerde
devlet teskilati konularinin, kazanimlarinin, agiklamalarinin vb. karsilastirilmasini amaglayan
bu arastirmada tarama modeli esas alinarak igerik analizi yontemiyle veriler toplanmistir.
Arastirmada konulardaki stireklilik, degisim, degisimin 6zellikleri tespit edilmeye c¢alisilmis
ve bu dogrultuda 6gretim programlarinda Tiirk devlet teskilati konularinin yer alma bigimine
yonelik degerlendirmeler ve oneriler sunulmustur.
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ANALYSIS of SUBJECTS on TURKISH STATE ORGANIZATION in SOCIAL STUDIES
CURRICULUMS FROM the ESTABLISHMENT of REPUBLIC of TURKEY to TODAY

Fatma Unal
Bartin University Education Faculty
Basol Samettin
Gaziosmanpasa University Science and Art Faculty

Abstract State is a political entity generated by a nation or a commonwealth, living
under a government and common laws, or in other words it is a community which established
an independent organization on a certain territory. As can be understood from this description,
a state is composed of individual, natural and political elements. These elements are
“population, country and domination” respectively. However, state organization can be
defined as well-ordered organizations developed by the institutions and organizations,
constituting the state, within the framework of the applicable law to carry out the services
properly. The objective of teaching the state organization structure, both rooted in the
historical rules and current, under the roof of educational institutions is an integral part of
history and citizenship education. It is important for the citizens of Turkish Republic to be
acquainted with the state organization structure of the former Turkish states and of the state
they are a part of, so that they can understand the continuity and the evolution of the historical
events. Furthermore, it is a core acknowledge needed to be obtained for the citizens to analyze
the functions of state the organization and the institutions, to use their rights related to these
institutions, and to fulfill their responsibilities. When viewed from this aspect, the titles
included in the elementary school curriculums regarding the state organization to form a basis
for Turkish state organization, the content and how these titles are offered bear importance. In
this study, which aims at comparing the acquisitions, descriptions and the issues of Turkish
state organization included in the curriculums within the scope of 4th to 8th grade Social
Studies course offered by the elementary schools in Turkey started from the proclamation of
the Turkish Republic (1923) until today (2012), the data were collected via content analysis
based on screening model. Continuity, evolution and the characteristics of the evolution in the
research subject were tried to be determined; and accordingly, analyses and suggestions
regarding the form of offering issues related with Turkish state organization in the
curriculums were put forward.

Keywords: History, Social Studies, State, State Organization, Curriculum.
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MUHENDISLIK EGITIMINDE SIVILLESMEYE GIDEN YOL:
HENDESE-I MULKIYE MEKTEBI

Ersin Giilsoy
Atatiirk Universitesi

Bu calismanin amaci, Hendese-i Miilkiye Mektebi’nin tarihi gelisimini, Tiirk egitim
Ogretim hayatina yaptig1 katkilar1 ortaya koymaktir. Calismada, Basbakanlik Osmanl
Arsivi’nden alinan belgeler, maarif salnameleri ve telif eserler kaynak olarak kullanilmistir.
Yontem olarak tarihsel yontem benimsenmistir. Osmanli’da miihendislik egitimi, batili
anlamda agilan ilk okullardan itibaren yerini almigtir. 1795’te agilan Miihendishane-i Berri-i
Hiimay(n askeri mithendisler yetistirmistir. Daha sonra Galatasaray’da agilan Turuk-u Maabir
Mektebi de kisa bir siire sonra kapanmistir. Bu mekteplerden yetisen miihendis sayisi ise
iilkenin ihtiyacini karsilayamamistir. Bunun iizerine sivil miihendisler yetistirmek amaciyla
Miihendishane-i Berri-i Hiimayln ic¢inde yatili bir Hendese-i Miilkiye Mektebi acilmasina
karar verilmistir. Bu mektebe alinacak 6grenci sayist 100 ve egitim siiresi de 4 yil olarak
planlanmistir. Diploma alarak ¢ikacak ogrenciler riitbe-i saliseye nail olacaklar ve iigiincii
sinif miihendislige atanacaklardir. Mektep ilk acildigi zaman askeri idareye tabi olmustur.
1909’a gelindiginde ise adi Miihendis Mekteb-i Alisi olmus ve Nafia Nezareti’ne
baglanmistir. Boylece mektep sivil yonetime devredilmistir. Bu tarihten sonra mektep binast
siklikla degismis ve isgal kuvvetleri Istanbul’u terk ettikten sonra Giimiissuyu’ndaki binasina
ge¢cmistir. Cumhuriyet doneminde okulun adi Yiiksek Miihendis Mektebi olmus ve 22 Eyliil
1941 tarihinde de Maarif Nezareti’ne baglanmigtir. 1944°te ise istanbul Teknik Universitesi
acilmistir.

Anahtar Kelimeler: Hendese-i Miilkiye, Miihendis Egitimi, Osmanli.
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THE ROAD to CIVILIZATION in ENGINEERING EDUCATION: THE CIVIL SCHOOL
of GEOMETRY

Ersin Giilsoy
Atatiirk University

The aim of this study is to reveal the historical development of the Civil School of
Geometry and its contributions to the Turkish education system. In this study, the documents
received from the Prime Ministry Ottoman Archive, education yearbooks and copyright
works were used as the source. The historical method has been adopted as a method.
Engineering education in the Ottoman Empire had taken place since the first schools opened
in the Western sense. Imperial School of Military Engineering (Miihendishane-i Berri-i
Hiimayiin) opened in 1795 trained military engineers. Then, Turuk-u Maabir School opened
in Galatasaray was closed after a short time. The number of engineers graduated from these
schools could not meet the need of country. Thereupon, it was decided that the Civil Boarding
School of Geometry in Imperial School of Military Engineering (Miihendishane-i Berri-i
Hiimay{in) in order to train civil engineers. The number of students to be accepted for the
school was 100 and duration of education was planned as 4 years. The students graduated
from the school with diploma would have the honour of saliseye degree and were appointed to
the third-class engineering. When the school first opened, it was subjected to the military
administration. Its name was changed to Miihendis Mekteb-i Alisi and attached to the
Ministry of Public Works. In this way, the school was transfered to civil administration. After
this date, building of the school was often changed and it was later carried to the building in
Glmiissuyu after occupation forces left Istanbul. The school's name became Academy of
Engineering in the Republican period and it was attached to the Ministry of Education on
September 22, 1941. Istanbul Technical University was opened in 1944.

Keywords: Civil School of Engineering, Engineering Education, Ottoman.
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BAYTARLIK EGITIMINDE BiR ADIM: MULKIYE BAYTAR MEKTEBI

Fatma Kaya Doganay
Atatiirk Universitesi

Bu ¢alismanin amaci, Miilkiye Baytar Mektebi’nin dnemini, tarihsel siiregte gecirdigi
asamalar1 ve Tiirk egitim hayatina yaptig1 katkilar1 ortaya ¢ikarmaktir. Calismada, kaynak
olarak Bagbakanlik Osmanli Arsivi’nden alinan belgeler, Maarif Salnameleri ve telif eserler
kullanilmistir. Yontem olarak tarihsel yontem secilmistir. Osmanli Devleti bir tarim tilkesi
oldugundan 6nemli ge¢im kaynaklarindan birini hayvancilik olusturmaktadir. Hayvan sagligi
icin askeri baytar mektebi acilmissa da bu ancak ordunun ihtiyacini karsilayabilmistir. Genis
otlaklara sahip Osmanli halkinin bu agidan ihtiyacinin karsilamak hem de Avrupalilarin ithal
edecekleri hayvanlara giimriikte baytari muayene usuliin uygulanmasini istediklerinden
Miilkiye Baytar Mektebi diisiiniilmistiir. Baslangigta hayvan hastaliklarinin zararlarinin
giderilmesi ve Pastor usulii asilamanin Ogretilmesi i¢cin Tibbiye-i Miilkiye mektebinde bir
simif acilmig ve buraya 6grenci kabul edilmistir. Fakat bu uygulama da iilke icin yeterli
olmadigindan ve {ilkenin bulundugu ekonomik giicliikler yeni bir mektep ac¢maya
elvermediginden ilk iki senesinin Tibbiye’de, son iki sinifinin da insaati1 bitmek iizere olan
Halkali Ziraat Mektebi’nde acilmasina karar verilmistir. Bu mektepteki yer darlig1 nedeniyle
baytarlik 6grencileri bir siire sonra ayr1 bir binaya nakledilmistir. Boylece Miilkiye Baytar
Mektebi miistakil olarak dort sinifi bir arada 6grenim goren bir mektep olmustur. Binasi ilk
olarak Ciindi meydaninda kiralanmistir. 1309 yilindan 1324 yilina kadar mektepten 204 kisi
mezun olmustur. 1921°de ise Asker Baytar Mektebi ile Tatbikat-1 Baytariye Mektebi’nin,
Ticaret ve Ziraat Nezareti’ne bagli Miilkiye Baytar Mekteb-1 Alisi’ne devredilmesi i¢in
kararname ¢ikarilmistir. Miilkiye Baytar Mekteb-i1 Alisi tinvan1 da “Baytar Mekteb-i Alisi” ne
cevrilmistir.

Anahtar Kelimeler: Baytar Mektebi, Baytarlik, Osmanli, Egitim
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A PACE in VETERINARY EDUCATION: THE SCHOOL of VETERINARY CIVIL
SERVICE

Fatma Kaya Doganay
Ataturk University

The purpose of this study is to reveal the importance of the historical development of
the School of Veterinary Civil Service and its contributions to the Turkish education system.
In this study, the documents received from the Prime Ministry Ottoman Archive, education
yearbooks and copyright works were used as the source. The historical method has been
adopted as a method. Livestock is one of the major sources of living as The Ottoman Empire
is an agricultural country. Although military veterinary school was opened for animal health,
this could only meet the demands of the army. Civil Veterinary School was planned to meet
the need of the Ottoman people having wide pastures for this aspect and Europeans also
wanted the implementation of veterinary inspection procedure in the customs for animals to
be imported by them. Initially, a class was opened for compensation of animal diseases and
teaching of Pasteur vaccination in Civil Medical School and students were adopted here. But
it was decided that the first two years of the school opened in Medical School and the last two
class in Halkali School of Agriculture whose construction was about to be completed because
this practice was not sufficient for the country and the economic difficulties of the country
were not eligible to open a new school. Due to space restrictions in this school, veterinary
students were transferred to a separate building after a while. Thus, the School of Veterinary
Civil Service became a detached school in which four classes were studying together. The
building was firstly hired in Ciindi Maidan. 204 students graduated from the School of
Veterinary Civil Service from 1309 to 1324. A decree was published about the transfer of
Military Veterinary School and the School of Veterinary Application to the School of
Veterinary Civil Service (Miilkiye Baytar Mekteb-i Ali) depending on the Ministry of
Commerce and Agriculture in 1921. The title of School of Veterinary Civil Service (Miilkiye
Baytar Mekteb-i Ali) was changed to Veterinary School (Baytar Mekteb-i Alisi).

Keywords: Veterinary School, Veterinary, Ottoman, Education.
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TURKIYE'DE OGRETMEN YETiSTIRILMESINE YONELIK HAZIRLANMIS TEZLER
UZERINE BiR DEGERLENDIRME

Mustafa Sahin
Dokuz Eyliil Universitesi
Ash Cetinoglu
Dokuz Eyliil Universitesi
Saide Ayvaz
Dokuz Eyliil Universitesi

Aragtirmanin amaci, Tirkiye’de O0gretmen yetistirmenin tarihg¢esine yonelik yapilmis
tezlerin bazi1 degiskenler bakimindan nasil bir dagilim gosterdigini incelemektir. Calismanin
Tiirkiye’de Ogretmen yetistirmenin tarih¢esine yoOnelik hazirlanan tezleri ¢esitli acilardan
inceleyerek, bu alanda yapilan tezlerin genel ¢ergevesini gormek bakimindan yararli olacagi
umulmaktadir. Arastirmada betimsel yontem kullanilmistir. Dokiiman incelemesi yapilan bu
calismada; dokiimanlara ulasma, orijinalligin kontrol edilmesi, dokiimanlarin anlasilmasi,
verinin analiz edilmesi ve verinin kullanilmasi seklinde bes asama izlenmistir. Arastirmanin
problem ciimlesi, “Tiirkiye’de 6gretmen yetistirmenin tarihgesi ile ilgili yapilmis tezler bazi
degiskenlere gore nasil bir dagilim gostermektedir?” seklinde belirlenmis, bu dogrultuda alt
problemler de sdyle olusturulmustur: Tirkiye’de 0gretmen yetistirmenin tarihgesi ile ilgili
yapilmis tezler; yillarina, yapildigi iiniversitelere, danismanlarinin unvanlarina, yiiksek
lisans/doktora tezi olmalarma, YOK Ulusal Tez Merkezi'nde okuyucuya acik olup
olmamalarina, arastirma konularina ve bu konularin yillar bakimindan dagilimina gore nasil
bir dagilim gostermektedir? Yapilan calismada Tiirkiye’de 68retmen yetistirmenin tarihgesine
yonelik hazirlanmis olan ilk tezin 1970 yilinda oldugu, gegen siiregte tez sayisinda uzun yillar
ciddi bir artigin goriilmedigi ve alanda yapilan ¢alismalarin yeterli olmadig1 gozlenmistir.

Anahtar Kelimeler: Ogretmen Yetistirme, Tiirk Egitim Tarihi, Yiiksek Lisans Tezleri,
Doktora Tezleri
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AN EVALUATION OF DISSERTATIONS on TEACHER TRAINING in TURKEY

Mustafa Sahin
Dokuz Eyliil University
Ash Cetinoglu
Dokuz Eyliil University
Saide Ayvaz
Dokuz Eyliil University

The purpose of the study is to examine how the thesis studies performed regarding the
history of teacher education in Turkey are distributed in terms of some variables. It is hoped
that the study will be helpful in terms of showing the general framework of the thesis
prepared in this field by examining the thesis performed on the issue of the history of teacher
education in Turkey in various aspects. The descriptive method was used in the study. Five
stages were followed in the study where document examination was done as reaching the
document, checking the originality, understanding the documents, analyzing data and using
data. The problem statement of the study was determined as “What distribution do the thesis
studies performed regarding the history of teacher education in Turkey show in terms of some
variables?” and the sub-problems were identified as follows in line with this: What
distribution do the studies performed regarding the history of teacher education in Turkey
show in terms of the year they were performed, universities, titles of the advisors, being a
master thesis or PhD dissertation, whether being accessible to readers in The Council of
Higher Education (YOK) National Center for Thesis, their subjects of research and the
distribution of subjects in terms of years? It is found out in the present study that the first
thesis prepared on the issue of the history of teacher education in Turkey was in 1970 and that
since then, there has been no considerable increase in the number of thesis while it is also
seen that the number of studies made in the field is unsatisfactory.

Keywords : Teacher Education, History of Turkish Education, Master Thesis, PhD
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iHSAN SUNGU’YA AIT BiR TARIH DERSI ORNEGI: TAC GIYDIRME TORENI
TABLOSU

Hiiseyin Koksal
Gazi Universitesi Gazi Egitim Fakiiltesi

Tiirkiye’de tarih Ogretimi bir gelenege dayanmaktadir. Bu gelenek, tarih 6gretimi
iizerine kuramsal tartismalar icerdigi kadar, uygulama Orneklerini de icermektedir. fhsan
Sungu, Tirkiye’de tarih 6gretimi geleneginin dnde gelen isimlerinden biridir. Onun 1915
yilinda yayinladigi, “Ta¢ Giydirme Toreni” adl1 brosiir, tarih 6gretiminde énemli 6rneklerden
biridir. Thsan Sungu, sdz konusu brosiiriinde, Macaristan tahtinin el degistirmesi konusunu,
ozel olarak hazirlattig: tablolar araciligtyla islemektedir. Bu bildiride, [hsan Sungu’nun gérsel
materyalleri tarih  6gretiminde kullanisi  ele alinacak ve c¢agdas yaklasimlarla
iliskilendirilecektir.

Anahtar Kelimeler: Thsan Sungu, Tarih Ogretimi, Gorsel Materyallerin Kullanimi

A HISTORY CLASS EXAMPLE BY IHSAN SUNGU:
A PICTURE of ENTHRONEMENT CEREMONY

Hiiseyin Koksal
Gazi University Gazi Education Faculty

Teaching history in Turkey has a tradition. This tradition includes application examples as
well as theoretical discussion. Thsan Sungu, who is one of the leading figures at the tradition
of teaching history in Turkey, published a brochure which is called as ‘Enthronement
Ceremony’. This brochure is an important example of teaching history. In this brochure fhsan
Sungu handle the subject of king’s change in Hungary by using specially prepared
pictures/tables. It is aimed to show how Thsan Sungu used visual materials in history teaching
and make connections with his example and contemporary approaches about using pictures.

Keywords: Ihsan Sungu, Teaching History, Using Visual Materials
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TOWARDS MULTIETHNIC GEORGIAN NATION? KEY ASPECTS of HISTORY
TEACHING in the POST-SOVIET GEORGIA

Irakli Chkhaidze
Ivane Javakhishvili Thilisi State University
Ivane Tsereteli
Ivane Javakhishvili Thilisi State University

The process of nation-building is one of the most complex, dramatic, and painful
experiences for transitional societies. After deconstruction of the Soviet Union changes in
historiography were undergoing in parallel of general development of the post-socialist
nations that was characterized by difficult transformations. Reconstruction of national
histories in 1990s was developed in the overall framework of nation-building process. History
possesses important orientating and legitimizing functions for society and the new political
order. The community expects historians to determine the origin of the nation and the nation’s
place in respect to other communities. The new versions of history were remarkably reflected
in the area of history teaching. Using of textbooks to teach history is one of the most
important tools for shaping national identity and collective historical awareness. Since 1991
when Georgia regained its independence Georgian history textbooks, cleansed of Marxist
theories, presented Georgian history exclusively in terms of the history of the Georgian
ethnicity. This period is mentioned in the academic literature as a time of dominance of the
radical ethnic nationalism and this process has been strictly reflected on the situation
developed in Georgia even regarding history education. From the middle of 90s nation-
building process had been shifted and obtained more civic nature. Today the formation of
“Multiethnic Georgian Nation” is a major aspect of the official state policy. The paper aims to
analyze key tendencies of history teaching and its relations to the general process of nation-
building in the post-Soviet Georgia.

Keywords: Georgia, History, Teaching, Nation
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HiCBIR ULKENIN ILGILENMEKTEN VAZGECEMEDIGI OKUL KiTAPLARI:
iKi ORNEGIN KARSILASTIRILMASI

Yasar Kop
Kafkas Universitesi Egitim Fakiiltesi
Meral Metin
Kafkas Universitesi Egitim Fakiiltesi

Yasamin her alaninda var olan degisim sosyal yasantimizda oldugu gibi egitim
sistemimizi de etkilemistir. Osmanli Devleti’nde de uygulanmakta olan egitim sistemi
giinimiize gelinceye kadar ¢esitli degisikliklere ve gelismelere ugramistir. Bu degisim ve
gelismeler toplumsal diisiince yapisini etkilemistir. Bu bakimdan devrin bakis acisinin
belirlenmesi ya da degisimin ne olgiide gerceklestigini algilayabilmek i¢in ders kitaplarinin
igeriginin incelenmesi kaginilmazdir. Ozellikle de Cumhuriyetin ilk yillarinda milli bilincin
verilmesinde en etkili araglardan olan tarih egitimine ayri bir 6nem verilmistir. Cilinkii
egitimin ulusal diizeyde yapilmadigi tilkelerde bile devlet, okul kitaplariyla ilgilenmekten hig¢
vazgegmemistir. Bu durumun nedeni tek baslarma Ogrencilerin  gereksinimlerini
karsilayamamalarina ragmen, basili araclarin en fazla kullanilanlarinin hi¢ siiphesiz ders
kitaplar1 olmus olmasidir. Dolayisiyla bu arastirmada, Tiirkiye Cumbhuriyeti’nin kurulus
yillarinda liselerde okul ders kitab1 babinda yazili materyal olarak karsimiza ¢ikan 1931 tarihli
birinci siif Tarih I (tarihten evvelki zamanlar ve eski zamanlar) ve 2011 yillinda yine muadil
donemde okul kitabi olan 9. smf Tarih ders kitaplarindaki metin ve gorsellerinin
islevsellikleri karsilastirilmaya calisilmistir. Bu amacgla tarama modeli ekseninde iki kitap
bicim ve icerik 6zellikleri agisindan karsilastirilmistir. Yapilan analiz sonucunda Tarih I isimli
ders kitabinin fiziksel ozellikleri agisindan yetersiz ancak icerik yoniinden giiniimiizde
okutulan tarih ders kitabindan daha fazla bilgi vermege hizmet ettigi gercegidir. Bununla
birlikte 9. sinif tarth ders kitabinin ise fiziksel ve gorsel 6zellikleri agisindan oldukga zengin
oldugu ve icerik agisindan ise Ozellikle son yillarda egitimin giindemine oturan ve bilgiyi
yeniden inga etmek anlamina gelen “olusturmacilik™ [constructivism] anlayisi ile 6grencilerin
bilgiye kendi ugraslar1 sayesinde ulagsmalarinin saglandigi tespit edilmistir.

Anahtar Kelimeler: Umumi Tarih, Ders Kitabi, Tiirk Egitim Sistemi.
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TEXTBOOKS THAT ANY COUNTRY GIVE UP to INTERESTED in:
COMPAREMENT of TWO SAMPLE

Yasar Kop

Kafkas University Education Faculty
Meral Metin

Kafkas University Education Faculty

Existing changes in every dimensions of the life effect educational systems as well as
societal life. Our education system which was also implemented in Ottoman Empire
developed and changed up to the present. These developments and changes had an effect on
societal frame of mind. In this context, it is inevitable to analyse the content of textbooks to
determine the vision of the time and to comprehend the extent of the changes. History
education was considered as important to rise up of the national consciousness, especially in
early periods of the republic, because goverments didn’t give up to interested in textbooks
even in countries where education was not given in national level. Although they can not meet
students’ requirements, textbboks are commly used and this is the main reason of this interest.
In this study, it was aimed to compare the functionality of texts ans visuals of the History |
(times before history and early times) textbook which was published in 1931 for high schools
in establishment period of Turkish republic and History textbooks for 9th graders which was
published in 2011. This is a descriptive study in which two textbooks were compared in terms
of their forms and contents. In conclusion it was found that the textbook titled as History |
was insufficient in terms of its’ physical characteristics but it was more informative than
current history textbooks. Besides, it was found that 9th grade history textbook was
considerable rich with respect to its’ physical and visual characteristics and, it was based on
constructivism and it was provided students to reach knowledge by themselves.

Keywords: General History, Textbook, Turkish Educational System

87



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

TARIH ARASTIRMALARI KONUSUNDA USTA TARIHCILERIN GORUSLERININ
iNCELENMESI

Ahmet SIMSEK
Sakarya Universitesi, Egitim Fakiiltesi
Mehmet Suat BAL
KSU Fen Edebiyat Fakiiltesi
Mehmet Salih ERKEK
Dicle Universitesi, Ziya Gokalp Egitim Fakiiltesi

Tarih arastirmalar1 konusunda usta tarihgilerin goriislerini incelemek bu arastirmanin
amacint  olusturmaktadir.  Arastirma tarama modelindedir.  Arastirmaya  katilan
akademisyenlere yedi adet a¢ik uclu soru sorulmus, goriismeler videoya kaydedilmis ve sonra
videolar metne dokiilerek analizler yapilmistir. Arastirmanin Orneklemini olusturan yedi
kisiden olusan usta tarih¢iler alt1 farkli iiniversiteden ve yedi farkli anabilim dalindan
secilmistir. Aragtirma sonunda akademisyenlerin, her anabilim dalina ait farkli zorluklar
oldugunu, bu sebepten arastirmacilarin alanlarina ait 6zel yeterlilikleri tasimalar1 gerektigini
vurguladiklart gorilmiistir.

Anahtar Kelimeler: Tarih Arastirmalari, Akademisyen Goriisleri, Tarih Metodolojisi.

INVESTIGATION of MASTER HISTORIANS’ OPINIONS on HISTORICAL RESEARCH

Ahmet SIMSEK
Sakarya University Education Faculty
Mehmet Suat BAL
KSU Science and Art Faculty
Mehmet Salih ERKEK
Dicle University Ziya Gokalp Education Faculty

The purpose of this investigation is to examine the views of master historians’
opinions on history researches. The research is in survey model. Academics surveyed in the
study were asked seven open-ended questions, interviews were recorded on video and videos
are texted and analyzes were carried out. The study sample consists of seven master historians
selected from seven different branches of the six universities. As consequence of the research,
scholars stress out that each of the different departments has their own challenges, and for this
reason, the researchers should bear the special qualifications for the areas.

Keywords: Historical Research, Academician’s Opinions, History Methodology.
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TURKIYE’'DEKI TARIH BOLUMLERININ INTERNET SAYFALARINDAKI
ACIKLAMALARA GORE YETISTIRMEYi AMACLADIKLARI TARIHCI PROFILLERI

Abdullah Yildiz
Talim ve Terbiye Kurulu Bagkanligi

Ortagagda, “olup bitmis olaylarin anlatilmasi” ya da “gercek olaylarin anlatimi™ gibi
anlamlar kazanan tarih, 15. yiizyilin ortalarinda artik {iniversitede okutulan bir ders, bir
iiniversite disiplini olmustur. Ancak bu disiplin edebi bir tiir olarak anlasilmistir. Avrupa’da
18. yiizyilda modern yontemlerle c¢alisilan bir alan haline gelen tarih, 19. yiizyilda
bilimsellesme siirecini tamamlamistir. Tarih, Osmanli Devleti’'nde ise 6zellikle yenilesme
hareketleriyle birlikte okul miifredat programina girmistir. 1869 yilinda kabul edilen Maarifi
Umumiye Nizamnamesi ile birlikte her seviyede tarih Ogretimi resmi ders programina
konulmustur. Tiirkiye’de ancak 20. ylizyilin baslarinda iiniversitede tarih boliimii agilmis ve
boylece tarihgiler yetistirilmeye baglanmistir. Giiniimiize gelindiginde, 2011 OSYS Kilavuzu
incelendiginde Tiirkiye’de egitime devam eden 72’si devlet ve 9’u 6zel olmak iizere toplam
81 tiniversitenin tarih boliimlerinde tarihgi yetistirildigi goriilmektedir. Bu arastirmanin amaci,
Tiirkiye’deki devlet {iniversiteleri ve 0Ozel {tniversitelerin tarih boliimlerinin internet
sayfalarindaki agiklamalara gore yetistirmeyi amacladiklari tarih¢i profillerini belirlemek ve
karsilastirmaktir. Bu c¢alismada tarama modeli esas alinmistir. Calismada 63 devlet
iiniversitesi ve 9 0zel iiniversitenin tarih boliimlerinin internet sayfalari ele alinacaktir. Tarih
boliimlerinin internet sayfalarinda yer alan “misyon” ve “vizyon” agiklamalari incelenecektir.
Bu metinler daha sonra igerik analizi yontemi ile incelenecektir.

Anahtar Kelimeler: Tarih Béliimii, Misyon, Vizyon, Tarih Ogrenimi

HISTORIAN PROFILES AIMED to TRAIN ACCORDING to the STATEMENTS of
HISTORY DEPARTMENTS’ WEB PAGES in TURKEY

Abdullah Yildiz
Board of Education and Discipline

History gaining the meanings such as “describing the events already finished” or
“narration of real events” in the Middle Ages has become a course taught at the university, a
university discipline in the middle of 15th century. But it is understood as a kind of literary
discipline. 18th century in Europe, history becoming an area studied by modern methods has
completed the process of scientification in 19th century. History, entered to the curriculum of
the schools especially with renewal movements in Ottoman Empire. As the Ordinance of
General Education (Maarifi Umumiye Nizamnamesi) issued in 1869 history teaching was put
into official course programmes at all level. History department established in university just
beginning of the 20th century in Turkey and thus historians started to be trained. Nowadays,
reviewing the University Entrance Guide 2011 it has been seen that historians being trained in
history departments at 72 state and 9 private universities at total 81 universities. The purpose
of this research is to determine and compare the historian profiles aimed to train according to
the satatements of the state and private universities’ history departments’ web pages. This
study is based on survey method. In this study, 63 state and 9 private universities’ web pages
will be scanned. The “mission” and “vision” statements of history departments’ web pages
will be examined. Then these statements will be analyzed by content analysis method.

Keywords: Department Of History, Mission, Vision, Historian Profile.
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XIX. YUZYILIN SONLARI XX. YUZYILIN BASLARINDA OSMANLI ve CUMHURIYET
DONEMI TARIH ANLAYISINA AMERIKALI MISYONERLERIN YAKLASIMI

Zafer Tangiilii
Gaziantep Universitesi
Meral Halifeoglu
Kilis 7 Aralik Universitesi

Bu ¢alismanin amaci Osmanli’nin son donemleri ile Cumhuriyetin ilk dénemleri
arasinda Osmanli topraklarinda ¢esitli amagclar i¢in bulunan Amerikali Misyonerlerin genelde
egitim ve okullasma Ozelde ise tarih derslerine iliskin faaliyetleri ve yaklagimlarini
belirlemektir. Bu amag¢ dogrultusunda Anadolu cografyasindaki Amerikan misyoner okullar
ile ilgili yerli ve yabanci arsiv kaynaklari, kaynak kitaplar, tezler, gazetelere ulasilmis ve bu
eserler nitel arastirma metodolojisi ile taranmis icerik analizi yontemlerinden yararlanarak
betimsel bir inceleme yapilmistir. Arastirmaya temel olarak kaynaklik etmesi bakimindan
Osmanli topraklarinda faaliyet gosteren 1834 yilinda Bostan’da kurulmus Amerikan misyoner
teskilat1 olan “American Board Of Commissioner For Foreign Mission” adli cemiyetin arsiv
kaynaklar1 ve Tiirkiye Cumhuriyeti Devlet Arsivlerinin kaynaklar1 olduk¢a 6nemlidir. Sonug
olarak Amerikan Misyoner Okullar1 tarih derslerini objektif ilkelerden saptirip kurulduklari
yerlerdeki azinliklarin milli uyanislarini hizlandirmada bir arag olarak kullanmiglardir.

Anahtar Kelimeler: Amerikan, Misyoner, Egitim, Tarih
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6. ve 7. SINIF SOSYAL BILGILER DERSI TARIH KONULARININ OGRETIMINDE
INTERAKTIF MUZELERIN KULLANIMININ OGRENCI BASARISINA ETKISi

Ali Yilmaz
Marmara Universitesi
Meryem Civiler
Marmara Universitesi

Interaktif (etkilesimli) miizeler, canlandirma teknigini teknoloji ile biitiinlestiren ¢coklu
medya serimi bireyin igitme, gorme ve dokunma duyularina temas eden sanal miizelerdir
(www.museums.norfolk.gov.uk; Akt. Sarag, 2007, s:212). Sosyal bilgiler dersi Ogretim
programinda kazanimlara ulasilmada kullanilabilecek bir etkinlik olarak miizeler ele alinmig
olup, diinyada ve tlilkemizde heniiz yaygin olmayan interaktif miizeler ise sosyal bilgiler dersi
tarih konulariin somutlastirilmasinda etkili ortamlardir (Roussou, 2000, s.4). Arastirma, 6. ve
7. siif 6grencilerinin sosyal bilgiler dersi 6gretim programinda yer alan tarih konulariyla
ilgili kazanimlara ulagmalarinda, interaktif miizelerin kullaniminin etkili olup olmadigini
ortaya ¢ikarma amaci tasimaktadir. Ayni zamanda , 6. ve 7. siif sosyal bilgiler dersi tarih
konular1 kazanimlarina ulagsmalari bakimindan 6grencilerde goriilen yetersizlige interaktif
miize ortamlarini kullanarak ¢oziim iiretmesi ve tarih konularinin &gretiminde yasanan
zorluklara alternatif Ogretim ortami olusturmasi acisindan onemlidir. Arastirmada nicel
verileri elde etmek i¢in denk kontrol gruplu 6n test-son test deneysel desen kullanilirken,
deneysel desenle elde edilen nicel verileri desteklemek icin nitel veri toplama tekniklerinden
goriisme kullanilmistir. Arastirmanin evrenini Istanbul Bagcilar Dede Korkut Ilkogretim
Okulu 6. smf ogrencileri, 6rneklemini ise kiime orneklem yontemi ile alinan 6/E sinifi
ogrencileri olusturmaktadir. Veri toplama aracit olarak basar1 testi ve goriisme formu
kullanilmigtir. Veriler bagimh iki 6rnek T testi ve bagimsiz iki 6rnek T testi sonuglarina ve
betimsel analiz ¢oziimlemelerine gore yorumlanmistir. Arastirma sonucunda, interaktif
miizelerle egitim verilen grubun ve anlatim, soru cevap, gosteri ve beyin firtinasi yontem ve
tekniklerinin kullanildigi grubun on test, son test puanlari arasinda anlamli bir farklilik
bulunmus olup, iki grubun puanlar1 arasinda da anlamli bir farklilik bulunmustur.

Anahtar Kelimleler: Kazanim, Tarih Ogretimi, Interaktif Miize
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THE EFFECT of the USE of INTERACTIVE MUSEUMS on 6th and 7th GRADES SOCIAL
STUDIES STUDENTS’ ACADEMIC ACHIEVEMENT

Ali Yilmaz
Marmara University
Meryem Civiler
Marmara University

Interactive (interactive), museums, multi-media, laying the individual integrates
technology with resuscitation hearing, visual and tactile senses in contact with the virtual
museums (www.museums.norfolk.gov.uk; Akt. Sarag, 2007, s:212). Gains achieved through
the social studies curriculum that can be used as an activity have been studied in
museums(MEB,20059-45), interactive museums in the world and our country is not yet
widely on the subjects of social studies substantiating the effective mediums (Roussou, 2000,
s.4). Research, 6 and 7th grade social studies curriculum on students achievements in reaching
issues, is intended to reveal whether the effectiveness of the use of interactive museums.
Besides this research, 6 and 7 achieve gains in terms of history lessons in social studies class
in the failure of students to produce solutions using interactive museum environment and the
difficulties in teaching the subjects of history is important because it creates an alternative
learning environment. To obtain quantitative data from this study and post-test experimental
design was equivalent control group pre-test was used to support the quantitative data
obtained from the experimental pattern of qualitative data collection techniques used in
conversation. The research population of Dede Korkut Primary School 6th Istanbul Bagcilar
students, and the sample taken from a cluster sampling method 6 / E class consisted of
students. Achievement test and the interview form was used as a data collection tool. Data-
dependent and independent two-sample t-test analyzes of two sample t-test and descriptive
analysis were interpreted according to the results. As a result, interactive museums, education,
and the group discussion, question and answer, demonstrations, and brainstorming methods
and techniques used, the group pre-test, post-test scores was found in a significant difference
between the two groups were also no significant difference between the scores.

Keywords: Recovery, History Teaching, Interactive Museum
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OKUL ONCESI DONEMDE TARiH EGITiMi: TARIH OGRETIMI UZERINE VELI
GORUSLERI

Melek Ulusoy
Sinop Universitesi
Secil Yildiz
Sinop Universitesi.
Ramazan Alabas
Ankara Universitesi.

Okul oOncesi egitim ile amaglanan baz1 temel davranis ve aliskanliklarin
kazandirilmasidir. Bu davranis ve aliskanliklar belirlenen gelisim alanlari ¢ergevesinde
kazandirilir. Gelisim alanlarindan birisi de “sosyal-duygusal gelisim”dir. Bu gelisim alam
icerisinde sosyal bilimlerin gesitli disiplinleri ele alinmaktadir. Cocuk, 6rgiin egitimde okul
Oncesi egitimi ile ailede verilen egitime yardimci ve tamamlayici olarak sosyal bilimlerin
cesitli kavramlari ile tanigmaktadir. Gegmisi inceleyen bir ¢aligma disiplini olan tarih de bu
alanlardan birisidir. Okul 6ncesi donemde “sosyal-duygusal gelisim”in bir pargasi olarak
tarihin kavramlart olan geg¢mis, zaman, siireklilik, degisim kavramlar1 farkli sekillerde
cocugun hayatina girmektedir. Cocugun ailesinde aldig1 egitimin biiylik 6neme sahip oldugu
okul oncesi donemde, ge¢miste yasananlar, giiniimiize kalanlar ve 6rnek davranig kaliplarini
tarihsel sahsiyetlerin hikayeleri ile iliskilendirerek anlatimlar 6n plana g¢ikmaktadir. Bu
aragtirmanin amaci, MEB okul Oncesi 0gretim programlarinda aile isbirligine yapilan
vurgudan hareketle, “okul Oncesi 6grencilerine kazandirilmasi amaglanan sosyal duygusal
gelisim igerisinde tarihin yerinin ne oldugu ve tarih disiplini ile ilgili nelerin kazandirilmasina
yonelik veli goriislerinin belirlenmesi”dir. Nitel bir durum arastirmasi olan bu ¢alisma tarama
modelindedir. Katilimcilarin belirlenmesinde maksimum ¢esitlilik 6rneklemesi yontemi
kullanilmis olup, 2011-2012 egitim-6gretim yilinda Sinop ilinde ¢ocuklari okul oOncesi
egitimde O0grenim goren 28 Ogrenci velisi ile okul Oncesi egitimde tarihin yeri ile ilgili
goriigleri alinmistir. Verilerin toplanmasinda uzman goriigleri aliarak gelistirilen “Okul
Oncesi Dénemde Tarihin Yerine Iliskin Goriisme Formu” kullanilmistir. Veriler betimsel
analiz ve icerik analizi yaklagimlari ile c¢oziimlenmeye devam edilmektedir. Arastirma
sonuglarinin velilerin, okul O©ncesi donemde c¢ocuklarina verilmesini istedikleri tarihi
kavramlar1 gostermesi agisindan 6nemli oldugu diistintilmektedir.

Anahtar Kelimeler: Okul Oncesi Egitim, Okul Oncesi Dénemde Tarih Egitimi, Sosyal
Gelisim.
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HISTORY EDUCATION in the PRESCHOOL PERIOD: PARENTS’ OPINIONS on
HISTORY TEACHING

Melek Ulusoy
Sinop University
Secil Yildiz
Sinop University
Ramazan Alabas
Ankara University

The purpose of pre-school education is to gain some basic behavior and habits. These
behavior and habits will be offered within the framework of the areas of development. One of
the areas of development is "social-emotional development™ . It covers various disciplines of
social sciences in the development area. Children become acquainted with various terms of
social sciences by preschool education in formal education, which helps and supplements the
educatin given by parents. History which is a discipline examining the past is one of these
fields. In preschool period, past, time, continuity and change which are the terms of history as
a part of the "social-emotional development" come into the child’s life by different ways. In
pre-school period in which education given by parents is of great importance, narratives that
are about what happened in the past and present, sample behavior patterns associated with
historical personages come into prominence. The purpose of this research is to “identify
parents’ views on the place of history in the social emotional development and what to gain
about history” by the effect of the emphasis made in Ministry of Education preschool
education programs on family collaboration. This study is a qualitative case study, survey
model. Sampling method has been used in determining the maximum diversity of the
participants in 2011-2012 academic year, 28 students who attend pre-school in the province of
Sinop, parents gave their opinions about the place of history and pre-school education.
“Regarding the place of history in Preschool Interview Form" was developed to collect data
based on expert opinion. The data continues to be analyzed with descriptive analysis and
content analysis approaches. Research results that show which historical terms parents want to
gain their children in pre-school period are thought to be important in revealing historical
concepts.

Keywords: Pre-School Education, History Education in the Preschool Period, Social
Development.
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THE INTEGRATION of the HUMAN RIGHT in the FRAMEWORK of the SUBJECT of
HISTORY and GEOGRAPHY

Bedri Kola
Kristal University, Tirana

The subject and the creative substance of history and geography is first of all the study
of the human beings and the human society in time and space in all its political, social,
economic, religious cultural dimensions. This is the main reason that in comparison with the
other subjects the teaching objectives of history and geography are closely linked with the
conscientiousness of the pupils to defend the social justice for all and they take a main place
in the final list of these school disciplines. The inclusion of different matters, in the subject of
geography, which are linked with instillation of the pupils with information and positive
value, must be seen as part and parcel of their geographical formation. The majority of items
in geography treat the problems of the Rights that people and counties have not only for their
free movement but even for their exchanging of their ideas and goods. These unit treat also
how this right is developed in time and in different spaces of the world and how it would be
closely linked with the conversions and agreements among states ,regional and world wide. In
the geography of the world, you can treat above all, the ‘Equal Human Rights’ in spite of their
race, giving different examples taken out from this kind of discrimination in different
countries. Besides this you are going to treat even the attempts of these counties (people) to
improve their proper rights studying ethnic groups you can educate your pupils with their
Human Rights. All the human beings are equal and must enjoy their Human Right in the same
way. But on the other hand, human beings are not the same. They are different from each
other according to their language, culture race etc. In this way you give to your pupils the
message of non-discrimination because this discrimination begins when it is thought that a
certain group of people are more valuable than another group because of their race, colour,
human kind, political view, national or social origins. Only with your work, you are going to
make your pupils conscious that ever within a state there are people within a state there are
people with different races but they work together to save the human society. Our society is in
need of people with different tendency. The rights of the minority must be seen not only as a
national right but ever in a wide plan, in that of global, international one, so in this way pupils
must be educated as the citizens of a world where the interdependence is growing up. Besides
loyalty, patriotism and responsibility towards their own country pupils must be educated as
citizens of the world. The study of the Human Rights, their universal character, gives great
possibilities in their intercultural education. In this way aspect you are going to mention the
Right of Native, nomadic tribes but even the right of emigrants for work, sanctuary,
education. With your work for the education of your pupils according to the age groups with
Human Rights in the subject of History and Geography you must take in the consideration
these three concepts: a) The concept of diversity, b) The concept of inequality, and c) The
concept of complexity. The concept of diversity which is clearly shown in different units and
items it would live aside the explanations of phenomenon and social events according
ethnocentrism point of view of the reality. The concept of inequality viewed in a multilateral
optics worth, south, east, west, local national international world wide. This concept can be
included quite well in the treatment of economic, cultural, politic and social matters. In order
to reduce the inequalities which are dangerous for the society we have to convince the pupils
that the attention of the international community enforced. The concept of the complexity
You must take into consideration that the linear methods of interpretation of the phenomenon
events and social processes can’t allow to explain how the dynamic of change is needed as the
result of the old-time action of a certain group of factors that change the reality.

Keywords: Human Right, History, Integration, Religion, Culture
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SUUDI ARABISTAN’DA MUTAVASSIT (ORTAOKUL) TARIH EGITIMI ANLAYISI

Ali Yilmaz
Marmara Universitesi
Resul Yasar

Gegmisten giiniimiize kadar insanlik tarihi stirekli gelisme ve kendini yenileme siireci
icerisindedir. Diinya iizerinde yasayan toplumlar i¢in kaginilmaz bir ger¢ek olan bu siirecin
olusmasinda en biiyiik gorev egitime diismektedir. Ulkeler arasindaki smirlarin kalktig1,
giinimiiz diinyasinda iilkeler toplumsal gelisimlerini en iyi sekilde tamamlamak icin
toplumun c¢ekirdegi olan bireyin egitiminin bu gelisimde biiylik paya sahip oldugunu
bildiklerinden kendi egitim sistemlerini gelistirmenin yollarin1 aramaktadirlar. Karsilastirmali
Egitim Bilimi’nin énemi burada ortaya ¢ikmaktadir. Karsilagtirmali egitim; en az iki farkli
kiiltiir ve iki farkli iilkenin egitim sistemlerinin benzerliklerini ve farkliliklarini tespit ederek,
bu iilkelerin egitim sistemlerine yararli teklifler sunan bir bilimdir. “Suudi Arabistan’da
Mutavassit (ortaokul) Tarih Egitimi Anlayisi*“ adl1 bu arastirmada, her iki lilkede uygulamada
olan Tarih Egitimi Programi ile Sosyal Bilgiler Egitimi Programi hedef, icerik, dgretme-
ogrenme siireci ve degerlendirme siiregleri agisindan incelenmistir. Iki iilkenin egitim
sistemlerinin karsilastirildig1 arastirmada nitel arastirma tekniklerinden “Dokiiman inceleme ”
kullanilmigstir. Yapilan arastirma sonucunda ulasilan sonuglar 6zetle asagida verilmistir:

* Suudi Arabistan Egitim Sisteminde Sosyal Bilgiler dersi, Tarih, Cografya ve
Vatandaslik bagligi altinda ii¢ ayr1 ders olarak okutulmaktadir.

* Suudi Arabistan Egitim Sistemi’nin her alaninda {ilkenin yonetim sekli olan
Teokratik Kralligin yonlendirici etkileri goriilmektedir.

» Her iki iilkenin egitim programlar1 incelendikten sonra iki iilkenin farkli egitim
felsefelerini benimsedigi, Tiirkiye’nin egitim programinin yapilandirmacilik yaklagimina
uygun oldugu, Suudi Arabistan’da orta birinci sinifta okutulan Peygamberin Hayati ve Dort
Halife Tarihi dersi egitim programinin ise dini motiflerin etkisinde kalmis davranisgi
yaklagima uygun oldugu goriilmiistiir.

* Tiirkiye’de bundan 6nce kullanilan program ile Suudi Arabistan’da suan kullanilan
program, devletin istedigi vatandas tipini yetistirme hedefi acisindan benzerlik
gostermektedir.

Anahtar Kelimeler: Suudi Arabistan, Tarih Egitimi, Ortaokul
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THE UNDERSTANDING of HISTORY EDUCATION in SAUDI ARABIA DURING
INTERMEDIATE EDUCATION

Ali Yilmaz
Marmara University
Resul Yasar

From past up to now, the human history has been experiencing a constant development
and self-renovation. Education has the highest role in the formation of that process which is
an inevitable reality for a societies living in the world. The countries search for finding new
ways of developing their own education systems, as they know that the borders among
countries dissapear day by day and as they also know that the completion of the social
development is very important and the education of the individual that is the core of the
society has a great role in this development. The comparative education; is a discipline that
determines the similarities and the differences of at least two cultures and two education
systems, and also puts forth necessary suggestions for the education of these countries. In this
research named as “ The Understanding Of History Education in Saudi Arabia During
Intermediate Education ” The history education program and Social Scienses education
program that are effective in both countries have been studied in the frame of goal, content,
learning and teaching and evaluation processes. In this study, in which the education systems
of both countries are compared, “document analysis method” which is one of the qualitative
research methods has been used. The results at the end of the research is as follows;

* In the education system of Saudi Arabia; Social Studies Course is studied under three
subject areas as History, Geography and Citizenship

* The guiding effect of the Theocratic Kingdom which is the governing state system in
Saudi Arabia is generally observed through all steps of the education system of the country.

» After studying education programs of both countries, it is concluded that both
countries have different education philosophies and the education program in Turkey has a
constructivist approach in terms of attainment targets and the education program in Saudi
Arabia where history of the lives of the prophet and 4 caliphates courses are studied that are
influenced by religious motives, in some cases can be identified in terms of behaviorist
approach.

* Behaviorist curriculum that was valid beforeahead in Turkey and the curriculum that
is at the moment valid in Saudi Arabia resemble each other in the point that; both have similar
goals to educate students in order to reach a stereotypical citizen that the state needs.

Keywords: Saudi Arabia, History Education, Intermediate Education
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TEACHING HISTORY in EARLY CHILDHOOD WITHIN SOCIAL SCIENCES
CURRICULA in the USA

Kibar Aktin
Sinop University
Gulcin Dilek
Sinop University

Purpose of Research The purpose of the research is to unveil current theories and
applications in the USA for how history teaching is realized in early childhood. There are
scarcely any studies conducted in this field in our country. This is why history teaching is
included in social sciences curriculum and such program is introduced and initiated as of
grade four of elementary education in our country. When we look at the content of the
curricula in different states in the USA, compared to that of our country, it is observed that the
initiation of social sciences education coincides with the early childhood period (MHSSCF,
2003, p. 12; HSSFC, 2005, p.19, NCSS-K12, 2002, p.19). The traditional curricula of early
childhood period in the USA involve not only social sciences teaching, but also language arts,
mathematics, physical development, fine arts, and creative education (Naylor, Diem, 2001, p.
80). This indicates the belatedness of especially history teaching in early childhood period in
our country. Type of Research Our research is based on screening model. The research aims
to set forth the theoretical framework for teaching history in early childhood period within the
social sciences curricula in different states in the USA. Therefore, screened documents of our
research are consisted of social sciences curricula. Review of the documents that are used in
the research encapsulates the analysis of written documents containing information about the
targeted phenomenon or phenomena for research (Yildirim and Simsek, 2008, p. 187).
Universe and sample of research Research universe covers social sciences curricula in the
USA. As stated by Simsek and Yildirim (2008, p. 197), “In studies based on document
review, it may not be possible that all document data will be subject to the analysis as a
whole. Thus, the researchers mostly try to create a sample out of the data set at hand.” As
review of the entire social sciences curriculum in the USA will not be possible, the curricula
of the states selected through simple sampling among random sampling methods within fifty
states in the USA. According to Buyukozturk, Cakmak, Akgun, et al. (2012), the basic
property of random sampling methods is “high power thereof to represent the universe. The
prerequisite is that random sampling rule should be complied with, which is described as
equal and independent possibilities for sample selection among sampling units” (p. 859. Our
sample was composed of North Carolina, California, and Massachusetts states. Analysis of
Data Such analysis sets forth the scope of history teaching in early childhood within social
sciences curricula of different states in the USA as well as skills and application examples.
Findings The findings is at the data collecting step part Conclusion The research sets forth the
significant theoretical information and practical applications for history teaching in earl
childhood period within the social sciences curricula in the USA. We believe that the findings
obtained will form a basis for developing an infrastructure for history teaching in the early
childhood period, which we deem as “belated” in Turkey.

Keywords: Early Childhood, History Teaching, Skills.
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SOSYAL BILGILER OGRETMENLIGI ADAYLARININ TURKIYE CUMHURIYET]
INKILAP TARIHI ve ATATURKCULUK DERSI ILE ILGILI HAZIR
BULUNUSLUKLARININ SINIF OGRETMENLIiGI ADAYLARI iLE

KARSILASTIRILMASI

Yiicel Atila Sehirli
Trakya Universitesi Egitim Fakiiltesi

Sosyal bilgiler 6gretmeninin hem alaniyla hem de 6gretmenlik meslegi ile ilgili ¢esitli
niteliklere sahip olmasi gerekir. Mezun olduklarinda 8.sinifta okutulan Tiirkiye Cumhuriyeti
Inkilap Tarihi ve Atatiirkgiiliik dersini de gretecek olan sosyal bilgiler dgretmen adaylarmin
4 y1l boyunca 6grenim gordiikleri Trakya Universitesi Egitim Fakiiltesi’nde bu konu ile ilgili
okutulan derslere bakildiginda siif 6gretmenligi programinda okuyan Ogrencilerden daha
farkli ve daha fazla ders saati almadiklar1 goriilmektedir. Bu konunun ise sosyal bilgiler
Ogretmenlerinin yetistirilmesinde bir eksiklik oldugu diisiiniilmektedir. Zira mezun olan
kisiler bu dersin de 6gretmeni olacaklardir. Bu nedenle egitim fakiiltelerindeki ders programi
bu dersin de 0gretmeni olacak olan sosyal bilgiler 6gretmenlerinin ihtiyaglarini karsilayacak
diizeye getirilmelidir. Bu ¢alismada “Sosyal Bilgiler Ogretmen Adaylarmin Tiirkiye
Cumhuriyeti Inkilap Tarihi ve Atatiirkciiliik Dersi Egitim Yeterliligine iliskin Problemlerin”
tespit edilmesi amaciyla Trakya Universitesi Egitim Fakiiltesi’nin 1. ve 4.smifinda okuyan
sosyal bilgiler Ogretmenligi ve smf Ogretmenligi Ogrencilerine arastirmaci tarafindan
gelistirilen “hazir bulunusluk 6lgegi” uygulanmistir. Ogrencilerin hazir bulunusluk diizeyleri
baz1 demografik Ozelliklerine gore de incelenmistir. Sosyal bilgiler 6gretmen adaylarinin
Tiirkiye Cumbhuriyeti Inkildp Tarihi ve Atatiirk¢iiliik dersi bakimindan hazir bulunusluk
diizeylerinin daha fazla arttirmasi gerektigi sonucuna ulagilmistir.

Anahtar Kelimeler: Sosyal Bilgiler Ogretmenligi, Simf Ogretmenligi, Tiirkiye
Cumbhuriyeti Inkilap Tarihi ve Atatiirkgiiliik Dersi, Egitim Fakiiltesi, Ders Programu.
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THE COMPARISION of SOCIAL SCIENCES TEACHING CANDIDATES and
CLASSROOM TEACHING CANDIDATES in TERMS of READINESS LEVELS ABOUT
TURKISH REPUBLIC REVOLUTION HISTORY and KEMALISM COURSE

Yiicel Atila Sehirli
Trakya University Education Faculty

A social sciences teacher must have various qualities both about his own field and the
teaching profession. It is seen that social sciences teacher candidates who will teach Turkish
Republic Revolution History and Kemalism course to 8th graders when they graduate do not
attend different or more courses about this topic than classroom teaching candidates at Trakya
University Faculty of Education for 4 years. This issue is regarded as a deficiency in the
training of social sciences teachers because the candidates who graduate from this department
will be the teachers of this course. For this reason; the curriculum in education faculties
should meet the needs of social sciences teaching candidates who will be the teachers of this
course one day. In this study “readiness scale” developed by the researcher has been applied
to the students of Trakya University Faculty of Education Social Sciences Teaching and
Classroom Teaching Departments 1st and 4th grades in order to determine “the problems of
Social Sciences Teacher Candidates’ education adequacy about Turkish Republic Revolution
History and Kemalism course”. The readiness levels of students have also been investigated
according to some demographic characteristics. It has been concluded that the readiness levels
of social sciences teacher candidates in terms of Republic Revolution History and Kemalism
course should increase.

Keywords: Social Sciences Teaching, Classroom Teaching, Turkish Republic
Revolution History and Kemalism course, Faculty of Education, Curriculum.

100



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

1. ABDULHAMIT DONEMINDE SULTANILERDE UYGULANAN OGRETIM
PROGRAMLARI

Mehmet Suat Bal
Kahramanmaras Siit¢ii Imam Universitesi
Sevim Ceylan
Kahramanmaras Siitcii Imam Universitesi

Bu ¢alismanin amaci Sultan II. Abdiilhamit doneminde sultanilerde uygulanan 6gretim
programlarini incelemektir. Osmanli Devleti’'nde egitim sisteminin modernlesmesi siirecinde
onemli bir yere sahip olan Sultaniler 1868 yilinda agilmistir. Sultaniler yiiksekogretim
kurumlarimin ilgili branglarina 6grenci hazirlamay1 planlanmistir. Fransiz egitimi esas alinarak
temelleri atilan sultaniler diger ortadgretim kurumlarindan farkli olarak Smif-1 Iptidaiye ve
Esas Sultani kisminda verilen egitim ile fen, dil, mithendislik alaninda orta 6gretim diizeyinde
egitim vermeyi planlamigtir. Sultaniler II. Abdiilhamit doneminde gelistirilmis ve verimli bir
donem yasamugtir. II. Abdiilhamit déneminde sultanilerin 6gretim programlarinda yasanan
degisikliklerden bazilarini soyle siralayabiliriz: miihendislik ve hukuk dersleri etkin hale
gelmistir. Arapga, Fars¢a, Belagat-1 Osmaniye ve Ulum-1 Diniye dersleri konulmus boylelikle
sultanilerde Tiirk 6gretmenlerin sayisi1 artmistir.

Anahtar Kelimeler: II. Abdiilhamit Dénemi, Sultaniler, Ogretim Programlar:

CURRICULA in SULTANI SCHOOLS at PERIOD of Il. ABDULHAMIT

Mehmet Suat Bal
Kahramanmaras Siitcii imam University
Sevim Ceylan
Kahramanmaras Siitcii imam University

The purpose of this study is to investigate curricula in Sultani schools at period of II.
Abdulhamit. Having an important role in the modernization process of education system in
the Ottoman Empire , Sultani schools were opened in 1868 .Sultani schools are designed to
prepare students to related branches for higher education. Founded on the basis of French
education, Sultani schools are planned to provide training at science, language, the field of
engineering at the secondary level. Sultani schools are improved at period of II. Abdiilhamit
and served efficient in the period. Certain changes in the curriculum of the Sultani schools in
the period of II. Abdiilhamit are as follows: Courses in engineering and law became effective.
Arabic, Persian Belagat-1 Osmaniye ve Ulum-1 Diniye are put so that number of Turkish
teachers increased in Sultani Schools.

Keywords: Period of Il. Abdulhamit, Sultani schools, Curricula

101



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

MILLI EGITIM AMACLARI UZERINE GUNCEL TARTISMALAR:
TARIH OGRETMENLERI NE DUSUNUYOR?

Akif Pamuk
Marmara Universitesi Atatiirk Egitim Fakiiltesi

Iktidar-birey iliskisi insanlik tarihinin baslangicindan itibaren tartisila gelen konularin
basinda yer almaktadir. Bu iliski ¢agmn tiniyle ve siyasal baglamiyla dogrudan
belirlenmektedir. Modern donem oncesi bu iligki sistematik olmamakla birlikte, modern
donemde devletin/mutlak iktidarin yeniden tanimlanmasiyla sistematik hale gelmektedir. Bu
sistem kendi i¢inde kendisiyle birlikte var olan tebasini/bireyleri kendisi ile iligkili hale
getirmek i¢in farkli kurumlardan faydalanmaktadir. Bu baglamda egitim ve kurum olarak
okul, sistemle dogrudan biitiinlesen bireyleri olusturmada 6nemli gorev {iistlenmektedir.
Tiirkiye Orneginde modern devletlesme siirecinde egitime yiiklenilen misyonda benzer
anlamlar tagimaktadir. Bir tarafiyla ulus devlete gecis siireci, ulus devletin vatandaglarini
olusturma siireciyle paralellik tasir. Bu paralellik farkli donemlerde farkli bigimde ortaya
cikmaktadir. Bu ¢alismanin amaci tarih 6gretmenlerinin yapilan diizenlemeye dair fikirlerini,
egitimin uygulayicisi olarak ne diisiindiiklerini ortaya ¢ikarmaktir. Tarth Ogretim
programlarinin uygulayicist olarak, tarih Ogretmenlerinin diisiinceleri milli egitim
amaglarindan daha etkili olabilmektedir. Milli egitim amaclar1 ideal olani tarif etmekle
birlikte, kontrol edilebilir ve tartisilabilir olan1 ifade eder. Ogretim programinin uygulayicisi
tarih 6gretmeni ise 0grenme-ogretme alaninda 6zglirdiir ve kontrol edilebilirligi her zaman
miimkiin olamamaktadir. Bu ¢aligmada ayni zamanda Bakanlar Kurulu'nca 25/8/2011
tarihinde ¢ikan kanun hiikmiinde kararname ile Milli Egitim Temel Kanunu’nda yer alan Milli
Egitim Bakanlhigi’'nin gorev ve yiikiimlilikleri arasindaki degisim, nitel arastirma
yontemlerinden olan miilakat ile tartismaya agilmaktadir. Istanbul Ili, Eyiip Ilge’sinde gérev
yapmakta olan 10 tarith 6gretmeni ile yapilan arastirmada, iki farkli kanun maddesinin
modernite ve ulus devlet paradigmasi ile olan iligkisi irdelenmistir. Katilimcilardan, iki farkl
kanun maddesinde “Modernite, postmodernite ve ulus devlet” ile ilgili goriisleri alinmstir.
Verilerin analizinde icerik analizi kullanilmigtir. Ayrica bu ¢alismanin sonuglari, yapilan bu
degisiklige dair, tarafimizca daha once tarih 6gretmen adaylar ile yiiriitiilen goriismelerde
ortaya ¢ikan goriislerle de karsilagtirilmistir.

Anahtar Kelimeler: Ulus Devlet, Modernite, Milli Egitim Temel Kanunu,
Postmonernite
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CONTEMPORARY DISCUSSIONS on the AIMS of the NATIONAL EDUCATION:
WHAT DO HISTORY TEACHERS THINK?

Akif Pamuk
Marmara University Atatiirk Education Faculty

The relationship between rulership — individual is one of the most discussed topics
since the beginning of the humanitarian history. This relationship is directly determined by
the spirit and the political context of the era. Pre modern era, this relationship was not
systematic, however in modern era, with the re definition of the government / absolute
authority, it becomes the systematic. This system is benefiting from different institutions in
order to ender citizens / individuals existing along with itself to be related within itself. In this
context, education and school as an institution, have important role to create individuals
directly integrated with the system. In Turkey example, during the process of modernization
of the state, there are similar meanings of the missions given to education. The transition to
national state process has also analogy with the creating the citizens of the national state. This
analogy shapes up with different shapes in different eras. The goal of this study is to find what
do history teachers think about the implemented regulations as implementers of these
regulations. As implementers of the history teaching programmers, the thoughts of the history
teacher can be more effective then the aims of the national education. The aims of national
educations, not only describes the ideal one but also describes the manageable and discussable
one. Whereas the history teacher, implementer of education program, is free on learning-
teaching area, and the manageability of them are not always possible. In this study, at the
same time, the decision regarding the missions and liabilities of National Education stated in
the Basic Law of National Education with delegated legislation by Council of Ministers on
25/8/2011 is also brought up discussion by interviews. In the research made with the 10
history teachers working in the Eyup town of Istanbul, the relationship of two different law
articles with the modernity and the national state paradigm is examined. The views of the
participants, regarding the “modernity, post modernity and national state” in these law
articles, were taken. The content analysis was used for the analysis of the data. Moreover, the
results of this state, was also compared with the research made by us among history teacher
candidates on their views of the regarding laws too.

Keywords: Nation State, Modernity, Basic Law of National Education, Postmonernity
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TARIH DERSLERINDE OLUSTURMACI OLCME ve DEGERLENDIRME
YAKLASIMLARINI KULLANMAK MUMKUN M{j?

Akif Pamuk
Marmara Universitesi Atatiirk Egitim Fakiiltesi
Ramazan Alabas
Ankara Universitesi

Tarih 6gretim programlariin dogasini belirleyen temel etken, kabul edilen felsefi ve
o0grenme-0gretme yaklagimlarinin 6zelliklerinin  programa yansimasidir. Kabul edilen
yaklagim, pozitivist bilgi kurami iizerine dayali bir yaklasim olan davraniscilik oldugunda,
tarih 6gretim programlar1 temelde hedef, icerik, dgretme-6grenme siireci ve degerlendirme
bilesenlerinden olusur. Olusturmacilik kabul edildiginde ise, beceri, kazanim, 6grenme-
Ogretme stlireci ve degerlendirme temel bilesenler haline gelir. Bu bilesenlerin kendi
aralarinda tutarlilik gostermeleri, 6gretim programinin uygulanabilirligi acisindan en temel
ozelliklerinden biridir. Bu bilesenlerden “degerlendirme bileseni” programin ii¢ bileseninin
ciktilarini ortaya koymasi bakimindan énemlidir. Kabul edilen egitim yaklasiminin, 6lgme ve
degerlendirme siirecini tanimlamasi ve programin dogasinin bu siirecin bir pargasi haline
getirmesi beklenmektedir. Bu arastirmanin amaci, olusturmacilik yaklasimi g¢ergevesinde
hazirlanan MEB tarih 6gretim programlarinin 6lgme ve degerlendirmeye nasil yansidigini
tartismaya agmaktir. Bu tartisma, uygulama alaninda yer alan tarih 6gretmenlerinin temel
sorunlarint ve smif iginde olusturmact Olgme ve degerlendirme yaklasiminin nasil
kullanildigina dair sonuglar1 ortaya cikaracaktir. Arastirmada nitel arastirma yontemleri
icerisinde yer alan odak grup goriismesi kullanilmistir. Literatiirde, “arastirmaci tarafindan
secilmis ve bir araya getirilmis bir grup insanin kendi deneyimlerinden yola c¢ikarak
arastirmaya konu problem hakkinda goriis belirtmeleri ve tartigmalar1” seklinde tanimlanan
grup odak gorlismesinin tercih edilmesi, farkli okullarda gérev yapan tarih dgretmenlerinin
ogretim sitirecindeki deneyimlerini birbirleriyle paylasmasindan dolayr da 6nemlidir. Bu
baglamda Istanbul Eyiip Ilge’sinde gérev yapmakta olan 8 tarih dgretmeniyle yapilan odak
grup goriismesinde tarih derslerindeki “degerlendirme” siireci iizerinde goriismeler yapilmus,
olusturmaci yaklasimda 6gretim siireci ile birlikte goriilen degerlendirme basamag: hakkinda
gorlsleri1 almmistir. Veriler icerik analizi yaklasimi ile analiz edilmistir. Arastirma
sonuglarina gore, programi uygulayicilar, tarith O6gretim programlarinda yer alan 6lgme
araclarinin uygulanabilirliginin miimkiin olmadigini, denense bile nesnel 6lgme araglarinin
kullanilmas1 gerektigine dair yoneticilerin yoOnlendirilmelerinden ve merkezi sinavlarin
iceriginden dolayl, olusturmact yaklasimin ruhuna uygun Olgme ve degerlendirme
yapilamadigi, siiregte grup ici degerlendirme ve bireysel degerlendirme formlarinin
kullanilamayacagini ifade etmislerdir.

Anahtar Kelimeler: Olusturmact Olgme ve Degerlendirme, Tarih Dersleri, Grup I¢i
Degerlendirme, Bireysel Degerlendirme
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IS IT POSSIBLE TO USE A CONSTRUCTIVIST APPROACH IN ASSESSMENT AND
EVALUATION IN HISTORY
CLASSES?

Akif Pamuk
Marmara University Atatiirk Education Faculty
Ramazan Alabas
Ankara University

The basic component affecting the history teaching programmes is the reflection of the
accepted philosophical and teaching — learning approaches to the programme. When the
accepted approach is behaviorism, an approach based on positivist epistemology, the history
teaching programmes consist of, in general, aim, content, teaching — learning process and
evaluation parts. On the other hand, when constructivism is accepted, capability, gains,
teaching — learning process and evaluation becomes the parts. It is a crucial component for the
application of the teaching programme that these parts show coherence with each other.
Among these parts, the “evaluation part” is especially important as it shows the outcomes of
the other three parts. It is expected that the accepted education approach will define the
assessment and evaluation period and allow the nature of the programme to become a part of
this period. The aim of this research is to open to discussion how the MEB history education
programmes, prepared in the framework of constructivism, reflect on the assessment and
evaluation. This discussion will reveal the results of the basic problems of history teachers
who are in the application field and how the constructivist assessment and evaluation
approach is used in the class. In the research focus group interviews, which are among the
qualitative research methods, have been used. The choice of focus group interviews, that are
defined in the literature as “a group of people, gathered together by the choosing and bringing
together of the researcher, giving their opinions and discussing about the problem that is the
subject of the research”, are also important as they allowed history teachers working at
different schools to come together and share their experiences in the teaching process. In this
respect, in the focus group interview made with 8 history teachers teaching at Istanbul Eyiip
district, regarding the “evaluation” period in the history classes, and their opinions were taken
regarding the evaluation step of the teaching period in the constructivist approach. The data
has been analyzed with content analysis approach. According to the results of the research,
the appliers of the programme stated that the using of assessment tools in the history teaching
programmes are not possible, and even if tried, due to the directives of the managers
regarding the need of using of objective assessment tools and due to the content of the central
exams, assessment and evaluation in the spirit of a constructivist approach cannot be made
and in-group evaluation and personal evaluation forms cannot be used process.

Keywords: Constructivist Assessment and Evaluation, History Courses, Intra-Group
Evaluation, Individual Evaluation
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TARIH OGRETIMINDE KAVRAMLAR ve YENI 9. 10. ve 11. SINIF TARIH OGRETIM
PROGRAMLARINDA KAVRAMLARIN YERI

Mehmet Suat Bal
KSU, Fen Edebiyat Fakiiltesi,
Necati Bozkurt
Mustafa Kemal Universitesi, Egitim Fakiiltesi

Bu calismada tarih 6gretiminde kavramlar ve yeni 9. 10. ve 11. smif tarih 6gretim
programlarinda kavramlarin yeri incelenmistir. Kavramlar igerdikleri soyut anlamlarla
ozellikle tarih derslerinde 6nemli yer tutarlar. Belirli kavramlar anlagilmadan tarih konular1 da
anlagilamaz. Kavramlarin eksik veya yanlis anlagilmasi kavram yanilgilarint dogurur kavram
yanilgilar1 ise igrencinin bir konuda sistematik olarak hatalar yapmasina neden olur.
Arastirmada dokiiman analizi yontemi kullanilmistir. Konu ile ilgili literatlir taramasinin
yaninda yeni 9. 10. ve 11. sinif tarih 6gretim programlar1 ve ders kitaplar1 incelenmistir.
Sonugta incelenen 6gretim programlarinin kavram 6gretimine yonelik yontemler ve etkinlik
ornekleri sundugu ve kavramlarin ne derece 6grenildigini 6l¢cmeyi amagladigi goriilmiigtiir.

Anahtar Kelimeler: Kavram Ogretimi, Tarih Ogretimi, Tarih Ogretim Programlar.

CONCEPTS in TEACHING HISTORY and the CONCEPTS in NEW 9th, 10th and 11th
GRADES’ HISTORY CURRICULUMS

Mehmet Suat Bal
KSU, Science and Art Faculty
Necati Bozkurt
Mustafa Kemal University, Education Faculty

In this study, teaching history concepts and new 9, 10. and 11th grades education
programs on the class of concepts have been examined. Concepts that contain abstract
meanings are important especially in history lessons. Issues cannot be understood without
understanding the specific concepts. Incomplete or incorrect understanding of the concepts
leads to misconceptions and misconceptions leads to the systematic errors. In the study,
document analysis method was used. Review of the literature on the subject as well as new
curriculums and textbooks of 9th, 10th and 11th class were examined. As a result, it is
determined that examined curriculum provides methods for teaching concepts and examples
of activities and it is aimed to assess how much concepts have been learned.

Keywords: Concept Learning, Teaching History, History Curriculums.
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TURKIYE'DE TARIH OGRETIMINDE BiR DEGISIM DINAMIGI: TARIH VAKFI

Refik Turan
Cankaya Dr. Binnaz Ege, Dr. Ridvan Ege Anadolu Lisesi

Tirkiye’de Tarih 6gretimi ve ders kitaplart konusu 1990’1 yillardan gliniimiize
gittikce artan oranda egitimcilerin ve akademik ¢evrelerinin ilgi alan1 haline gelmistir. Tarih
ogretimi alanindaki bu gelismelerin somut bir yansimas1 Milli Egitim Bakanlig1 tarafindan 9.
ve 10. smuflar tarih dersleri 6gretim programlari ile ders kitaplarinin yeniden hazirlatilarak
2008-2009 6gretim yilindan itibaren kademeli olarak okutulmaya baslanmasi ve 11. smiflar
icin tarih dersi 6gretim programi ile ders kitaplari hazirlanmast olmustur. Bakanlik ayrica
tarih 6gretimi sisteminde yeni bir uygulama olarak Birinci Diinya Savasi’ndan baslayarak
giincel doneme kadar i¢ ve dis siyasi, ekonomik ve sosyal gelismeleri iceren Cagdas Tiirk ve
Diinya Tarihi isimli tarih dersinin 2008-2009 6gretim yilindan itibaren orta dereceli okullarda
okutulmasina karar vermistir. Tiirkiye’de son yirmi yilda tarih 6gretimi alanindaki algi,
anlay1s ve uygulamadaki gelismeler kuskusuz ki bir takim i¢ ve dis dinamiklerin etkisi altinda
sekillenmistir. Bu arastirmanin amaci Tirkiye Ekonomik ve Toplumsal Tarih Vakfi’nin
(Tarith Vakfi) kuruldugu 1991 yilindan giiniimiize kadar Tiirkiye’de tarih 6gretimi iizerindeki
etkisini ortaya koymaktir. Bu amaca ulasmak i¢in; 1- Tarih Vakfi Tiirkiye’deki tarih 6gretimi
sistemini hangi yollarla etkilemistir/ etkilemektedir? 2- Tarih Vakfi Tiirkiye’de tarih 6gretimi
sistemini hangi alanlarda etkilemistir/ etkilemektedir? 3- Tarih Vakfi Tiirkiye’de tarih
Ogretimi sistemini ne Olclide etkilemistir/ etkilemektedir? sorularina yanit bulmaya
calisilmistir. Aragtirmada dokiiman analizi, betimsel analiz ve igerik analizi yontemlerinden
yararlanilmistir. Tarth Vakfi 1993 yilinda gerceklestirdigi olagan kongresinde tarih 6gretimi
ve ders kitaplar1 alaninda faaliyette bulunmaya karar vermis ve bu alanda yogun faaliyetlere
baslamistir. Vakif genel olarak “bilgilendirme, bilinglendirme ve kamuoyu olusturma”,
“tasima ve yayginlastirma”, “mesleki orgiitleme”, “resmi karar mekanizmalarin etkileme” ve
“Ornek olusturma” gibi yontemlerle tarih alaninda paradigma degisikligi yaratmaya ve tarih
ogretim sistemini etkilemeye calismaktadir. Tarith Vakfi, 1993 yilindan giiniimiize kadar genis
bir yelpazede ve sistemli olarak siirdiirdiigii etkinlikler ve yayinlar yoluyla Tiirkiye’de tarih
Ogretim sistemini etkileyen i¢ dinamiklerin baginda gelmektedir.

Anahtar Kelimeler: Tarih Vakfi, Tarih Ogretimi, Tarih Egitimi
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A CHANGE DYNAMIC in HISTORY TEACHING in TURKEY:
THE HISTORY FOUNDATION

Refik Turan
Cankaya Dr. Binnaz Ege, Dr. Ridvan Ege Anatolian High School

The issue of history teaching and history textbooks in Turkey have became field of
interest of and the academia since 1990s. As a result of these developments in history
teaching, for the 9th and 10th classes history curriculums and the textbooks were reprepared
by Ministry of National Education and started to be used gradually from 2008-2009 education
year in high schools. And history curriculum and textbook were prepared for 11th classes.
Ministry of National Education has decided that Contemporary Turkish and the World
History lesson which includes domestic and foreign political, economic and social
developments starting from the First World War to present would be used beginning from the
term 2008-2009 in high schools as a new application in the history teaching. The perception,
apprehension and the developments in the application in teaching History in the last 20 years
in Turkey have been shaped under the influence of some inner and outer dynamics. The goal
of this research is to emphasize the effect of The Turkish Ecomonic and Social History
Foundation ( History Foundation )on the History teaching in Turkey since its foundation. To
reach this objective ; The answers of the following questions have been studied: 1- In what
ways has History Foundation in Turkey affected the history teaching? 2- On which fields are
Foundation in Turkey affected the history teaching system? 3- On which scale has History
Foundation affected the history teaching system? In this research, Document Analysis,
Descriptive Analysis and Content Analysis methods were utilized. The History Foundation
decided to perform in history teaching and in textbooks at the congress organized in 1933 and
started profound facilities. In this field the foundation tries to affect the history teaching in
Turkey by trying to create paradigm alteration over the historical areas through such methods
as ‘informing, forming consciousness and public opinion’,” carrying and making common’,
‘professional organizing’, ‘affecting the official decision mechanisms’ and ‘formation of
sample’ The History Foundation is one of the leading inner dynamics affecting widely history
teaching system in Turkey through facilities realized regularly and the publications since 1993
till now.

Keywords: The History Foundation, History Teaching, History Education,
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AVRUPA KONSEYI'NIN 1990'LI YILLARDA YORUTTUGU TARIH EGITiMi
FAALIYETLERINE BiR BAKIS

Secil Buket Harut
MEB Talim ve Terbiye Kurulu Bagkanlig1

5 Mayis 1949°da kurulan ve bu giin 47 iiyesi ile birlikte tiim Avrupa’y1 kapsayan
Avrupa Konseyi, kurulusundan itibaren Avrupa Insan Haklari Sézlesmesinde adi gecen
Avrupa’daki ortak ve demokratik prensipleri gelistirmek amaciyla {iyeleri arasinda bu
dogrultuda ¢alismalar yapmaktadir. Avrupa Konseyi, kurulusundan itibaren tarih 6gretiminin
Oonemini kavramis ve lyeleri arasinda bu dogrultuda calismalar1 baslatmistir. 1989 yilinda
Berlin duvarinin yikilmasi ile birlikte eski Dogu Bloku iilkelerinin yeniden yapilanma
stirecine girmeleri, Konsey’in tarih 6gretimi ¢aligmalarini da etkilemis ve yon vermistir. Bu
calismada 1990’lardandan 2000’11 yillara kadar yaklasik 10 yillik bir siirecte Tiirkiye’nin de
katilmis oldugu Avrupa Konsey’nin Tarih egitimi faaliyetleri irdelenecektir.

Anahtar Kelimeler: Avrupa Konseyi, Tarih, Tarih Egitimi.

AN OVERWIEV of HISTORY TEACHING ACTIVITIES of COUNCIL of EUROPE in
1990’s

Secil Buket Harut
MNE Board of Education and Discipline

The Council of Europe, based in Strasbourg (France), covers virtually the entire
European continent, with its 47 member countries. Founded on 5 May 1949 by 10 countries,
the Council of Europe seeks to develop throughout Europe common and democratic
principles based on the European Convention on Human Rights and other reference texts on
the protection of individuals. History and history teaching have been a focus for the Council
of Europe’s work on education since its inception. The fall of Berlin Wall in 1989 and
restructuring process in the former Eastern Bloc countries that affected Europe and also the
Council of Europe educational activities. The study exemines the Council of Europe activities
that participated Turkey also in history education between 1990 and 2000.

Keywords: Council of Europe, History, History Education
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KULTUREL MIRAS ve KORUMA EGITIMINDE SAFRANBOLU ORNEGI

Ahmet Sait Candan
Karabiik Universitesi
Sezai Oztas
Kirklareli Universitesi

Klasik Osmanli kent mimarisini yansitan tarihi evleri ile iinlii olan Safranbolu, bu
ozelligi sayesinde 17 Aralik 1994 tarihinden beri Tiirkiye’de Diinya Miras Listesi’nde yer
alan 9 Kkiiltiirel varliktan birisidir. Safranbolu ismini, bolgede yetisen ve nadir bir bitki olan
Safran’dan alir. Safranbolu evleri 18. ve 19. yiizyil Tiirk toplumunun ge¢misini, kiiltiiriinii,
ekonomisini, teknolojisini ve yasama bi¢imini yansitan mimarlik bilgisi ile yapilmistir.
Sehirde bulunan yaklasik 2.000 geleneksel yapidan 1.008 adeti tescil edilmis ve yasal koruma
altina alinmigtir. UNESCO’nun 17 Aralik 1994'de Diinya Miras Listesi’ne aldig1 Safranbolu,
Tiirkiye’de bulunan yaklasik 50.000 korunmasi gerekli kiiltiir ve tabiat varliginin 1.125'ini
barindirir. Bu nedenle, miize kent durumundadir. Kiiltiirel miras insanoglunun binlerce yillik
hayat tecriibesinin, aklinin ve yaraticiliginin bugiine ulasmay1 basarmis kalintilaridir. Kiiltiir
mirasi, somut ve somut olmayan kiiltiir miras1 seklinde ikiye ayrilirken; somut olan kiiltiirel
miras da tasinir ve tasinmaz olarak ikiye ayrilir. Somut olmayan kiiltiirel miras “folklor”,
“sanat” ya da “ortak hafiza” seklinde karsimiza ¢ikarken, somut olan kiiltlir mirast bazen bir
arkeolojik sit, bazen Ortagag’dan kalan bir sehir, bazen bir kilim olarak karsimiza ¢ikar. Bu
bildiride kiiltiirel miras ve koruma egitimi baglaminda Safranbolu Ornegi {izerinde
durulacaktir.

Anahtar Kelimeler: Tarih, Egitim, Tarih Ogretimi, Kiiltiirel Miras, Kiiltiirel Miras
Egitimi

SAFRANBOLU EXAMPLE of CULTURAL HERITAGE and CONSERVATION
EDUCATION

Ahmet Sait Candan
Karabiik University
Sezai Oztas
Kirklareli University

Safranbolu is a famous city for its historical houses which are reflects the classical
Ottoman architecture. With this feature, Safranbolu is one of the nine cultural asset in Turkey
which are in the World Heritage List since December17, 1994. It’s name come from plant of
“saffron” which grows in this region and a rare plant. Safranbolu houses made with
knowledge of architecture that reflects the Turkish society, culture, economy, technology and
life in 18. and 19. centuries. There are about 2000 traditional building in the city and 1008 of
them registered and under legal protection. Turkey holds about 50.000 cultural and natural
properties to be protected and 1125 of them are in Safranbolu. For this reason, Safranbolu is a
museum city. Cultural heritage of mankind thousands of years of life experience, intellect and
creativity, managed to reach the ruins of today. Cultural heritage, leaving half in the form of
tangible and intangible cultural heritage; concrete is divided into movable and immovable
cultural heritage. Intangible cultural heritage "folklore”, "art" or "common memory" while
seen as a concrete cultural heritage, which is sometimes an archaeological site, a city in
medieval times, and sometimes appears as a rug. In this paper, we will focus on cultural
heritage and conservation education in the example of Safranbolu.

Keywords: History, Education, Teaching History, Cultural Heritage, Cultural Heritage
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TURK EGITIM TARIHI ALANINA NASIL YONELDIM? “TURK EGITIM TARIH{”
KiTABIMI NASIL YAZDIM? TURK EGITIM TARIHI DERSLERIMI NASIL YAPTIM?

Yahya AKkyiiz
Ankara Universitesi

Bildirimde 6nce beni Tiirk egitim tarihi alaninda calisma ve arastirmalar yapmaya
gotiiren siireci agiklayacagim. Bu, ailemden ve cevreden gelme cok olumlu etkilerle
sekillenen ilging bir siiregtir. Bu siireci sekillendiren baglica unsurlar sunlardir:

e Ailemde iki yiizyildir siiriip gelen bir 68retim geleneginin olusu.

e Ailemde dedelerimden kalma 1641 tarihli bir conk’in, 1665 tarihli bir

Muhammediye kitabinin, 1891 tarihli medrese 6gretimi hakkinda bir mektubun ve
Milli Miicadele donemine iliskin 1920 tarihli iki mektubun bulunusu.

e Ailemin beni ilkokula bagladigim 1948 tarihinden itibaren okul kitaplarimi,

defterlerimi, karnelerimi, ders ara¢ gereglerimi saklamam i¢in aydinlatmasi.

e Lise 6grenimimi yaptigim Istanbul’un tarihi ve kiiltiirel gevresinin iizerimdeki

etkileri.

e Orta Okul ve Lise yillarimda yaz tatillerinde geleneksel hat sanati dersleri almam.

e Yiiksek Lisans ve Doktorami1 yaptigim Fransa’daki arastirmalarim.

e Annemin ve Babamin tarih ve bilim sevgisi, 6grenmeye verdikleri 6nem ve beni

siirekli tesvik etmeleri.

Goriildiigii gibi Tirk egitim tarihi alanina yonelirken ¢ok onemli bir hazirolugluk
durumum vardi. Ayrica, Tiirk Egitim Tarihi kitabimi yazmadan 6nce 5 y1l Dr. Asistanlik, 8 y1l
Dogentlik, 2 y1l da Profesérliik yapmistim ve 14 yildir Lisans ve Ogretmenlik Sertifikasi
Programinda Tiirk egitim tarihi derslerine giriyordum. 1972°de Dogent olduktan sonra
1978’de Dogentlik tezimi yaymlamistim. Tiirkiye’de Ogretmenlerin Toplumsal Degismedeki
Etkileri (1848-1940) baslikli bu Tezim alanin 6zgiin kaynaklarina ulasmamda ¢ok yararlt
olmustu. Ayrica, makale olarak bir takim Snemli arsiv belgeleri yaymlamistim. Biitiin bu
etkinlikler Tiirk Egitim Tarihi baglikli bir eser yazmam i¢in bende bir yetkinlik olusturmustu.

Bildirimde daha sonra, ilk baskisi 1982°’de yapilan, Mart 2012°de 22. Baskisi
gerceklesen Tiirk Egitim Tarihi (M.O. 1000-M.S. 2012) bashikli kitabimi nasil yazdigimu,
caligma ilkelerimi ve yontemimi agiklayacagim. Bildirimde son olarak 44 yildir Lisans ve
Lisansiistli diizeyde verdigim Tirk egitim tarihi derslerini nasil yaptigimi ve bu konudaki
geligme siirecini 6rneklendirecegim.

Anahtar Kelimeler: Tiirk Egitim Tarihi, Egitim Tarihi, Tarih 6gretimi
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HOW DID | CHOOSE the FIELD of TURKISH EDUCATION HISTORY? HOW DID |
WRITE THE BOOK “HISTORY of TURKISH EDUCATION”? HOW DID | CONDUCT
MY TURKISH EDUCATION HISTORY CLASSES?

Yahya AKkyiiz
Ankara University

In this presentation, | will first describe the process which oriented me to study and
conduct research in the field of Turkish education history. This process, which was shaped by
very positive influences from my family and environment, is an interesting one. When | was
orienting towards the field of Turkish education history, I had a significant sense of
preparedness for this field. Before I wrote my book entitled “History of Turkish Education”, I
worked as Dr. Assistant for 5 years, Associate Professor for 8 years, Professor for 2 years, and
| had been teaching Turkish education history classes in the undergraduate and teacher
certificate program for 14 years. After being an Associate Professor in 1972, | published my
Associate Professorship thesis in 1978. Writing this thesis entitled “The Influence of Teachers
in Turkish for Social Change (1848-1940)” helped me access many important original articles
in this field. Furthermore, | had published several important archive documents as journal
articles. All of these activities provided a sense of competence for me to write the “History of
Turkish Education”. In this presentation, I will then talk about my methods, work principles,
and the process of writing the “History of Turkish Education (B.C. 1000 — A.D. 2012)” which
was first published in 1982 and published for the 22nd time in March 2012. Finally, I will
discuss how I conduct my history of Turkish education classes that I've been teaching for 44
years in undergraduate and graduate levels, and give examples of my development process in
this topic.

Keywords: Turkish Education History, History of History, History Teaching
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LISE TARIH DERS KiTAPLARINI DEGERLENDIRME OLCEGININ GELISTIRILMESI

Biilent Akbaba
Gazi Universitesi

Bu c¢alismanin amaci, lise tarih ders kitaplarimi degerlendirmeye yonelik bir 6lgme
aract gelistirmektir. Bu amagla ilgili literatiir taranmis ve elde edilen bulgular neticesinde 63
maddelik bir madde havuzu olusturulmustur. Olgegin kapsam gecerliligini belirleyebilmek
amactyla alinan uzman gorisleri neticesinde madde havuzundan 12 tane madde atilmistir. 51
maddeden olusan Olgek Sentepe Lisesi ve Ahmet Yesevi Lisesi’'nde 6grenim goren toplam
341 dgrenciye uygulanmistir. Olgegin giivenirlik diizeyini tespit edebilmek i¢in hesaplanan i¢
tutarlilik katsayisi (Cronbach's Alpha) .960’dir. Madde toplam korelasyonlari ise .401 ile .659
arasinda degismektedir. Bu degerler ol¢egin lise tarih ders kitaplarin1 degerlendirmede
kullanilabilecek giivenilir bir ara¢ oldugu seklinde yorumlanabilir.

Anahtar Kelimeler: Lise, Tarih Ders Kitabi, Olcek, Gegerlik, Giivenirlik.

THE DEVELOPMENT of HIGH SCHOOL HISTORY TEXTBOOK RATING SCALE

Biilent Akbaba
Gazi University

The aim of this study is to develop a rating scale to evaluate high school history
textbooks. For this purpose, related literature was scanned and a -sixty three- item pool was
created. So as to be able to determine the content validity of the scale, twelve items were
taken out of the item pool as a consequence of received expert opinions. 51- item scale was
applied to 341 students studying in Sentepe and Ahmet Yesevi High schools. Internal
coefficient of consistence, calculated to set the reliability of the scale, is 960. Item-total
correlations changes between 401 and 659.These values can be interpreted as the scale is a
reliable tool in evaluating high school history text books.

Keywords: High School, History Textbook, Rating Scale, Reliability
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OGRETMEN ADAYLARININ SOZLU TARIH CALISMALARINA iLISKIN TUTUMLARI

Biilent Akbaba
Gazi Universitesi
Bahadir Kilcan
Gazi Universitesi

Bu arastirmada 6gretmen adaylarinin sozli tarih ¢alismalarina yonelik tutumlarini
cesitli degiskenlere gore belirlemek amaglanmistir. Bu arastirmada tarama modeli
kullanilmigtir.  Aragtirmanin  evrenini  2011-2012  egitim-6gretim yilinda Kastamonu
Universitesi, Biilent Ecevit Universitesi ve Gazi Universitesi Sosyal Bilgiler Ogretmenligi
Anabilim dallarinda 6grenim goren Ogretmen adaylar1 olusturmaktadir. Arastirmanin
orneklemini ise yine ayni iiniversitelerin anabilim dallarinda 6grenim goéren goniilliiliik
esasina gore caliymaya katilacak olan Ogretmen adaylart olusturmaktadir. Ogretmen
adaylarinin sozIli tarih calismalarina yonelik tutumlarimi belirlemek amaciyla Akbaba ve
Kilcan (Hakemde) tarafindan gelistirilen ve iki faktorlii yapidan olusan “Sozlii Tarih
Calismalarma Yonelik Tutum Olgegi” kullanilacaktir. Olgegin faktorlerinin i¢ tutarlilik kat
sayilar1 (Cronbach Alpha) sirasiyla 0.92 ve 0.90 seklindedir.

Anahtar Kelimeler: Sozlii Tarih, Ogretmen Aday1, Tutum

OGRETMEN ADAYLARININ SOZLU TARIH CALISMALARINA LISKIN
TUTUMLARI

Biilent Akbaba
Gazi University
Bahadir Kilcan
Gazi University

In this study, it is aimed to determine teacher candidates’ attitudes for oral history
studies according to different variables.Screening model has been used in this study. The
target population of the study consists of the teacher candidates who study at the departments
of Social Sciences Teaching at Kastamonu University, Bulent Ecevit University and Gazi
university in 2011-2012 school year. The sample of the study consists of the teacher
candidates who study at the deparments of the same universities and will take part in the study
voluntarily. So as to determine teacher candidates’ attitudes for oral history studies, “Attitude
Scale For Oral History Studies”, composed of two-factor structure and developed by Akbaba
and Kilcan, will be used.Internal coefficient of consistence of scale factors (Cronbach Alpha)
is shaped like 0.92 and 0.90 respectively.

Keywords: Oral History, Teacher Candidate, Attitude
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AKDES NIMET KURAT’IN TARIHCILIGI

Ahmet Vurgun
Mugla Universitesi
Muhammet Avarogullar
Mugla Universitesi

Tirkiye’de tarih ilmi ve tarihgiligin gelismesinde Rusya Tirkleri biiylik katki
saglamiglardir ki bu isimlerden birisi de Akdes Nimet Kurat’tir. 1903 yilinda Tataristan’da
dogan Kurat, 1922°’de Tiirkiye’ye gelmis, Fuad Kopriili'niin yaninda tarihle ilgili ilk
caligmalarina baslamistir. Aragtirmalarda bulunmak {iizere pek cok kez yurtdisina g¢ikmis,
gittigi tilkelerdeki dili 6grendigi gibi oralarda Tirk tarihi ile ilgili olan kaynaklar1 da
incelemistir. 1944’te Dil ve Tarih Cografya Fakiiltesine Profesdr olarak atanan Kurat,
fakiiltede bir siire dekanlik gérevinde de bulunmustur. Kurat, Istanbul’a giderken gecirdigi
trafik kazasi nedeniyle 1971 yilinda vefat etmistir. Tiirk lehgelerinin yani sira 9 dil bilen
Kurat, 23 kitap ve 79 bilimsel makale olmak tizere pek ¢ok eser kaleme almistir. Tiirk tarihine
bir biitiin olarak bakan Kurat, ¢aligmalarin1 da bu dogrultuda siirdiirmiistiir. Ayrica dogup
bliylidiigii ortamin etkisi de Kurat’in tarihgiligini = sekillendirmistir. Kurat, tarih
aragtirmalarinda kaynaklar {izerinde Onemle durmus, c¢alismalarin kaynak ve orijinal
vesikalardan yararlanilarak ilmi metotlar ¢ercevesinde yapilmasi gerektigini belirtmistir. Tiirk
tarihi ile ilgili arastirmalarda Tiirk tarih¢ilerin dnde olmasi gerektigini vurgulamis, Yakingagi,
Tiirk tarihinin en 6nemli devresi olarak gdrmiistiir. Tarihgilerin “Milli Tarih” perspektifine
dikkat etmesi gerektigini belirttigi gibi tarih egitimi noktasinda énem arz eden alan gezisi,
sozel ve yerel tarih ¢alismalarinda da bulunmustur. Ezberci tarih 6gretimine karsi ¢ikan Kurat,
akademik tarith 6gretiminin nasil olmasi gerektiginden de bahsetmistir. Kurat, Tarihin ¢aglara
ayrilmas1 noktasinda “Ortacag Tarihi” baglaminda oneriler getirmistir. Sadece ¢alismalart ile
degil ayn1 zamanda ‘“hoca” kimligi ile de dikkati ¢eken Kurat, Tiirk tarih¢iligine bugiin de
hizmet eden pek ¢ok akademisyenin yetismesi noktasinda katki saglamistir. Bu c¢aligmada
Akdes Nimet Kurat’in hayati, akademik faaliyetleri, Tiirk tarihi, tarih¢ilik ve tarih 6gretimi ile
ilgili goriisleri, tarih anlayis1 hakkinda bilgi verilerek bazi degerlendirme ve Onerilerde
bulunulmustur.

Anahtar Kelimeler: Akdes Nimet Kurat, Tarihgilik, Tarih Ogretimi, Tiirk Tarihi, Tarih
Anlayis1
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HISTORIOGRAPHY of AKDES NIMET KURAT

Ahmet Vurgun
Mugla University
Muhammet Avarogullari
Mugla University

Russian Turks contributed a lot to development of history and historiography. Akdes
Nimet Kurat is one of those Russian Turks. Kurat, who was born in Tartary in 1903, came to
Turkey in 1922 and began his initial studies in history under supervision of Fuad Koprulu. He
traveled abroad may times to make investigations, and in addition to learning language of the
host country he studied sources related with Turkish history as well. Kurat, who was
appointed to School of Language and History - Geography in 1944, hold the position of
Deanship for a while too. Kurat lost his life in 1971 due to a traffic accident while he was
travelling to Istanbul. Kurat, who was able to speak 9 languages in addition to Turkic dialects,
has indited many works 23 of those are books and 79 of those are scientific articles. Kurat,
who sees Turkish history as a whole, continued his works in this direction. Additionally effect
of the environment where he was born has shaped his historiography. Kurat stressed greatly
on importance of sources at historical studies; he stated that historical studies must be
conducted in the framework of scientific methods by using original documents and sources.
He emphasized that Turkish historians should take the lead in researches about Turkish
history. In addition to indicating that Historians should observe the perspective of “National
History” he took part in field trips, oral history, and local history studies which are important
in terms of history education. Standing up to education system based on rote — learning Kurat
dealt with how academic history instruction should be. He brought up new suggestions in the
context of “History of Middle Ages” regarding with the problem of diving history into ages.
Kurat, who takes the attention not only because of his works but also due to his “hodja”
identity, contributed to academically growth of many academicians who have still been
serving to Turkish historiography. In this study information about Akdes Nimet Kurat’s life,
academic studies, his ideas relating Turkish history and historiography has been given, and
some evaluations and suggestions have been brought forward.

Keywords: Akdes Nimet Kurat, Historiography, History Education, Turkish History,
Conception of History
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SOSYAL BILGILER ve TARIH OGRETIM PROGRAMLARI KAZANIMLARININ
BIRBIRLERIYLE ORTUSME DURUMU

Selahattin Kaymakci
Karadeniz Teknik Universitesi Fatih Egitim Fakiiltesi

Ulkemizde sosyal bilgiler ilkdgretim kurumlarinda 4. smiftan 7. smifa kadar devam
eden siirecte, tarih ise ortadgretim kurumlarinda 9. siniftan 12. sinifa kadar devam eden
stiregte Ogrencilere Ogretilmektedir. Sosyal bilgiler dogasinda bulunan sosyal bilim olarak
sosyal bilgiler anlayis1 geregince konu alani olarak tarih disiplininden faydalanmaktadir. Bu
durum ozellikle 6gretim programlarimin kazanim boyutunda kendini gdstermektedir. Bu
aragtirmanin amaci sosyal bilgiler ve tarih 6gretim programlari kazanimlarinin birbirleriyle
ortiisme durumunu ortaya koymaktir. Arastirmada nitel arastirma yontemlerinden dokiiman
inceleme kullanilmigtir. Aragtirmada dokiiman olarak Milli Egitim Bakanligi tarafindan
gelistirilen ilkogretim Sosyal Bilgiler (4-7. Siniflar) Ogretim Programu ile Ortadgretim Tarih
(9-10-11. Siniflar) Ogretim Programlari incelenmistir. Arastirmada veriler igerik analizi
yontemiyle ¢oziimlenmistir.

Anahtar Kelimeler: Sosyal Bilgiler, Tarih, Ogretim Programi, Kazanim

OVERLAPPING SITUATION of ATTAINMENTS of SOCIAL STUDIES and HISTORY
CURRICULA

Selahattin Kaymakci
Karadeniz Technical University Fatih Education Faculty

In Turkey, social studies is taught from 4th to 7th grades in primary schools. On the
other hand, history is taught from 9th to 12th grades in secondary schools. Due to social
science tradition, social studies uses history as a subject matter. In particular, this situation
shows itself on the attainments of curricula. The aim of this study is to elicit overlapping
situation of attainments of social studies and history curricula. In this study document
analysis, one of the major methods of qualitative inquiry, was used. As documents, primary
school social studies curriculum (4th-7th grades) and secondary school history curriculum
(9th-10th-11th grades) developed by Ministry of National Education were examined.
Collected data were analyzed through content analysis.

Keywords: Social Studies, History, Curriculum, Attainment
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STAJYER OGRETMENLERIN TARIH DERSLERINE YONELIK ALGI ve
BEKLENTILERI UZERINE NiTEL BiR ARASTIRMA

Selahattin Kaymakci
Karadeniz Teknik Universitesi Fatih Egitim Fakiiltesi

Tiirk egitim sisteminde tarih dersi énemli bir yere sahiptir. Bireyler ilkogretimden
yuksekdgretime kadar egitim-6gretimin her kademesinde tarih ve tarihi konu edinen derslerle
kargilasmaktadir. Bu aragtirmanin amaci stajyer 6gretmenlerin tarih derslerine yonelik algt ve
beklentilerini ortaya koymaktir. Arastirma nitel desenle yapilandirilmistir. Bu baglamda veri
toplama araci olarak miilakattan yararlanilmigtir. Aragtirmada miilakat 2011-2012 egitim-
Ogretim yilinda Trabzon il ve ilgelerinde yeni gdreve baslayan farkli branslardan toplam 40
stajyer Ogretmenle gerceklestirilmistir. Arastirma verileri igerik analizi yardimiyla
coziimlenmistir. Arastirma sonucunda stajyer Ogretmenlerin biiyiikk ¢ogunlugunun tarih
dersleriyle ilgili olarak geg¢mis yasantilarindan kaynaklanan bazi sorunlara sahip oldugu,
ancak derslerin  Ogretiminde ¢agdas yaklasimlar kullanildiginda bu sorunlarin
giderilebilecegini diistindiikleri tespit edilmistir.

Anahtar Kelimeler: Stajyer Ogretmen, Tarih, Tarih Ogretimi

A QUALITATIVE RESEARCH on PERCEPTIONS and EXPECTATIONS of TRAINEE
TEACHERS ABOUT HISTORY COURSES

Selahattin Kaymakci
Karadeniz Technical University Fatih Education Faculty

History has an important place in Turkish educational system. Turkish youths face
with history courses in every stage of their education, in particular from primary to higher
education. The aim of this study is to examine perceptions and expectations of trainee
teachers about history courses. This study was designed by using qualitative approach. In this
case, interview was used as data collection tool. In this study, interview was carried out with
40 trainee teachers who were in different branches and started to work in 2011-2012 academic
year in Trabzon province. Collected data were analyzed through content analysis. The results
of study showed that majority of trainee teachers have some problems arising from their
backgrounds, however trainee teachers claim that these problems can be solved when
contemporary approaches employ in history courses.

Keywords: Trainee Teacher, History, History Education
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ORTAOGRETIM TARIH DERS KITAPLARININ OGRETMEN GORUSLERINE GORE
DEGERLENDIRILMESI

Aliye Burkay ibis
Talim ve Terbiye Kurulu Baskanligi

Bu arastirmada Tiirkiye’de okutulmakta olan ortadgretim tarih ders kitaplarinin
Ogretmen goriislerine gére degerlendirilmesi amaglanmistir. Nitel aragtirma tiiriinde olan bu
caligmada tarama modeli kullanilmistir. Arastirmanin ¢alisma grubunu; 2009-2010 6gretim
yilinda Ankara il merkezinde ortadgretim kurumlarinda ¢alismakta olan 34 tarih 6gretmeni
olusturmustur. Arastirma verilerini elde etmek amaciyla agik uglu sorulardan olusan bir
goriisme formu hazirlanmigtir. Ogretmenlerle yapilan yiiz yiize gériismelerden elde edilen
veriler, icerik ve betimsel ¢oziileme teknikleriyle analiz edilmistir. Analiz sonuglarina gore;
yeni tarih Ogretimi programlarina gore hazirlanan tarih ders kitaplari icerik, 6grenme ve
ogretme yaklasimi, gorsel tasarim ve diizenleme gibi yonlerden olumlu bulunmustur. Tarih
Ogretmenleri organizasyon ve sunum, icerik ve baski gibi yonlerden ise tarih ders kitaplarinda
sorunlar oldugunu ifade etmistir. Tarih ders kitaplarinin 6grencilerin tarihe ilgi ve merakin
artiracak diizeyde olmadig1 da aragtirma bulgulari arasindadir.

Anahtar Kelimeler: Tarih Egitimi, Tarih Ders Kitaplari, Ortadgretim, Ders Kitabi
Degerlendirme

EVALUATION of TURKISH SECONDARY SCHOOL HISTORY TEXTBOOKS
ACCORDING to the OPINIONS of TEACHERS

Aliye Burkay ibis
Board of Education and Discipline

In this research, Turkish secondary school history textbooks was to evaluate according
to teachers’ views. Qualitative research, survey method type was used in this study. The study
group, working in secondary schools in Ankara in 2009-2010, consisted of 34 history
teachers. To obtain research data, an interview form was prepared consisting of open-ended
questions. Data obtained from face to face interviews with the teachers were analyzed with
content and descriptive techniques. Based on the analysis, the new history textbooks prepared
according to the new history curricula, were found qualified in terms of learning and teaching
approach, visual design and editing. However history teachers pointed to problems such as
organization and presentation, content and printing. That the history textbooks are not at the
level of developing students' interest and curiosity in history is among the findings of the
research.

Keywords: History Teaching, History Textbooks, Secondary Education, Textbook
Evaluation
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20. YOZYIL BASLARINDA AVRUPA PEDAGOJi DUSUNCELERININ OSMANLI
DONEMI TARIH OGRETIMINE ETKIiSi: YAKIN GECMISTEN UZAK GECMISE
DOGRU TARIH PROGRAMI GELISTIRME PROJESI VE SONUCLARI

Bahri Ata
Gazi Egitim Fakiiltesi

19. yiizyilda pek ¢ok imparatorluk ve ulus devlet ilerleme yarisinda geri kalmamak
icin ¢agdas pedagoji akimlarini yakindan takip etmis ve asag1 yukari ayni1 zamanlarda egitim
reformlarmi yapmislardir. 20. yiizyiln basinda da Osmanli Imparatorlugu’nda Avrupa
pedagoji akimlarinin etkisi daha fazla hissedilmeye baglanmistir. Diger dersler gibi, ilkokul
okul tarih dersleri de bundan nasibini almistir. Bildiginiz gibi ilkokul tarih dersleri pek ¢ok
ogretim programi gelistirme anlayisina gore yapilabilir. Fuat Baymur (1964:31-33) bu
anlayislart alti baslik altinda incelemektedir. Bunlar; gruplandiran tertip, takvimi tertip,
merkezleri bir daireler halinde tertip, i¢inde bulunulan zamandan harekete gecip gittikce uzak
geemise intikal eden tertip, kronolojik tertip, sosyal bilgiler {initesi halinde tarih cografya ve
yurttaghik bilgisini birlestirme. 1910’u yillarda Tiirk¢e’ye aktarilan c¢eviri pedagoji
kitaplarinda ve telif eserlerde ilkokul tarih programlarini yakin gegmisten uzak gecmise dogru
tasarlama giindeme gelmistir. Bu anlayisa uygun olarak ilkokul tarih ders kitaplar1 da
yazildig1 anlasilmaktadir. Iste bu galismada bu siire¢ tarihsel yonteme dayali olarak, birinci
elden kaynaklar incelenerek ortaya c¢ikarilmaya calisildi. Nihayet Ali Fahrettin (Alper)
1925’te Tedrisat Mecmuasi’nda yayimladigi arastirmasinda bu tiirden bir tarih programi
gelistirme anlayiginin sinirliliklaria isaret etmistir. Erken Cumhuriyet doneminde egitimciler
bu anlayistan vazge¢mistir.

Anahtar Kelimeler: Tarih Programi, Pedagoji Akimlari
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THE EFFECT of the EUROPEAN PEDAGOGICAL THOUGHTS to the HISTORY
TEACHING at the OTTOMAN PERIOD at the BEGINNING of the 20th CENTURY: THE
PROJECT of HISTORY CURRICULUM DEVELOPMENT FROM the NEAR PAST to the

REMOTE PAST and ITS RESULTS

Bahri Ata
Gazi Education Faculty

At the 19th century, many empires and nation-states followed the developments in the
field of contemporary pedagogy, and made synchronic reforms in education in order to not
fall behind in the race of the progress. At the beginning of the 20th century, the influence of
the European pedagogical trends began to be felt more at the Ottoman Empire. Like other
school courses, history lessons in primary school has got its share. As you know, primary
school history curriculum can be designed in accordance with many curriculum development
approaches. Fuat Baymur (1964:31-33) examines these approaches under six headings. These
are thematic design, calendarical design, spiral design, taking historical topics from the near
past to the remote past design, chronological design, collecting history, geography and civics
under the unit of the social studies. In the 1910's, at the pedagogical books translated from
French to Turkish, and the copyrighted works, it is put forward that the history subjects at the
primary school history should be given from the present to the remote past. This approaches
found an echo at history textbooks. In this study, this process tried to be uncovered by
evaluating the primary sources on the basis of historical method. Finally, in 1925, Ali
Fahrettin (Alper) published an article in Tedrisat Mecmuasi. He has pointed out the
limitations of this kind of curriculum development approach. The educators gave up this
approach at the early period of Turkish Republic.

Keywords: History Curriculum, Pedagogical Trends
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MISIR’DA LISELERDE TARIH OGRETIMI

Walid Salam
Gazi Universitesi

Misir Ortadogu’nun en 6nemli lilkelerinden biri durumundadir. Kadim bir kiiltiiriin
uzantist olarak Misir’da Misir ve Ortadogu baglaminda ele alinan tarih Ogretimi Orgilin
egitimde 9. Sinifta (14-15 yas) baglamakta ii¢ y1l boyunca zorunlu ders olarak okutulmaktadir.
Her y1l ayn1 konularin biraz daha genisletilerek anlatildigi Tarih dersi haftada 3 saattir (3x40
dakika). Cografi ve kiiltiirel yakinligi nedeni ile Misir ve Tiirkiye birbirini etkilemektedir. Bu
baglamda Misir’da tarih 6gretimi ve Misir tarih 6gretiminde Tiirk Tarihinin yeri 6nemlidir.
Bu c¢alismanin amaci1 Misir’daki tarih egitimi ve Misir tarih derslerinde Tiirklerin nasil ele
alindigmi ortaya koymaktir. Caligmada dokiiman analizi arastirma yontemi olarak
kullanilmigtir. Caligmada; Misirda Tarih ders miifredati, tarih ders kitaplarinin kaynaklari,
temini ve Ozellikleri, tarih 6gretmenlerinin yetistirilmesi, tarih 6gretim yontemleri ve musir
tarih miifredatinda Tirkler gibi hususlardan bahsedilecektir.

Anahtar Kelimeler: Misir, Misir Tarih Ogretimi, Misir Tarihinde Tiirkler
TEACHING HISTORY at HIGH SCHOOLS in EGYPT

Walid Salam
Gazi University

Egypt as one of the most important countries in the Middle East area, as an extension
of a deep rooted culture, teaching history at high school grade (ages: 14-15) as a core class
take Egypt and Middle East mainly. Where the same subject was teaching every year with a
wide expand for three hours per day. The geographical and cultural convergent between
Egypt and Turkey made each one affect the other. So the Turkish history has an important
position in teaching and learning history in Egypt. The aim of this research is how history
classes and the field of teaching & learning history in Egypt take Turks and their history,
using research analysis in the study. The research covered these points: History subjects at
classes in Egypt, History subjects’ sources. Who is writing and publishing the history books
in Egypt? How people obtain them (by government or private sector)? How habilitate the
history teachers? What are their qualifications? Teaching methods and syllabuses.

Keywords: Egypt, Teaching History, Turks in Egyptian History.
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SOSYAL BILGILER OGRETIM PROGRAMINDA YER ALAN TARIH KONULARININ
OGRETIMINE YONELIK OGRETMEN GORUSLERI

Murat Kecge
Gazi Universitesi

Betimsel tarama modeline uygun olarak gergeklestirilen bu ¢alismanin birinci amaci
Sosyal Bilgiler dersi 6gretim programi i¢inde yer alan “tarih” konularinin 6gretimine yonelik
Ogretmen goriislerini tespit etmektir. Bu gorlisler zemininde yapilan degerlendirmelerin
nedenlerini tartismak ¢aligmanin bir diger amacini olusturmaktadir. “Tarih” Sosyal Bilgiler
Ogretim programini olusturan disiplinlerden biridir ve bu ders i¢indeki “tarih” biliminin
kapsamina giren konularin 6gretimine iliskin 6gretmen diistinceleri merak konusudur. Bu
dogrultuda Gazi Universitesi, Egitim Bilimleri Enstitiisii, Sosyal Bilgiler Egitimi alaninda
lisansiistii 6grenime devam eden 6gretmenlerin gériislerine basvurulmustur. Ogretmenler ile
gerceklestirilen gorlismeler yolu ile elde edilen bulgular, nitel arastirma yontemlerine uygun
olarak igerik analizine tabii tutulmustur. Elde edilen bulgulara gore, ¢alismaya katilan
ogretmenlerin ortak goriisli yedinci sinif Sosyal Bilgiler 6gretim programindaki tarih konulari
arasinda neden-sonug iligkisini kurma bakimindan -bir zincirin halkalari gibi— eksik
noktalarin oldugu yoniindedir. Yine altinct ve sekizinci sinif Sosyal Bilgiler miifredat
programlarindaki tarih konularinin 6gretimine yonelik olumlu degerlendirmeler yapilmasina
ragmen programlardaki tarih konulariin yiizeysel olarak ele alinmasi yerine nispeten énemli
goriilen tarihsel olaylarin detaylandirilarak ele alinmasi goriisii 6n plana ¢ikmistir.

Anahtar Kelimeler: Sosyal Bilgiler Miifredati, Tarih Ogretimi, Ogretmen Goriisleri

THE VIEWS of TEACHERS for TEACHING the SUBJECTS of HISTORY LOCATED
WITHIN THE SOCIAL STUDIES CURRICULUM

Murat Kece
Gazi University

The primary purpose of this study is determine the views of teachers for teaching the
subjects of history located within the social studies curriculum. This is the basis of opinions of
the study is aimed to discuss the causes of the assessments made. History is one of the
disciplines which make up the curriculum for social studies and thoughts of the teachers is
curious to the teaching of the topics within scope of history in the course. Accordingly,
teachers have been consulted who continuing to Gazi University, Institute of Education
Science, a master or a doctorate in Social Studies Education. The findings obtained through
interviews with teachers, in accordance with qualitative research methods were analyzed by
content. According to the findings, the common view of teachers participating in the study is
that in the seventh-grade social studies curriculum among the subject of history cause-effect
relationship in terms -like links in a chain- that the missing of points direction. Despite there
are positive assessments in the sixth and eighth grade Social Studies curriculum for teaching
the subjects of history; in curriculum subjects of history superficially be approached rather
than relatively important historical events to be addressed brought forward the idea.

Keywords: Social Studies Curriculum, History Teaching, Teacher Views
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AN INVESTIGATION of the YEAR-EIGHT PRIMARY SCHOOL STUDENTS’
UNDERSTANDING AND COMPREHENSION of SOME CONCEPTS TAUGHT in the
STUDY UNIT ‘STEPS TOWARDS the CONTEMPORARY TURKEY’ WITHIN the
CURRICULUM of the REVOLUTION HISTORY of TURKISH REPUBLIC and THE
PRINCIPLES of ATATURK COURSES

Erkan Ding
Usak University
Esra Sariyildiz

Social Studies and the Revolution History of Turkish Republic and the Principles of
Atatiirk (RHTRPA) courses taught in the upper-primary level possess intensive content
knowledge. The curricula of these two courses, which took the constructivism as thier main
educaional approach, were designed to introduce pupils with topics selected from history and
orher social science disciplines to enable them develop knowledge, skills and values that they
may use in their real life situations. However, while the documents of the curricula overtly
presents and explains the skills and values to be introduced to pupils, the concepts constituting
the knowledge domain of the teaching and learning processes were not defined and described
properly. Moreover, the curricula documents do not specify how teacher can introduce the
concepts to pupils and what kind of teaching methods, techniques and activities could be used
in this processes. The content of social studies and RHTRPA courses covers a wide range of
abstract concepts. It is an important area of investigation to research and assess how and in
which level those concepts are taught and how and in which level they were understood and
comprehended by pupils. The review of the relevant literature reveals that the number of
studies focusing on the issue in the field of social studies is growing up gradually in recent
years. However, it is stil outnumbered by those studies have been carried out in the areas of
science and maths education. Taking the above points into account, this study aims to
investigate the state of the year-cight pupils’ understanding and obtaining of those concepts
related to the first five attainment targets of the study unit named as “Steps Towards the
Contemporary Turkey” within the curriculum of RHTRPA course. The research method is
designed as a qualitative case study. The sample of the study, which was selected on the basis
of the convenience sampling, comprises of 75 year-eight pupils attaining two different classes
in tho schools one in the district of Karatay and the other one in the district of Meram in
Konya province and two teachers teaching RHTRPA course to those two classes. A focus
group interview protocol and an observation schedule, both developed by the researchers were
used as the data collection toolsin the research process., During the process of data collection,
firstly both classes were observed for two weeks (observation of four hour in each class in
total) at which the topics covering the concepts investigated in this study. Secondly, four
focus group interviews were conducted with twenty year-eight pupils (five pupils in each
group), who were selected from those two classes on the basis of volunteering to participate in
the study. After the,n the colletcted observation and interview data were analysed
descriptively. The findings present that the teachers mostly use teacher talk as the method of
teaching. They also use teacher questions and pupils’ answers as the suplemantary teaching
technique. During the classes, teacher mostly focus on the completion of the topics allocated
fort that week or course. If they cand find time, teachers try to solve multiple choice test
questions with pupils as a preparation for centrally operated nationwide Succes Level
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Definition Exam (SLDE). It was observed that as a result of the above mentioned clasroom
rituels and processes, the assessment of pupils understanding of the relevant concepts and the
definition and eradication of potential misconceptions have not been a usual part of classroom
practice. The findings also reveal that some of the interviewed pupils do not recognise and
define some concepts examined in this study. They could not relate some concepts to the
others and could not distinquish their common and different characteristics. As result it can be
stated that pupils could not comprehend some conceps under consideration and the ideas and
examples they associate with those concept includes some wrong and defficient elements.

Keywords: The Revolution History of Turkish Republic and the Principles of Atatiirk
Course. Teaching of Concepts, Learning of Concepts, Case study
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TEACHING the HISTORY of REPUBLICAN PERIOD 1in PRIMARY SCHOOLING: AN
EXAMINATION of the VIEWS of TEACHERS

Erkan Din¢
Usak University
Esra Sariyildiz

Ismail Acun
Usak University

This study aims to investigate the views of social studies teachers on the content and
pedagogical aspects of the study unit “Turkey After Atatiirk: the Second World War and
Afterwards” that was included into the curriculum of the Revolution History of Turkish
Republic and the Principles of Atatiirk course in 2009-2010 academic year. As it is widely
known Revolution History has been taught in higher education since 1934. From 1982, it has
also been taugth in primary and secondary levels under the course name of the Revolution
History of Turkish Republic and the Principles of Atatiirk. The content of this courses’
primary and secondary curriculum generaly comprises of the historical issues starting from
the First World War and ending with the death of Atatiirk in 1938. The curriculum was
revised in 1999 and the study unit called “the Second World War and Turkey was added into
its content.” This study unit was renamed as “Turkey After Atatiirk: the Second World War
and Afterwards in 2009 curriculum revision and its content was expanded to include topics on
more recent republican history. This study investigates the views of Social studies teachers,
who teach the Revolution History of Turkish Republic and the Principles of Atatiirk course in
primary schools, on the last revision of the curriculum and its practice. A qualitative semi-
structured interview form developed by the researchers was used as a data collection tool.
Then twelve interviews were conducted with social studies teacher working in various
primary schools in Usak. A descriptive content analysis technique was used to analyse the
collected data. The findings reveal that the participans of the study possess positive view
points about the latest revision of the Revolution History of Turkish Republic and the
Principles of Atatiirk course curriculum. However, some of the participants, who got their
taching qualifications from social studies teaching or history teaching programmes, indicated
that they do not feel themselves confident enough about the content —knowledge on the late
republican history that included into the curriculum recently. These participants stated that the
in-service training they received after the curriculum revision on the same matters was
unsufficient. The findings also show that there are still some problems in the design and
content of the curriculum regarding to the study unit that was revised lately.

Keywords: The Revolution History of Turkish Republic and the Principles of Atatiirk
Course, The History of the Republican Period, the Views of Teachers
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MILLI MUCADELE ve CUMHURIYETIN ILK YILLARINDA TRABZON’DA
OGRETMEN ORGUTLENMESI

Rahmi Cicek
Karadeniz Teknik Universitesi

Milli Miicadele hareketinin baslatilmas1 ve Miidafaa-1 Hukuk Cemiyetlerinin
kurulmasinda Anadolu kentlerinin bircogunda oldugu gibi, Trabzon’da da halkin
aydinlatilmasinda oOgretmenler 6nemli bir rol oynamiglardir. Bildirinin birinci kisminda,
Trabzon’da 1920’lerde kurulan Trabzon Muallim Cemiyeti ile cemiyetin faaliyetleri ve
Ogretmenlerin cemiyet i¢i faaliyetleri ile cemiyet dis1 faaliyetleri ele alinacaktir. Milli
Miicadele doneminde Trabzon Muallimler Birliginin etkinlikleri yerel basina dayali olarak
aciklanacaktir. Bildirinin ikinci kismin da ise Cumhuriyet doneminde Trabzon Muallimler
Cemiyetinin feshi ile Tirkiye Muallimler Birligi’nin Trabzon subesinin olusturulmasi ve
faaliyetleri lizerinde durulacaktir. Trabzon Muallimler Birligi merkez subesine bagl kaza
subelerinin olusumu ve bu subeleri olusturan 6gretmenlerle kaza subelerindeki faaliyetler
iizerinde durulacaktir. Son kisimda ise Trabzon Muallimler Birligi tarafindan yayinlanan
Trabzon Muallimler Birligi Mecmuast igerisinde yer alan egitimle ilgili yazilar
degerlendirilecektir. Trabzon’da Ogretmen orgiitlenmesinin temellerini olusturan 1920-1927
tarihleri arasindaki donemde Ogretmenlerin Orgiitlenmesini saglayan gerekcelerle onlarin
olusturduklart orgiitsel yap1 icerisindeki faaliyetleri yerel tarihsel kaynaklara dayali olarak
giin 15181na ¢ikartilmis olacaktir.

Anahtar Kelimeler: Egitim Tarihi, Ogretmen Orgiitleri, Trabzon
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OKUL ONCESI CAGI COCUKLARININ ATATURK ALGISI

Oguz Keles
Nigde Universitesi
Elvan Yal¢inkaya
Nigde Universitesi

Bayram Polat
Nigde Universitesi

Okul Oncesi donem insan hayatinda sosyal, duygusal, bilissel ve psiko-motor
alanlarinda kritik bir doneme sahiptir. Cocuklarin 6rgiin egitimle tanistiklar ilk yer olan okul
oncesi egitim kurumlarinda milli degerlerin kazandirilmasi, bireylerin topluma uyumu
acisindan c¢ok onemlidir. Bu sebeple, Tiirk Milli Egitiminin genel amaglar1 dogrultusunda
milli degerlerin, 6zellikle de Atatiirkgililik konularinin 6gretimi okul Oncesi egitimden
baglayarak egitimin her kademesindeki programlarda yer almaktadir. Okul Oncesi egitim
programinda sosyal-duygusal alanda, Atatiirk ile ilgili etkinliklere ilgi gosterebilme amaci yer
almaktadir. Bu arastirmada okul Oncesinde 6grenim goren cocuklarin Atatiirk’e iliskin
goriiglerinin belirlenmesi amaglanmistir. Arastirmanin ¢alisma grubunu Adana’da bagimsiz
bir anaokulunda 6grenim goren 60 cocuk olusturmaktadir. Caligma grubundaki 6grencilerle
yar1 yapilandirilmis goriisme yapilacak ve elde edilen veriler betimsel analiz yoluyla analiz
edilecek ve okul Oncesi cocuklarinin Atatiirk’ii hangi yonleriyle tanidiklari ortaya
konulacaktir.

Anahtar Kelimeler: Okul 6ncesi, Tarih, Atatiirk

THE ATATURK PERCEPTION of PRE-SCHOOL STUDENTS

Oguz Keles
Nigde University
Elvan Yal¢inkaya
Nigde University
Bayram Polat
Nigde University

Pre-school term has a critic importance through human life in terms of social,
emotional, cognitive and psychomotor domains. Gaining national values at pre-school
education institutions where children meet school first are very important for the adaptation of
individuals to school. Since then, national values especially Kemalism get place at each grade
of educational programs in accordance with general aims of Turkish National Education.
There is the aim of interesting with subjects about Ataturk in social-emotional domain of pre-
school educational programs. Within this work it has been aimed to indicate the views of pre-
school students on Ataturk. 60 pre-school students from a pre-school in Adana compose the
research group. Semi- structured interview will be conducted with these 60 students and data
will be analyzed with descriptive analysis model. The aspects that students meet Ataturk will
be indicated.

Keywords: Pre-school, History, Ataturk
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DIZILERDEN TARIH OGRENMEK: TARIH OGRETMENLERININ GORUSLERI
UZERINE NiTEL BiR DEGERLENDIRME

Fatih Yazia
Marmara Universitesi
Ayse Yetis
Marmara Universitesi

Tirkiye’de son donemde tarihsel dizilere ve donem dizilerine olan ilginin ve bu
dizilerin medyada yer alma sikligimin arttigi gozlemlenmektedir. Bu durum tarihsel
dizilerlerin tarihi “yozlastirdig1” ya da “tarihsel gerceklikleri saptirdigi” gibi birgok tartismay1
da beraberinde getirmektedir. Tarihsel dizi ya da filmler, her ne kadar kurgusal bir yapiya
sahip olsalar da onlar1 izleyenlerin tarihsel imgelemlerini etkiledikleri bir gercektir. Hatta hem
gorsel hem de isitsel unsurlar tasimalar1 sebebiyle izleyicinin tarihsel imgelemini, bir tarih
dersinden veya kitabindan ¢ok daha fazla etkileyebilmekte, hafizasinda daha kalic1 bilgilerin
olusmasini saglamaktadir. Bu sebeple sinema ve son donemlerdeki etkisiyle tarihsel diziler,
informal tarih 6gretiminde ayricalikli bir yere sahip olmustur. Bu durum tarih 6gretimi
baglaminda iki sonucu beraberinde getirmektedir. Birincisi bu dizilerin okullarda &gretilen
tarihe, informal bir tarih 6gretimi olarak gii¢lii bir rakip olusu, ikincisi ise tarih 6gretmeninin
derslerinde kullanacagi gorsel ve isitsel materyal saglama potansiyelidir. Tarihsel dizilerin bu
kadar konusuldugu ve popiiler oldugu bir toplumda, bu dizilerin etkisinin, tarih derslerine
yansimasi kac¢inilmazdir. Bu agidan bakildiginda ¢alismamizin amaci tarih 6gretmenlerinin
goriislerinden yararlanarak dizilerin tarih dersleri lizerindeki etkisini ya da yansimasini ortaya
koymaktir. Belirlenen bu amag dogrultusunda gelistirilen yar1 yapilandirilmis goriisme formu
Istanbul’da farkli devlet okullarinda gorev yapan tarih 6gretmenlerine uygulanmistir. Elde
edilen veriler nitel veri analizi yontemleri kullanilarak degerlendirilmistir.

Anahtar Kelimeler: Tarihsel Diziler, Informal Tarih Ogretimi, Tarihsel Imgelem,
Ogretmen Goriisleri.
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LEARNING HISTORY THROUGH TV SERIES: A QUANTITATIVE STUDY on
HISTORY TEACHERS OPINIONS

Fatih Yazici
Marmara University
Ayse Yetis
Marmara University

It seen that interest to historical TV series is risen in Turkey in last days. This situation
brings about some discussions like these TV series are “degenerate to history” or “distort to
historical facts”. Although historical movies or TV series have a fictive form, they effect
historical imagination of people who watch them. Furthermore because of they have visual
and auditory components, they can be more effective than any history course or history
textbook on historical imagination and can ensure to construct more persistent learning.
Because of this reason historical movies and TV series have a special place in informal
historical education. This situation brings about two results from the perspective of history
education. One of them is these TV series, as informal history education, are strong
competitors to history courses. Second of them is they have a potential of being visual and
auditory educational material by history teachers in schools. In a society such as historical TV
series are popular, effect of these TV series on history courses are unavoidable. In this
perspective, purpose of the study is to evaluate the effect of these TV series on history courses
by using history teachers’ opinions. Semi-structured interview form was developed for reach
this purpose. The semi-structured interview form was applied to a group of history teachers
working state schools in Istanbul. Results of the research were evaluated by using quantitative
method.

Keywords: Historical TV Series, Informal History Teaching, Historical Imagination,
Teachers’ Opinions.
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TARIH OGRETIMINDE KULLANILAN OGRETIM YONTEMLERI ve TARIH
OGRETIMINDE SORU CEVAP YONTEMININ KULLANILMASI

Abdullah Gokdemir
Mugla Universitesi
Iskender Dasdemir
Mugla Universitesi

Yapilandirmaci egitim anlayisina gectigimiz 2005 yilindan beri okullarda uygulanan
Ogretim yontem ve tekniklerinde ¢ok keskin bir farklilik goriilmektedir. Bu farklilik tarih
ogretimi icinde gegerlidir tarih derslerinde 6gretmenler diiz anlatim yontemini ihtiyaglar
kadar kullanip daha sonra 6grencinin aktif oldugu diger 6gretim yontemlerini kullanirlar bu
hem 6grenci temelli egitimi destekler hem de tarih 6gretiminde Ogretim yontem gesitliligi
saglar. Tarih 0gretiminde kullanilan yontemlerin agiklandigi ve ozellikle tarih 6gretiminde
soru cevap yonteminin kullanilmasinin 6nemi, nasil kullanilmas1 gerektigi, etkili olabilmesi
icin nelere dikkat edilmesi, iistiin yonleri, eksik yonleri gibi 6zelliklerinin {izerine duruldugu
bu makalede tarih Ogretiminin amagclart ve bu amaglara ulagsmak icin kullanilabilecek
yontemler agiklanmistir.

Anahtar Kelimeler: Tarih Ogretimi, Ogretim Y&ntemleri, Soru-Cevap Ydntemi

THE METHODS USED in HISTORY TEACHING and the USE of QUESTION-ANSWER
METHOD in HISTORY EDUCATION

Abdullah Gokdemir
Mugla University
Iskender Dasdemir
Mugla University

A sharp difference occured with teaching methods and techniques applied in schools
since we pasted to constructivist education concept in 2005. This difference includes history
teaching. Teachers use direct speech method in history lessons as much as they need and then
they apply other methods in which students are active. This both supports student-centered
education and enables teaching method variety in history teaching. In this article the methods
used in history teaching, the importance of using question-answer method in history
education, how to use it, what points to regard in order to be effective, advantages and
disadvantages are discussed as well as the aims of history teaching and the possible methods
to use to reach these aims are explained.

Keywords: History Teaching, Teaching Methods, Question-Answer Method
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“SAKARYA SAVASININ” INKILAP TARIHI OGRETIMi ACISINDAN HATIRATLARDA
INCELENMESI UZERINE BiR DEGERLENDIRME DENEMES]

Namik Cencen
Gazi Universitesi
Ahmet Simsek
Sakarya Universitesi
Zafer Tangiilii
Gaziantep Universitesi

Tiirkiye’de egitimin yapilandirmact bir paradigmayr merkeze almasi Ogretim
kavramina yiiklenen anlami da genisletmistir. Buna gore Ogretim programlari yeniden
diizenlenmis, Ogretim yontem ve teknikleri zenginlesmistir. Orta Ogretimde Tiirkiye
Cumhuriyeti Inkildp Tarihi dersinin dgretim programimnin yenilenmesiyle yeni teknik ve
materyallerin kullanimi glindeme gelmistir. Bu ¢er¢evede Ortadgretim hatiratlar (anilar)
Oonemli bir 6gretim materyali olarak kabul edilmistir. Bu ¢caligmada, hatiratlarin tarih 6gretimi
ve inkildp tarihi Ogretimi agisindan Onemine deginilecektir. Hatiratlarin kullaniminin
yararliliklar1 ve sinirhiliklar ele almacaktir. Ortadgretim T.C. Inkilap Tarihi ve Atatiirkgiiliik
Derslerinde kullanilabilecek hatiratlarin (anilarin), se¢iminde dikkat edilecek noktalar /
hususlar dile getirilecek, 0gretimde kullanilan bir hatiratta bulunmasi gereken nitelikler
iizerinde durulacak bu gercevede ‘“Sakarya Savasi’nin hatiratlarda (Falih Rifki Atay’in
“Cankaya”, Ismet Inénii “Hatiralar”, Kazim Karabekir’in “Istiklal Harbimiz”, ) ele alimist
tarih egitimi agisindan 6rnek olarak incelenecektir. incelenen hatiratlar; désnemin 6zelliklerini,
yasanan zorluklari, sosyal ortami gozler 6niine sermesi ve okuyan kisinin ge¢mis ile dogrudan
bag kurabilmesi, anlatilan donemin sosyal ve siyasal olaylar1 ile ilgili biitlinciil bir bakis
acistyla aktarmasi, 6grencilere fikirler karsisinda gergekleri analiz etme ya da kanit veya ders
kitaplarinda yer almayan bilgileri bulma sans1 sunmasi agisindan énemli bulunmustur. Nitel
yontemin kullanildigi bu arastirmada, dokiiman incelemesi teknikleri tercih edilmistir.
Dokiiman incelemesi, arastirilmasi hedeflenen olgu ve olgular hakkinda bilgi igeren
materyallerin analizini kapsar. Elde edilen veriler tarih 6gretimi acisindan tartisilacak ve
hatiratlarin tarih 6gretimine katkisin1 6rnekleyecek bigimde ele alinacaktir.

Anahtar Kelimeler: Sakarya Savasi, Hatiratlar, Inkilap Tarihi Ogretimi
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THE EVALUATION on EXAMINATION of SAKARYA WAR MEMOIRS from the
POINT of REVOLUTIONARY HISTORY TEACHING

Namik Cencen
Gazi University
Ahmet Simsek
Sakarya University
Zafer Tangiilii
Gaziantep University

Take a constructivist paradigm loaded of teaching the concept of the center of
education in Turkey has expanded the meaning. Accordingly, the revised curriculum, teaching
methods and techniques are decorated. The renovation of the Republic of Turkey
Revolutionary History course in secondary education curriculum have been in new techniques
and materials. In this context, secondary education memories has been recognized as an
important teaching material. In this study will be deal with the importance of the memoirs of
history teaching and the teaching of the history of reforms. Effectiveness and limitations of
the use of memories will be approached. Secondary Turkish Republic Reforming History and
Kemalism lesson should be taken into consideration while selecting memories, used in
teaching memories emphasized a focus on qualifications, In this context, “Sakarya War”, the
memoirs (Falih Ritki Atay “Cankaya”, Ismet Inonu, “Memoirs,” Karabekir, “Independence
War”) for the handling analyzed of samples in the teaching history. Memoirs analysed, it was
important approved; characteristics of the period, difficulties faced in, to capture social
environment and the person who reads, establish a direct link with the past, narrative era
related to the transfer from a holistic perspective of social and political events, students to
analyze the facts in the face of ideas or to offer a chance of finding evidence or information
not covered in textbooks. Document review methods and techniques are used in this
qualitative characterized study. The technique of document revision includes the analyzing
process of the targeted phenomenon to research. The data obtained will be discussed in terms
of teaching history and memoirs will be approached exemplifies this contribution to the
teaching history.

Keywords: Sakarya War, Memoirs, Teaching of Revolutionary History
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YOK TEZ MERKEZi VE PROQUEST'TE YER ALAN TARiH EGITiMI TEZLERININ
[CERIK ve YONTEM ACISINDAN DEGERLENDIRILMESI

Ibrahim Turan
Atatiirk Universitesi
Hasan Aslan
Atatiirk Universitesi

Aragtirmanin amaci Tiirkiye’de 1990’1 yillardan giinlimiize kadar gecen siirede tarih
egitimi iizerine hazirlanmig tezlerin arastirma konusu ve kullanilan yontemler agisindan
degerlendirmek ve elde edilen sonuglart PROQUEST te yer alan farkli iilkelere ait tarih
egitimi tezleri ile karsilastirmaktir. Betimsel yontemin kullanildigi bu arastirmada, YOK
“Ulusal Tez Merkezi” ve Proquest’te yer alan tezler bilgisayar destekli tarama yontemi ile
farkli arama terimleri kullanilarak derlenmistir. Derlenen tezler iilkelerine, yapilis yillarina,
iiniversitelerine, diizeylerine (yliksek lisans ve doktora), konularina, aragtirma yontemine,
arastirma desenine, veri toplama araclarina, drneklem tiirii ve 6rneklem sayilarina gore igerik
analizi yontemi ile analiz edilmistir. Bu karsilastirmali ¢calismanin, diger iilkelerde yapilan
tarih egitimi tezlerini inceleme ve bunlar1 iilkemizde yapilan caligmalarla kiyaslama imkan1
sunmasi1 beklenmektedir.

Anahtar Kelimeler: Tarih Egitimi, Yiiksek Lisans, Doktora, Tez, Tiirkiye, Proquest

EVALUTION of HISTORY EDUCATION THESES SUBMITTED to COUNCIL OF
HIGHER EDUCATION NATIONAL DISSERTATION CENTER and PROQUEST in
TERMS of CONTENT and METHOD

ibrahim Turan
Atatiirk University
Hasan Aslan
Atatiirk University

The aim of the research is to evaluate history education theses prepared in Turkey
during the period 1990s to the present day in terms of content and the methods used, and to
compare obtained results with theses prepared abroad and submitted to PROQUEST. In this
descriptive study, theses of history education was gathered from Council of Higher Education,
"National Dissertation Center" and Proquest with computer-aided screening method by using
various search terms. Compiled theses was evaluated using content analysis method according
to country, date, university, level (masters or doctorate), content, research method, research
design, data collection instruments, sampling method and sample size. This comparative study
is expected to provide an opportunity to evaluate history education theses done in other
countries and to compare them with those prepared in Turkey.

Keywords: History Education, Masters, Doctorate, Thesis, Turkey, Proquest
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CONTENPORARY HISTORY TEXTBOOKS IN LITHUANIA: THE CASE OF
INNOVATIONS

Benediktas Setkus
Lithuanian University of Educational Sciences

The main purpose of this paper is to investigate the innovations in current Lithuanian
textbooks. Since 1990, when Lithuania became independent, new history textbooks with
different types of content and approach were published by existing publishing houses, which
aimed to create as innovative textbook as possible. The author of this study uses content
analysis method to summarize the existing innovations found in history textbooks, which
stimulates motivation of students’ learning. Firstly, the existing literature on how to write the
textbooks and use innovative methods was analyzed in order to identify available
contemporary innovation methods. Secondly, existing 5-12 grades history textbooks were
analyzed with the aim to identify the innovations and innovative methods used. The overall
results of the study highlight there is a variety of history sources used in the textbooks, more
attention is dedicated to past people daily life, the emphasis is on close relationship and
context of Lithuania and World history together, more focus is on local history, there are
various questions and assignments included in the textbooks, which enhance students
motivation and self-control, students are taught to analyze historian sources systematically
and participate in history projects, there is even a digital history textbook published.

Keywords: History, Textbook, Innovation, Teaching, Lithuania
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BATI AZERBAYCAN'DA (INDiKi ERMENISTAN’DA) TURKCE YER iSIMLERININ
DEGISTIRMESI

Feride Aliyeva
Azerbaycan Ulusal Bilimler Akademisi
Tevfik Mustafazade
Azerbaycan Ulusal Bilimler Akademisi

Giiney Kafkasya’nin aborijen ahalisi olmayan ermeniler sonradan buraya go¢ ederek
ezeli Azerbaycan topraklarinda yerlesmisler. XIX. yiizyilin baslarinda Rusiya Giiney
Kafkazsya’n1 isgal ettiginde burada kendine gecerli dayanak yaratmak amaciyla Iran vo
Tiirkiye’den ermenileri toplumsal halde kogliriip yerlestimege basladi. Ayni zamanda 1828
yilinin Mart’m 21°de (2 Nisan) ¢ar Nikolay 1. ezeli Azerbaycan torpaklari olan Irevan vo
Nahgivan hanliklarinin arazisinde «Ermeni vilayetinnin olusmast hakkinda ferman verdi.
Olusan bu vilayetin arazisine giren 1111 kdyden yalniz 62°de ermeniler yasiyordu, ayni
zamanda bu 62 koyden yalniz 14’nilin ismi ermeni kokenli idi. Bundan sonra vilayetin
azerbaycanli’lardan toplumsal halde arinmasi, ermenilestirilmesi siireci baslandi. 1911 yilinda
Gliney Kafkazsya’da yasayan 1 milyon 300 bin ermeniden 1 milyondan ¢ogu gelme idi. 1918.
yil Mayis’in 28’de yaratilmig Azerbaycan Cumhuriyeti Giliney Kafkazsya’da baris vo
giivenlik hatirma eski Azerbaycan sehri Irevan’1 etrafindaki topraklarla birlikte ermeniler’e
taviz verdi. Boylece, Giiney Kafkazsya’da ilk kez olarak Azerbaycan topraklar1 hesabina
ermeni devleti olustu. Bu zamandan itibaren Rusiya’nin evrensel yardimi ilo ermeniler
tarafindan Bat1 Azerbaycan topraklarinin azerbaycanli’larin kendi dede baba yurtlar1 olan Bat1
Azerbaycan’dan (simdiki Ermenistan Cumhurimyetinin arazisi) ¢ikarilmasi sona erdirildi.
Ermeni milliyetcileri azorbaycanli’lar1 6z torpaklarindan kovmakla yetinmediler, binlerce
tarihsel anitlari, ender maddi vo manevi kiiltlir eserlerini, camileri, minareleri, mezarliklari,
dagitip tarihsel isimlere karsi da asil soykirim yaptilar. On binlerce tarihsel isimler
degistirilerek ermenilestirildi. Ermenistan’da azerbaycanlilar’a ait yasayis noktalarinin
isimlerinin vo diger yer isimlerinin degistirilmesi siirecine ilk kez 1919 yilinda Ermenistan
hiikumetinin karar1 ile baglanmistir. Ermenistanda 1920. yi1lda Sovyet hakimiyeti kurulduktan
sonra 1935 yilina kadar orada 190’dan c¢ok azerbaycanli yasayis noktalarinin ismi
degistirilmistir. Ornegin, Agasibeyli Agash ile, Agcakislak Getasen’le, Agkilse Azad ile,
Ahtahana Hlatag ile, Asag1 Karanlik Martuni ile, Babakisi Bujakan ile, Balakent Doveh ile,
Vezirhane Dzorakap ile, Celaloglu Stepanyan’la, Catikiran Razdan’la, Cirpili Crapi ile,
Cubuklu Tsovagyuh’la, Deliktas Tsavkar ile, Derecicek Tsahkadzor ile, Derekent
Dzoradyuh’la, Efendi Norasele, Eksipara Voskepar’la, Alili Salvard’la, Godekli Martikyan’la,
Col Ligk’le, Gul Nor Arevik’le, Harba-Sarvanlar Nor-Kohb’la, Yilancalan Artasavan’la,
Kervansara Atarbekyan’la icevan’la degistirilmistir. Sonraki devirlerde de azerbaycanlilar’a
ait tarihsel isimlerin degistirilmesi siireci daha da hizlandirilarak toplumsal dlgek almis ve
1991 yilindan sonra esasen sona erderilmisdir.

Anahtar Kelimeler: Giiney Azerbaycan, Ermenistan, Isim
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TARIH CALISMALARINDA KAYNAK KULLANIMI

Nazim Kuruca
Giresun Universitesi

Bu caligmada tarih ilmine ait kaynak kullanimi ve bu alanda yasanan sikintilar tetkik
edilmektedir. Ulkemizde iiniversite sayisinin artmasma bagli olarak tarih alanindaki
calismalar1 sayisinin da arttig1 goriilmektedir. Ozellikle mahalli tarihgilik adiyla birgok eser
kaleme alinmakta ve bunlar kaynak olarak kurumlarda okutulmaktadir. Belli bir metot
cercevesinde hazirlanmayan ve sinirli kaynaklara dayanilarak hazirlanan bu eserler daha sonra
birgok sikintiyr da beraberinde getirmektedir. Tarih ilmine ait yapilan ¢alismalarin belli bir
ilmi disiplin i¢inde ve yeterli sayidaki kaynaga miiracaat edilmek suretiyle hazirlanmasi
gerekir. Yine yabanci mielliflerin eserleri Tiirkgeye cevrilirken miitercimin Tiirk diline
hakimiyeti bir problem olarak goriilmektedir. Tiirk diline yeterince hakim olmayan
miitercimlerin ilim diinyamiza kazandirdigi eserlerin bilimsel tetkikten uzak tutulmamasi
gerekir. Arsivlere ait kaynaklarin dogru okunmasi ve dogru degerlendirilmesi ciddi bir mesele
olarak goriilmektedir. Arastirmacilarin konuya hakim olmamalar1 hatali okumalar1 ve yanlis
degerlendirmeleri de beraberinde getirmektedir.

Anahtar Kelimeler: Tarih, Aragtirma, Kaynak Kullanimi
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MALFUZAT (UTTERANCES) of the EARLY SUFI CHISHTI SAINTS of INDIA as a
SOURCE of HISTORY-EDUCATION DURING the TURKISH RULE (13th CENTURY)

Syed Liyaqat Hussain Moini
Aligarh Muslim University

History educates us about self, past activities, achievements, success, failures of
nations, communities, religions, societies and above all mankind. By reading it one can easily
understand and know who is he or she? In fact knowledge of history do influence the human
life as it educates not only individuals, but as a whole to society, and human beings and guide
them for the future course. Every country, nation, community, society and family had its own
history on which, one can boast and feel proud. In history writing Muslims have played a vital
role, and it was they, who guided to the proper interpretation, perception of history with
scientific approach, methodology, authenticity, honest and just attitude as has been the case of
tafsir, Hadith and sira literature. Mystical and spiritual movements and dimensions which in
Islam is called Tasawwuf (Sufism), and which had, dominated the world religions and
influence the masses too had their own history. This historical aspect of Islam i.e. method of
educating people, about hidden treasures known as Ilam-i-batin. The famous and foremost
Chishti order founded by Khwaja Abu Ishaq Shami (Chishti) at Chisht near Herat in the last
quarter of 9th Century (880) spread throughout the region due to the hard work of four giant
Chishti personalities, contemporary of Khwaja Abdullah Ansari of Heart, and Shaikh Ahmad
of Jam, whose Poetries and Malfuzat are found in abundance. Around 1181 AD the order was
brought to Indian subcontinent by Khwaja Moin-ud-Din Chishti, years before the
establishment of Turkish rule here. Born in Iran, brought up at Khurasan, educated in Central
Asia, and spiritually trained in Irag-Iran, the Khwaja then arrived and settled at Ajmer then
the capital of India. He started propagating lofty Chishti ideals of piousness, brotherhood,
tolerance, peaceful-coexistence, communal harmony, to the economically exploited people of
a caste ridden society, in a politically disturbed region, in a challenging circumstances and
hostile atmosphere. His sayings, utterances (malfuzat) shed light on the socio-religious history
and conditions of Indian people. He had created history by having a peaceful great revolution
in the Indian subcontinent. Malfuzat of Khwaja and his immediate spiritual successors contain
lessons of humanism, service to mankind, respect for the emotion of others, and thus educated
the masses about moral and ethical values. “The intellectual history of Medieval India begins
with the advent of Shaikh Moin-ud-Din Chishti” has been rightly pointed out by none the less,
than Prof. Mohammad Habib, the doyen of scientific approach to medieval Indian history. A
Schimmal is of the view that his strong personality, love of one God, and His Prophet
reflected in the love of mankind, won over a considerable people to his fold. However, his
malfuzat, a great source of history and education to the people has initially been dubbed as
apocryphal by some modern scholars. But now it has been an established fact that though it
contains few mistakes about dates, names of persons and places, yet these historical treatises
are the valuable source of educating people about religious practices, humanism, moral and
ethical values and universal brotherhood. His successors too followed him and spread his
message of Sulh-i-kul (peace with all) through actions, sermons, and utterances. Anis-ul-
Arwah, Ganj-ul-Asrar, and poetic diwan of Khwaja Moin-ud-Din Chishti, Surur-us-Sudur and
few epistles (rasails), letters poems etc. of his successor Sufi Hamiduddin Nagori, Dalil-ul-
Arifin of Khwaja Qutb-ud-din Bakhtiar Kaki Aushi, malfuzat of Khwaja Ajmeri collected by
Khwaja Fakhr-ud-din Gardezi his cousin and khadim-i-khas, (now extinct) are the earliest
sources on Chishti philosophy, thought and teachings in the Indian subcontinent. Retaining
original names like Madho after conversion with additional degree of Faqgih (Jurisprudent)
and Imam, discouraging unnecessary killings and burning of animals, specially cows, giving
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up meat eating habit, to that extent that even in Fateha in the name of saint in not permissible
on meat preparation. Adaptation of imperial and local customs, practices, rituals like Roshnee,
Basant Sandel-pasting, beating of Naubat, vegetarian food preparation in Langar, reflects the
education imparted by these great Chishti saints of India to the local populace mixing with a
new religion i.e. Islam, were the unifying factor in this region which had largely contributed
for the spread of Islam and Sufi thought with a message of Sulh-i-kul.

In this paper an attempt has been made to highlight the history, historic role of these
Chishti Sufi stalwarts within Indian subcontinent. They had educated and taught people the
importance and value of spirituality, morality, purity, simplicity, austerity, love, brotherhood,
ethics, sober, etiquettes, graceful actions, values to live with peaceful-coexistence and played
a vital role in the annals of the Indian history and in fact had created history. They are still
remembered and venerated by the countries devotees and pilgrim irrespective of religion
caste, colour, status and position, simply because History is not a heaven of Rationalizes or
such a partial of Reasonable.

Keywords: Early Sufi Chishti Saints, India, History Education, Source, Turkish Rule
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iKINCI MAARIF SORASI CALISMALARI ISIGINDA TURKIYE'DE TARIH OGRETIMi

Mesut Capa
Karadeniz Teknik Universitesi

15-21 Subat 1943 tarihleri arasinda Ankara’da toplanan Ikinci Maarif Shrasi’nda,
okullarda tarih 6gretimi konusuna genis yer verilmistir. Istanbul Edebiyat Fakiiltesi Dekani
Hamit Ongunsu baskanlhiginda kurulan Tarih Ogretimi Komisyonu, mevcut tarih ders
kitaplari, 6gretmen ve 6gretim metotlar: ve tarih 6gretiminde yararlanilacak araglar hakkinda
caligmalarda bulunmustur. Komisyon raporu Sara’da okunarak tartigilmistir. Tarih ders
kitaplar1 ve dgretimi konusunda Resat Tardu, Hiiviyet Bekir Ors, Sadrettin Celal Antel, Emin
Ali Cavli, Suut Kemal Yetkin, Yavuz Abadan, Hifzirrahman Rasit Oymen, Omer Liitfi
Barkan, Kamil Su, Sadri Maksudi Arsal gibi egitimci ve bilim adamlar1 muhtelif goriis ve
onerilerde bulunmuslardir. Bildiride, Stira’ya sunulan rapor ve tartismalar 1s1ginda Ikinci
Diinya Savasi yillarinda Tiirkiye’de tarih 6gretiminin durumu ortaya konulmaya ¢aligilacaktir.
Ayrica, bu calisma ve tartismalarin daha sonraki uygulamalara yansimalari iizerinde
durulacaktir.

Anahtar Kelimeler: Maarif Stirasi, Tarih Ogretimi, Tarih Komisyonu, Tarih
Komisyonu Raporu, Haimit Ongunsu, Tarih Ders Kitaplari, Tarith Ogretmeni
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TARIH OGRETMENI OZEL ALAN YETERLIKLERI

Ummiigiilsiim Candeger
Givercinlik Endiistri Meslek Lisesi

Ogretmenlik meslegi, hem pedagoji bilgisinin kullanildig1 hem de alaniyla ilgili bilgi,
beceri, tutum ve degerlerin biitiiniiyle icra edildigi bir meslektir. Bu bildiride ele alinan konu
tarih 6zel alan yeterliklerinin nasil hazirlandig1 olacaktir. Orta Ogretim Projesi kapsaminda
Milli Egitim Bakanhigi (MEB) tarafindan Ogretmen Yetistirme ve Gelistirme Genel
Miidiirliigii sorumlulugunda hazirlanmis olan Ortadgretim Ogretmenleri Ozel Alan
Yeterlikleri belirlenmis, Talim ve Terbiye Kurulunun uygun goriisii ile Bakanlik Makaminin
26.01.2011 tarih ve 311 sayili onay1 ile yiiriirliige girmistir. Proje kapsaminda Tiirk Dili ve
Edebiyati, Tarih, Cografya, Felsefe, Matematik, Fizik, Kimya ve Biyoloji 6gretmenleri 6zel
alan yeterlikleri belirlenmistir. Bu konuda calisma nedenimiz ise Ogretmenlerimizin konu
hakkinda yeterli bilgiye sahip olmamasi1 ve Oniimiizdeki yillarda bundan sorumlu olacak
olmalaridir. Tiirkiye Cumhuriyeti tarihinde ilk kez hazirlanan Tarih Ogretmeni Ozel Alan
Yeterlikleri; Tarih Alan Bilgisi, Tarih Alan Egitimi Bilgisi ve Tutum ve Degerler olmak iizere
iic ana baslik altinda toplanmistir. Tarih Alan Bilgisi; 3 yeterlik ve 27 performans
gostergesinden olugmaktadir. Tarih Alan Egitimi Bilgisi; 11 yeterlik ve 50 performans
gostergesinden olugmaktadir. Tutum ve Degerler ise; 3 yeterlik ve 20 performans
gostergesinden olusmaktadir. Calismanin yapildig1r stirecte, hazirlanan yeterlik taslagi
oncelikle yapilan odak grup goriismelerinden elde edilen verilerin yansitildig1 anket formuna
dontistiiriilerek 156 kisiye uygulanmistir. Gelen doniitlere gore yeterlik taslagi tekrar
diizenlenmis ve diizenlenen yeterlik taslagi ikinci agamada 78 kisiye uygulanmistir. Gelen
doniitler 15181nda yeterlik taslag: tekrar gdzden gecirilip Ogretmen Yetistirme ve Gelistirme
Genel Midiirliigii tarafindan goriis almak tizere 166 kuruma gonderilmis ve buralardan gelen
127 gorlis degerlendirilmeye tabi tutularak yeterlik taslagimiz son halini almistir. Sonug
olarak; yiiriirliige giren Tarih Ogretmeni Ozel Alan Yeterlikleri &gretmen yetistirme
politikalarinin belirlenmesinde, hizmet Oncesi ve hizmet i¢i egitimlerin belirlenmesinde,
Ogretmenlerin se¢iminde, i basarimlarinin ve performanslarin degerlendirilmesinde, 6z
degerlendirme ve kariyer gelisimlerinde kullanilacaktir.
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HISTORY TEACHERS SPECIAL FIELD COMPETENCES

Ummiigiilsiim Candeger
Giivercinlik Industrial Vocational High School

Teaching job is a profession that is administered with pedagogic knowledge, specified
skills, behaviour and information about the field. The subjects that’re took in hand in this
communique is how history special field competences are prepared. High-School Teachers
Special Field Competences are set by Ministry of Education, within the context of high-
school education in the resposibility of General Directorate of Teacher Training and
Development, came into effect with the acceptances of Board of Education and Office of
Ministry. Within the context of the project; Turkish language, literature, history, geography,
philosophy, mathematics, physics, chemistry and biology teachers special field competences
have been set. Decision to work on this subject is that the teachers lack adequate knowledge
about the topic and they will be responsible for them in the future. For the first time in the
history of The Republic of Turkey, History Teacher Special Field Competences are divided
into three main titles as Knowledge of History Field, Knowledge of History Field Education
and ‘Behaviour and Values’. Knowledge of History Field has 3 competences and 27
performance indicators. Knowledge of History Field Education has 11 competences and 50
performance indicators. Behaivour and Values has 3 competences and 20 performance
indicators. In the process of work, competence conspectus got transformed into a survey sheet
and applied to 156 people. According the results, competence conspectus got reorganized and
applied to 78 people. After another reorganization competence conspectus has been sent to
166 enterprises and according to incoming opinions a final reorganization has applied to the
conspectus. In conclusion, History Teacher Special Field Competences will be used for
setting politics of growing teachers, setting pre-service and in-service educations, selecting
teachers, evaluating work performance, self evaluating and career developments.

Keywords: History Teacher, Competence, Special Field Competences
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MAARIF SURALARINDA TARIH EGITIMi

Ahmet Simsek
Sakarya Universitesi Egitim Fakiiltesi
Funda Koca
Marmara Universitesi
Senel Camdeviren
Marmara Universitesi

Tanzimat’tan beri Milli Egitim Bakanligi biinyesinde diizenleme gorevini yerine
getirmek lizere kurulan siirekli organlar yaninda, zaman zaman toplanan organlara da ihtiyag
duyulmustur. Her derecedeki egitim kurumlarinin &gretim programlarint ve bakanlikca
gerekli goriilen yonetmelik, tliziik ve kanun tasarilarini incelemek, bakanin onayina sunulacak
kararlar1 almak {izere bir kurulus olarak Milli Egitim Surasi tesekkiil ettirilmistir. Suralar
egitim konusunun en iist diizeyde tartisildigi ve ele alindigi bilimsel kurullardir. 1939 yilindan
zamanimiza degin, Ozglin calismalarin ortaya kondugu verilere dayali olarak, egitim
sorunlarina ¢6ziim aramak {izere on sekiz defa Milli Egitim Surasi toplanmistir. Dénemin
egitim uygulamalarina bakildiginda, suralarda ele alinan konularin ve ¢6ziim yollarinin zaman
icerisinde daha spesifik ve daha profesyonel yaklagimlar icerdigini gérmekteyiz. Tarih egitimi
alanindaki tartisma, Oneri ve kararlar da bunlardandir. Tarih egitimi ile ilgili tartigma ve
kararlarin ilk olarak 2. Milli Egitim surasinda alindigi goriilmektedir. Bunun i¢in 2. Milli
Egitim Surasi’nda “tarih egitimi” komisyonu kurulmustur. So6zii edilen komisyon, genel
kurula tarih egitimi ile ilgili dort rapor sunmustur. Sozii edilen raporlar ile ilgili yapilan
tartismalardan hareketle donemin “tarih egitimi” sekillendirilmistir. Bu aragtirmada egitim
suralarinda ge¢misten giinlimiize kadar “tarih egitim” hakkinda tartismalar ve alinan kararlar
incelenecektir. Bu yapilirken dénemin siyasal, sosyal ve egitimsel yonlenmeleri de dikkate
almacaktir. Tarihsel siiregte gelisen tarih egitim kararlari ve uygulamalarinin giinlimiizdeki
tarih egitimini nasil etkiledigi tartisilacaktir. Arastirmanin kapsamimi 1939 — 2010 yillan
arasinda toplanan Milli Egitim Suralari olusturmustur. Tarih egitimi ile ilgili ele alinan
konular Sura tutanaklarindan dokiiman analizi yolu ile degerlendirilecek, alinmig kararlar
zamaninin ve glinlimiiziin pedagojik ilkeleri ¢ercevesinde degerlendirilecektir.
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HISTORY EDUCATION IN NATIONAL EDUCATION COUNCILS

Ahmet Simsek
Sakarya University Education Faculty
Funda Koca
Marmara University
Senel Camdeviren
Marmara University

Aside from organization established to maintain order in the body of National Ministry
of Education since the reforms, organizations that convene from time to time has been
needed. National Education Council has been founded with the aims to investigate the
syllabuses of education program of every degree, make decisions about them and seek
approval of the Ministry about their decision. These councils are scientific organizations
where the subject of lessons is discussed. Since 1939, National Education Council has been
convened eighteen times to seek solutions to education problems, in light of data that were
used to prepare original studies. When the particular period is considered, subjects and
solution methods held on the council have advanced to a more Professional and specific
approaches. Decisions, proposals and discussions are also constituted of these approaches.
Discussing and decision concerning history education can be seen to take place first in the
2nd. National Education Council. For this, a “history education commission” has been
organized during the 2nd. National Education Council. This commission has presented 4
reports of history education to the council. Discussions of these reports have mainly shaped
that period’s history education aspects. In this paper, discussions and decisions that took place
during these councils from past to present will be investigated while doing this, that period of
time’s social, political and educational orientations will be kept in mind. Discussions and
decisions’ effect on today’s history education will be studied. The research scope includes the
council sessions convened between 1939-2010. Subjects held on history education will be
evaluated using document analysis method and decisions will be evaluated within the
pedagogical perspective of the decisions’ period and today’s.

Keywords: National Education Councils, Il. National Education Council, History
Education.
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ERKEN CUMHURIYET DONEMI LISE TARIH DERS KITAPLARINDA DIN ANLATISI

Ahmet Simsek
Sakarya Universitesi Egitim Fakiiltesi
Tercan Yildirim
Marmara Universitesi

Tarih egitimin hangi amaca yonelik yapilmasi ve ne tiir konular1 kapsamasi gerektigi
en Onemli tartisma konularinda birisidir. Tarih egitimin amaglar1 arasinda milli kimlik
olusturma etnik-dil temelli bir aidiyet hissi saglamak da bulunmaktadir. Ulus -Devlet
asamasina gegmenin kag¢inilmaz bir sonucu olarak Cumbhuriyetin ilk yillarinda bu amaglara
yonelik Tiirk Tarih Tezi olusturulmustur. Ozellikle 1930’lu yillarda Tiirk Tarihinin Ana
Hatlar1 ve Methal Kism1 adli ¢alismalar ile programi olusturulan ve daha sonra Tiirk Tarihi
Tetkik Cemiyeti tarafindan dort cilt halinde genisletilerek yazilan Lise Tarih Ders
Kitaplarinda islenen tezler de bu amaclara matuf bir girisim olarak degerlendirebilir. Biz bu
calisgmamizda, bahsi gecen ders kitaplarinda pozitivist bilim anlayisi ¢ercevesinde din {izerine
ne gibi degerlendirmeler yapildigini ortaya koymaya galisacagiz. Calismada, lise tarih ders
kitaplarinda ortaya konan tarihsel anlatinin bilimsel dogruluguna iligkin bir tartigma
ylriitmekten ziyade tezde yer alan din anlatis1 ile hangi amaglara ulagilmak istendigi daha
fazla 6nem tasimaktadir. Dolayisiyla Erken Cumhuriyet Donemi tarih yaziciligimin ideolojik
niteligi ve bu tarihyazim siireci ile gergeklestirilmesi hedeflenen politik amaglar
degerlendirmelerin agirlik merkezini olusturacaktir. Bunu yaparken de din olgusu ve Islam
dini iizerine yapilan degerlendirmelerin nasil kurgulandig1 ve bu kurgunun hangi diisiinsel alt
yapiy1 yansittigi lizerinde durulacaktir. Bu baglamda liselerde okutulan tarih ders kitaplarinda
din tartigmalarinin yer almasinin ne derece dogru olabilecegi tartisilacaktir. Bu amagla bahsi
gecen lise tarih ders kitaplar ilizerinde dokiiman analizi ve sdylem analizine yapilacaktir.
Analizler sonrasinda ortaya ¢ikan durum, dogrudan 6rnek alintilarla sunulacaktir. Calismanin
sonunda analiz edilen ders kitaplarinda yer alan din konularinin tarih egitiminin amaglar
icerisinde degerlendirilip degerlendirilemeyecegi hususu agiklanmaya ¢alisilacaktir.
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POZITIVISM NARRATIVE of RELIGION in the EARLY REPUBLICAN ERA HIGH
SCHOOL HISTORY TEXTBOOKS

Ahmet Simsek
Sakarya University Education Faculty
Tercan Yildirim
Marmara University

Which made for the purpose of History education and needed to cover what kinds of
issues is one of the most important discussion topics. Among the aims of history education,
building a national identity and providing etnolinguistic-based a sense of belonging are also
available. The stage of the Nation-State as an inevitable consequence of adopting the first
years of the Republic, the Turkish History Thesis was created for these purposes. Especially
in the 1930s with a program of works created by Outline of Turkish History and Introduction
Section, and then expanded in the four volumes written by the Turkish History Research
Society of High School History Textbooks in theses processed as an initiative aiming to
evaluate these goals. In this study, we mentioned in textbooks on religion within the
framework of positivistic sciences approach try to show what kind of evaluations done. The
study set out in high school history textbooks, the scientific accuracy of the historical
narrative, rather than conducting a debate on the aims to be reached in which the thesis is
required by the religion narratives become more important. Consequently, the ideological
qualification of historiography of the Early Republican Period and the political purposes
aimed to be realized by this historiography process will constitute the center of gravity of the
assessments. In doing so, the assessments made on the concept of religion and the religion of
Islam and how they are constructed to reflect this fiction which focuses on the intellectual
infrastructure In this context, taught high school history textbooks, to what extent the right
may be take part in religion debates will be discussed. For this purpose, high-school history
textbooks will be analyzed with using document analysis and discourse analysis methods.
Situation that emerged after analysis, will be presented directly from the sample quotations.
At the end of the study, analyzed in textbooks assessed and assessed in any matter within the
purposes of history education in matters of religion will be explained.

Key words: History Education, Religion, History Textbooks, Positivism
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TARIH EGITIMI METOTLARININ YUKSELME DEVIRLERI

Metanet Memmedova
Bakii Devlet Universitesi

Tarihin 6gretilmesi hem o6nceden hem de 19. yiizyilin 2. yarisindan sonra farkli
metodlar vasitasiyla tedris olundu. Ama 19.yuzyilin 2.yarisindan sonra eski metodlar yavas-
yavas birakilmaya baglanilmistir. Diinya metodistleri arasinda yeni teoriler meydana geldi.
Bunlar icerisinde Avrupali alimlerin ileri siirdiigii Uc marhale teorisi, Hatli ve Konsentrik
iisullar giincelligi ile one ¢ikar, tarihi dgreten d6gretmenler tarafindan ragbet goriirdii. Diinya
metodistlerinin idealar1 Azerbaycanda da yer almaga basladi. Mesela, Azerbaycanda ana
dilinde okullar agmak i¢in miibahiseler bagsladi. 20.ylizyilin baslarindan sonra tarihin
ogrenilmesinde yeni basamaklara adim atildi. Azerbaycan Halk Cilimhuriyeti devrinde
ogrenimin dahilinde degisiklikler bagladi.Yani, ogrenimde millilik 6n plana ¢ikti. Diinyanin
farklh yerlerinde 6grenim goriip Azerbaycana donen egitimciler bu islerde daha ¢ok dikkat
cekerdiler. Yakin doguda genis yayilmis metodlardan biri olan "Usuli-cedit" 6gretimin
yiikselmesinde onemli yer tuttu. Azerbaycanda 20.asrin baslarinda tahsil sisteminin
yukselmesinde Turkiyede egitim almis bir ka¢ aydinin rolunu belirtmek lazimdir. 19.yiizyilin
sonlarina dogru Azerbaycanin okullarinda "Usuli-cedite" uygun olarak farkli kitaplar
yazilirdi. Bu iste ilk sirada Tiirkiye aydinlarinin da rolunu gostermek gerekir. Belli oldugu
gibi bu metod biitiin tiirk diinyasinda 6grenimin yiikselmesine neden olmustur. Sovyetler
doneminde tarihin Ogrenilmesi ideolojisinin kurbani oldu. Azerbaycan Ozgiirliigline
kavustuktan sonra ana dilde 6grenim ve 6gretim yeni basamaklara adim atti. Bu iste olarak
Tiirk devletleri arasinda tahsil hakkinda imzalanmis senetler de rol oynamistir. Azerbaycan
tarihinin karanlik sayfalar1 daha genis bicimde arastirilmaga baslandi. Ozellikle Azerbaycan
tarthinin, Orta ¢agda Azerbaycan-Osmanli iligkileri, en Onemlisi ise 1918-1920 yillarinda
Azerbaycan Halk Ciimhuriyetinin faaliyetlerine Osmanlini1 gosterdigi yardimlar tam sekilde
arastirma secenegi oldu. Bu iste Azerbaycan tarihcilerinin degil ayn1 zamanda Tiirkiye
tarihcilerinin de faaliyetlerini belirtmek lazimdir.
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CIRCUITS INCREASE in HISTORY EDUCATION METHODS
Metanet Memmedova
Baku State University

Teaching of history was taught both before and after the different methods of teaching
through the 2nd half of the XIX century, But slowly the old methods were released new
theories were emerged among the world Methodists. In the third stage to three theory put
forward by European scholars,distinguished by Their Update online who has taught teachers
are in demand by historical ideas. World methodist’s ideas were spread in Azerbaijan, too.
For example, the discussions began to open new schools in native language. Steps in learning
a new step was taken after the early XX century history. Modifying the content of education
began during the reign of the People's Republic of Azerbaijan. So plan on being a national
education was cancelled. This was educated in different parts of the educators in this business
much more attention to those would draw forth the rotating Azerbaijan. Reforming teaching
method which is one of the methods widely disseminated in near east, the increase of Style
held an important place. Collection system in Turkey in the early rise in Azerbaijan XX
century trained must specify the role of a few intellectuals. Towards the end of the 19th
century, various books were written in accordance with Azerbaijan's schools Reforming Style.
More broadly the dark pages of history of Azerbaijan was started to be investigated. This
request also demonstrate the role of intellectuals in Turkey must be the first order. This
method of learning, as it might have gone up because the whole Turkish World. Teaching of
history has been a victim of the ideology of the Soviet period, After the liberation of
Azerbaijan has stepped in mother tongue teaching and learning new steps. Ask About this
collection between states signed the bills played a role in Turkish. Especially the history of
Azerbaijan, the Azerbaijani-Ottoman relationships the Middle Ages, most importantly, years
of the 1918-1920activities of the Azerbaijan People's Republic of benefits may also pointed
towards the Ottomans became a full option of independent research.

Keywords: Education, New Approaches, Relationship, Azerbaijan, Method.
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POSTMODERN TARiH YAKLASIMI: POSTMODERNIZMIN TARIH EGITIMI iCIN
DOGURGULARI

Kaya Yilmaz
Marmara Universitesi
Didem Ozdarcan
Marmara Universitesi

Sofistike bir tarih konsepti gelistirebilmenin 6nsartlarindan birisi tarihsel bilgi tiretimi
stirecinde rol oynayan etmenlerin bilinmesidir. Geg¢misin yeniden insa edilmesinde rol
oynayan faktorleri anlamanin en iyi yolu tarih yaziciligi (historiografya) alaninda okur-
yazarlik gelistirilmesiyle miimkiindiir. Tarihsel diisiinmeye yardim eden kavamsal araclar
olan tarihsel cerceveler, tarith yazzimini sekillendiren en Onemli unsurlar arasinda yer
almaktadir. Tarih yazimina yaklasimin nasil olmasi gerektigine iligkin bir¢ok kuramsal
cerceve veya tarthsel akim vardir. Sadece tarihgilerin degil, tarih egitimcileri ve tarih
ogretmenlerinin de birbirinden farkl felsefi, epistemolojik ve metodolojik temellere dayali bu
tarihsel cerceveleri bilmeleri gerekmektedir. Uluslararas: tarih egitimcileri, tarih disiplininde
var olan modellerin veya akimlar belirlenip tarih egitiminde kullanilmadigi siirece
Ogrencilerin tarihe iliskin diisiincelerinin incelenmesinin belirsizliklerle dolu olacagini ve tam
anlagilamayacagini vurgulamiglardir. Fakat, tarih egitimi {izerinde yapilan arastirmalarin
cogunda gecmisi anlamaya ve aciklamaya iliskin farkli kuramsal cergeveler sunan tarih
yaziciliginda goriilen akimlar ihmal edilmistir. Tarih yazicilig1 alaninda yapilan ¢alismalarin
tarth egitimi i¢in dogurgulart tarih egitimcileri tarafindan yeterince ele alinmamistir ve
tartistlmamistir. Tarth egitiminde goriilen en oOnemli eksikliklerden birisini gidermeyi
amacglayan bu calismada, geleneksel tarih yaziciligina koklii elestiriler getirerek tarih
disiplinin varolus temellerini sorgulayan postmodern tarith yaklasimi ve yazimi ele
alinmaktadir. Calismada, postmodernizmin tanimi, c¢ikis nedenleri, tarih disiplini ile
karsilagsmas1 ve tarihin epistemolojik varsayimlarina getirdigi elestiriler agiklanmaktadir.
Postmodern sdylemin tarih disiplinine ve geleneksel tarih yazimina yonelttigi elestiriler,
geemis ile tarith arasindaki ontolojik fark, dilin ve subjektif 6gelerin tarih bilgisi insa
edilmesinde oynadig1 rol c¢ercevesinde irdelenmistir. Postmodern tarih yaklagimini
orneklendirmek amaciyla Natalie Zemon Davis’in ‘The Return of Martin Guerre’ isimli eseri
incelenmistir. Bu ¢alisma, tarih¢inin belirsizlikler ve kopukluklarla dolu olan tarihsel bir olay1
nasil kurguladigimi postmodern bakis agisiyla sunan en 1yi Ornekler arasinda kabul
edilmektedir. Calismada son olarak postmodern tarih yaklagimin tarih egitimi i¢in dogurgulari
tartisilmaktadir.
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THE POSTMODERNIST APPROACH to HISTORY: POSTMODERNISM and its
IMPLICATIONS for HISTORY EDUCATION

Kaya Yilmaz
Marmara University
Didem Ozdarcan
Marmara University

Developing a sophisticated conception of history first and foremost requires one to
know how the process of historical knowledge production works. One needs to develop
literacy in historiography if he or she is to understand the factors that play an important role in
the re-construction of the past. Historical frameworks are the conceptual tools which shape
the nature and function of historical writing. There are a wide variety of historical frameworks
or movements that provide the historian with alternative approaches to reconstruct the past.
Not only historians but also history educators and teachers should familiarize themselves with
these historical orientations along with their philosophical, epistemological and
methodological underpinnings. International history educators bring to the fore the argument
that without identifying and using the models in historiography, the effort to explore students’
thoughts about history will remain obscure and murky. But, in spite of this important warning,
there are a few studies in history education that draw on historical frameworks when studying
students’ historical understanding. There are also a handful studies that deal with or discuss
the implications of historical orientations for history education. Aiming to address this gap in
the literature, this study examines the postmodernist approach to the study of the past as a
recent and contested school of historical thought in historiography. Postmodernism, its
confrontation with history, its criticisms against the traditional historical writing and its
challenge to the epistemological foundations of the discipline of history are explained. Natalie
Zemon Davis’ work entitled ‘The Return of Martin Guerre is examined, as an example, to
illustrate the postmodernist view of history. The implications of postmodernism for history
education are also discussed.

Keywords: Historiography, Nature of History, History Education, Postmodernism,
Postmodernist View of History
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iLKOGRETIM II. KADEME SOSYAL BIiLGILER DERSI TARIH KONULARININ
OGRETIMINDE KARSILASILAN KAVRAM YANILGILARI UZERINE BiR EYLEM
ARASTIRMASI

Kaya Yilmaz
Marmara Universitesi
Meryem Civiler
Marmara Universitesi

Nesne, olay, olgu, siire¢ ve diislincelerin benzer 6zelliklerine gore gruplandiriimasi
olarak tanimlanan kavramlar, diisiinmenin ve 6grenmenin gerceklestigi yer olan bilisin temel
yap1 tagini olusturduklar icin etkili ve anlamli bir 6grenmenin gergeklesmesinde 6nemli bir
role sahiptirler. Bu nedenle, iilkemizde yapilandirmaci yaklasima dayali olarak 2004 yilinda
olusturulan ilkdgretim sosyal bilgiler dgretim programinda kavram o&gretim ve 6grenimine
onemli yer verilmistir. Ogretim programinda kavramlarin giris, gelisme ve pekistirme
seviyelerinin hangi sinif diizeyinde verilecegi spesifik olarak belirtilmistir. Ilkdgretim sosyal
bilgiler dersinde kavram Ogretim ve 6greniminde karsilasilan en 6nemli sorunlardan birisi
kavram yanilgilaridir. Bir kavramin anlamina iliskin bireyin sahip oldugu zihinsel alginin o
kavramin bilimsel anlamiyla uyusmamasi olarak adlandirilan kavram yanilgisi, tiim derslerde
oldugu gibi sosyal bilgiler dersinde de 6gretimden hedeflenen 6grenme ¢iktilarinin istenilen
diizeyde gerceklesmesini engellemektedir. Ogrencilerin sahip olduklar1 kavram yanilgilarini
tespit etmek ve gidermek amaciyla fen ve matematik egitiminde bir¢ok calisma yapilmistir.
Fakat sosyal bilgiler egitimi alaninda yapilan g¢aligmalarda kavram yanilgilar1 arastirma
konusu olarak yeterli diizeyde ele alinmamustir. ilkdgretim sosyal bilgiler dersi tarih
konularinin 6gretiminde onemli bir engel olarak karsimiza ¢ikan anakronizm veya tarih
kavram yanilgisi lizerine yapilmis yeterli ¢alisma bulunmamaktadir. Literatiirdeki bu eksikligi
gidermeyi hedefleyen bu calismada, sosyal bilgiler egitimi ¢ergevesinde tarih konularinin
ogretiminde karsilagilan kavram yanilgilari tespit edilerek ortadan kaldirilmaya ve azaltilmaya
calistimistir. Calismada nitel arastirma desenlerinden eylem arastirmasi kullanilmistir.
Calismanin eylem planinda, 6. simif sosyal bilgiler dersi “Yeryiiziinde Yasam” {initesinde
gecen ‘milat’, ‘yiizyil’, ‘kronoloji’, ‘cag’, ‘fetih’ ve ‘uygarlik’ kavramlarina iliskin yanilgilari
gidermek amaciyla ¢esitli 6gretim etkinlikleri diizenlenmistir. Ogrencilerin yasadiklar:
anakronizm sorununu en alt seviyeye indirmek amaciyla ihtiyag¢ analizi yapilmis, 6grencilerle
goriismeler yapilmig, kavram ag1 diyagrami, yapilandirilmis grid, tanilayaci dallanmis agag,
anlam ¢6ziimleme tablolari, tarih seridi, ¢izim yontemi ve g¢aligma yapragi kullanilmistir.
Ogrencilerin yasadiklar1 anakronizm sorununu ortadan kaldirmak icin ise, kavram haritalari,
kavram carki diyagrami, ¢alisma yapragi, tarih seridi ve gilinliikler kullanilmistir. Verilerin
analizinde betimsel analiz yontemi kullanilmistir. Aragtirmanin bulgularinin yazimi devam
etmektedir. Bulgularin yaklasik %80°1 yazilmistir.

Anahtar Kelimeler: Anakronizm, Kavram Yanilgisi, Sosyal Bilgiler, Tarih Egitimi,
Eylem Arastirmasi
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AN ACTION RESERACH on the MISCONCEPTIONS CONFRONTED in ELEMENTARY
SOCIAL STUDIES EDUCATION WHEN TEACHING HISTORICAL TOPICS

Kaya Yilmaz
Marmara University
Meryem Civiler
Marmara University

Defined as a categorization of objects, events, phenomenon, thoughts and processes in
terms of their similar properties, concepts play an important role in effective and meaningful
learning in that they are the building blocks of one’s cognitive structure where thinking and
learning take place. For this reason, the elementary social studies education program that was
restructured on the basis of the constructivist approach as of 2004 emphasizes the importance
of the teaching and learning of concepts. In that program, concepts are specifically
categorized as basic, intermediate and advance in terms of their complexity for each grade
level. Student misconceptions are one of the most commonly confronted problems in teaching
social studies concepts. Like other school subjects, student misconceptions are big obstacles
before the attainment of important learning outcomes in social studies. There are a large
number of studies on different aspects of student misconceptions in mathematics and science
education. But, that is not the case for social studies education. The literature on student
misconceptions in social studies is quite barren and thus in need of growing. This study aims
to address this gap in the literature by examining students’ misconceptions about historical
topics or anachronism in social studies lessons at the sixth grade level. Action research was
used as a qualitative research method in the study. To identify and then eliminate student
misconceptions about historical topics found in the Unit called ‘Living on the Earth,” concept
mapping, concept diagram, structured grid, historical timeline, student study sheet, interview
with students etc. were used to gather data. Descriptive qualitative analysis is being applied to
the collected data. The process of writing findings is continuing. Approximately 80% of the
findings have already been written.

Keywords: Anachronism, Misconceptions, Social Studies, History Education, Action
Research
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SOSYAL BILGILER OGRETMEN ADAYLARININ TARIHI CEVRE ALGILARI ve
TARIHI CEVRE EGITIMINE YONELIK GORUSLERI

Kaya Yilmaz
Marmara Universitesi
A. Cevdet Kirikel
Marmara Universitesi

Ulkemiz ¢ok k&klii ve zengin bir tarihe sahip olmasina ragmen bu zenginligini tarih
yaziciligr ve tarih egitiminde yeterli diizeyde kullanamamistir. Tiirkiye’de, geleneksel tarih
Ogretimi yaklagimi bir tiirlii terk edilememis, tarih aragtirmasi, sozlii tarih, aile tarihi, tarihsel
empati, kanit temelli tarih 6gretimi, miizelerle tarih 6gretimi, tarihi yerlerde gezi-gozlem
yapilmasi gibi yapilandirmaci yaklagima dayali 6gretim yaklasimlari fazla uygulama alani
bulmamigtir. Tarihin cagdas Ogretim paradigmalarmma dayali yontemlerle Ogretilmesi
ogrencilerin gelismis bir tarih konseptine sahip olmalari agisindan olduk¢a ©Snemlidir.
Yapilandirmaci paradigmaya dayali tarih Ogretiminde geleneksel 6grenme ortami olan
smiflarin disinda alternatif 6grenme ortamlarinin da kullanilmas: gerekmektedir. Ogrencilerin
tarihsel diisiinme ve anlama becerilerinin gelismesine katkida bulunabilme potansiyeline sahip
alternatif 6grenme ortamlarindan birisi tarihi ¢evrelerdir. Tarihi ¢evre, gegmis uygarliklardan
bugiine kalan, bugilinden de yarma kalacak olan her tiirlii maddi-manevi degerler ve
birikimlerdir. Diinya genelinde yapilandirmaci egitim sistemiyle birlikte tarihi ¢cevre egitimi
giderek Onem kazanmaya baslamistir. Fakat, ililkemizde tarih egitimi {izerine yapilan
caligsmalarda tarithi yerlerin tarih o6gretiminde kullanilmasini inceleyen arastirma sayisi
oldukca azdir. Alan yazindaki boslugu doldurmaya hedefleyen bu arastirmada, sosyal bilgiler
ogretmen adaylarmin tarthi ¢evre algilart ve tarihi ¢evre egitimine yonelik goriisleri
incelenmistir. Calisma, nitel arastirma yontemi kullanilarak yiiriitiilmistiir. Arastirmanin
katilimec1 grubunu amagli 6rneklem yontemi ile segilen dort kiz ve dort erkek olmak {izere
toplam sekiz dgrenci olusturmaktadir. Veri toplama araci olarak yari-yapilandirilmis goriisme
formu kullanilmistir. Katilimcilarla yapilan goriismeler ses kayit cihazina kaydedilmistir.
Sekiz katilimciyla yapilan goriismeler toplam 5 saat siirmiistiir. Toplanan veriler, betimsel
analiz yontemi ile ¢oziimlenmistir. Arastirmanin bulgularinin yazimi devam etmektedir.
(Bulgular kisminin yaklasik % 80 yazilmigtir).

Anahtar Kelimeler: Tarihi ¢evre, Cevre egitimi, Tarih egitimi, Sosyal bilgiler,
Ogretmen adaylart
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INVESTIGATION INTO SOCIAL STUDIES TEACHER CANDIDATES’ CONCEPTIONS
of HISTORICAL ENVIRONMENT and THEIR VIEWS of HISTORICAL ENVIRONMENT
EDUCATION

Kaya Yilmaz
Marmara University
A. Cevdet Kirik¢l
Marmara University

Turkey has a long standing and deeply-rooted history. But, that richness is not
reflected in the area of historiography and history education. The study of historiography is
largely a neglected area of scholarly study in Turkey. Likewise, traditional teaching methods
still dominate history teaching in classroom at elementary, secondary and high school levels.
Innovative approaches to teaching history such as historical inquiry, oral history, family
history, evidence or document-based history, historical empathy, teaching history with
museums and making trips to historical environments are on the periphery of Turkish history
teachers’ instructional repertoires. Curriculum of all school subjects including history and
social studies is now based on constructivism. Constructivist approach to history teaching
demands that students engage in learning history in alternative learning environments beyond
traditional classroom settings. Historical environments are one of those alternative places. As
such, they have a strong potential to help students develop a more through understanding of
history. With the advent of constructivism, there is an increasing trend toward the use of
historical places in the teaching and learning of school history throughout the world.
Scholarly studies have been conducted on historical environments as well. But, there are not
enough studies on this topic in Turkey. It is the aim of this study to contribute to the gap in
the research literature on history education. Based on qualitative research tradition, this study
examined social studies teacher candidates’ conceptions of historical environment and their
views of historical environment education within the context of social studies education.
Semi-structured interview was used to collect data and purposeful sampling strategy was
employed to select participants for the study. A total of eight teacher candidates, four male
and four female, participated in the study. Research data were analyzed via descriptive
qualitative analysis. The study findings are still written. The majority of the finding section
has been completed so far.

Keywords: Historical Environment, Environment Education, Social Studies, Teacher
Candidates
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TARIHCILIK; TARIHI, TARIHTEN ESINLENEREK YAZMA iSi

Sultan Yildirir
Akdeniz Universitesi
Dervis Basa
Devlet Arsivleri Genel Miidiirliigii

Tarih yaziminda tarih metodolojisine baglilik olduk¢a 6nemlidir. Bu bildirinin amaci
bu yontem uygulanirken izlenecek yolu literatiire ve Orneklere atifla tarif etmektir. Tarih
yaziciliginda, tarih ara¢ degil, amag¢ olmalidir. Tarih yazininda, amag edinilen noktaya varma
stirecinde tarihsel gercekliklerden yararlanmak ve bu gercekleri objektif deliller 1s1ginda
okuyucuya sunmak onemlidir. Islenilen olaylarin &rgiisiinii gerceklestirirken okuyucuyu
olaylarin igerisine ¢ekmek ve okuyucunun yasanilan yilizyili tiim boyutlariyla gdziinde
canlandirabilmesini saglamak tarih yazicisinin gorevlerinden olmalidir. Tarihgiler olayin
dokusunu akiler olusturmalidir. Olaylar tipki bir bulmacay1 olusturan parcalar gibi birbiriyle
baglantili olmalidir. Tarihsel gercekler ve bu gerceklerin birbirine olan baglar1 yazimin ana
iskeletini olusturmalidir. Tarih antropolojiyle birlikte ele alinmali ve uygarlik tarihi seklinde
gelisimi, giiniimiize getirilmelidir. Batililar Ingiliz Tarih¢i Carr’1 tarihin iistad: olarak goriirler.
Carr, tarih¢inin okuruna karsi sorumlulugunu sorguladigi eseri, “Tarih nedir?” isimli
kitabinda tstli kapali bir sekilde tarihin ydnlendirilebilecegini ifade etmektedir. Oysaki
yonlendirilen tarih, tarih bilimini okuyucuya sunmaktan uzaklasmaktadir. Buna karsin,
Tiirkiye Cumbhuriyeti Devleti’nin kurucusu, ulu onder Mustafa Kemal Atatiirk, “Tarih
yazmak, tarih yapmak kadar miithimdir, yazan yapana sadik kalmazsa degismeyen hakikat,
insanlig1 sasirtacak bir mahiyet alir.” Soziiyle tarth yazma isini yapan kisilerin, mutlaka
tarihsel gerceklere bagli kalmasi gerektigini ifade etmistir.

Anahtar Kelimeler: Tarih, Tarih¢i, Tarih Yazin, Tarihsel Gergekler
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HISTORIOGRAPHY, HISTORY, INSPIRED BY THE WRITE WORK DATE

Sultan Yildirir
Akdeniz University
Dervis Basa
Directorate General of the State Archives

It is very important to keep up with the historical methodology in historiography. The
objective of this paper is to describe the path to be followed in utilisation of this method with
citation to the background information and cases. History should be the objective rather than
the vehicle used in historiography. It is important to use the historical realities and present
these realities to the readers with objective proofs in reaching to the targets in historiography.
Pulling the reader into the occasions in realisation of the concerned occasions and presenting
the whole century with all its dimensions should be the duties of the historiography.
Historians should create the structure of the occasion in a rational way. The occasions should
be linked to each other as pieces of a puzzle. Historical realities and linkages among them
should constitute the skeleton of the history written. History should be considered together
with anthropology and the improvements in the form of history of civilisations should be
brought up today. Western people consider British historian Carr as the master of history.
Carr described how history could be directed in a secret way in his book entitles “What’s
history?” where he questioned the responsibilities of the historian to his readers. Yet, the
founder of Turkish Republic, Mustafa Kemal Atatiirk indicated that historians should
seriously keep up with historical realities with the saying of “Writing history is as important
as creating history, the reality that does not change could turn into a surprising situation for
the humanity is the author does not rely on who had done.”

Keywords: History, Historiography, History Literature, Historically Real
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SELCUKLU DEVRI TARIH ARASTIRMALARINDA KAYNAK SORUNU: EFLAKI’NIN
ESERI HAKKINDA BAZI NOTLAR

Ahmet Aksit
Nigde Universitesi

Herhangi bir veli ve taraftarlarinin hayatlarim1 anlatmak {izere kaleme alinan
menakibnamelerde devrin dini, igtimai ve siyasi hadiseleri hakkinda da pek cok bilgi
bulunmaktadir. Ancak, bu tiir eserler, Oncelikli olarak yazarin baglandigi seyh ve
etrafindakilerin propagandasin1 yapmak amaciyla kaleme alindiklart i¢in zaman zaman bu
bilgilerin saptirildigi goriilmektedir . Bu anlayis ve yaklasimin en bariz goriildigi
kaynaklardan biri de Eflaki’nin Menakibu’l-Arifin adli eseridir. Basta Sultan Veled’in eserleri
ve Risale-i Sipehsalar olmak iizere bir kisim kaynaklar ile duyduklarina gore eserini meydana
getiren Eflaki, bunlara bir takim ilaveler yapmak suretiyle hadiselerin mahiyetini
degistirmistir. Bu hususlar tebligde orneklerle gosterilecektir.

Anahtar Kelimeler: Selguklu, Eflaki, Menakibname
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TUBITAK LISELER ARASI PROJE YARISMASINDA TARIH PROJELERININ DURUMU

Ahmet Simsek
Marmara Universitesi
Funda Koca
Marmara Universitesi

Ulkemizde bilim ve egitim alanlarinda proje hazirlama, dzellikle AB (EU) projelerinin
etkisiyle yaklasik on yildir 6nemsenen bir gelisme olmustur. Bu sebepten egitim-ogretim
stirecinde ilgili konu/lar g¢ergevesinde proje hazirlayan bireylerin yetismesi ve dolayisiyla
proje merkezli i ve 0gretim yaklasimlar1 dikkate alinmistir. “Proje tabanli 6grenme” olarak
yayginlik kazanan bu yaklasgimin amaci, ozellikle konu alanina iligkin bir problemin
tanimlanmasi, bunun ¢6ziimiine iliskin literatiir taranmasi, veri toplanmasi, verilerin analizi ve
yorumlanmasi, bulgulardan hareketle ¢6ziim i¢in karar verilmesi gibi arastirma becerilerini 6n
plana ¢ikarir. Boylece siire¢ icinde aktif olarak rol alan ve hem ge¢mis bilgilerini hem de yeni
edindigi bilgileri birlestirerek projeye uyarlayan bireylerin yetistirilmesini amaglar. Tarih
dersinde proje tabanli 6grenmeyle bireyin arastirdigi konu / dénem ile i¢inde bulundugu
donem / toplum arasinda baglant1 kurmasi, tarihin degisim ve siireklilik ilkesinden hareketle
geemis yasanmighiklarin giiniimiizde de ¢esitli sekillerde devam ettigini kavramasi
amaglanmistir. Lise 6grencileri arasinda “proje kiiltiiriinliin” yayginlagsmasini saglamak ve
proje temelli diisiinmelerini tesvik amaci ile TUBITAK 1n, uzun zamandir fen ve matematik
alanlarinda stirdiirdiigii liseler arasi proje yarigmasma 2009 yilindan itibaren tarih alani da
dahil edilmistir. Bu incelemede TUBITAK proje yarismasinda lise dgrencilerini hazirladiklari
tarth projelerinin niceliksel ve niteliksel durumu tarth egitimi agisindan ¢dziimlenmeye
caligilacaktir. Incelemenin kapsami; TUBITAK Ortadgretim Ogrencileri Arasi Arastirma
Projeleri Yarismasi’na Istanbul 2. Bolge’den (Anadolu yakasi, Kocaeli, Sakarya) yapilan
bagvurulardan 2009-2012 yillar1 arasindakilerle sinirlandirilmistir. Konu edilen projeler; fikir-
yaklagim deger, 6gretimsel deger ve raporlastirma durumlar1 basta olmak iizere belirlenecek
kriterlere gore incelenecektir. Bu amagla projelerin degerlendirilme asamasinda, literatiirden
hareketle proje degerlendirme Olcegi gelistirilecektir. Bu dlgege gore projeler, dokiiman
analizi teknigiyle degerlendirilecektir. Bulgular, yiizdelik/frekans veriler seklinde sunulacak
ve tarih egitimi agisindan tartisilacaktir.

Anahtar Kelimeler: Proje Tabanli Ogrenme, TUBITAK Tarih Projeleri, Tarih
Ogretimi
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SITUATION of HISTORY PROJECTS AMONG TUBITAK HIGH SCHOOLS’ PROJECT
CONTEST

Ahmet Simsek
Marmara University
Funda Koca
Marmara University

In our country, preparing projects where science and education are concerned, has
been given much importance since nearly 10 years, thanks to the positive effects of EU
projects. Accordingly educations of individuals who prepare projects in respective fields and
Project centered approaches have been considered. This “Project based learning” especially
features abilities such as defining a problem of the area of interest, literature research in
respect to solve it, gathering data, data analysis and interpretation, deciding the solution in
lead of findings. Thus it aims to guide and educate individuals that actively takes place in the
process and that combines past knowledge with newly acquired ones. By Project based
learning in history lessons, individual’s establishment of a correspondence between the
current topic / period and that of the research subject’s has been intended, along with history’s
variance and captivity principle, making them understand that past experiences are
reoccurring today, in certain ways. Accordingly, Project based approach, which includes the
study named performance tasks”, is retained by TUBITAK’s contests. TUBITAK’s long —
termed contests in science and mathematics of high school students have since 2009 included
the field of history, in order to universalize the Project culture and improve their Project based
thinking abilities. In this paper, high school students’ history projects will be attempted to be
analyzed according to their qualitative and quantitative aspects. This analysis’s thought to be
able to shed some light on students’ capabilities on Project preparations. Scope of the paper
has been reduced to applications that have been sent from Istanbul 2. District (Anatolian
section, Kocaeli, Sakarya) in years 2009-2012. Project topics included in the paper will be
determined according to criterion such as idea — approach value, educational value and
reporting value. An assessment scaling factor will be developed in light form literature. With
this scaling factor, projects will be assessed with document analysis method. Findings will be
presented as percentage / frequency data and discussed in perspective of history education.

Keywords: Project Based Learning, TUBITAK History Projects, History Education.
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TARIH OGRETMENLERININ YEREL TARIH KONULARININ TARIH DERSLERINDE
KULLANIMIYLA iLGILI GORUSLERININ iRDELENMES]

Mehmet Akpinar
Karadeniz Teknik Universitesi

Bu aragtirmada tarih 6gretmenlerinin derslerinde yerel tarih konularini kullanma
konusundaki goriislerini ve programlarin yerel tarih konularinin derslerde kullanmaya ne
Ol¢iide olanak verdigine yonelik tespitlere ulasilmak amaclanmistir. Calisma betimsel nitelikte
olup, veri toplama teknigi olarak yar1 yapilandirilmis miilakat kullanilmistir. Miilakatta 8 soru
kullanilmistir. 18 Ogretmene uygulanan miilakatlar not alinarak kaydedilmistir. Benzer
ifadeler tema ve Ogretmen kodlariyla matrisler olusturulmus ve ifadeler metin icinde
verilmigtir. Calismada elde edilen bulgulara gore, 6gretmenlerin “yerel tarih” kavrami
konusunda genel bir kanaate sahip olduklari, ancak yerel tarihi tarih derslerinde kullanacak
yerel tarih bilgisi konusunda kendilerini yeterli gormedikleri goriilmiistiir. Ogretim
programlarinin yerel tarihe yeterince yer verilmedigini diisiinen 6gretmenler, yerel tarihin
Ogretim programlarinda ayr1 bir {nite olarak yer verilmesinin faydali olacagina
inanmaktadirlar. Ogretmenler, yerel tarih ogretiminde en fazla zaman, kaynak, bilgi
yetersizligi, genel tarih bilgileri ile ¢atisma vb. konularda sorunlarin yaganmakta olduguna
vurgu yapmislardir. Calismada ogretmenler, Ogrencilerin yerel tarih konularina karsi
ilgilerinin olumlu oldugunu ve tarih konularin 6gretiminde bu yolla aktif ogretimin daha
kolay gerceklestirildigi ifade etmislerdir. Sonu¢ olarak, 6gretmenler derslerinde yerel tarih
konularindan daha verimli bir sekilde yararlanarak derslerini yiiriitebilmeleri i¢in yerel tarih
bilgisi ve kullanma becerilerinin gelistirilmesi, 6gretim programlarinin yerel tarih kullanimini
ozendirecek sekilde diizenlenmesi, yerel tarihe yonelik daha ¢ok rehber materyal gelistirilip
ogretmenlerin kullanimina sunulmalidir.

Anahtar Kelimeler: Tarih 6gretimi, Yerel tarih, Ogretim programi
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EXAMINING OF HISTORY TEACHERS’ PERCEPTIONS ABOUT USING OF LOCAL
HISTORY SUBJECTS IN HISTORY COURSES

Mehmet Akpinar
Karadeniz Technical University

The aim of this study is to elicit history teachers’ perceptions about using of local
history in history courses. Also in this study, it is tried to figure out the eligibility of history
curricula in terms of using local history. This study was designed with descriptive method and
semi-structured interview including 8 questions was used as data collection technique. In this
case study was conducted with 18 history teachers. The data were collected by taking notes.
Then these notes were coded by using themes. Besides, these themes were supported with
direct quotes from texts. Findings showed that history teachers have general information
about the concept of local history; however they have limited qualifications about how to use
local history in their courses. Furthermore, history teachers didn’t find history curricula
adequate in terms local history and they believed that local history should give as a separate
unit in the curricula. They stressed that when using local history they face with some
problems such as time, sources, inadequate information, conflicts between general history and
the local one. On the other hand they claimed that students have positive opinions about local
history and thanks to it they can easily do active learning. As a result, it can be suggested that
information and skills of history teachers about local history should be improved and history
curricula should be revised for encouraging to use local history, and more materials about
local history should be developed and presented to teachers.

Keywords: History Teaching, Local History, Curriculum
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PROSPECTIVE HISTORY TEACHERS’ VIEWS on ACTIVITY BASED LEARNING in
HISTORY LESSONS

Semih Aktekin
Karadeniz Teknik Universitesi

This paper examines the prospective teachers’ perspectives on activity based learning
in history lessons in Turkey. 59 prospective history teachers who are studying for their pre-
service training in Karadeniz Technical University were presented some materials which
reflect activity based approach during their course by the author. Then they were asked to
implement 12 different activity based history modules from the newly published book titled
‘Innovative History Education Examplar Activities’ during their Educational Technology and
Material Design course in the university. After each lesson all students discussed the
practicality and effect of those modules by using certain criteria. At the end of the year they
were given an open ended questionnaire to express their opinions on the activity based
learning and materials in history lessons. This paper will discuss the preliminary results of the
questionnaire.

Keywords: Activity Based Learning, Teaching History, Innovative History Education,
Teaching History in Turkey

162



2. Uluslararasi Tarih Egitimi Sempozyumu « ISHE 2012 « 2nd International Symposium on History Education

1970 TARIHLI 10. SINIF TARIH DERS KiTABININ GORSEL ACIDAN
DEGERLENDIRILMESI

Ebru Demircioglu
Karadeniz Teknik Universitesi

Ders kitaplar1 egitim ve O0gretim siirecinin vazgecilmez unsurlarindan birisidir. Bu
materyallerin en 6dnemli 6gelerinden birisi de gorsellerdir. Gorseler ders kitaplarinda sunulan
bilgileri agiklama, basitlestirme ve anlamli hale getirmede 6nemli rol oynamaktadirlar. Bu
nedenle ders kitabini hazirlayan kisilerin, bir ders kitabinin gorsel agidan ve igerisine
konulacak gorsellerin hangi ozellikleri tagimlari ve ders kitabinda nerelere yerlestirilmesi
gerektigi, konusunda bilgi ve deneyim sahibi olmalart gerekmektedir. Tarih ders
kitaplarindaki gorsellerin incelemesine dayali caligsmalarda, gorsel hazirlama kriterlerine
yeterince dikkat edilmedigi anlagilmaktadir. Bu ¢alismanin amaci, 1970 tarihinde hazirlanan
Lise II Tarih Ders Kitabini, gorsel agidan ve igerdigi gorseller bakimindan degerlendirmektir.
Buna ek olarak, elde edilen verilerin glinlimiiz literatiiriiyle karsilastirilmasi ve tarih ders
kitaplarindaki gorsellerin hazirlanmasinda ne tiir gelismelerin yasandigi da ortaya konmaya
calisilacaktir. Aragtirma nitel bir anlayisla gergeklestirilmis olup, ders kitab1 analizinde igerik
analizi kullanilmistir. Elde edilen veriler 15181 altinda, 1970 tarihli tarih ders kitabindaki
gorsellerin bazi agilardan gilinlimiiz tarih ders kitaplarinda yer alan gorsellerden daha iyi
hazirlandig1 da goriilmektedir. Dikkat ¢eken diger bir nokta ise, incelenen ders kitabinda
giinimiiz ders kitaplarinda yer almayan el ¢izimi gorsellerin, detayli bir sekilde gorsel
aciklamalarinin ve gorsellerin numaralandirilmis olmasidir.

Anahtar Kelimeler: Tarih Ders Kitab1, Gérsel, Tarih Egitimi, icerik Analizi

EVALUTAION of 10th GRADE HISTORY TEXTBOOKS DATED 1970 IN
TERMS OF VISUALITY

Ebru Demircioglu
Karadeniz Technical University

Textbooks are one of the indispensable elements of education system. One of the most
important elements in the textbooks is visual materials which explain and simply information
given textbooks. They also make the materials meaningful in the eyes of the students. For this
reason, people who prepare textbooks should have knowledge and experience on how to
prepare visual materials in the textbooks. In the light of the related literature, it seems that
visual materials of history textbooks are not given enough attention. The purpose of this paper
is to evaluate 10. Grade history textbooks dated 1970 in terms of visuality. Besides this,
gathered data will also be compared current literature about related literature. Qualitative
research approach was used in this research. Content analysis was main data collection tool of
this study. The data in the light of the history textbook dated 1970 analyzed in this study
indicates that visuals of examined textbooks are better in some respects when we compare
visuals of current history textbooks. Besides this, examined textbook has also hand drawn
visuals, detailed descriptions and numbered pictures.

Keywords: History Textbooks, Visuals, History Education, Content Analysis.
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TEACHER TRAINING for HISTORY TEACHERS and TEACHING HISTORY in the
EUROPEAN UNION: PRESENT and FUTURE.

Elisabeth Erdmann
Universitit Erlangen - Niirnberg

International research about teachers and teaching has shown that the quality of
teaching only has a modest effect on learning compared with other situational, inter-social,
institutional, family-related and social factors. These factors can only marginally be
influenced — as a consequence, there is only the possibility to think about how teacher training
can be optimized in order to arrive at improved lessons. Teacher training of history teachers in
Europe is organized in very different ways. This will be demonstrated looking at various
examples. However, these differences do not tell very much about the quality of the training.
There is agreement which principles history education should follow, even if the teaching of
history differs widely not just in between the various countries but also from teacher to
teacher. Furthermore, problems like support of internships at school, which take place during
the first years of studying, will be addressed as well as the agreement between first and
second phase of teacher training. The coordination between the science of history and history
didactics during degree programmes at university will be presented as well as further
education opportunities for teachers as life-long learners. Possible solutions will be
demonstrated.

Keywords: History, Teacher Training, Europe
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