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ERKEN _CUMHURiYET DONEMINDE TURK TARIH TEZINE
YONELIK ELESTIRILER VE KARSI CEVAPLAR

Prof. Dr. Mehmet AKPINAR

Trabzon Universitesi
makpinar66@yahoo.com

Enes KUCUK

Trabzon Universitesi
kkosmanoglu@outlook.com

OZET

Osmanli Devleti’nin son donemine hakim olan tarih yazim anlayist Cumhuriyet kurulduktan sonra da
belirli 6lgiide etkisini siirdiirmiistiir. Tiirk ¢ocuklarina milli tarih diye okutulan ders kitaplari ve bu
kitaplarin dayandigi programlar yalnizca padisah isimlerinden ibaret bir hal almistir. Zamanla tarih
Ogretimini padisah isimlerini ezberletmek gibi basit bir oyuncaga doniistiiren bu durum, Cumhuriyet
kurulduktan sonra donemin aydin ve tarihgileri arasinda uzun siiren bir tartigma ortami dogurmustur.
1931 yilinda Atatiirk’iin dnciiliigiinde Tiirk Tarih Kurumu’nun kurulmasiyla birlikte tarih yazim ve
ogretimine yeni bir yon ¢izilmistir. Tirk Tarih Tezi olarak adlandirilan yeni bir tarihsel kurgulama
yoluna gidilmistir. 1930’1u yillarda baskin bir ideolojik unsur haline gelerek tarih yazim anlayisinin
merkezine yerlesen Tiirk Tarih Tezi, ortaya atildigi donemde birtakim elestirilere de maruz kalmustir.
Bu g¢aligmada 1930’Iu yillarda Tirk Tarih Tezine yonelik elestirileri ve bu elestirilere verilen karsi
cevaplar1 ortaya koymak amaclanmaktadir. Nitel arastirma desenlerinden tarihsel durum c¢alismasi
olarak tasarlanan arastirmada teze ydneltilen elestirileri ve karst cevaplari ortaya koymak icin Tiirk
Tarih Kurumu Kongrelerinin zabitlar1 dokiiman incelemesi teknigiyle incelenmistir. Elde edilen veriler
icerik analizine tabi tutularak ¢oziimlenmistir. Arastirma sonucunda Tiirk Tarih Tezin Orta Asya’nin
kurumasi, bilimsel dayanagnin zayifligi, Tirklerin kdkeni, Osmanli tarihinin ihmal edilmesi ve
birtakim Eski Cag kavimlerinin Tiirk sayilmasi gibi belli bagh konular iizerinden elestirilere tabi
tutuldugu goriilmiistiir.

Anahtar Kelimeler: Erken cumhuriyet donemi, tarih yazimi, Ttirk tarih tezi, elestiriler, karsi cevaplar
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CRITICISMS OF THE TURKISH HISTORY THESIS AND
COUNTERARGUMENTS IN THE EARLY REPUBLICAN PERIOD

Prof. Dr. Mehmet AKPINAR
Trabzon University

Enes KUCUK
Trabzon University

ABSTRACT

The historiographical understanding that dominated the late period of the Ottoman Empire continued
to a certain extent after the establishment of the Republic. The textbooks taught to Turkish children as
national history and the curricula on which these books were based consisted merely of the names of
sultans. Over time, this situation which reduced the teaching of history to a simple exercise of
memorizing the names of sultans, gave rise to a long-lasting debate among the intellectuals and
historians of the Republic era. With the establishment of the Turkish Historical Society under the
leadership of Atatiirk in 1931, a new direction was drawn for historiography and history teaching, and
a new historical construction called the Turkish History Thesis was put forward. The Turkish History
Thesis, which became a dominant ideological element in the 1930s and took its place at the center of
historiography, was also subjected to various criticisms at the time it was introduced. This study aims
to reveal the criticisms directed at the Turkish History Thesis in the 1930s and the counterarguments
given to these criticisms. Designed as a historical case study, one of the qualitative research designs,
the study examined the minutes of the Turkish Historical Society Congresses using the document
analysis technique in order to identify the criticisms of the thesis and the responses to them. The data
obtained were analyzed through content analysis. As a result of the research, it was observed that the
Turkish History Thesis was criticized mainly on certain issues such as the drying up of Central Asia,
the weakness of its scientific basis, the origin of the Turks, the neglect of Ottoman history, and the
classification of certain ancient tribes as Turks.

Keywords: Early republican period, historiography, Turkish history thesis, criticisms,
counterarguments
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TARIH YAZIMINDA ELESTIREL VE COGULCU BiR PARADIGMA:
TURKIYE’DE TARIHCILIGIN YENIDEN INSASI iCiN BiR BILDIRI

Samet MEYDANCI
Istanbul Universitesi
s.meydanci@oqr.iu.edu.tr

OZET

Hazirlamis oldugum bu calisma; Tiirkiye’deki tarih yazimi ve tarih egitiminin ideolojik siirlarini
sorgulayarak, elestirel ve gogulcu bir paradigma ihtiyacini dile getirir. Tarih, nesnel bir bilim olmaktan
ziyade tarihcilerin ideolojik, kiiltiirel ve politik Onyargilariyla sekillenen bir anlati olarak insa
edilmektedir. Bilhassa Tiirkiye’de Cumhuriyet’in kurulusundan bu yana egemen olan pozitivist ve
milliyetci tarih yazimu, tarihsel gercekligi dar bir ¢erceveye hapsetmis, muhtelif toplumsal gruplarin
(azinliklar, kadinlar, is¢iler vb.) anlatilarin1 diglamistir. Pozitivist tarih yazimi, nesnel bilgi iiretimi
iddiasiyla ideolojik etkileri gizlerken; milliyet¢i tarih yazim ise tarihi, ulusal kimligi pekistiren bir
propaganda aracina doniistiirmiistiir. Bu durum tarih egitiminde de kendini gdstermekte, ezberci
miifredatlar ve resmi anlatilar, elestirel diisiinceyi bastirmaktadir. Halbuki tarih egitimi yalnizca bilgi
aktarimi degil, elestirel diisiinmenin, etik degerlerin ve tarihsel bilinglenmenin bir aracidir. Calisma,
yeni bir tarih¢ilik anlayisinin temel ilkelerini belirlemeyi hedefler. Buna gore, tarihgiler kendi
ideolojik duruslarmi seffaf bicimde ortaya koymali; tarih yazimi ise ¢ogulcu, disiplinlerarasi ve
toplumla bag kuran bir bicimde yeniden insa edilmelidir. Ayni zamanda tarih egitimi, 6grenci
merkezli, proje tabanli ve dijital araclarla desteklenmis bir yapiya kavusturulmalidir. 10 yillik bir
uygulama plani ile dijital arsivleme, bagimsiz arastirma merkezleri, halk katilimi ve miize reformlar
gibi alanlarda somut doniisiim 6nerileri sunulmaktadir.

Anahtar Kelimeler: Tarih yazimu, tarihgilik, milliyetgilik, pozitivizm, tarih egitimi, elestirel
tarihgilik, anlati, ideolojik seffaflik
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A CRITICAL AND PLURALIST PARADIGM IN HISTORIOGRAPHY::
A MANIFESTO FOR THE RECONSTRUCTION OF HISTORICAL
SCHOLARSHIP IN TURKIYE

Samet MEYDANCI
Istanbul University

ABSTRACT

This study questions the ideological boundaries of historiography and history education in
Tiirkiye, emphasizing the need for a critical and pluralist paradigm. Rather than being an
objective science, history is constructed as a narrative shaped by the ideological, cultural, and
political biases of historians. Particularly in Tiirkiye, since the foundation of the Republic, the
dominant positivist and nationalist historiography has confined historical reality to a narrow
framework, excluding the narratives of various social groups (minorities, women, workers,
etc.). While positivist historiography conceals ideological influences under the guise of
producing objective knowledge, nationalist historiography transforms history into a tool of
propaganda that reinforces national identity. This phenomenon is also reflected in history
education, where rote-learning curricula and official narratives suppress critical thinking.
However, history education should not be limited to the transmission of knowledge; it must
also serve as a medium for fostering critical thinking, ethical values, and historical
consciousness. The study aims to establish the fundamental principles of a new understanding
of historiography. In this regard, historians should transparently disclose their ideological
positions, and historiography should be reconstructed in a pluralist, interdisciplinary, and
socially engaged manner. Furthermore, history education should adopt a student-centered,
project-based structure supported by digital tools. A ten-year implementation plan is
proposed, offering concrete transformation strategies in areas such as digital archiving,
independent research centers, public participation, and museum reforms.

Keywords: Historiography, historical scholarship, nationalism, positivism, history education, critical
historiography, narrative, 1deological transparency
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BiR TARIHYAZIMI PROBLEMIi OLARAK OKUMA BiCiMLERI:
ANDERSON-NAIRN TEZi VE GETIRILEN ELESTIRILER

Giiney SAKARYA
y12330290003@oqgr.sdu.edu.tr

OZET

Perry Anderson ve Tom Nairn tarafindan 1960’larda gelistirilen ve Britanya’nin tarihsel krizini ‘eksik
bir burjuva devrimi’ne baglayan tez, Ingiliz Marksist tarihyaziminda kalic1 bir tartisma baslatmstir.
Bu tartigmaya en gii¢lii ve en bilinen yanit, tezi ampirik ve ‘asagidan tarih’ perspektifiyle elestiren E.P.
Thompson’dan gelmistir. Anderson ve Nairn’in, Britanya’nin krizini kiiltiirel aligkanliklar yerine
devletin ve smif yapisinin tarihsel olusumunda arayan bu ‘yukaridan’ analizi, dénemin tarihgilik
gelenekleri i¢in bir meydan okuma niteligindeydi. Bu bildiri, Nairn-Anderson tezini dogrudan analiz
etmek yerine, tezin donemin Marksistleri tarafindan nasil okundugu ve alimlandig: {izerinedir. Bu
bildirinin amaci, 1960’lar Britanya’sindaki Marksist okuma pratiklerini, Nairn-Anderson tezini
alternatif bir Marksist okumaya tabi tutan E. P. Thompson ve Ellen Meiksins Wood {izerinden goriiniir
kilmaktir. Calismada, Thompson’in ampirik ve ‘asagidan tarih’ perspektifiyle, Wood’un ise Marksist
teori ic¢inden getirdigi yapisalct elestirileriyle tezi nasil farkli bigimlerde sorunsallastirdigina
odaklanilacaktir. Bu amagla, Anderson ve Nairn’in kurucu makaleleri, Thompson ve Wood un
elestirel metinleriyle karsilagtirmali bir okumaya tabi tutulacaktir. Bu karsilagtirma, bir tarih tezinin
farkli elestirel pozisyonlardan nasil yorumlandigini ve bu yorumlarin tezin tarihyazimsal mirasini nasil
sekillendirdigini ortaya koyacaktir. Nihayetinde caligma, bir tarih polemiginin yalnizca fikirlerin
catismasi degil, ayn1 zamanda metinlerin nasil secici bir sekilde okundugu ve yeniden yorumlandigina
dair bir tarihyazimi ¢alismasi oldugunu géstermeyi hedefler.

Anahtar Kelimeler: Perry Anderson, Nairn-Anderson tezi, E.P. Thompson, Ellen Meiksins Wood,
tarihyazimi
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COUNTER-READINGS: THE RECEPTION OF THE NAIRN-
ANDERSON THESIS IN MARXIST HISTORIOGRAPHY

Giiney SAKARYA

ABSTRACT

The Nairn-Anderson Thesis, developed by Perry Anderson and Tom Nairn in the 1960s, which
attributed Britain’s historical crisis to an ‘incomplete bourgeois revolution,” initiated an enduring
debate in English Marxist historiography. The strongest and most well-known response to this debate
came from E.P. Thompson, who criticized the thesis from an empirical and ‘history from below’
perspective. Anderson and Nairn’s ‘top-down’ analysis, which sought the origins of Britain’s crisis in
the historical formation of the state and class structure rather than in cultural habits, was a challenge to
the historiographical traditions of the period. This paper, instead of directly analyzing the Nairn-
Anderson thesis, is about how the thesis was read and received by the Marxists of the period. The
purpose of this paper is to make visible the Marxist reading practices in 1960s Britain through E. P.
Thompson and Ellen Meiksins Wood, who subjected the Nairn-Anderson thesis to an alternative
Marxist reading. The study will focus on how the thesis was problematized in different ways through
Thompson’s empirical and “history from below’ perspective, and through Wood’s structuralist critique
from within Marxist theory. For this purpose, the foundational articles by Anderson and Nairn will be
subjected to a comparative reading with the critical texts of Thompson and Wood. This comparison
will reveal how a historical thesis is interpreted from different critical positions and how these
interpretations shape its historiographical legacy. Ultimately, the study aims to show that a historical
polemic is not only a clash of ideas but also a historiography study on how texts are selectively read
and reinterpreted.

Keywords: Perry Anderson, E.P. Thompson, Ellen Meiksins Wood, Nairn-Anderson Thesis,
historiography
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CUMHURIYET DONEMI TURK TARIH YAZIMI VE TARIHCILIK
ANLAYISI

Prof. Dr. Haydar CORUH
Hatay Mustafa Kemal Universitesi
haydarcoruh@mbku.edu.tr

OZET

Osmanli Devleti’nden Tiirkiye Cumhuriyeti’ne devredilen Tarih yazim metodu vakaniivislikten gelen
olaylar1 kaydetme ve bir miktar iizerinden yorum yapma anlayisidir. Buna benzer sekilde Avrupa ve
Amerika’da da 18. yiizyilin ortalarina kadar iiretilmis olan Kronikler bulunmaktaydi. Ancak bu yazim
anlayis1 18. yiizy1l sonunda ve 19. yiizyilda tamamen degistirilmis, yerine ¢cagdas olaylar1 anlatan,
belge kullanan ve bu olaylar1 yorumlayarak bir sonraki benzer olay hakkinda ¢ikarimlar yapan yeni bir
tarih anlayisi getirilmistir. Tiirk Tarih yazimina bu anlayisa benzer bir 6zellik 19. yiizyilin sonunda
Enciimen-i Danis ve Tiirk Tarih Kurumu’nun kurulusuyla kazandirilmistir. Ancak bu anlayisg
giiniimiizde daha ziyade bir belge fetisizmine doniiserek yeni ve s1g bir Tarih yazimi ortaya ¢ikmistir.
Oysaki Avrupa ve Amerika’da gelisen Tarihgilik anlayist S6zli Tarih anlayisini 6ne ¢ikaran ve
delillerini yasayan sahitlerin olusturdugu sahadan da alabilen yeni bir anlayis getirmistir. Mesela,
Ermeni Meselesi s6z konusu oldugunda, Tiirk Tarihgilerinin belge fetisizmi ile ortaya koymaya
calistiklar1 pek ¢ok delile ragmen, ozellikle Avrupa ve Amerika’da Ermeni Diasporasi tarafindan
tretilen “Goz Yas1” igerikli olay oOrgiileri karsisinda Tiirk Tarihgilerin ¢ok fazla bir etki
saglayamadiklar1 agik¢a goriilmektedir. Ermeni tarihgilerin ortaya koyduklari ve genel olarak yasayan
yaslilarin anlatilarina dayandirilan s6zlii tarih ¢aligmalari, Avrupa toplumunda belgelere dayandirilan
tarih caligmalarindan ¢ok daha fazla etkili olabilmekte ve cok genis kitlelerin tarafgirligini
kazanabilmeyi saglayabilmektedir. Bu tebligde, Tiirk Tarih yazimi ve Tarihgiligi anlayist ile Avrupa
ve Amerika Tarih yazimi ve Tarihgiligi anlayisi tizerinde bir kiyaslama yapilacak ve Tiirk Tarih
yaziminin ve Tarihgiliginin zayif yonleri iizerinde durulacaktir.

Anahtar Kelimeler: Amerika, Avrupa, tarih, tarih¢i, yazim
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HISTORIOGRAPHY AND HISTORICAL PERSPECTIVE IN THE
REPUBLICAN ERA

Prof. Dr. Haydar CORUH
Hatay Mustafa Kemal University

ABSTRACT

The method of historiography transferred from the Ottoman Empire to the Republic of Turkey is based
on the principle of recording events and offering commentary on them, derived from the tradition of
vakaniivislik. Similarly, chronicles were produced in Europe and America until the mid-18th century.
However, this approach to writing history was completely changed at the end of the 18th century and
in the 19th century, and a new understanding of history was introduced, which described
contemporary events, used documents, and interpreted these events to draw conclusions about similar
events in the future. A similar approach to Turkish historical writing was introduced at the end of the
19th century with the establishment of the Enciimen-i Danis and the Turkish Historical Society.
However, this approach has now largely turned into a fetishism of documents, resulting in a new and
superficial form of historical writing. Meanwhile, the developing understanding of historiography in
Europe and America has introduced a new approach that emphasizes oral history and can also draw
evidence from the field created by living witnesses. For example, when it comes to the Armenian
Question, despite the many pieces of evidence that Turkish historians have tried to present with their
fetishism for documents, it is clear that they have had little impact in the face of the “tear-jerking”
narratives produced by the Armenian Diaspora, especially in Europe and America. The oral history
studies presented by Armenian historians, which are generally based on the narratives of elderly
people, can be much more effective than history studies based on documents in European society and
can win the partisanship of very large audiences. In this paper, a comparison will be made between the
understanding of Turkish historical writing and historiography and that of European and American
historical writing and historiography, with a focus on the weaknesses of Turkish historical writing and
historiography.

Keywords: America, Europe, history, historian, writing
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TARIHSEL KANITLAR VE DIJITAL OGRENME CERCEVESINDE 9.
SINIF TARIH DERS KITAPLARI UZERINE BiR INCELEME

Dr. Yildiray KARADAG

Ondokuz May1s Universitesi
yildiray.karadag@omu.edu.tr

OZET

Tarihsel kanitlar; gegmiste yasanan olaylar ve toplumsal siireglere 1s1k tutan belgeler, metinler,
gorseller, nesneler ve sozlii kaynaklardan olusmaktadir. Bu kanitlar temel olarak birinci elden ve
ikincil kaynaklar seklinde siniflandirilir. Birinci elden kaynaklar arasinda donemin biyografileri, niifus
verileri, resmi belgeler, haritalar, mektuplar, gazeteler, hiikiimet raporlari, siirler, posterler,
istatistikler, roportajlar, resimler ve fotograflar yer alirken; ikincil kaynaklar tarih¢ilerin yorumlarini,
ders kitaplarindaki 6zetleri ve akademik makaleleri icermektedir. Tarih 6gretiminde bu tiir kanitlarin
kullanimi, &grencilerin ge¢misi anlamalarina, yorumlamalarina ve elestirel diislinme ile tarihsel
sorgulama becerilerini gelistirmelerine 6nemli katkilar saglar. Giiniimiizde yalnizca basili materyallere
dayali bir 6gretim yaklagimi yeterli olmamakta; dijital araglarla desteklenen 6grenme ortamlar1 giderek
daha fazla onem kazanmaktadir. Ogrencilerin dijital kaynaklara erisimi, interaktif 6grenme
deneyimleri ve dijital okuryazarlik becerileri tarih 6gretiminin vazgegilmez unsurlar1 haline gelmistir.
2018 ve 2024 tarih dersi 6gretim programlarina gore yazilmis lise 9 tarih ders kitaplar1 incelenecektir.
Bu calismada, 9. siif tarih ders kitaplarinda yer alan tarihsel kanitlar niteligi (birinci elden/ikincil)
acisindan incelenecek ve ayni zamanda bu kanitlarin dijitallesme baglaminda 6grencilere sundugu
o0grenme olanaklar1 degerlendirilecektir. Arastirma kapsaminda nitel dokiiman incelemesi yontemi
kullanilacak; ders kitaplarindaki metinler, gorseller, tablolar, belgeler ve etkinlikler icerik analizi
yoluyla ¢oziimlenecektir. Kanitlar tiirlerine gore siniflandirildiktan sonra her birinin dijitallesme
boyutu, QR kod ya da baglant1 kullanimu, dijital arsiv ve miize yonlendirmeleri, ¢evrimigi aragtirma
imkanlar1 ve dijital okuryazarlik becerilerine katki potansiyeli agisindan degerlendirilecektir. Calisma,
ders kitaplarindaki tarihsel kanitlar ve dijitallesme olanaklarimi degerlendirerek tarih egitimine yeni
bakis agilar1 sunmay1 hedeflemektedir.

Anahtar Kelimeler: Tarihsel kanit, dijital grenme, ders kitaplari, lise
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AN EXAMINATION OF 9TH GRADE HISTORY TEXTBOOKS IN THE
CONTEXT OF HISTORICAL EVIDENCE AND DIGITAL LEARNING

Dr. Yildiray KARADAG
Ondokuz May1s University

ABSTRACT

Historical evidence consists of documents, texts, images, objects, and oral sources that shed light on
past events and social processes. This evidence is primarily classified as primary and secondary
sources. Primary sources include biographies of the period, population data, official documents, maps,
letters, newspapers, government reports, poems, posters, statistics, interviews, pictures and
photographs, while secondary sources include historians’ interpretations, summaries in textbooks and
academic articles. The use of such evidence in history teaching contributes significantly to students’
understanding and interpretation of the past and the development of their critical thinking and
historical inquiry skills. Today, a teaching approach based solely on printed materials is not sufficient;
learning environments supported by digital tools are becoming increasingly important. Students’
access to digital resources, interactive learning experiences, and digital literacy skills has become an
indispensable element of history teaching. In this study, the historical evidence in the 9th-grade history
textbook will be examined in terms of its nature (first-hand/secondary), and the learning opportunities
that this evidence offers students in the context of digitisation will be evaluated. A qualitative
document analysis method will be used in the research; the texts, visuals, tables, documents, and
activities in the textbook will be analysed through content analysis. After the evidence is classified
according to type, each will be evaluated in terms of its digitalisation dimension, use of QR codes or
links, digital archive and museum references, online research opportunities, and potential contribution
to digital literacy skills. The study aims to offer new perspectives on history education by evaluating
the historical evidence and digitalisation opportunities in the textbook.

Keywords: Historical evidence, digital learning, textbook, high school
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TARIH OGRETIMINDE OYUNLASTIRMA YONTEMI: “ZAMAN
YOLCULARI” OYUNU ORNEGI

Niliifer SOLMAZ
Ozel Ankara Caglayan Kiz Fen Lisesi
n.solmaz09@gmail.com

Ozge TUMUKLU
Ozel Ankara Caglayan Kiz Fen Lisesi
ozgetumuklu@gmail.com

OZET

Tarih egitimi, toplumlarin geg¢misleri dogrultusunda geleceklerini sekillendirmeleri agisindan
onemlidir. Oyunlagtirma metodunun egitim tlizerindeki etkisi pek ¢ok arastirmaya konu olmustur.
Bahsedilen aragtirmalarin “Lise Diizeyi Tarih Egitimi” basligina indirgendiginde, sayica daha az
oldugu goriilmektedir. Bu baglamda calismanin amaci T.C. Milll Egitim Bakanligi Talim Terbiye
Kurulu Bagkanligi tarafindan belirlenen Tiirkiye Yiizyili Maarif Modeli” ne uyumlu bir kutu oyunu
tasarlamak, ardindan oyuna yonelik almman Ogrenci goriisleri dogrultusunda oyunun tarih egitimi
iizerindeki etkisini arastirmaktir. Calismanin ilk asamasinda Tiirk Tarihini savaslar1 ve karakterleriyle
ele alan, Tiirk isaret Dili Parmak Alfabesi ile zenginlestirilen “Zaman Yolcular1” oyunu tasarlanmis,
ardindan ¢aligmanin uygulama asamasina gec¢ilmistir. Uygulama asamasi; uzman gozetiminde
gerceklestirilmis olup 6grencilerin oyunu oynamasinin ardindan agik uglu sorularla veri toplanmustir.
Anket sorular1 dlgme degerlendirme kriterlerine uygun sekilde oyuna yonelik 6grenci goriislerinin
tespiti ve kutu oyununun tarih egitimini kolaylastirmasi iizerindeki etkisinin arastirilmasi igin
hazirlanmigtir. Formda bulunan 3 adet agik uglu soru anlasilir ve tek boyut Glgecek sekilde
tasarlannms, forma cinsiyet ve smf diizeyi degiskenleri de eklenmistir. Ogrenciler tarafindan
doldurulan anket formlar1 Ogrencilerin simf diizeylerine ve cevaplarim igeriklerine gore
siniflandirilmig, ardindan, metin igerikleri ve yanit kaliteleri analiz edilmis; en ¢ok tekrarlanan ifadeler
belirlenmis ve raporlastirilmistir. Tiim analizler sonucu oyunun en sevilen 6zelliginin ‘tarih 6grenimini
daha eglenceli hale getirmesi’ oldugu anlasilmistir. “Zaman Yolcular1” ders dis1 6grenme ortami
saglamasi, Ogrencilere Tiirk Isaret Dili Parmak Alfabesini ogreterek farkindalik kazandirmasi
acisindan onem arz etmektedir. Raporlanan ¢alisma sonucunda oyunlastirma metodunun 6grenilen
bilgilerin kaliciligini arttirabilecegi goriilmiistiir. Oyunlagtirma metodunun egitimde yayginlastirilmasi
Onerilmektedir.

Anahtar Kelimeler: Zaman Yolculari, tarih egitimi, oyunlastirma metodu, kutu oyunu, anket

11


mailto:n.solmaz09@gmail.com

e
s ¥
i NEVsEHIRW =1
£ HACI BEKTAS VELI g
3

TUBITAK SN

GAMIFICATION IN HISTORY EDUCATION: A CASE STUDY OF THE
‘TIME TRAVELERS’ GAME

Niliifer SOLMAZ
Ankara Private Caglayan Girls High School

n.solmaz09@gmail.com

Ozge TUMUKLU
Ankara Private Caglayan Girls High School
ozgetumuklu@gmail.com

ABSTRACT

History education plays a key role in shaping the future of societies in line with their past. While
gamification’s impact on education has been widely studied, there are relatively few studies
specifically focusing on high school-level history education. This study aims to design a board game
aligned with the Tiirkiye Century Education Model developed by the Turkish Ministry of National
Education, and to evaluate its effect based on student feedback. In the first phase, a game titled “Time
Travelers” was developed, focusing on key events and figures in Turkish history and integrating
Turkish Sign Language Finger Alphabet elements. The implementation was conducted under expert
supervision. Following the gameplay, students participated in a survey involving three open-ended
guestions prepared in line with educational assessment standards. The survey responses were
categorized by grade level and content, then analyzed for recurring themes and response quality.
Results showed that students found the game fun and engaging, highlighting its effectiveness in
making history learning more enjoyable. The “Time Travelers” game stands out by offering an
alternative, out-of-classroom learning environment, while also raising awareness of Turkish Sign
Language. The findings suggest that gamification can increase knowledge retention and student
motivation. Therefore, incorporating such methods into history education is strongly recommended.

Keywords: Time Travellers, history education, board game, gemification method
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TARIHIi DUYULUR KILMAK: DIiJITAL SESLi MATERYALLERIN
SOSYAL BILGILER DERSINDE AKADEMIK BASARI VE

KALICILIGA ETKISi
Hatice Nur HAMZAOGLU Telli YILDIZ

Aydin Adnan Menderes Universitesi Aydin Adnan Menderes Universitesi

nurquderll@gmail.com tellivildiz27 @gmail.com

Dilara ACIER Dr. Alaattin ARIKAN

Istanbul Universitesi-Cerrahpasa Aydin Adnan Menderes Universitesi

acierdilara@gmail.com alaattin.arikan@adu.edu.tr

OZET

Bu arastirmada, yedinci sinif Sosyal Bilgiler ders kitabinda yer alan “Kiiltiir ve Miras” 6grenme
alanim1 sesli kitap ve radyo tiyatrosu formatina doniistirmek ve hazirlanan bu materyallerle
gergeklestirilen egitimin Ogrencilerin akademik basarilarina ve Ogrenmenin kaliciligina etkisini
incelemek amaclanmistir. Aciklayici sirali karma desenin kullanildigi ¢alisma, 2023-2024 egitim-
Ogretim yil1 giiz yariyilinda, Aydin ilinde bir ortaokulun yedinci sinif diizeyindeki iki farkli subesinde
gergeklestirilmistir. Deney grubunda 32, kontrol grubunda 30 olmak {izere 62 6grenci arastirmaya
katilmistir. 10 haftalik miidahale siirecinde, deney grubunda dersler sesli kitap ve radyo tiyatrosu
materyalleri kullanilarak; kontrol grubunda ise Sosyal Bilgiler 6gretim programina uygun ders kitabi
etkinlikleriyle gergeklestirilmistir. Veri toplama aract olarak, Pala (2020) tarafindan gelistirilen
akademik basar1 testi ile arastirmacilar tarafindan gelistirilen yar1 yapilandirilmig goriisme formu ve
gozlem formu kullanilmistir. Nicel veriler, tekrarli 6l¢iimlerde ANOVA ve ANCOVA ile nitel veriler
icerik analizi yontemiyle analiz edilmistir. Bulgular, her iki gruptaki Ogrencilerin onteste kiyasla,
sontest ve kalicilik testlerinde akademik basarilarinin anlamli diizeyde arttigini; diizeltilmis sontest ve
kalicilik puanlar1 karsilastirildiginda ise deney grubu lehine anlamli bir farklilik bulundugunu
gostermistir. Yapilan goriismelerde katilimcilar, dijital sesli materyalleri zaman ve mekén sinirlamasi
olmadan dinleyebilme olanagmin ders tekrar1 yapmalarin1 kolaylastirdigini, igeriklerin isitsel
sunumunun ise 0grenmeyi daha ilgi cekici kildigimi ifade etmistir. Ayrica katilimecilar, dijital sesli
materyallerin tarihsel olaylar1 zihinde canlandirmalarma yardimei oldugunu ve karakterlerle empati
kurarak konulari daha rahat hatirlayabildiklerini belirtmistir. Bulgular, dijital sesli materyallerin etkili
bir pedagojik ara¢ olarak kullanilabilecegini gostermektedir. Bu dogrultuda, ders kitaplarinin sesli
kitap veya radyo tiyatrosu formatina doniistiiriilerek 6grencilere sunulmasi ve bu tiir materyallere
Ogretim siireclerinde daha fazla yer verilmesi onerilmektedir.

Anahtar Kelimeler: Sosyal Bilgiler, sesli kitap, radyo tiyatrosu, akademik basari, kalicilik

(Not: Bu arastirma, TUBITAK Bilim Insam Destek Programlari Baskanhigi (BIDEB) tarafindan
yiiriitiilen 2209-A Universite Ogrencileri Arastirma Projeleri Destekleme Programi kapsaminda
1919B012216124 bagvuru numarasiyla desteklenmistir.)
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MAKING HISTORY HEARD: THE EFFECT OF DIGITAL AUDIO
MATERIALS ON ACADEMIC ACHIEVEMENT AND RETENTION IN
SOCIAL STUDIES CLASSES

Hatice Nur HAMZAOGLU Dilara ACIER
Aydin Adnan Menderes University Istanbul University—Cerrahpasa
Telli YILDIZ Dr. Alaattin ARIKAN
Aydin Adnan Menderes University Aydin Adnan Menderes University
ABSTRACT

This study aims to convert the ‘Culture and Heritage’ learning area in the seventh-grade Social Studies
textbook into audiobook and radio drama formats and to examine the effect of education conducted
with these materials on students’ academic achievement and learning retention. The study, which used
an explanatory sequential mixed methods design, was conducted during the fall semester of the 2023-
2024 academic year in two different seventh-grade classes at a middle school in Aydin province. A
total of 62 students participated in the study, with 32 in the experimental group and 30 in the control
group. During the 10-week intervention period, lessons in the experimental group were conducted
using audiobooks and radio drama materials, while lessons in the control group were conducted using
textbook activities in line with the Social Studies curriculum. The data collection tools used were an
academic achievement test developed by Pala (2020) and semi-structured interview and observation
forms developed by the researchers. Quantitative data were analysed using repeated-measures
ANOVA and ANCOVA, while qualitative data were analysed using content analysis. The findings
showed that the academic achievement of students in both groups increased significantly in the post-
test and retention test compared to the pre-test; when the adjusted post-test and retention scores were
compared, a significant difference was found in favour of the experimental group. In the interviews,
participants stated that the ability to listen to digital audio materials without time and space constraints
made it easier for them to review the lessons and that the auditory presentation of the content made
learning more interesting. Additionally, participants noted that digital audio materials helped them
visualise historical events in their minds and remember topics more easily by empathising with the
characters. The findings indicate that digital audio materials can be used as an effective pedagogical
tool. In this regard, it is recommended that textbooks be converted into audiobook or radio drama
formats and presented to students and that such materials be given more prominence in teaching
processes.

Keywords: Social Studies, audiobook, radio drama, academic achievement, retention
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ALI HAYDAR TANER’iN EGITIMDE “SINAV” iLE iLGILI
DUSUNCELERI: ANLATI ARASTIRMASI

Dog. Dr. Goniil Tiirkan DEMIR
Amasya Universitesi
gonul 2818@hotmail.com

OZET

Ogrencilerin veya bir ise girmek isteyenlerin bilgi derecesini anlamak icin yapilan yoklama; imtihan
olarak tanimlanan sinav kelimesi, egitim siirecinin en énemli pargasidir. Diinyanin her yerinde egitim
stireclerinin hedeflerine ulasip ulasmadigini anlayabilmek i¢in 6lgme degerlendirme uygulamalari
yapilmaktadir. Gegmisten giiniimiize “sinav” kelimesi egitimciler i¢in tasidigi anlamlarin yaninda
ogrenciler icin de farkli anlamlar ifade etmektedir. Egitimin ayrilmaz bir parcasi olarak
degerlendirebilecegimiz bu kavramin tarih boyunca ¢esitlendigini, modern egitim anlayislari
cergevesinde siirekli kendini giincelledigini gérmek miimkiindiir. Bu ¢alismada sinav kavrami Tiirk
Egitim Tarihi’nin 6nemli isimlerinden Ali Haydar Taner’in bakis acis1 ile ele alinacaktir. Mesrutiyet
dénemi ve erken cumhuriyet doneminde egitim-6gretimle ilgili 6nemli calismalara imza atan Taner,
1922 yilinda Muallimler Mecmuasi’nda kaleme aldigi “Imtihan” baghikli yazisinda smavin egitim
sistemi icindeki yerini, sinav sirasinda 6gretmenlere, miimeyyizlere, miifettislere, miidiirlere ve bag
muallimlere diisen sorumluluklar1 ele almistir. Ayrica smavlarin, 6grencilerin ahlaki terbiyelerine,
karakter gelismlerine dikkat ¢ekerken, sinavlarm o6grenciler {izerindeki bedeni ve ruhi etkilerine de
deginmistir. Anlat1 arastirmasi deseni ile gergeklestirilen bu ¢alisma nitel bir arastirmadir. Calismada
kullanilan veriler Muallimler Birligi Mecmuasi’ndan dokiiman analizi yontemi ile elde edilmistir. Veri
anlizi anlati aragtirmalarina uygun olarak igerik analizi yontemi ile gergeklestirilmistir. Calismanin
bulgular1 incelenen metinde verilen alt basliklara uygun olarak temalastirilmigtir. Calisma sonucunda
egitim tarihinin 6nemli isimlerinden olan A.H. Taner’in sinav kavramu ile ilgili diislincelerini psikoloji
agirlikli degerlendirdigi anlasilmistir. Egitim sisteminin 6nemli bir parcasi olan sinav kavramina
tarihsel bir bakis ortaya konulmasiyla hem Tiirk Egitim Tarihi alanina katki saglamast hem de modern
egitim anlayislarina tarihsel temel olusturmasi agisindan 6nemli katkilar saglayacagi diisiiniilmektedir.

Anahtar Kelimeler: Siav, Ali Haydar Taner, Psikoloji
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ALI HAYDAR TANER’S THOUGHTS ON “EXAM” IN EDUCATION: A
NARRATIVE RESEARCH

Assoc. Prof. Goniil Tiirkan DEMIR
Amasya University

ABSTRACT

The word exam, defined as the assessment conducted to understand the knowledge level of students or
those who want to get a job, is the most important part of the education process. Assessment and
evaluation practices are carried out all over the world to understand whether educational processes
have achieved their goals. From past to present, the word “exam” has meant different things to
students, in addition to the meanings it has for educators. It is possible to see that this concept, which
we can consider as an integral part of education, has diversified throughout history and has constantly
updated itself within the framework of modern education approaches. In this study, the concept of
examination will be discussed from the perspective of Ali Haydar Taner, one of the important names
in Turkish Education History. Taner, who made important studies on education during the
Constitutional Monarchy and the early republican period, discussed the place of the exam in the
education system and the responsibilities of teachers, inspectors, principals and head teachers during
the exam in his article titled “Exam” which he wrote in Muallimler Magazine in 1922. Moreover, he
had drew attention to the moral education and character development of students and has been touched
upon the physical and spiritual effects of exams on students too. This study, which was conducted with
a narrative research design, is a qualitative research. The data used in the study were obtained from the
Journal of Muallimler Birligi through document analysis method. Data analysis was carried out using
the content analysis method in accordance with narrative research. The findings of the study were
themed in accordance with the subheadings given in the text examined. As a result of the study, it was
understood that A.H. Taner evaluated his thoughts on the concept of exam with emphasis on
psychology. It is thought that by presenting a historical perspective on the concept of examination,
which is an important part of the education system, it will make significant contributions both to the
field of Turkish Education History and to form a historical basis for modern education approaches.

Keywords: Exam, Ali Haydar Taner, psychology
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BEDENIN :l‘ERBi){ESi, MILLETIN GUVENCESI: II. DUNYA
SAVASI’NIN GOLGESINDE OKUL-SPOR YURTLARININ KURULUSU

Dr. Sena COSGUN KANDAL

Erzincan Binali Yildirim Universitesi
senacsgn@agmail.com

OZET

1930’Iu yillarin sonlarina gelindiginde Avrupa’da giderek belirginlesen savas atmosferi, Tiirkiye nin
halihazirda yiiriitmekte oldugu beden terbiyesi ve geng niifus politikalarin1 daha da keskinlestirmistir.
1938°de yiiriirliige giren Beden Terbiyesi Kanunu ve bu kanuna dayali olarak Maarif Vekaletinin
egitim kurumlarinda actig1 Okul Spor Yurtlar1 bu keskinligin 6rneklerindendir. Okul Spor Yurtlar: ile
amag, lilke capinda ding, disiplinli ve goreve her an hazir bir genglik kitlesi olusturmak, geng
kusaklarin bedensel, ahlaki ve milli terbiyesini biitlinciil bir program gercevesinde sekillendirmek
olmustur. Universite de dahil olmak iizere ortaokul iizerindeki egitim kurumlarinda, saglik agisindan
uygun bulunan Ogrencilerin katilmak zorunda oldugu bu yurtlar, atletizm, hentbol, voleybol,
basketbol, ylizme, yiiriiylis, izcilik, kayak, dageilik gibi farkli branglarda faaliyet gostermistir. Okul
Spor Yurtlari, Cumhuriyet’in disiplinci pedagojisinin uygulandigi birer egitim mekam olarak islev
gormiistiir. Ogrenciler bedeni dayamklilik kadar kolektif yasam ve disiplin konusunda da egitilmistir.
Her biri belirli bir okulun adiyla anilan bu yurtlar, yerel kiimelere ve bdlgesel miisabakalara
baglanarak siki bir sekilde oOrgiitlenmis, Ogrencilerin “denetimli” ve “yararl’” faaliyetler iginde
bulunmasini saglamistir. Bu yoniiyle Okul Spor Yurtlari, bedenin kontrolii yoluyla ulusal kimligin ve
sadik yurttagligin ingasina katki sunan birer aygit olarak degerlendirilmelidir. Bildiri, tarihsel analiz
yontemiyle bu kurumlarin kurulus siireci, isleyis bi¢cimi ve ideolojik dayanaklari tizerinden Okul Spor
Yurtlarmi erken Cumhuriyet’in beden politikalari, genglik rejimi ve yaklasan savas tehdidiyle
sekillenen ulusal giivenlik sdylemi ¢er¢evesinde yorumlamaktadir.

Anahtar Kelimeler: biyopolitika, Beden Terbiyesi Kanunu, oyun yuvalari, egitim tarihi, disiplin
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DISCIPLINE OF THE BODY, SAFEGUARD OF THE NATION: THE
ESTABLISHMENT OF SCHOOL-SPORTS DORMITORIES IN THE
SHADOW OF THE SECOND WORLD WAR

Dr. Sena COSGUN KANDAL
Erzincan Binali Yildirim University

ABSTRACT

By the late 1930s, the increasingly tangible atmosphere of war in Europe further sharpened Tiirkiye’s
ongoing policies on physical education and youth. The Law on Physical Education, enacted in 1938,
and the School-Sports Dormitories (Okul-Spor Yurtlar1) established by the Ministry of Education
based on this law, are among the most striking examples of this intensification. The aim of the School-
Sports Dormitories was to create, across the country, a vigorous, disciplined, and ever-ready youth,
and to shape the physical, moral, and national upbringing of younger generations within a
comprehensive program. In educational institutions above the middle school level, including
universities, students deemed fit in terms of health were obliged to participate in these dormitories,
which carried out activities in various branches such as athletics, handball, volleyball, basketball,
swimming, hiking, scouting, skiing, and mountaineering. The School-Sports Dormitories functioned
as educational spaces where the disciplinarian pedagogy of the Republic was put into practice.
Students were trained not only in physical endurance but also in collective life and discipline. Each
dormitory, named after a particular school, was tightly organized by being linked to local groups and
regional competitions, thereby ensuring that students engaged in “controlled” and “useful” activities.
In this respect, the School Sports Dormitories should be regarded as apparatus that contributed to the
construction of national identity and loyal citizenship through the control of the body. The paper, by
employing a historical analysis method, interprets the establishment, functioning, and ideological
foundations of these institutions within the framework of the early Republican body politics, the youth
regime, and the national security discourse shaped by the looming threat of war.

Keywords: biopolitics, Law on Physical Education, school sports dormitories, history of education,
discipline.
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TARIH EGITIMINDE ROMANLARIN KULLANIMI: KURAMSAL BiR
INCELEME

Ars. Gor. Mehmet YAVAS
Kastamonu Universitesi
myavas@kastamonu.edu.tr

OZET

Tarih egitimi, yalnizca ge¢mis olaylarin aktarimi degil; ayn1 zamanda tarihsel diisiinme becerilerinin
gelistirilmesi, tarihsel empati kazandirilmasi ve demokratik degerlerin benimsetilmesi siireclerini de
kapsamaktadir. Geleneksel Ggretim yontemleri ¢ogu zaman Ogrencilerin ilgisini sl diizeyde
tutmakta ve bilgilerin ezber diizeyinde kalmasina yol agmaktadir. Bu noktada edebi metinler, 6zellikle
romanlar, 6grencilerin tarihe yonelik ilgisini artiran ve ge¢misi duygusal boyutuyla kavramalarini
saglayan onemli bir 6gretim aracidir. Ayni zamanda yazarlarin birincil elden deneyimlerini, yagamig
olduklar1 dénemin fikir ve duygu diinyasini yansitmalar1 agisindan tarih egitimi i¢in Onemli birer
kaynak vazifesi gormektedir. Bu ¢alismanin amaci, tarih egitiminde romanlarin pedagojik islevini
teorik bir cergevede incelemek ve mevcut literatiir 15181nda bu materyallerin 6grencilerin tarihsel
O0grenme slireglerine katkilarmi tartigmaktir. Calisma, dokiiman incelemesine dayali teorik bir
arastirma niteligindedir. Ulusal ve uluslararasi literatiir betimsel analiz yOntemiyle taranmus;
romanlarin tarih egitimindeki katkilar1 dort tema altinda incelenmistir: bunlar sirasiyla pedagojik islev,
tarihsel empatiye Kkatki, tarihsel diigiinme becerilerinin gelisimi ve kullanimda karsilagilan
sinirliliklardir. Bulgular, romanlarin dgrencilerin soyut tarihsel bilgileri somutlastirmalarina, farkli
bakis acilart gelistirmelerine ve empati kurmalarina katki sagladigini gostermektedir. Bununla birlikte,
romanlarin kurgusal dogasi nedeniyle tarihsel gergeklik ile edebi anlati arasindaki ayrimin 6grenciler
icin netlestirilmesi gerekmektedir. Sonu¢ olarak, romanlarin tarih egitiminde etkili bi¢imde
kullanilabilmesi, 6gretmenlerin bilingli rehberligi ve elestirel okuma becerilerinin gelistirilmesiyle
mimkiindiir. Bu baglamda, romanlarin ders kitaplarin1 tamamlayict bir materyal olarak
degerlendirilmesi ve Ogretim programlarina roman temelli etkinliklerin entegre edilmesi
Onerilmektedir.

Anahtar Kelimeler: Tarih egitimi, edebiyat, roman, tarihsel empati, tarihsel diigiinme
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THE USE OF NOVELS IN HISTORY EDUCATION: A THEORETICAL
EXAMINATION

Res. Asst. Mehmet YAVAS
Kastamonu University

ABSTRACT

History education is not merely the transmission of past events; it also encompasses the development
of historical thinking skills, the cultivation of historical empathy, and the instilling of democratic
values. Traditional teaching methods often limit students’ interest and lead to information being
memorised rather than understood. In this regard, literary texts, especially novels, are an important
teaching tool that increases students’ interest in history and enables them to understand the past in an
emotional way. At the same time, they serve as important sources for history education in terms of
reflecting the first-hand experiences of authors and the ideas and emotions of the period they lived in.
The aim of this study is to examine the pedagogical function of novels in history education within a
theoretical framework and to discuss the contributions of these materials to students’ historical
learning processes in light of the existing literature. The study is a theoretical research based on
document analysis. National and international literature was scanned using descriptive analysis
methods, and the contributions of novels to history education were examined under four themes:
pedagogical function, contribution to historical empathy, development of historical thinking skills, and
limitations encountered in use. The findings show that novels contribute to students’ ability to
concretise abstract historical knowledge, develop different perspectives, and establish empathy.
However, due to the fictional nature of novels, it is necessary to clarify the distinction between
historical reality and literary narrative for students. In conclusion, the effective use of novels in history
education is possible with the conscious guidance of teachers and the development of critical reading
skills. In this context, it is recommended that novels be evaluated as complementary material to
textbooks and that novel-based activities be integrated into teaching programmes.

Keywords: History education, literatiire, novels, historical empathy, historical thinking
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TURKIYE’DE ARKEOLOJI EGITIMININ TARIHSEL GELIiSiMi

Ebru AKYUREK

Nevsehir Hac1 Bektas Veli Universitesi
akyurekebru@icloud.com

OZET

Toplumlarin uygarlik tarihlerinin arastirilmasi, koklii kiiltlirlerinin  ve maddi kalintilarinin
aydinlatilmas1 kuskusuz Tarih ve Arkeoloji bilimleri sayesinde ger¢eklesmektedir. Arkeoloji, gegmiste
yasayan toplumlarin maddi kiltiir kalintilarim1 agiga c¢ikaran ve bu kalintilari yorumlayarak
toplumlarin kiiltiirlerine 151k tutan bir bilim dalidir. Basit anlamda ilk koleksiyonerlik ve arkeoloji
faaliyetleri Ronesans Donemi’ne kadar uzanmaktadir. Yunan ve Roma kiiltiirlerinin arastirilmasina
yonelik bu faaliyetlerin yerini 19. yiizyilda kutsal kitaplarda adi gecen kral ve yer isimlerinin
bulunmasina yonelik caligmalar almistir. Tiirkiye 6zeline baktigimizda ise Arkeoloji biliminin tarihsel
siireci 1800’lii yillarm sonlarinda baslar. Osmanli Imparatorlugu’nun son doénemlerinde baslayan
Arkeoloji bilimindeki hareketlenme Tiirkiye Cumhuriyeti’nin kurulmasi ile birlikte kurumsal bir
kimlik kazanir. Mustafa Kemal Atatiirk’iin Tiirk kimligine olan inanci ve Tiirkleri diinya
medeniyetleri arasinda saygin bir konuma getirme istegi Arkeoloji biliminin egitim kurumlarinda yer
bulmasina olanak saglamistir. Tiirk Tarih tezini yazmak amaciyla Tirkiye’nin pek c¢ok yerinden
Ogrencileri yurtdigina gonderen Atatiirk, yabanci lilkelerden arkeologlarinda Tirkiye’de kurulan
Arkeoloji boliimlerinin biinyesinde c¢alismalarina olanak saglamistir. Bugilin Tiirkiye’de 51
iiniversitede arkeoloji boliimii yer almaktadir. Bu ¢alismanin amaci Tiirkiye Cumhuriyeti’nin kurulus
asamasinda baslayan Arkeoloji egitiminin tarihsel siireci, kurumsallasmasi ve Tiirk bilim tarihine
katkis1 hakkinda veriler sunmaktir. Caligma, Anadolu topraklari {izerinde yasayan pek ¢ok medeniyete
151k tutan Arkeoloji egitiminin gecirdigi siirecler ve egitime katkilar1 iizerine kisa bir 6zet niteligi
tasimaktadir.

Anahtar Kelimeler: Osman Hamdi bey, arkeoloji egitimi, cumhuriyet arkeolojisi, arkeoloji tarihi
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THE HISTORICAL DEVELOPMENT OF ARCHAEOLOGICAL
EDUCATION IN TURKIYE

Ebru AKYUREK
Nevsehir Hac1 Bektag Veli University

ABSTRACT

The exploration of the history of civilizations, the illumination of deep-rooted cultures, and the
interpretation of material remains are undoubtedly made possible through the disciplines of History
and Archaeology. Archaeology, as a scientific field, investigates the material cultural remains of past
societies and sheds light on their cultures through systematic interpretation. In its most basic form, the
origins of collecting and archaeological practices can be traced back to the Renaissance period. While
these early endeavors were primarily concerned with the study of Greek and Roman cultures, by the
nineteenth century they shifted toward attempts to identify kings and places mentioned in the Holy
Scriptures. In the context of Tiirkiye, the historical trajectory of archacology began in the late
nineteenth century. The increasing interest in archaeology during the final years of the Ottoman
Empire acquired an institutional character following the establishment of the Republic of Tiirkiye.
Mustafa Kemal Atatiirk’s strong belief in Turkish identity and his determination to elevate the Turks
to a distinguished position among world civilizations created the conditions for archaeology to be
incorporated into educational institutions. In line with his vision for the Turkish History Thesis,
Atatirk not only sent numerous students abroad to receive training but also invited foreign
archaeologists to contribute to the archaeology departments established in Tiirkiye. At present, there
are fifty-one universities in Tiirkiye offering programs in archaeology. The purpose of this study is to
present an overview of the historical development, institutionalization, and contribution of
archaeology education to the history of science in Tiirkiye, beginning with the formative years of the
Republic. It provides a concise summary of the stages through which archaeology education has
evolved and its contributions to the understanding of the many civilizations that once thrived on
Anatolian soil.

Keywords: Osman Hamdi bey, archaeological education, republican archaeology, history of
archaeology
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ERKEN CUMHURIYET DONEMIi EGITIM KONULU GORSELLERIN
GOSTERGEBILIMSEL ANALIZi

Prof. Dr. Giil TUNCEL
Marmara Universitesi
gul.tuncel@marmara.edu.tr

Sena GEZGINCIi

Marmara Universitesi
senagezginci@hotmail.com

OZET

Cumbhuriyet’in ilan1 ile Tiirkiye’de yalnizca siyasi yapida degil, ayn1 zamanda toplumsal, kiiltiirel ve
egitsel alanlarda da koklii bir donilisim silireci baglamistir. Bu doniisiim, modernlesme hedefi
dogrultusunda sekillendirilmis ve yeni devletin ideolojik temelini olusturan bir dizi reformla hayata
gecirilmistir. Erken Cumhuriyet doneminde gergeklestirilen bu reformlarin en belirgin yansimalari,
egitim ve Kkiiltiir politikalarinda goézlemlenmistir. Bu baglamda, halkin yeni rejimin degerleri
dogrultusunda yeniden yapilandirilmasi, yalnizca egitim kurumlar1 araciligiyla degil, ayn1 zamanda
gorsel ve simgesel araclarla da desteklenmistir. Bu araglarin basinda ise propaganda amagl iiretilen
afisler, dergi kapaklar1 ve gesitli gorsel malzemeler gelmektedir. Bu c¢alismada, 1923-1950 yillari
arasinda Tiirkiye Cumbhuriyeti tarafindan fretilen propaganda gorselleri, Roland Barthes’in
gostergebilimsel ¢oziimleme ydntemiyle incelenmistir. Cumhuriyet rejiminin ulus insa siirecinde
kullandig1 gorsel materyaller; egitim, tarih, askerlik ve modernlesme temalar1 etrafinda ideolojik
anlamlar tagiyan birer arag¢ olarak degerlendirilmigtir. Caligmada sekiz farkli afis, dergi kapag: ve kitap
kapag1 secilmis ve her biri Barthes’in diiz anlam, yan anlam ve mit olmak {izere li¢ diizeyli analiz
modeli ¢ergevesinde ¢oziimlemeye tabi tutulmustur. Bulgular, bu gorsellerin Cumhuriyet ideolojisinin
temel unsurlarimt —6zellikle halkgilik, laiklik, modernlesme ve aydinlanma— dogallastiran birer
ideolojik sOylem tasidigini ortaya koymustur. Analizler sonucunda, Cumhuriyet’in egitim reformlari,
Harf Devrimi, Koy Enstitiileri ve Tiirk Tarih Tezi gibi projelerinin gorseller aracilifiyla genis halk
kesimlerine aktarildigi; lider figiirii, mesale, giines, zincir gibi simgeler yoluyla ge¢misin elestirildigi
ve yeni bir ulusal kimligin inga edildigi anlasilmistir. Bu yoniiyle ¢alisma, gorsel kiiltiiriin ulus-devlet
insasindaki islevine dair yeni bir okuma sunmay1 amaglamaktadir.

Anahtar kavramlar: Erken Cumhuriyet Dénemi, egitim, reform, gostergebilimsel analiz
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A SEMIOTIC ANALYSIS OF EDUCATIONAL VISUALS FROM THE
EARLY REPUBLICAN PERIOD

Prof. Dr. Giil TUNCEL
Marmara University

Sena GEZGINCI
Marmara University

ABSTRACT

With the proclamation of the Republic, a radical transformation process began in Tiirkiye not only in
the political structure but also in the social, cultural, and educational spheres. This transformation was
shaped by the goal of modernization and implemented through a series of reforms that formed the
ideological foundation of the new state. The most obvious reflections of these reforms implemented
during the early Republican period were observed in education and cultural policies. In this context,
the restructuring of the population in line with the values of the new regime was supported not only
through educational institutions but also through visual and symbolic means. The ost common tools
were posters, magazine covers, and various visual materials produced for propaganda purposes. This
study examines the propaganda visuals produced by the Republic of Tiirkiye between 1923 and 1950
using Roland Barthes’s semiotic analysis method. The visual materials used by the Republican regime
in the nation-building process are evaluated as tools carrying ideological meanings around the themes
of education, history, military service, and modernization. Eight different posters, magazine covers,
and book covers were selected for the study, and each was analyzed within the framework of Barthes’s
three-level analysis model: denotation, connotation, and myth. The findings revealed that these images
conveyed an ideological discourse that naturalized the fundamental elements of Republican
ideology—specifically, populism, secularism, modernization, and enlightenment. The analyses
revealed that projects such as the Republic’s educational reforms, the Alphabet Revolution, Village
Institutes, and the Turkish History Thesis were conveyed to a broader public through visuals; symbols
such as the leader figure, torch, sun, and chains critiqued the past, and a new national identity was
constructed. In this respect, the study aims to offer a new reading of the function of visual culture in
nation-state construction.

Keywords: Early Republican Period, education, reform, semiotic analysis
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AZERBAYCAN TARIHi DERSi OGRETIM MATERYALLERININ
ONEMI

Do¢. Dr. Samire MEMMEDOVA

Sumgay1t Devlet Universitesi
samire.mammadova@sdu.edu.az

OZET

Bu calismanin temel amaci, Azerbaycan tarihi 6gretiminde kullanilan materyallerin yapisini, icerigini
ve pedagojik degerini analiz etmektir. Arastirma, bu kaynaklarin tarihsel bilgileri ne derece dogru
aktardigini, elestirel diistinmeyi nasil tesvik ettigini ve 6grencilerde milli kimlik bilincini ne 6l¢iide
gelistirdigini ortaya koymayi hedeflemektedir. Aktiielite: Kiiresellesme ve hizli egitim reformlar
baglaminda, yiiksek kaliteli 6gretim materyalleri, tarihsel gerceklerin ve milli hafizanin korunmasi
acisindan biiylik 6nem tasir. Azerbaycan’da tarih ders kitaplarinin ve yardimei materyallerin revizyonu
ve modernizasyonu, gecmisteki carpitmalarin giderilmesi ve modern pedagojik standartlara uyum
saglanmas1 amaciyla giderek daha 6nemli hale gelmistir. Bu materyallerin objektif, kanita dayali ve
kiiltiirel agidan uygun bir anlatim sunmasi, bilingli ve vatansever bireylerin yetistirilmesi i¢in kritik
Ooneme sahiptir. Ayrica, dijital kaynaklarin egitime entegrasyonu ile birlikte, Azerbaycan tarihinin
ogretiminde gelencksel basili materyaller ile modern multimedya araglar1 arasindaki dengeyi
degerlendirme ihtiyact artmistir. Yontemler: Arastirmada okul ders kitaplarmin, 6gretmen
kilavuzlarinin ve dijital 6grenme platformlarinin karsilastirmali igerik analizi yapilmistir. Pedagojik
etkililigi, erisilebilirligi ve 6grencilerin ilgisini 6lgmek amaciyla tarih 6gretmenleriyle nitel goriismeler
ve Ogrencilere anketler uygulanmistir. Sonug: Azerbaycan tarihi 6gretim materyallerinin kapsamli
incelemesi, onemli ilerlemeler kaydedildigini ancak etkilesim, kapsayicilik ve elestirel analiz
becerilerinin gelistirilmesi agisindan daha fazla iyilestirmeye ihtiyag duyuldugunu gostermektedir.
Icerigin modernlestirilmesi, tarihsel dogruluk korunarak yapilmalidir; bu, Azerbaycan’da etkili tarih
egitiminin anahtaridir.

Anahtar Kelimeler: Azerbaycan Tarihi, Ogretim Materyalleri, Milli Kimlik, Pedagoji, Egitim
Reformu.
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IMPORTANCE OF TEACHING MATERIALS IN AZERBAIJAN
HISTORY SUBJECT

Assoc. Prof. Samira MAMMADOVA
Sumgayit State University

ABSTRACT

The main purpose of this study is to analyze the structure, content, and pedagogical value of teaching
materials used in the instruction of Azerbaijani history subject. It aims to identify how effectively
these resources present historical facts, promote critical thinking, and foster a sense of national identity
among learners. Actuality/Relevance: In the context of globalization and rapid educational reforms,
high-quality teaching materials are essential for preserving historical truth and national memory. In
Azerbaijan, the revision and modernization of history textbooks and supplementary materials have
become increasingly important to address past distortions and align with modern pedagogical
standards. Ensuring that these materials reflect an objective, evidence-based, and culturally relevant
narrative is crucial for building informed and patriotic citizens. Moreover, with the integration of
digital resources into education, there is a growing need to evaluate the balance between traditional
print materials and modern multimedia tools in teaching Azerbaijani history. Methods: This research
applies a comparative-content analysis of school textbooks, teachers’ guides, and digital learning
platforms. Qualitative interviews with history teachers and surveys of students are used to assess
pedagogical effectiveness, accessibility, and engagement levels. Conclusion: A comprehensive review
of Azerbaijani history teaching materials shows that while significant progress has been made, further
improvements are needed to enhance interactivity, inclusiveness, and critical analysis skills.
Modernizing content while preserving historical accuracy is key to effective history education in
Azerbaijan.

Keywords: Azerbaijani History, Teaching Materials, National Identity, Pedagogy, Educational
Reform.
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TURKLERE AIiT KAYA RESIMLERININ TARIH EGITIMiNDE
KULLANILMASI

Cansu Erva ISIK
Ozel Caglayan Kiz Anadolu Lisesi
cansuervaisikk@gmail.com

Ozge TUMUKLU
Ozel Caglayan Kiz Fen Lisesi
ozgetumuklu@gmail.com

OZET

Kaya resimleri, tarih 6ncesi donemlerden itibaren insanlarin gevrelerindeki diinyayi, doga olaylarini,
avlanma sahnelerini ve inanglarini betimlemek igin kullandigi en eski iletisim araglarindan biri
olmustur. Ozellikle Tiirklere ait olan Orta Asya, Anadolu ve Mezopotamya gibi bolgelerdeki kaya
resimleri, kiiltlirel siireklilik ve degisim acisindan dikkat ¢ekici motifler sunar. Bu motiflerin tasidigi
anlamlar donemsel olarak degismekle birlikte, cogu zaman topluluklarin sosyal yapilarini, inaniglarini
ve gevreyle olan iliskilerini yansitan derin sembolik katmanlar icermektedir. Ilk Tiirklerin yaptigi kaya
resimleri de birgok kiiltiirel 6zellik barindirdig1 gibi Tiirkler her gittigi bolgeye bu kaya resimlerini
tagimistir. Bu ¢ercevede tarih derslerinde kaya resimleri kullanilarak Tirklerin Anadolu’ya gelmesi
gibi birgok konu tarih 6gretiminde kullanilabilir. Tiirklerin kaya resimlerindeki sembollerinin, tarih
egitimi i¢in essiz birer 6gretim araci oldugu diisiiniilmektedir. Ayrica dgrenciler bu yolla hem tarihsel
bilgi kazanir hem de sembolleri yorumlama yoluyla elestirel disiinme becerisini gelistirir. Bu
caligmada, nitel arastirma yontemlerinden tarama-derleme yontemi kullanilacaktir. Ayrica dokiiman
analizi yapilarak MEB miifredatinda yer alan ilgili kazanimlar tespit edilecektir. Calismada, Tiirklerin
kaya resimlerindeki sembollerinin tarih egitimine gorsel ve kiiltiirel katkilarinin incelemesi
amaclanmaktadir. Ogrenciler bu ¢izimlerden Anadolu’nun Tiirklesmesi, Tiirklerin hayat tarzlar1 ve
sanatsal ifade bigimleri gibi bircok konuyu &grenebilir. Hangi sembollerin ne anlamlar tasidigi, bu
sembollerin anlamlarinin zaman i¢inde nasil degistigine de c¢aligmada deginilecektir. Ayrica, bu
sembollerin hem bireysel hem de toplumsal hafizadaki yeri ile bu baglantinin tarih egitimine
katkilarini kesfetmek icin bir ¢ergceve sunulmasi hedeflenmektedir. Bu sayede, Tiirk tarihinin sanatsal
ve kiiltiirel mirasina dair daha derin bir anlayis gelistirmenin miimkiin olacag diisliniilmektedir.

Anahtar Kelimeler: Tiirk kaya resimleri, tarih egitimi, sembol, kiiltiirel miras, sosyal yapi
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THE USE OF TURKISH ROCK PAINTINGS IN HISTORY
EDUCATION

Cansu Erva ISIK
Private Caglayan Girls Anatolian High School

Ozge TUMUKLU
Private Caglayan Girls Science High School

ABSTRACT

Rock art represents one of humanity’s earliest communication forms, depicting the environment,
natural phenomena, hunting scenes, and belief systems since prehistoric times. In regions associated
with Turks, including Central Asia, Anatolia, and Mesopotamia, rock art presents motifs reflecting
both cultural continuity and transformation. Although the meanings of these motifs evolved over time,
they often carry symbolic layers that reveal social structures, belief systems, and human-environment
interactions. Early Turkish rock art not only embodies diverse cultural features but also illustrates how
Turks transmitted these artistic expressions across regions. Accordingly, rock art can be employed in
history education to illustrate topics such as the migration of Turks into Anatolia. The symbols within
Turkish rock art offer unique pedagogical value, enabling students to acquire historical knowledge
while enhancing critical thinking through interpretation. This study adopts a qualitative research
approach, specifically the survey-compilation method, supplemented by document analysis to identify
relevant learning outcomes in the Turkish Ministry of Education curriculum. The research aims to
examine the visual and cultural contributions of Turkish rock art symbols to history education.
Through these depictions, students can explore the Turkification of Anatolia, Turkish lifestyles, and
artistic expressions. The study further considers the meanings of specific symbols, their temporal
evolution, and their roles in individual and collective memory. Ultimately, this framework seeks to
highlight the pedagogical potential of rock art, fostering a deeper understanding of Turkish historical,
artistic, and cultural heritage.

Keywords: Turkish rock art, history education, symbol, cultural heritage, social structure
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KULTUR MIRASLARIMIZ OYACILIK VE YAZMACILIK iLE iLGILi
BiR TARIH DERSI ETKINLIGi TASARIMI

Ece EKER

ODTU Gelistirme Vakfi Ankara Ozel Lisesi
ece.eker2009@gmail.com

Perihan Zeynep YILDIZ

ODTU Gelistirme Vakfi Ankara Ozel Lisesi
perihanzeynep0633@gmail.com

OZET

Geleneksel yazmacilik ve ipek igne oyaciligi, Anadolu’da halkin sessiz dili olarak, topluma kimlik ve
devamlilik kazandiran kiiltiir miraslarimizdir. Yazmacilik ve oyacilik zaman igerisinde halkin yasam
Oykiisiiniin izlerini tagiyan onemli birer iletigim aracina doniigmiislerdir. Arastirmada temel amag;
unutulmaya yiiz tutmus bu sanatlarin kiiltiirel miras baglaminda tarih 6gretimine dahil edilerek gengler
tarafindan taninmasini ve tarih arastirmalarina kaynak olusturmasini saglamaktir. Caligmada nitel
aragtirma yontemlerinden dokiiman analizi teknigi ile kitaplar, makaleler, siireli yayinlar taranmustir.
Ardindan gelistirilen soru seti iizerinden Nallthan, Beypazari, Ankara, Kastamonu ve Tokat’ta 6
kaynak kisi ile goriismeler yapilmistir. Bu goriismeler sonrasinda veriler dokiiman analizi ile
incelenmis genglerin bu sanatlari tanimadigi, meslek olarak se¢medigi anlasilmigtir. Fabrikasyon
iiretim nedeniyle yazmaciligin degerinin azaldigi, ustalarin Tokat ve Kastamonu ile sinirh kaldigi,
cografi isaretlemelerin tamamlanmadig1 tespitleri yapilmistir. Oyaciligin ise sadece yerel diizeyde
tiretimi yapilan bir sanat oldugu tespit edilmistir. Bu sanatlarin toplumsal kimligin olugsmasinda degerli
katkilar1 oldugu, tarih 6gretimi miifredatina kaynaklik edebilecegi anlagilmistir. Kiiltiirel miras olan bu
sanatlar1 hem tanitmak hem de unutulmasini engellemek amaciyla; 10. smif Tarih dersi 6gretim
programinda yer alan “Kiiltiirel Faaliyetlerin Sosyal Hayata Etkileri” kazanimi ¢ergevesinde oyalarin
ve yazmalarin kiiltiirel gelisime etkileriyle ilgili sinif ici bir etkinlik yapilmasi planlanmistir. Ipek igne
oyast ve yazmacilik sanatlarinin genclere tanitilmasi, unutulmamasi ve tarih derslerinde kaynak olarak
kullaniminin saglanmasi igin; mesleki egitime ve ortadgretim miifredatina dahil edilmesi, ulusal-
uluslararasi etkinliklerde tanitilmasi ve UNESCO Somut Olmayan Kiiltiirel Miras listesine alinmasi
oOnerileri gelistirilmistir.

Anahtar Kelimeler: Kiiltir mirasi, ipek igne oyasi, geleneksel yazmacilik, tarih dersi etkinligi
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A HISTORY CLASS ACTIVITY DESIGN RELATED TO OUR
CULTURAL HERITAGE OF NEEDLEWORK AND WEAVING

Ece EKER
ODTU Gelistirme Vakfi Ankara High School

Perihan Zeynep YILDIZ
ODTU Gelistirme Vakfi Ankara High School

ABSTRACT

Traditional cottage weaving and silk needle embroidery are cultural heritages that provide identity and
continuity to Anatolian society, functioning as the silent language of the people. Over time, weaving
and needlepoint have transformed into significant communication tools, reflecting the life stories of
communities. The aim of this research is to ensure that these forgotten arts are recognized by younger
generations by including them in history teaching within the framework of cultural heritage, while also
serving as a resource for historical studies. In this study, books, articles, and periodicals were
examined using the document analysis technique, one of the qualitative research methods.
Additionally, interviews were conducted with six resource persons in Nallthan, Beypazari, Ankara,
Kastamonu, and Tokat based on a prepared question set. The analysis revealed that young people are
largely unfamiliar with these arts and do not consider them as a profession. It was also found that
weaving has lost its value due to mass production, that skilled masters are now limited to Tokat and
Kastamonu, and that geographical indication for the craft has not yet been completed. Embroidery, on
the other hand, remains a locally produced art. The findings demonstrate that these crafts contribute to
the shaping of social identity and can enrich the history teaching curriculum. To promote and preserve
them, an in-class activity is planned within the scope of the 10th grade History course, focusing on
“The Effects of Cultural Activities on Social Life.” Suggestions also include incorporating these arts
into vocational and secondary education, promoting them in national and international platforms, and
nominating them for inclusion in the UNESCO Intangible Cultural Heritage list.

Keywords: Cultural heritage, silk needle lace, traditional weaving, history lesson activity
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TURKIYE YUZYILI MAARIF MODELi OGRETIM
PROGRAMLARINA GORE HAZIRLANAN DERS KiTAPLARININ
KADIN TARIHI ACISINDAN INCELENMESI

Dr. Melis AKAY SAHIN

Bagimsiz Arastirmaci
mell.1925@hotmail.com

Prof. Dr. Mehmet ACIKALIN

Istanbul Universitesi-Cerrahpasa
acikalin@iuc.edu.tr

OZET

Kadin tarihi, toplumda basarilariyla 6ne ¢ikan kadinlarin kesfedilmesine ve kadinlarin ¢alismalarinin
biyografiler araciligiyla gliniimiize tasinmasina katki saglamaktadir. Bu sekilde, kadinlarin topluma
olan katkilarmin goriiniir kilinmasi amaglanmaktadir. Nitekim tarih boyunca bilimden sanata,
siyasetten spora pek ¢ok alanda 6ne ¢ikan sayisiz kadin bulunmaktadir. Bu nedenle ¢alismanin amaci,
2024 yilinda Tiirkiye Yiizyili Maarif Modeli 6gretim programlarina gore hazirlanan ders kitaplarinin
kadin tarihi agisindan incelenmesidir. Bu kapsamda; 1. sinif Hayat Bilgisi, Tiirk¢e, Matematik; 5. sinif
Din Kiiltiirii ve Ahlak Bilgisi, Sosyal Bilgiler, Tiirk¢e, Fen Bilimleri, Matematik; 9. sinif Din Kiiltiirii
ve Ahlak Bilgisi, Tarih, Cografya, Tiirk Dili ve Edebiyati, Fizik, Kimya, Biyoloji, Matematik olmak
lizere 28 ders kitab1 dokiiman analizi ydntemiyle incelenmistir. incelenen arastirma sonuglarindan
bazilar1 su sekildedir: Ders kitaplarinda farkli alanlarda basar1 gostermis kadinlara siirli yer verildigi;
erkek sahsiyetlerin ise kadinlara kiyasla yaklasik 14 kat daha fazla temsil edildigi belirlenmistir. Ders
kitaplarindaki kadinlarin ¢ogunun ya bir erkegin yakini olarak tanitildig1 ya da tanitilmadan yalnizca
gorselleri araciligiyla yer aldigi goriilmiistiir. Bunun yaninda, ders kitaplarinda hayat1 ve eserlerine yer
verilen az sayidaki kadinin biyografilerinde temel bilgi eksiklikleri oldugu ve genel olarak hayat
hikayelerinin yiizeysel oldugu goriilmiistiir. Buna karsin, erkek sahsiyetlerin daha fazla ve detayli bir
sekilde biyografilerle tanitildigi anlasilmistir. Sonug olarak, incelenen 28 ders kitabinin 16’sinda
toplumda 6ne ¢ikan higbir kadin sahsiyete yer verilmemis olmasi, yeni ders kitaplarinda da kadin
tarihinin gortiniir olmadigim1 ve kadinlarin hald ders kitaplarinda hak ettikleri temsiliyete
ulasamadigini ortaya koymaktadir.

Anahtar Kelimeler: Tirkiye Yiizyili Maarif Modeli, ders kitaplari, kadin tarihi
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AN ANALYSIS OF WOMEN’S HISTORY IN TEXTBOOKS PREPARED
ACCORDING TO THE CENTURY OF TURKIYE EDUCATION
MODEL CURRICULUMS

Dr. Melis AKAY SAHIN
Independent Researcher

Prof. Dr. Mehmet ACIKALIN
Istanbul University-Cerrahpasa

ABSTRACT

Women’s history contributes to the discovery of women who have stood out with their achievements
in society and brings their work to the present day through biographies. In this way, the contributions
of women across various fields (e.g., science, art, politics, sports) throughout history are made visible.
The aim of this study is an analysis of women’s history in textbooks prepared according to “the
Century of Tiirkiye Education Model” curriculums. Using the document analysis method, 28 different
textbooks were analyzed. These textbooks are: 1st grade Life Studies, Turkish, Mathematics; 5th grade
Religious and Ethical Studies, Social Studies, Turkish, Science, Mathematics; and 9th grade Religious
and Ethical Studies, History, Geography, Turkish Language and Literature, Physics, Chemistry,
Biology, Mathematics. Some of the key findings are as follows: Women who have achieved success in
different fields are given limited space in the textbooks, and male personalities are represented
approximately 14 times more than females. Furthermore, most women in the textbooks are either
introduced only as a man’s relative or featured without being introduced. Even the biographies of the
few women included in the textbooks lack basic information, and their life stories are generally
superficial. On the other hand, male characters were introduced more and in detail through
biographies. In conclusion, 16 of the 28 textbooks lack prominent female figures indicating that
women’s history remains underrepresented in the new textbooks, and women still cannot reach the
representation they deserve in the new textbooks based on the newly introduced model.

Keywords: The Century of Tiirkiye Education Model, textbooks, women’s history
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9. SINIF TARIH DERS KiTABININ ERDEM-DEGER-EYLEM
BAGLAMINDA iNCELENMESI
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OZET

Degerler toplumlarin nesiller boyunca devamliligini siirdiirmede mihenk taglarindan birini
olusturmaktadir. Zira degerler geng nesillerin gelecege kok salmasinda, onlarin karakterlerinin
sekillenmesinde olduk¢a onemlidir. Deger egitimi bu noktada bireylerin ge¢cmis, bugiin ve gelecek
ekseninde olay ve olgular1 degerlendirmelerinde etik bir bakis acis1 gelistirmelerini saglar. insan1 insan
yapan ilkelerin zaman i¢indeki yansimalarini sunmasi ve bu yoniiyle ahlaki bir pusula gérevine sahip
olmas1 bakimindan tarih egitimi igerisinde deger egitiminin kritik bir yeri bulunmaktadir. Bu agidan
bakildiginda tarih egitiminde kiiltiirel aktarimin gliglenerek nesiller boyunca devamliliginin
saglanmasinda ve degerlerin yeni nesillere dogru bir sekilde aktarilmasinda ders kitaplarinin 6nemi
asikardir. Aragtirmada 2024 Tiirkiye Yiizyili Maarif Modeli kapsaminda hazirlanan 9. Siif Tarih Ders
kitabindaki degerlerin s6z konusu modelde yer alan erdem-deger- eylem cergevesinde incelenmesi
amaglanmaktadir. Bu dogrultuda Tiirkiye Yiizyili Maarif Modeli’nde adalet, saygi ve sorumluluk cati
degerleri etrafinda sekillenen aile bitinligi, caligkanlik, dostluk, duyarlilik, diiriistlik, estetik,
mahremiyet, merhamet, miitevazilik, Ozgiirliikk, sabir, saglikli yasam, sevgi, tasarruf, temizlik,
vatanseverlik ve yardimseverlik degerlerinin ders kitabinda yer alma durumu belirlenmeye
caligilmistir. Arastirma nitel metodoloji kapsaminda dokiiman inceleme yontemi ile gergeklestirilmis
olup, veri kaynagi olarak 2024-2025 egitim-6gretim yilinda okutulan 9. Smif Tarih ders kitabi
kullanilmigtir. Veri toplama araci olarak arastirmacilar tarafindan gelistirilen “Erdem-Deger-Eylem
Cercevesinde Ders Kitab1 inceleme Formu” kullanilmistir. Veri analiz siirecine devam edilmektedir.

Anahtar Kelimeler: Ogretim programu, tarih dersi, ders kitab
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AN ANALYSIS OF THE 9TH GRADE HISTORY TEXTBOOK IN THE
CONTEXT OF VIRTUE-VALUE- ACTION

Dr. Tugba TURGUT
Amasya University

Dr. Dilara CAYCI KARAKOSE
Amasya University

ABSTRACT

Values constitute one of the cornerstones in maintaining the continuity of societies across generations.
For values play a significant role in enabling younger generations to take root in the future and in
shaping their character. At this point, values education enables individuals to develop an ethical
perspective in evaluating events and phenomena within the context of the past, present, and future.
Value education has a critical place in history education in terms of presenting the reflections of the
principles that make a person a human being over time and having a moral compass duty in this
respect. From this perspective, the importance of textbooks in history education in strengthening
cultural transmission, ensuring its continuity across generations and transferring values to new
generations in the correct way is obvious. The aim of the research is to examine the values in the 9th
Grade History Textbook prepared within the scope of the 2024 Tiirkiye Century Education Model
within the framework of virtue-value-action in the said model. In this context, the study focused on
analyzing the representation of the values of family integrity, diligence, friendship, sensitivity,
honesty, aesthetics, privacy, compassion, modesty, freedom, patience, healthy life, love, savings,
cleanliness, patriotism, and helpfulness—framed by the overarching values of justice, respect, and
responsibility in the Tiirkiye Century Education Model—within the textbook. The research was
conducted using a document review method within the scope of the qualitative methodology, and the
9th-grade history textbook taught in the 2024-2025 academic year was used as the data source. The
“Textbook Review Form Within the Framework of Virtue-Value-Action” developed by the
researchers was used as the data collection tool. The data analysis process continues.

Keywords: Curriculum, history lesson, textbook

34


mailto:tugba.turgut@amasya.edu.tr
mailto:dilara.karakose@amasya.edu.tr

N Py '
5 §Nr_\r§mm@
%‘, HACI BEKTAS VELI §
£

TUBITAK SN

CUMHURIYET DONEMI BOYUNCA TARIH DERS KiTAPLARINDA
OSMANLI SiYASiI TARiIHI ANLATISI

Dr. Mehmet Alper CANTIMER

Sakarya Uygulamal1 Bilimler Universitesi
mcantimer@subu.edu.tr

OZET

Bu arastirmanin amact Cumhuriyet dncesi Tiirk tarihinin énemli sathalarindan olan Osmanli siyasi
tarih anlatisinin Cumhuriyet donemi boyunca tarih ders kitaplarinda goriiniimiinii ortaya koymaktir.
Tarih ders kitaplar1 salt kitap olarak degerlendirmenin diginda hiikiimet politikalarinin aktarildigi
vatandas yetistirme siirecinin Onemli bir parcast olarak goriilmelidir.  Osmanli, 13. yiizyil
Anadolu’sunda kurulmus, ilerleyen yillarda siyasi anlamda genis bir cografyada etki gdsteren bir
organizasyon haline gelmistir. Cok uluslu bir imparatorluk karakteri gdstermis ve varligim 1922 yilina
kadar da siirdiirmiistiir. Bu siirecte Orta, Yeni ve Yakingaglar yasanmistir. Osmanli’nin tek bir diizlem
icinde incelenmesi ve anlatimi1 bu agidan olduk¢a zor gdriinmektedir. Tiirkiye Cumhuriyeti bir ulus
devlet olarak kurulmus, zorunlu egitim politikalar1 iginde de tarih dersine yiiklenen anlam
ger¢evesinde Osmanli siyasi tarih anlatis1 gegmisten giiniimiize degisim gegirmistir. Hakim olan siyasi
anlayisin da etkisiyle benzer goriinmesine ragmen farkli icerikler sunan siyasi tarih anlatisi tarih ders
kitaplarinda goze ¢arpmaktadir. Aragtirmanin amacina uygun olarak nitel arastirma yontemlerinden
dokiiman analizi kullanilacaktir. Arastirmaci uzman goriisii dogrultusunda Cumbhuriyet doénemi
boyunca okutulmus ve halen okutulmakta olan 13 farkli ders kitabini inceleyecektir. Her on yildan
secili tarih ders kitaplarindan ilgili konu bashgi, igerigin yogunlugu, kullanilan dil, gorseller ve
toplamda ayrilan yer bagliklarinda inceleme yapilacaktir. Metnin kendisi bir analiz nesnesi olarak
degerlendirilecek ve sunulacaktir. Yapilan incelemenin sonucunda Osmanli siyasi tarih anlatisinin
Cumhuriyet donemi boyunca degisimi ortaya konulacaktir.

Anahtar Kelimeler: Cumhuriyet donemi, tarih ders kitaplari, Osmanli siyasi tarihi
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THE NARRATIVE OF OTTOMAN POLITICAL HISTORY IN
HISTORY TEXTBOOKS DURING THE REPUBLICAN ERA

Dr. Mehmet Alper CANTIMER
Sakarya University of Applied Sicences

ABSTRACT

The purpose of this research is to reveal the representation of Ottoman political history, one of the
important phases of pre-Republican Turkish history, in history textbooks throughout the Republican
era. History textbooks should be viewed not only as books but also as an important part of the process
of educating citizens, through which government policies are conveyed. The Ottoman Empire was
established in 13th-century Anatolia and, in subsequent years, became an organization with political
influence across a vast geography. It exhibited the character of a multi-ethnic empire and continued to
exist until 1922. During this period, the Middle Ages, the Modern Age, and the Contemporary Age
were experienced. From this perspective, examining and narrating the Ottoman Empire within a single
framework appears quite challenging. The Republic of Tiirkiye was established as a nation-state, and
within the framework of compulsory education policies, the narrative of Ottoman political history has
undergone changes from the past to the present. Although it appears similar due to the influence of the
prevailing political understanding, the political history narrative presented in history textbooks stands
out with its different content. In line with the purpose of the research, document analysis will be used
as a qualitative research method. The researcher will examine 13 different textbooks that have been
taught throughout the Republican era and are still being taught, based on expert opinion. Selected
history textbooks from every decade will be examined in terms of relevant subject headings, content
density, language used, visuals, and the total space allocated to headings. The text itself will be
evaluated and presented as an object of analysis. The examination will reveal the transformation of the
Ottoman political history narrative throughout the Republican era.

Keywords: Republican era, history textbooks, Ottoman political history
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BENZERLIiGi: ARSIV BELGELERI ISIGINDA BIR INCELEME
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OZET

Osmanli Devleti’nin son doneminde egitim alaninda yasanan koklii doniisiim, yalnizca yeni okul
tirlerinin agilmasiyla sinirli kalmamis; aymi zamanda tarih ders kitaplarinin  hazirlanmasi,
denetlenmesi ve basim siirecinin de devletin kontrolii altina alinmasini saglamistir. Bu ¢alismanin
temel problem alanini, ge¢ Osmanli egitim sisteminde kurulan Meclis-i Kebir-i Maarif’in, tarih ders
kitaplarmin basim ve onay siirecindeki kritik rolii olusturmaktadir. Arastirmanin amaci, bu kurumun
isleyisini, Ispanyolcadan g¢evrilen “Muhtasar Tarih-i Osmani” adl1 bir kitabmn ruhsatlandirma siireci
Ozelinde, dort 6zgilin arsiv belgesi lizerinden analiz ederek ortaya koymaktir. Ayrica, Cumhuriyet
doneminde kurulan Talim ve Terbiye Kurulu ile Meclis-i Kebir-i Maarif kurumunun yapisal ve
islevsel benzerliklerini  degerlendirmek de amaglanmaktadir. Calismada, nitel arastirma
yontemlerinden olan dokiiman analizi teknigi kullamilmustir. Incelenen belgeler; bir tasra maarif
midiirliigli raporu, ruhsat siirecine iligskin idari ve mali yazigmalar, miitercim dilekgesi ve nihai onay
belgesinden olusmaktadir. Icerik ¢dziimlemesi sonucunda, basvurunun yapilmasi, tasra makamlarinca
incelenmesi, merkezde denetim, mali islemlerin tamamlanmasi (6rnegin “ine-i hacirin” pulu), matbaa
beyani, ruhsat verilmesi ve arsivleme seklinde ilerleyen ¢ok katmanli bir siire¢ ortaya c¢ikmustir.
Bulgular, Meclis-i Kebir-i Maarif’in yalnizca pedagojik uygunlugu degil, ayn1 zamanda ideolojik ve
mali unsurlar1 da gozettigini gostermektedir. Bu durum, dénemin kitap basim ve denetim siirecinin
sadece egitim alanin1 degil, devletin biirokratik yapisin1 ve merkezi otorite anlayisini da yansittigin
ortaya koymaktadir.

Anahtar Kelimeler: Meclis-i Kebir-i Maarif, Osmanli egitimi, tarih ders kitabi, kitap ruhsati, Talim
ve Terbiye Kurulu, egitim politikasi
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THE ROLE OF THE MECLIS-i KEBIR-i MAARIF IN THE
PUBLICATION OF HISTORY TEXTBOOKS AND ITS SIMILARITY
TO THE TALIM VE TERBIYE KURULU: AN EXAMINATION IN
LIGHT OF ARCHIVAL DOCUMENTS

Elif YASLI
Gazi University

Prof. Dr. Ugur UNAL
Gazi University

ABSTRACT

The profound transformation in the field of education during the late Ottoman Empire was not limited
to the opening of new school types; it also led to the state taking control over the preparation,
inspection, and publication processes of history textbooks. The core problem of this study is the
critical role of the Meclis-i Kebir-i Maarif in the publication and approval process of history textbooks
within the late Ottoman education system. The research aims to analyze the functioning of this
institution through four original archival documents, focusing on the licensing process of a book
translated from Spanish titled “Muhtasar Tarih-i Osmani.” Additionally, it seeks to evaluate the
structural and functional similarities between this institution and the Talim and Terbiye Kurulu
established during the Republican era. The study employs document analysis, a qualitative research
method. The documents analyzed consist of a report from a provincial education directorate,
administrative and financial correspondence related to the licensing process, the translator’s
application, and the final approval document. Content analysis revealed a multi-layered process that
included application, provincial inspection, central control, completion of financial obligations (such
as the “iane-i hacirin” stamp), declaration from the printing house, licensing, and archiving. The
findings indicate that the Meclis-i Kebir-i Maarif considered not only pedagogical suitability but also
ideological and financial factors. This demonstrates that the book publication and inspection process
of the period reflected not only the field of education but also the state’s bureaucratic structure and its
understanding of central authority.

Keywords: Meclis-i Kebir-i Maarif, Ottoman education, History textbook, book licensing, Talim and
Terbiye Kurulu, educational policy
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TURKIYE YUZYILI MAARIF MODELiIi ORTAOGRETIM TARIH
DERSi OGRETIM PROGRAMI’NIN KULTUREL MIiRAS
OKURYAZARLIGI ACISINDAN INCELENMESI

Dr. Cagrinur SAG
cagrinursag94@gmail.com

Dr. Tugba TURGUT

Amasya Universitesi
tugba.turgut@amasya.edu.tr

OZET

Tarih dersi toplumu tarihsel siire¢ icerisinde sosyal, siyasal, kiiltiirel, felsefi gibi gesitli yonlerden
etkileyen, olgu ve olaylara yer veren, bireyin koklerini anlamlandirmasina yardimci olan ortaggretim
dersidir. Ayrica tarih dersi bireyin kendini ait hissettigi toprakla olan baginin kuvvetlendirmesinde
onemli rol iistlenmektedir. Bu baglamda tarih 6gretiminde kiiltiirel miras okuryazarlig1 becerisine yer
verilmesinin temelde bireyin aidiyet duygusu beslemesinde, toplumu 06zel kilan tarihsel olay ve
olgularin yan1 sira kiiltiirel 6zelliklerin yadsinamaz etkisini anlamasinda biiylik katkilar saglayacagi
agikardir. Zira kiiltiirel miras okuryazarligt becerisi kesfetme/erisme boyutu, analiz
etme/degerlendirme boyutu, olusturma/kullanma boyutu ve bilgiyi paylasma boyutu olmak tizere dort
boyutlu bir beceridir. Cok boyutlu bir beceri olmasindan dolay: tarih dersi kapsaminda 6gretilmesi
planlanan konularin 6gretiminde ve konularin temellendirilmesinde yardimei olacagi sdylenebilir.
Nitekim baz1 tarihsel olay ve olgularin kiiltiirel temele oturtulmasi ile &greniminin
kolaylastirilabilecegi sOylenebilir. Bu baglamda arastirmanin amaci Tiirkiye Yiizyili Maarif Modeli
Ortapgretim Tarih Dersi Ogretim Programi’ni (9. 10 ve 11. smif) kiiltiire] miras okuryazarlig
acisindan incelemektir. Arastirma nitel arastirma ydntemlerinden dokiiman inceleme yontemi ile
yiiriitiilmiistiir. Arastirma dahilinde veri kaynagi olarak 2024 Ortadgretim Tarih Dersi Ogretim
Programi ele alinmistir. Veri toplama araci olarak ise arastirmacilar tarafindan gelistirilen “Tarih Dersi
Ogretim Programi inceleme Formu” kullanilmustir. Verilerin analiz siireci devam ettiginden sonuglara
burada yer verilmemistir.

Anahtar Kelimeler: Tarih 6gretimi, 6gretim programu, kiiltiirel miras okuryazarligt
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AN ANALYSIS OF THE TURKIYE CENTURY EDUCATION MODEL
SECONDARY EDUCATION HISTORY CURRICULUM IN TERMS OF
CULTURAL HERITAGE LITERACY

Dr. Cagrinur SAG

Dr. Tugba TURGUT
Amasya University

ABSTRACT

History is a secondary education course that addresses phenomena and events which have influenced
societies throughout the historical process from social, political, cultural, and philosophical
perspectives. It helps individuals make sense of their roots and plays a significant role in strengthening
their connection with the land to which they feel they belong. In this context, integrating the skill of
cultural heritage literacy into history education is clearly beneficial for fostering a sense of belonging
in individuals and for understanding the undeniable impact of cultural characteristics alongside
historical events and phenomena that make a society unique. Cultural heritage literacy is a
multidimensional skill encompassing four components: discovering/accessing, analyzing/evaluating,
creating/utilizing, and sharing knowledge. Due to its multidimensional nature, this skill can be
instrumental both in the instruction and in the contextual grounding of the topics planned to be taught
within the scope of history courses. In fact, it can be argued that embedding certain historical events
and phenomena within a cultural framework may facilitate their learning. In this regard, the aim of the
study is to examine the Tiirkiye Century Education Model Secondary School History Curriculum
(grades 9, 10, and 11) in terms of cultural heritage literacy. The research was conducted using the
document analysis method, one of the qualitative research methods. The 2024 Secondary School
History Curriculum was used as the data source. As the data collection tool, the ‘History Curriculum
Analysis Form,” developed by the researchers, was employed. Since the data analysis process is still
ongoing, the results are not included in this paper.

Keywords: History education, curriculum, cultural heritage literacy
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TYMM ORTAOGRETIM TARIH ve T.C. INKILAP TARIHI VE
ATATURKCULUK DERSLERI OGRETIM PROGRAMLARINDA
SURDURULEBILIRLIK HEDEF VE AMACLARININ iNCELENMESI

Erol KOMUR
Istanbul Beylikdiizii Halil Meryem Coskun Bilim ve Sanat Merkezi

Mustafa OZGUR
Kirklareli Liileburgaz Ramazan Yaman Fen Lisesi

OZET

Tirkiye Yiizyili Maarif Modeli (TYMM)’ne dayanan tiim okul tiirleri ve egitim kademelerindeki
derslerin Ggretim programlarini giincelleme c¢alismalarmma 2023 yilinda baslanmig, hazirlanan
programlar 2024 yilindan itibaren kademeli olarak uygulanmak {izere yiiriirliigli girmistir. Ayni
donemde T.B.M.M.’ye sunulan 2024-2028 12 Kalkinma Plan1 31.10.2023 tarihinde kabul edilmistir.
12 Kalkinma Plani’nin temel amag¢ hedef ve ilkelerinde en ¢ok vurgulanan kavram®siirdiiriilebilirlik”
ve “egitim”dir. Kalkinma planlarinda belirtilen amag¢ ve hedeflerin egitim yolu ile gergeklestirilmesi
planlanan 6nceliklerinin 6gretim programlarina yansitilarak uygulamaya konulmasi idari ve hukiki bir
siiregtir. Aragtirmamizda “siirdiiriilebilirlik” ve “siirdiiriilebilir kalkinma” kavramlarinin TYMM’ye
dayanarak hazirlanan ortadgretim Tarih, T.C. Inkilap Tarihi ve Atatiirkgiiliik Dersleri Ogretim
Programlarina ne kadar yanstildigimi ve ne tiir icermeler yapildigini; s6zkonusu yansitma ve
igermelerin “siirdiiriilebilirlik” kavramimin hangi bilesenlerini igerdigini tespit etmeyi amagladik.
Arastirmada nitel aragtirma ydntemlerinden dokiiman analizi teknigi kullanilmigtir. Verilerin
analizinde betimsel ve icerik analizi kullanilmistir. Incelemeye ve analize konu dokiimanlar; 12.
Kalkinma Plani, TYMM Modeli Ortak Metin, onayil Ortadgretim Tarih 9,10,11 ile T.C. 1nk11ap
Tarihi ve Atatiirk¢iiliik dersi 6gretim programi, TYMM Modeli modiilleri, TYMM beceri setleri,
programlar arasi bilesenler, BM 2030 Ajandasi, BM 2012 Istedigimiz Gelecek Konferans1 Raporu,
ilgili bakanliklarin resmi raporlar ve TUIK verilerinden olugmaktadir. lgili dékiimanlarin tarama ve
analizinde yenilik¢i teknolojiler kullanilmis, yorumlamalar arastirmacilar tarafindan yapilmistir.
Arastirma, Kalkinma Planinin 6gretim programlarina yansitilmasina dair ilk ¢aligmalardan biri olup
arastirmada kullandig1 analiz teknikleri aragtirmacilar i¢in referans niteligindedir. Elde edilen bulgular,
¢ikarimlar, yorumlar ve sonuglar; program gelistiricilerin, kurumlarin stratejik plan hazirlama,
uygulama ve takip siireglerinde gorev alan yetkililerin, izleme degerlendirme ekiplerinin ve tarih
egitimcilerinin akademik ve pratik gereksinimlerini de karsilayabilecegi degerlendirilmektedir.

Anahtar Kelimeler: Siirdiriilebilirlik, Stirdiiriilebilir kalkinma, Kalkinma plani, Maarif modeli, Tarih
Ogretim programi
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ANALYSIS OF SUSTAINABILITY GOALS AND PURPOSES IN THE
TYMM HISTORY COURSES CURRICULUM

Erol KOMUR
Istanbul Beylikdiizii Halil Meryem Coskun Bilim ve Sanat Merkezi

Mustafa OZGUR
Kirklareli Liileburgaz Ramazan Yaman Fen Lisesi

ABSTRACT

Work on updating the curricula of courses in all types of schools and at all levels of education based
on the Tiirkiye (TYMM) began in 2023, and the prepared programs entered into force in 2024 to be
implemented gradually. In the same period, the 2024-2028 12th Development Plan submitted to the
Grand National Assembly of Tirkiye (T.B.M.M.) was approved on 31 October 2023. The concepts
most emphasised in the basic objectives, goals and principles of the 12th Development Plan are
‘sustainability’ and ‘education.” The implementation of the objectives and goals outlined in the
development plans through education is an administrative and legal process that is reflected in the
curricula. In our study, we aimed to determine to what extent and in what ways the concepts of
“sustainability” and “sustainable development” were reflected in, and what types of inclusions were
made in, the high school History curricula prepared on the basis of TYMM; and to identify which
components of the concept of “sustainability” these reflections and inclusions encompass. The study
employed document analysis, one of the qualitative research methods. Descriptive and content
analysis techniques were used in analyzing the data. The documents examined and analyzed include:
the 12th Development Plan, TYMM Model Common Text, approved high school History (Grades 9,
10, 11) curricula, TYMM Model modules, TYMM skill sets, cross-curricular components, the UN
2030 Agenda, the UN 2012 “The Future We Want” Conference Report, official reports of relevant
ministries, and Turkish Statistical Institute (TUIK) data. Innovative technologies were used in
scanning and analyzing the relevant documents, and interpretations were made by the researchers. The
research is one of the first studies on the reflection of the Development Plan in teaching programmes,
and the analysis techniques used in the research serve as a reference for researchers. The findings,
conclusions, interpretations, and results obtained are considered to meet the academic and practical
needs of programme developers, officials involved in the strategic planning, implementation, and
monitoring processes of institutions, monitoring and evaluation teams, and history educators.

Keywords: Sustainability, Sustainable development, Development plan, Maarif model, History
curriculum
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TURKIYE YUZYILI MAARIF MODELI ORTAOGRETIM TARIH
DERSI (9, 10 VE 11. SINIFLAR) OGRETIM PROGRAMINDAKI
OGRENME CIKTILARININ ERDEM-DEGER-EYLEM
CERCEVESINDE YER ALAN DEGERLER ACISINDAN ANALIZi

Dr. Neslihan OZDEMIR
Milli Egitim Bakanlig1

Mustafa Salih GUNDAS
Milli Egitim Bakanligi

OZET

21. yiizy1l egitimi, biligssel becerilerin yani sira ahlaki ve sosyal degerlerin sistematik bicimde
kazandirilmasini gerektirir. Bu dogrultuda gelistirilen Tiirkiye Yiizyili Maarif Modeli (TYMM), bilgi
ve becerilerin yaninda “Erdem-Deger-Eylem (EDE) Cergevesi” ile Ogrencilerin duyussal ve
davranigsal gelisimini merkeze alir. Degerlerin 6gretim programlarinda yer alma bicimi, aktarim
yontemi ve temsil diizeyi, programlarin etkililigi agisindan kritik 6nemdedir. TYMM’ye gore
hazirlanan 2024 Ortadgretim Tarih Dersi Programi’nda EDE temelli degerlerin temsil diizeyine dair
kapsamli bir aragtirma bulunmamaktadir; bu sebeple, Ogretim programinda yer alan &grenme
ciktilarinin  EDE c¢ercevesindeki degerlerle iligkisini, aktarim bigimlerini ve temsil diizeylerini
sistematik olarak analiz eden bir ¢aligma, hem tarih egitimi hem de degerler egitimi literatiiriine 6zgilin
bir katki sunacaktir. Bu ¢aligmanin amaci, Tirkiye Yiizyili Maarif Modeli kapsaminda hazirlanan
2024 Ortapgretim Tarih Dersi Ogretim Programi’nda yer alan 6grenme ¢iktilarinda, Erdem-Deger-
Eylem cergevesindeki degerleri tespit etmek, bu degerlerin aktarim bi¢imlerini (dogrudan/ortiik)
incelemek ve degerlerin temsil diizeyini degerlendirerek s6z konusu modelin tarih egitimindeki roliinii
analiz etmektir. Bu c¢aligma, nitel arastirma yontemlerinden dokiiman analizi modeli ile desenlenmistir.
Calismada 2024 Ortadgretim Tarih Dersi 6gretim programindaki &grenme ¢iktilarinin  EDE
cercevesindeki 20 temel degerle iliskisi incelenmistir. Ogrenme ¢iktilarinda agikca belirtilen degerler
“dogrudan”, dolayli yer alan degerler ise “Ortiik” olarak iki sekilde kodlanmistir.

Anahtar Kelimeler: Tirkiye Yiizyili Maarif Modeli, tarih egitimi, degerler egitimi, ortadgretim tarih
dersi 6gretim programi, Erdem-Deger-Eylem cercevesi
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AN ANALYSIS OF THE LEARNING OUTCOMES IN THE CENTURY
OF TURKIYE EDUCATION MODEL SECONDARY EDUCATION
HISTORY CURRICULUM (GRADES 9, 10, AND 11) IN TERMS OF THE
VALUES WITHIN THE VIRTUE-VALUE-ACTION FRAMEWORK

Dr. Neslihan OZDEMIR
Ministry of National Education

Mustafa Salih GUNDAS
Ministry of National Education

ABSTRACT

21st century education requires not only the acquisition of cognitive skills but also the systematic
cultivation of moral and social values. In this regard, the Century of Tiirkiye Education Model (CTEM)
places students’ affective and behavioral development at the center of learning through the Virtue—
Value-Action (VVA) Framework, alongside the advancement of knowledge and skills. The manner in
which values are incorporated into curricula, their modes of transmission, and their level of
representation are of critical importance for the effectiveness of programs. Although the 2024
Secondary Education History Curriculum was designed in line with the CTEM, no comprehensive
study has yet examined the representation of VVVA-based values within it. Therefore, a systematic
analysis of the curriculum’s learning outcomes in relation to the values encompassed by the VVA
framework, their modes of transmission, and their levels of representation will provide an original
contribution to both the history education and values education literature. The aim of this study is to
identify the values within the Virtue—VValue—Action framework reflected in the learning outcomes of
the 2024 Secondary Education History Curriculum, to examine their modes of transmission
(explicit/implicit), and to assess the degree of their representation in order to analyze the role of the
CTEM in history education. This study employs a qualitative research approach, specifially document
analysis. Within the study, the learning outcomes of the 2024 Secondary Education History curriculum
were examined in relation to 20 core values defined in the VVA framework. Values explicitly stated in
the learning outcomes were coded as “explicit,” whereas those conveyed indirectly were coded as
“implicit.”

Keywords: Century of Tiirkiye Education Model (CTEM), history education, values education,
secondary education history curriculum, Virtue—Value—Action (VVA) framework
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2024 ORTAOGRETIM TARIH DERSi OGRETIM PROGRAMI’NIN
KULTURLERARASI EGIiTiM PERSPEKTIFINDEN iINCELENMESI

Ars. Gor. Arzu CANTURK
Sivas Cumhuriyet Universitesi

OZET

Kiiltiirel gesitlilige ev sahipligi yapan toplumlarda catisma, uyumsuzluk ve iletisim gibi birtakim
sorunlarin 6nlenebilmesi i¢in bireylerin kiiltiirlerarasi iletisim konusunda bilissel (kiiltiirel farkindalik)
ve duyussal (kiiltlirel duyarlilik) yeterligine sahip olmalart 6nemli bir konudur. Giiniimiizde modern
egitim sistemleri bu tiirden yeterliklerin kazandirilmasi adina egitim ve Ogretim programlarini,
kiiltiirler arasindaki etkilesimi, is birligini ve olumlu diyalog kurmay1 tesvik eden kiiltiirleraras1 egitim
anlayis1 ekseninde hazirladigi bilinmektedir. Bu aragtirmada, 2024 tarihli Ortadgretim Tarih Dersi
Ogretim Programi’nin kiiltiirleraras1 egitim perspektifinden incelenmesi amaglanmustir. Arastirmada
nitel metodolojiye dayali bir anlayis gozetilmis olup dokiiman incelemesi teknigine bagvurulmustur.
Arastirmanin veri kaynagimi, Tiirkiye Yiizyilh Maarif Modeli kapsaminda Milli Egitim Bakanligi
tarafindan hazirlanan 2024 Ortadgretim Tarih Dersi Ogretim Programu (9, 10 ve 11. simiflar)
olusturmaktadir. Aragtirma siirecinde elde edilen veriler, igerik analizi teknigi araciligiyla
¢cOziimlenmistir. Arastirmadan elde edilen 6n bulgulara gore, 2024 tarihli Ortadgretim Tarih Dersi
Ogretim Programi’nda “kiiltiirleraras1 egitim”, “kiiltiirlerarasilik”, ve “kiiltiirel gesitlilik” vb.
ifadelerine dogrudan yer verilmedigi goriilmiistir. Buna karsin, kiltiirlerarasi egitim anlayisinin
dolayli olarak 6gretim programinda yer verilen bagliklar kapsaminda ele alindigi ortaya koyulmustur.
Bununla birlikte, 6gretim programinda farkli toplumlar ve medeniyetler arasindaki kiiltiirel etkilesimi
destekleyici ifadelerin kullaniminin tercih edildigi belirlenmistir. Genel itibariyla, O6gretim
programinin bireylerin farkl kiiltiirleri anlamalari, bu kiiltlirler arasindaki iletisimi ve etkilesimi fark
etmeleri, empati gelistirmeleri ve insanligin ortak mirasina duyarlilik gostermelerini tesvik eden bir
anlayis1 goz ardi etmedigi sonucuna ulasilmistir. Arastirmada elde edilen 6n bulgular 1s181nda,
bireylerin farkli medeniyet ve kiiltiirlerin karsilikli etkilesimlerini daha somut, uygulamali, isbirlikei
ve empatiye dayali olarak deneyimlemelerini destekleyecek etkinliklerin 6gretim programina entegre
edilmesi Onerilmektedir.

Anahtar Kelimeler: Kiiltiirleraras: egitim, ortadgretim tarih dersi 6gretim programi, 2024 Tiirkiye
yiizy1lt maarif modeli
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AN EXAMINATION OF THE 2024 SECONDARY EDUCATION
HISTORY CURRICULUM FROM THE PERSPECTIVE OF
INTERCULTURAL EDUCATION

Res. Asst. Arzu CANTURK
Sivas Cumhuriyet University

ABSTRACT

In societies that host cultural diversity, it is important for individuals to possess cognitive (cultural
awareness) and affective (cultural sensitivity) competencies in intercultural communication in order to
prevent problems such as conflict, incompatibility, and communication barriers. Today, modern
education systems design curricula within the framework of intercultural education, promoting
interaction, cooperation, and constructive dialogue among cultures to foster such competencies. This
study examines the 2024 Century of Tiirkiye Education Model Secondary Education History
Curriculum from the perspective of intercultural education. A qualitative methodology was adopted,
and the document analysis technique was employed. The data source is the 2024 Secondary Education
History Curriculum (Grades 9, 10, and 11) prepared by the Ministry of National Education within the
scope of the Century of Tiirkiye Education Model. The data obtained in the research process were
analyzed through content analysis. Preliminary findings show that the curriculum does not explicitly
include terms such as “intercultural education,” “interculturality,” or “cultural diversity.” However, the
principles of intercultural education are indirectly addressed under various themes in the curriculum. It
was found that the curriculum was found to use expressions that support cultural interaction among
different societies and civilizations. Overall, it was concluded that the curriculum does not ignore an
approach encouraging individuals to understand different cultures, recognize communication and
interaction, develop empathy, and show sensitivity to humanity’s common heritage. In light of the
preliminary findings, it is suggested that activities enabling individuals to experience interactions of
different civilizations and cultures in more concrete, practical, collaborative, and empathy-based ways
should be integrated into the curriculum.

Keywords: Intercultural education, Secondary education history curriculum, 2024 century of Tiirkiye
education model
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OGRETMEN ADAYLARININ “ANAKRONIZM” KAVRAMINA
ILISKIN METAFORIK ALGILARI

Ars. Gor. Seyda MARANCI

Atatiirk Universitesi
maranci.seyda@atauni.edu.tr

OZET

Anakronizm, tarih ve sosyal bilgiler dgretiminde sik¢a karsilagilan ancak kavramsal smirlar1 tam
olarak netlesmemis bir olgudur. Anakronizm, ge¢miste meydana gelmis olaylarin, eylemlerin ya da
diisiinsel yapilarin, ait olduklari donemde var olmayan veya heniiz bilinmeyen kavramlar, iligkiler ve
bilgiler araciligryla yorumlanmasi bi¢iminde tanimlanabilir. Literatiirde anakronizm, genel olarak
“olgusal, kavramsal (dilsel) ve yaklagimsal” olmak flizere ii¢ kategoriye ayrilmaktadir. Olgusal
anakronizm, tarihsel bir olay ya da olguda gercekte var olmayan bir unsurun varmis gibi sunulmasi
durumunu ifade eder. Kavramsal (dilsel) anakronizm, tarihsel olaylarin, gergeklestigi doneme ait
olmayan kavramlar aracilifiyla betimlenmesi sonucunda ortaya ¢ikar. Yaklasimsal anakronizm ise
gegmiste meydana gelen olaylarin, o doneme 0zgili olmayan bir perspektiften degerlendirilmesini
kapsamaktadir. Bu calismanin amaci sosyal bilgiler 6gretmen adaylarmin “anakronizm” kavramina
iligkin algilarinin metaforlar araciligiyla belirlenmesidir. Calismada nitel arastirmanin dogasina uygun
olarak olgubilim deseni kullanmilmigtir. Arastirma verileri 2024-2025 yilinda Sosyal Bilgiler
Ogretmenliginde dgrenim goren toplam 120 &gretmen adayindan elde edilmistir. Arastirma verileri
acik uclu sorulardan olusan anket formu araciligiyla toplanmistir. Elde edilen veriler igerik analizi
teknigiyle analiz edilmistir. Ogretmen adaylari, anakronizm kavramini “zaman korliigii, tarihsel
yanilgi, zaman yolculugu, zaman kaymasi, bozuk zaman makinasi, zaman tiineli, zaman karigimu,
zaman kirilmasi, yanlis pazil pargasi, uyumsuz nesne, bozuk saat, karigik yaprakl takvim, yanlis
kiyafet, bozuk kronoloji ve hatali zaman seridi” gibi metaforlarla ifade etmistir.

Anahtar Sozciikler: Metafor, anakronizm, 6gretmen aday1
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PRE-SERVICE TEACHERS METAPHORICAL PERCEPTIONS OF
THE CONCEPT OF “ANACHRONiISM?”

Ars. Gor. Seyda MARANCI
Atatlirk University

ABSTRACT

Anachronism is a phenomenon frequently encountered in history and social studies education, but its
conceptual boundaries are not yet fully defined. Anachronism can be defined as the interpretation of
events, actions, or intellectual structures that occurred in the past through concepts, relationships, and
information that did not exist or were not yet known in the period to which they belong. In the
literature, anachronism is generally divided into three categories: “factual, conceptual (linguistic), and
approach-related.” Factual anachronism refers to the presentation of an element that did not actually
exist in a historical event or phenomenon as if it did. Conceptual (linguistic) anachronism arises from
the description of historical events through concepts that do not belong to the period in which they
occurred. Approximate anachronism, on the other hand, encompasses the evaluation of events that
occurred in the past from a perspective that is not specific to that period. The aim of this study is to
determine social studies teacher candidates’ perceptions of the concept of “anachronism” through
metaphors. In line with the nature of qualitative research, a phenomenological design was used in the
study. The research data were obtained from a total of 120 teacher candidates studying Social Studies
Teaching in the 2024-2025 academic year. The research data were collected using a questionnaire
consisting of open-ended questions. The data obtained were analyzed using content analysis
techniques. Teacher candidates described the concept of anachronism as “time blindness, historical
misconception, time travel, time shift, broken time machine, time tunnel, time mix-up, time break,
wrong puzzle piece, incompatible object, broken clock, mixed-up calendar, incompatible clothing,
broken chronology, and incorrect timeline.”

Keywords: Metaphor, anachronism, teacher candidate
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TARTISMALI BiR KONUYA BUTUN TARAFLARIN GOZUYLE
BAKABILMEK: TARIH OGRETMEN ADAYLARININ DEVSIiRME
SISTEMINE YONELIK GORUSLERI

Dog¢. Dr. Ramazan KAYA
Atatiirk Universitesi
ramco@atauni.edu.tr

Doc. Dr. Hasan GUNAL

Balikesir Universitesi
hasangunal@balikesir.edu.tr

OZET

Osmanli Devleti’nin 6zellikle asker ihtiyacini karsilamak i¢in uygulamis oldugu devsirme sistemi ayni
zamanda Osmanli/Tiirk tarihinin en tartismali konularindan biri olarak dikkat ¢ekmektedir. Devsirme
sisteminin Islam hukukuna uygun olup olmadig1, devsirme ¢ocuklarin ailelerinden goniillii mii yoksa
zorla m1 alindigr ve devsirme cocuklarin Miislimanlastirilarak ve Tiirklestirilerek asimile edilip
edilmedigi uygulamay1 tartismali kilan hususlardan bazilaridir. Calismamizin amaci 6gretmen
adaylarinin devsirme sistemini, uygulamadan etkilenen taraflarin goziiyle gérme konusunda bir
farkindaliga sahip olup olmadiklarin1 ortaya koymaktir. Nitel bir anlayisla gergeklestirilen
arastirmanin katilimcilart Tiirkiye’nin dogusunda yer alan iki {iniversitede 0grenim goren ve kolay
ulagilabilir durum 6rneklemesi yoluyla ulagilmig olan 87 dgretmen adayidir. Aragtirmanin verileri dort
sorunun yer aldig1 agik uclu anket formuyla toplanmis ve tiimevarimci igerik analizi yoluyla analiz
edilmistir. Elde edilen bulgular; tarih 6gretmen adaylarinin devsirme sistemiyle ilgili mevcut
bilgilerini agirlikli olarak 6gretmenleri ile akademik kaynaklardan edindiklerini ve bu konu hakkinda
bilgi sahibi olmak isteyen kisilere de Oncelikle kitap, makale, tez ve ansiklopedi gibi
akademik/bilimsel kaynaklari onereceklerini ortaya koymaktadir. Ogretmen adaylari devsirme
sisteminden en fazla etkilenen taraflari birbirine yakin oranla Osmanli Devleti, Gayrimiislim topluluk
ve devletler, devsirme aliman c¢ocuklar ve c¢ocuklar1 devsirme olarak alinan aileler olarak
belirtmiglerdir. Bununla birlikte bulgular, 0gretmen adaylarinin devsirme sisteminden
Gayrimiislimlerin Miisliimanlara gore daha fazla etkilendikleri diisiincesinde olduklarmi da
gostermektedir. Son olarak Ogretmen adaylarinin gesitli gerekgelerle devsirme sistemine en fazla
olumsuz bakan taraf olarak ¢ocuklar1 devsirme olarak alinan aileleri ve en fazla olumlu bakan taraf
olarak da Osmanl1 Devleti’ni gordiiklerini ortaya koymaktadir.

Anahtar Kelimeler: Tarih 6gretimi, tarih 6gretmen aday1, devsirme sistemi, tartigmali konu
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TO BE ABLE TO LOOK AT A CONTROVERSIAL ISSUE FROM ALL
PARTIES: PRE-SERVICE HISTORY TEACHERS’ VIEWS ON THE
DEVSHIRME SYSTEM

Assoc. Prof. Ramazan KAYA
Atatiirk University

Assoc. Prof. Hasan GUNAL
Balikesir University

ABSTRACT

The devshirme system, which the Ottoman Empire implemented to meet its military needs, is also
noteworthy as one of the most controversial issues in Ottoman/Turkish history. Whether the devshirme
system complied with Islamic law, whether devshirme children were taken from their families
voluntarily or forcibly, and whether devshirme children were assimilated through Islamization and
Turkification are some of the issues that make the practice controversial. The aim of our study is to
reveal whether pre-service teachers have an awareness of seeing the devshirme system through the
eyes of the parties affected by the practice. The participants of the study, which was conducted with a
gualitative approach, were 87 pre-service teachers studying at two universities in eastern Tirkiye and
reached through convenience sampling. The data of the study were collected with an open-ended
guestionnaire form containing four questions and analyzed through inductive content analysis. The
findings reveal that pre-service history teachers obtain their current knowledge about the devshirme
system mainly from their teachers and academic sources and that they will primarly recommend
academic/scientific sources such as books, articles, theses and encyclopedias to people who want to
have information about this subject. Pre-service teachers stated that the parties most affected by the
devshirme system were the Ottoman Empire, non-Muslim communities and states, children taken as
devshirme and families whose children were taken as devshirme. However, the findings also show that
pre-service teachers think that non-Muslims are more affected by the devshirme system than Muslims.
Finally, it is revealed that pre-service teachers, for various reasons, see the families whose children
were taken as devshirme as the party with the most negative view of the devshirme system and the
Ottoman Empire as the party with the most positive view.

Keywords: History teaching, pre-service history teacher, devshirme system, controversial issue
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TARIH OGRETIMINDE MAVI VATAN: OGRETMEN GORUSLERINE
DAYALI BiR DEGERLENDIRME

Kiibra SOYSAL

Mersin Universitesi
soysalkubra276@gmail.com

Prof. Dr. Hakan AKDAG

Mersin Universitesi
hakanakdag@mersin.edu.tr

Dr. M. Talha OZALP

Nevsehir Hac1 Bektas Veli Universitesi
mtozalp@nevsehir.edu.tr

OZET

Bu calisma, tarih 6gretmenlerinin “Mavi Vatan” kavramina iliskin goriislerini ve Mavi Vatan
kavraminin tarih 6gretiminde nasil ele alinabilecegini ortaya koymayr amaglamaktadir. Mavi Vatan;
Tiirkiye’nin deniz yetki alanlarini, denizlerdeki kita sahanligim ve jeopolitik ¢ikarlarmi ifade eden
giincel bir doktrin olarak yer almaktadir. Mavi Vatan kavramimnin tarih Ogretiminde islenmesi
Ogrencilerde tarihsel biling, jeopolitik stratejileri kavrama, uluslararas: iligkilerde farkindalik
gelistirme potansiyeline sahip olabilir. Mavi Vatan, denizcilik mirasinda gegmisle gelecek arasindaki
baglantiy1 kurma yolunda atilan adimlarin giiniimiiz tarih 6gretimi araciligiyla taginan kimlik algisinin
milli bir boyuta ulasmasini saglayabilir. Arastirmada yontem olarak nitel aragtirma yontemi
benimsenmistir ve fenomenoloji deseni kullanilmigtir. Veri toplama araci olarak arastirmacilar
tarafindan gelistirilen yar1 yapilandirilmig goriisme formu tercih edilmistir. Goriisme formunda tarih
Ogretmenlerinin Mavi Vatan kavramina iligskin genel goriisleri, kavramin 6gretim programindaki yeri
ve derslerde ele alinis bigimi ayrintili bicimde sorgulanmistir. Arastirmanin kapsam ve igerik
acisindan gegerliliginin saglanabilmesi i¢in uzman goriisiine basvurulmustur. Calisma grubu, kolay
ulasilabilir 6rnekleme teknigi ile olusturulmustur. Goriismeler ¢evrim igi ortamda gergeklestirilmistir.
Veri toplama siireci, veri doyumuna ulasilincaya kadar stirdiriilmistiir. Elde edilen verilerin analiz
stireci ise halen devam etmektedir. Verilerin analizinden elde edilecek sonuglar dogrultusunda, tarih
Ogretmenlerinin Mavi Vatan kavramini 6gretim siirecinde nasil ele aldiklart ortaya konulacak ve bu
bulgular 15181nda 6gretmenler, arastirmacilar ve program yapicilar i¢in ¢esitli 6neriler sunulacaktir.

Anahtar Kelimeler: Mavi Vatan, tarih 6gretimi, tarih 6gretmeni
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THE BLUE HOMELAND IN HISTORY TEACHING: AN EVALUATION
BASED ON TEACHERS’ VIEWS

Kiibra SOYSAL
Mersin University

Prof. Dr. Hakan AKDAG
Mersin University

Dr. M. Talha OZALP
Nevsehir Hac1 Bektas Veli University

ABSTRACT

This study aims to reveal history teachers’ views on the concept of the “Blue Homeland” (Mavi Vatan)
and how this concept can be addressed in history teaching. The Blue Homeland represents Tiirkiye’s
maritime jurisdiction areas, continental shelf in the seas, and geopolitical interests as a contemporary
doctrine. Integrating the Blue Homeland into history education has the potential to foster historical
consciousness, enhance understanding of geopolitical strategies, and develop awareness of
international relations among students. Moreover, the Blue Homeland can serve as a bridge between
the past and the future within the maritime heritage, contributing to the construction of a national
identity perception through contemporary history education. In this research, a qualitative research
method was adopted, and the phenomenological design was employed. A semi-structured interview
form, developed by the researchers, was used as the data collection tool. The interview form explored
in detail history teachers’ general views on the Blue Homeland concept, its place in the curriculum,
and the ways it is addressed in lessons. To ensure content and scope validity, expert opinion was
sought. The study group was formed through the convenience sampling technique, and the interviews
were conducted online. The data collection process continued until data saturation was reached. The
data analysis process is still ongoing. Based on the results of the analysis, how history teachers address
the Blue Homeland concept in the teaching process will be revealed, and in light of these findings,
various recommendations will be offered for teachers, researchers, and curriculum developers.

Keywords: Blue Homeland, history, history teaching
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FEN Bi_LGiSi EGiTiMi LjSANS (')(';RENCiLERiNiN TI"{RK iSVL.AM
BIiLIM TARIHI BILGI KAYNAKLARI: NEVSEHIR ORNEGI

Doc¢. Dr. Davut SARITAS
Nevsehir Hac1 Bektas Veli Universitesi
davutsaritas@gmail.com

OZET

Bilim tarihi, bilim alanlarina yonelik 6gretimde son yillarda 6nem kazanmustir. Bilim tarihinin 6gretim
siirecinde kullanimi, 6zellikle fen bilimleri egitimi literatiiriinde bilimin sosyokiiltiirel dogasinin
Ogretimi igin etkili bir yaklasim olarak goriillmekle birlikte, bu etkiyi azaltan 6nemli etmenlerin
basinda Ogrencilerin tarihte yer alan bilim insanlarmin diinya goriisiinii kavrayamamasi ve
diisiincelerinde onlarin yasadiklar1 donemle iliski kuramamasi oldugu vurgulanmaktadir. Diger
taraftan iilkemizde fen bilgisi egitimi lisans programlarinda bilim tarihinin yeri yok denecek kadar az
olmakla birlikte, 6gretiminde kullanilan yaygin icerik ve kaynaklar da bati merkezli bilim anlayigim
one c¢ikarmaktadir. Bu noktada 6gretmen adaylarinin kendi kiiltiir cografyalarinda gelismis bilimsel
faaliyetler hakkindaki bilgilerini nerelerden edindiklerinin incelenmesi, Tiirk Islam bilim tarihine
yonelik bilgi ve anlayislarinin gelistirilmesi ve bunlar1 6gretmenlik siirecine aktarmalari i¢in 6gretmen
yetistirmede yapilmasi gerekenler agisindan 6nemli ipuglart verebilir. Bu ¢alismada fen bilgisi egitimi
lisans 6grencilerinin Tiirk Islam bilim tarihi bilgilerinin kaynaklari betimsel nitel arastirma yaklasim
ile incelenmistir. Calismanin katilimcilarini, Nevsehir Haci Bektas Veli Universitesi Fen Bilgisi
Egitimi Anabilim Dali’'nda 6grenim gdren tiim siif seviyelerinden, goniillii 106 lisans Ogrencisi
olusturmustur. Veriler, aragtirmaci tarafindan hazirlanan ve agik uc¢lu sorulardan olusan yazili goriis
formu araciligtyla toplanmustir. Form &grencilerin, Tiirk Islam bilim tarihi hakkinda bilgilerin olup
olmadigini, bu bilgileri hangi kaynaklardan ve hangi yollarla edindiklerini ifade edebilecekleri sekilde
hazirlanmigtir. Veriler 2024-2025 egitim 6gretim yilinda yiiz yiize toplanmistir. Elde edilen yanitlar,
nitel arastirma ilkelerine uygun bigimde igerik analizi ile islenmistir. Ulasilan bulgular katilimeilarin
bes farkli kategorik bilgi kaynagindan bilgi edindiklerini gostermekle birlikte, lisans Oncesi egitimin
baskinligini, medya ve popiiler kiiltiiriin, sosyal aktarimin sinirliligini ortaya koymaktadir.

Anahtar Kelimeler: Tiirk Islam bilim tarihi, fen bilgisi egitimi, fen bilgisi egitimi lisans dgrencileri,
bilimin sosyokiiltiirel dogas1
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SOURCES OF TURKISH-ISLAMIC HISTORY OF SCIENCE
KNOWLEDGE AMONG UNDERGRADUATE STUDENTS IN SCIENCE
EDUCATION: THE CASE OF NEVSEHIR

Assoc. Prof. Davut SARITAS
Nevsehir Hac1 Bektag Veli University

ABSTRACT

In recent years, the history of science has gained importance in the realm of science education. The
incorporation of historical scientific knowledge in pedagogical practices is regarded as a highly
efficacious strategy for elucidating the sociocultural dimensions of science, a notion that has been
extensively documented in the extant literature on science education. However, it is imperative to
acknowledge that the predominant factors contributing to this phenomenon are students’ limited
capacity to comprehend the scientific worldview of historical figures and to contextualize their own
thought processes within the temporal framework of the era in which these figures lived. Conversely,
the role of the history of science in undergraduate science education programs in our country is
minimal, and the content and resources commonly employed in teaching prioritize a Western-centric
perspective of science. At this juncture, an examination of the means by which science teacher
candidates accrue knowledge regarding scientific activities that have been developed within their own
cultural geography, the development of their knowledge and understanding of Turkish Islamic science
history, and the subsequent application of this knowledge to the teaching process, can yield significant
insights regarding the necessary modifications to the teacher training curriculum. In this study, an
examination was conducted of the sources of science education undergraduate students’ knowledge of
Turkish Islamic science history. This examination was conducted using a descriptive qualitative
research approach. The participants in the study consisted of 106 undergraduate students from all
grade levels studying at the Department of Science Education at Nevsehir Hac1 Bektas Veli University
who volunteered to participate. The data were collected through a written opinion form prepared by
the researcher, consisting of open-ended questions. The form was designed to allow students to
indicate whether they possessed knowledge regarding the history of Turkish Islamic science, as well
as the sources and methods through which they had acquired this knowledge. The data was collected
in person during the 2024-2025 academic year. The responses obtained were then processed using
content analysis in accordance with qualitative research principles. The findings indicate that
participants acquire knowledge from five distinct categories of sources, underscoring the preeminence
of pre-university education, the influence of media and popular culture, and the limitations of social
transmission.

Keywords: History of Turkish Islamic science, science education, undergraduate students of science
education, sociocultural nature of science
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AZERBAYCAN TARIHYAZIMININ GELISIMIi

Giinay SUKUROVA

Bakii Devlet Universitesi
studyinabroad80@gmail.com

OZET

Arastirmanin amaci, Azerbaycan tarihyazlminin olusum ve gelisim asamalarin1 incelemektir.
Azerbaycan tarihyazimi, milli tarih biliminin 6nemli bir alani olarak halkin ge¢misini bilimsel
temellerle arastirmak, analiz etmek ve gelecek nesillere aktarmak gorevini tasir. Azerbaycan
tarih¢iliginin dogus tarihi konusunun giincelligi birka¢ temel nedenden kaynaklanmaktadir:
Birincisi, bagimsiz Azerbaycan devletinin kurulmasiyla milli tarih yazimi ve tarihyazimi
alaninda objektif ve bagimsiz arastirmalara ihtiya¢ artmistir. Sovyet doneminde tarihgilik
ideolojik etkiler altinda sekillendigi i¢in milli tarihimizin bir¢ok yonii ¢arpitilmis veya goz
ardr edilmistir. ikincisi, tarihyazzmmin gelisim siirecini incelemek, bilimsel yontemlerin ve
yaklagimlarin degisimini, ayrica milli tarih biliminin giiclenmesini anlamaya olanak saglar.
Bu da modern tarihgilikte daha dogru, sistematik ve bilimsel temelli aragtirmalar yapilmasini
miimkiin kilar. Ugiinciisii, kiiresel bilgi toplumunda tarihimizin dogru sunulmasi ve tanitimi
icin konu giinceldir. Metodlar. Aragtirmada tarihsel-analitik, karsilastirmali ve kaynak
inceleme yontemleri kullanilmig, klasik ve modern tarihgilik Ornekleri analiz edilmistir.
Sonug: Tarihyaziminin gelisim siireci gostermektedir ki, Azerbaycan tarihinin objektif ve
sistematik sekilde yazilmasi i¢in siirekli bilimsel yaklasim gereklidir. Geg¢misin
carpitmalarindan uzak, milli ¢ikarlar temelinde tarth yazimi giiniimiizde daha da Onem
kazanmustir.

Anahtar Kelimeler: tarih yazimi, Azerbaycan tarihgiligi, gelisim, kaynak inceleme,
metodoloji, milli hafiza
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DEVELOPMENT OF AZERBAIJAN HISTOGRAPHY

Gunay SHUKUROVA
Baku State University

ABSTRACT

The purpose of this study is to investigate the formation and development stages of
Azerbaijani historiography. Azerbaijani historiography, as an important branch of national
historical science, carries the mission of scientifically studying, analyzing, and transmitting
the people’s past to future generations. The relevance of the topic the origin of Azerbaijani
Historiography arises from several main reasons: First, with the establishment of the
independent Azerbaijani state, there has been an increased need for objective and independent
research in the fields of national history writing and historiography. During the Soviet period,
historiography was shaped under ideological influences, causing many aspects of our national
history to be distorted or neglected. Second, studying the development process of
historiography allows understanding the changes in scientific methods and approaches, as
well as the strengthening of national historical science. This enables more accurate,
systematic, and scientifically based research in modern historiography. Third, the topic is
relevant for the correct presentation and promotion of our history in the global information
society. Methods: The research employed historical-analytical, comparative, and source
criticism methods, analyzing both classical and modern examples of historiography.
Conclusion: The development path of historiography shows that continuous scientific
approaches are required for writing Azerbaijani history objectively and systematically.
Writing history based on national interests and free from distortions has become increasingly
important in the modern era.

Keywords: Histography, Azerbaijani historiography, development, source criticism,
methodology, national memory
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IX. VE XIII. YUZYILLAR ARASINDA KARADENIZ’IN
KUZEYINDEKI TURK KAVIMLERININ TARIH YAZIMINDA
POVEST’ VREMENNIH LET ADLI KRONiIGIN ONEMIi

Merve Cansu SAMAT

Kahramanmaras Siitcii Imam Universitesi
mervecansusamat@gmail.com

Prof. Dr. Mehmet Suat BAL
Kahramanmaras Siitcii Imam Universitesi
suatbal@hotmail.com

OZET

Povest’ Vremennih Let (Gegmis Yillarin Hikayesi), Karadeniz’in kuzeyindeki Tiirk kavimlerinin IX-
XIII. ylizyillar arasinda Slavlar, Vareg-Ruslar ve bdlgedeki diger topluluklarla kurdugu siyasi, ticari
ve kiiltiirel iligkileri, donemin yerel bakis agisiyla aktaran en énemli kronikler arasinda yer almaktadir.
Eserin, yalnizca olaylarin kronolojik aktarimiyla smirli kalmayip, cografi tasvirler, etnografik
gozlemler ve giic dengelerini yansitan anlatilar sunmasi, onu Tiirk tarih yazimi acisindan vazgecilmez
kilmaktadir. Bu g¢aligmanin amaci, kronigin Tiirk tarihi alaninda ne Olglide kullanilabildigini ve
sagladigi bilgilerin tarih yazzmindaki katki boyutunu belirlemektir. Bununla birlikte metinde yer alan
Tirk kavimlerine dair kayitlari tarihsel baglam igerisinde inceleyerek, bu verilerin Tiirk-Slav
iligkilerinin gelisim siirecini anlamadaki 6nemini ortaya koymaktir. Bu aragtirmada tarama yontemi
kullanilmigtir. Tarama yontemi var olan bilgiyi, belgeleri tarayarak ortaya ¢ikarma yontemi olarak da
tanimlanabilir. Bu dogrultuda arastirmanin yontemi; esas incelenen kaynagin yaninda devrin diger
kaynaklarinin incelenmesi ve giiniimiiz tetkik eserleri ile birlikte degerlendirilmesidir. Povest’
Vremennth Let adli eserin giiniimiize ulasan Laurentian ve Hypathian versiyonlari esas alinarak
incelenmis, kavim adlandirmalari, cografi konumlar, bolgedeki kavimler arasindaki diplomatik
iligkiler, catigma ve ittifak dinamikleri ayrintili bigimde degerlendirilmistir. Sonug¢ olarak, Povest’
Vremennih Let adli kronigin, Ortagag Rus tarihi icin birincil kaynak olmasinin yam sira, Tiirk tarihi
bakimindan da yiiksek dogruluk, siireklilik ve ¢ok yonliiliikk arz eden ve tarih disiplini agisindan 6ne
¢ikmakta olan miithim bir belge niteligi tasidigir anlasilmistir. Eserin Peceneklerden Hazarlar’a,
Kipgaklardan Oguzlara kadar bir¢cok Tiirk kavmi hakkinda verdigi ayrintili bilgiler, Karadeniz’in
kuzeyindeki siyasi ve toplumsal diizenin anlasilmasini saglamaktadir. Bu yoniiyle eser, Tiirk tarih
yazimina ¢ok boyutlu katkilar yapmistir. Kavimlerin kronolojisinin belirlenmesine, gé¢ yollarinin
tespitine, askeri-siyasi iliskilerin ve kiiltiirel temaslarin ortaya konmasina hizmet etmistir.

Anahtar Kelimeler: IX.-XIII. yiizy1l Tiirk tarihi, Rus tarihi, Povest’ Vremennih Let, Karadeniz’in
kuzeyindeki Tiirk kavimleri
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THE IMPORTANCE OF THE POVEST’ VREMENNIH LET IN THE
HISTORIOGRAPHY OF THE TURKIC TRIBES IN THE NORTHERN
BLACK SEA REGION BETWEEN THE 9TH AND 13TH CENTURIES

Merve Cansu SAMAT
Kahramanmaras Siit¢li Imam University

Prof. Dr. Mehmet Suat BAL
Kahramanmaras Siit¢li Imam University

ABSTRACT

Povest” Vremennih Let (The Tale of Bygone Years) ranks among the most important chronicles
reflecting the political, commercial, and cultural relations of Turkic tribes north of the Black Sea with
Slavs, Varangians-Rus, and other regional communities between the 9th and 13th centuries, from a
local perspective of the period. The work goes beyond a mere chronological account, offering
geographical descriptions, ethnographic observations, and narratives reflecting power dynamics,
making it indispensable for Turkic historiography. This study aims to determine the extent to which
the chronicle can be used in Turkish history and the contribution of its information to historical
writing. Moreover, it examines records of Turkic tribes within a historical context to highlight their
importance in understanding the development of Turkic-Slavic relations. The research employed a
survey method, defined as a technique to uncover existing knowledge and documents. Accordingly,
the method included analyzing the primary source alongside contemporary chronicles and modern
scholarly works. The Laurentian and Hypatian versions of Povest’” Vremennih Let were examined,
with detailed evaluation of tribe names, geographic locations, diplomatic relations among regional
tribes, and the dynamics of conflicts and alliances. In conclusion, the chronicle serves not only as a
primary source for medieval Russian history but also as a highly accurate, continuous, and versatile
document for Turkic history. Its detailed accounts of tribes from Pechenegs and Khazars to Kipchaks
and Oghuz provide insight into the political and social organization north of the Black Sea. Thus, it
contributes multidimensionally to Turkic historiography, aiding in establishing tribal chronologies,
migration routes, military-political relations, and cultural contacts.

Keywords: 9th—13th century Turkic history, Russian history, Povest’ Vremennih Let, Turkic tribes in
the North of the Black Sea
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KARABAG’IN 19. YI"JZ){IL TARIHI COGRAFIYASININ TARIH
YAZIMI: CESITLI YAKLASIMLAR VE ANALIZLER

Dr. Elsan ASLANOV

Bakii Devlet Universitesi
elshanaslanov@bsu.edu.az

OZET

Karabag’in 19. yiizyil tarihi cografyasi iizerine yapilan arastirmalar, tarihi hafizan1 onarmak, modern
Azerbaycan’in toprak biitlinliigiiniin saglanmasi, gelecekteki yapici projeler agisindan biiyiikk dnem
tagimaktadir. Konuyu ele almamizin nedeni en kritik donemlerden olan 19. yiizyilda Karabag’in idari-
bolgesel boliinmesi, demografik yapisi ve ekonomik cografyasinda yasanan kokli degisiklikleri tarih
yaziminda ¢esitli agilardan incelemektir. Aragtirmanin temel amaci sadece tarihi olaylari belirlemek
degil, Azerbaycan, Rus ve Ermeni tarih yaziminda Karabag’in 19. yiizyil tarihi cografyasiyla ilgili
tarihi gercekleri ortaya ¢ikarmak, bunun giiniimiiz i¢in Onemini gostermek ve cesitli yaklagimlar
baglaminda karsilastirma yapmaktir. Karabag’in 19.ylizyil tarihi cografyasi, Azerbaycan tarih
yaziminda ulusal milli tarihi miras, toprak biitiinliigi ve devlet geleneginin devami baglaminda ele
alinmaktadir. Rus tarih yazininda Rus Imparatorlugu’nun siyasi cikarlar1 ve Rus-Kafkasya iliskileri
baglaminda incelenmektedir. Ermeni tarih yaziminda ise Karabag’in kadim Ermeni topraklart oldugu
iddiasin1 desteklemek i¢in yeniden yerlesim gergegi (go¢ olgusu) goz ardi edilmekte ve bu durum
“tarihi topraklara geri doniis” girisimi baglaminda sunulmaktadir. Calismamizda s6z konusu
yaklagimlara odaklanilir. Konuyla ilgili ¢esitli tarih yazim yaklagimlarin analizi, tarihi gergeklerin
yeniden onarilmasi ve modern gergeklikle iligskilendirilmesi, konunun giincelligini belirleyen temel
noktalardir. Calismada, 19. yiizyilda Karabag’in idari ve demografik cografyasinin incelendigi birincil
kaynaklar ve bu kaynaklarda tahrif edilmis veya tarafli sunulan gercekler incelenmektedir. Ayni
zamanda tarih yaziminda bu dénemde bolgede meydana gelen siyasi, idari ve demografik degisimlere
iligkin ¢esitli yaklasimlar ele alinip analiz edilmekte ve g¢aligmanin modern Azerbaycan tarihi
acisindan 6nemine iliskin sorular cevaplanmaktadir.

Anahtar Kelimeler: Karabag bolgesi, 19. yiizyil, tarihi cografya, tarih yazim, ¢esitli yaklagimlar
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HISTORIOGRAPHY OF THE HISTORICAL GEOGRAPHY
OF KARABAKH IN THE 19TH CENTURY: VARIOUS APPROACHES
AND ANALYSES

Dr. Elsan ASLANOV
Baku State University

ABSTRACT

Exploring the historical geography of Karabakh in the 19th century plays a crucial role in preserving
and reviving the region’s historical legacy, ensuring the territorial integrity of modern Azerbaijan and
future constructive projects. The purpose of our study is to consider the radical changes that occurred
in the administrative-territorial division, demographic structure and economic geography of Karabakh
in the most important 19th century from various historiographic perspectives. The main goal of this
study is not only to identify historical events, it is also essential for identifying historical facts related
to the region’s past and understanding the processes that shaped its historical geography of Karabakh
in the 19th century in Azerbaijani, Russian and Armenian historiography, to demonstrate its
significance for modern times and compare them within the framework of various approaches. In
Azerbaijani historiography, the historical geography of Karabakh in the 19th century is considered in
the context of national historical heritage, territorial integrity and continuity of state traditions. In
Russian historiography, it is considered in the context of the political interests of the Russian Empire
and Russian-Caucasian relations. However, in Armenian historiography, in order to support the claim
that Karabakh is an original Armenian territory, the fact of resettlement (migration phenomenon) is
ignored and presented in the context of an attempt to “return to historical lands”. Our study focuses on
these approaches. The analysis of various historiographic approaches to the topic, the restoration of
historical facts and their connection with modern reality are key factors determining its relevance. This
study examines primary sources studying the administrative and demographic geography of Karabakh
in the 19th century, as well as the distorted or biased presentation of facts in these sources. It also
examines and analyzes various approaches to the political, administrative and demographic changes
that occurred in the region during this period, and provides answers to questions regarding the
significance of this study for the modern history of Azerbaijan.

Keywords: Karabakh region, 19th century, historical geography, historiography, various approaches
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IDEOLOJIK YONELIMLI TARIH EGITiMININ iTALYA’DAKI
COCUKLAR UZERINDEKI ETKILERI: 1960°LI YILLARA
ELESTIREL BiR BAKIS

Dr. Murat Kaan YILDIZ
mkaany@gmail.com

OZET

1960’11 yillarda Italya’daki tarih egitimi, ulusal kimligin pekistirilmesi ve yurttashik bilincinin
kazandirilmas1 amaciyla kurgulanmistir. Miifredat, 6zellikle Risorgimento siireci ve modern italya’nm
kurulusuna vurgu yaparak milliyetgi bir cergeve olusturmus; Bati degerlerini yiiceltme islevi
tistlenmistir. Soguk Savas baglaminda bu anlati, komiinist ideolojiye kars1 ideolojik bir denge kurma
arac1 olarak da degerlendirilmistir. Egitim programlarinda Ik Cag tarihi, Bat: uygarliginin kokenlerini
aciklamak amaciyla merkezi bir yere konumlandirilmis; Antik Yunan ve Roma’nin iistiinligi
kronolojik ve kahraman merkezli bir pedagojik modelle aktarilmistir. Bu modelde biiyiik figiirler 6ne
cikarilirken uygarliklar arasi etkilesimlere smirli bigimde yer verilmis, cokkiiltiirli yaklagimlar
disarida birakilmistir. Calismada ydntem olarak ders kitab1 incelemesi kullanilmustir. Ozellikle U.
Nicolini ve D. Consonni tarafindan 1962 egitim reformuna uygun sekilde hazirlanan ve 1963’te
yayimlanan L’uomo e la sua Storia adli ortaokul tarih kitabi ele alinnustir. Kitap, Ilk Cag donemine
dair Tiirklerle ilgili unsurlar1 biiyiik dlciide goz ardi etmektedir. Antik Yunan—iskit iliskilerine,
Iskitlerin Pers savaslarindaki rollerine ya da Biiyilk Iskender’in Iskitlerle ¢atismalarina
deginilmemektedir. Hun Tirkleri hakkinda verilen bilgiler sinirli, sorunlu ve tahrife agiktir;
Kimmerler ve Sarmatlar gibi Anadolu’ya ulasmis topluluklara ise neredeyse hi¢ yer verilmemistir.
Buna karsilik Etriiskler iizerinde durulmakta, fakat bu halkin Orta Asya kokenli uygarliklarla
muhtemel baglarma deginilmemektedir. Sonuc olarak, 1960’lar Italya’sinda ideolojik secicilik,
ogrencilerin tarihsel elestiri becerilerini zayiflatmig; Dogu medeniyetlerini gérmezden gelen dar bir
perspektif {iretmis; ulusal kimligi ylicelten tarihsel mitlerin sorgusuz aktarilmasina zemin
hazirlamustir.

Anahtar Kelimeler: Tarih egitimi, ideolojik anlati, ulusal kimlik, elestirel diistince, Bat1 merkezcilik
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IDEOLOGICALLY-ORIENTED HISTORY EDUCATION AND ITS
IMPACT ON CHILDREN IN ITALY: A CRITICAL PERSPECTIVE ON
THE 1960S

Dr. Murat Kaan YILDIZ

ABSTRACT

In the 1960s, history education in Italy was designed to consolidate national identity and instill civic
consciousness. The curriculum, with a particular emphasis on the Risorgimento and the founding of
modern Italy, was framed in a nationalist perspective and functioned to glorify Western values. Within
the context of the Cold War, this narrative was also employed as an ideological counterbalance against
communist thought. In educational programs, Ancient History was positioned centrally to explain the
roots of Western civilization; the supremacy of Ancient Greece and Rome was presented through a
chronological and hero-centered pedagogical model. While great figures were highlighted,
intercultural interactions were given limited attention, and multicultural approaches were excluded.
This study adopts the method of textbook analysis. In particular, the middle school history textbook
L’uomo e la sua Storia, prepared by U. Nicolini and D. Consonni in accordance with the 1962
educational reform and published in 1963, has been examined. The book largely ignores elements
related to the Turks in the context of Ancient History. It makes no reference to Greco-Scythian
relations, the role of the Scythians in the Persian wars, or the conflicts between Alexander the Great
and the Scythians. The information provided on the Huns is limited, problematic, and open to
distortion, while peoples such as the Cimmerians and Sarmatians—who had reached Anatolia and may
have had Turkic origins—are almost entirely omitted. By contrast, the Etruscans are discussed, but
their possible connections to Central Asian civilizations are not addressed. In conclusion, ideological
selectivity in 1960s Italy weakened students’ historical-critical skills, fostered a narrow perspective
that disregarded Eastern civilizations, and paved the way for the uncritical transmission of historical
myths that exalted national identity.

Keywords: History education, ideological narrative, national identity, critical thinking, Western-
Centrism
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2024 TARIH OGRETIM PROGRAMININ OKUL DISI OGRENME
ORTAMLARI ACISINDAN INCELENMESI

Omer BINEKCIi

Kayseri Cetin Sen Bilim ve Sanat Merkezi
omerbinekci@gmail.com

Prof. Dr. Cevdet KIRPIK

Erciyes Universitesi
cevdetk@erciyes.edu.tr

Dog¢. Dr. Galip ONER

Erciyes Universitesi
galiponer@erciyes.edu.tr

OZET

Giliniimiizde O0grenmenin yalnizca sinif duvarlariyla smirli olmadigi, 6grencilerin farkli okul dist
O0grenme ortamlarinda edindikleri deneyimlerle zenginlestigi anlayisi her gecen giin daha fazla kabul
gormektedir. Bu kabuliin arkasinda okul dis1 6gretim yaklasimina yonelik uluslararasi alanyazinda
gergeklestirilen ¢aligmalarin da son yillarda artig gostermesi etkili olmustur. Kuramsal temelleri antik
donemlere kadar uzanan okul dis1 dgretim yaklagiminin 6grenme-0gretme siireglerine yansimasi 20.
ylizyilda, sistematik olarak &gretim programlarinda daha fazla goriiniir hale gelmesi ise ancak 21.
yiizy1lda miimkiin olmustur. Bu gelismelere paralel olarak giiniimiiz 6gretim programlarinda okul dis1
Ogrenme ortamlarina daha fazla yer verilmesi beklenmektedir. Tiirkiye’de, 2024 yilinda, Milli Egitim
Bakanlig1 tarafindan Tiirkiye Yiizyili Maarif Modeli hazirlanarak tiim egitim kademelerine ait 6gretim
programlari yenilenmistir. Giincellenen 6gretim programlarindan biri de Tarih Dersi Ogretim
Program1’dir. Bu kapsamda arastirmanin amaci 2024 Tarih Dersi Ogretim Programi’nda okul dist
O0grenme ortamlarinin nasil ele alindigimi ortaya koymaktir. Arastirmada nitel arastirma
yontemlerinden biri olan dokiiman incelemesinden yararlanilmigtir. Veriler ilgili 6gretim programinin
O0grenme alani, 6grenme ¢iktilari, 6grenme-0gretme yasantilari, farklilagtirma gibi farkli boyutlar
tizerinde dokiiman analizi gergeklestirilerek elde edilmistir. Arastirma sonucunda, programda okul disi
O0grenme ortamlarina yonelik vurgunun arttig1 ancak bu vurgunun daha ¢ok yiizeysel ve sinirh etkinlik
onerileri ile desteklendigi tespit edilmistir. Ayrica tiim derslerle birlikte 2024 Tarih Dersi Ogretim
Programi’nda da okul temelli planlamaya yer verildigi belirlenmistir. Bunlara ek olarak miizeler, tarihi
mekanlar ve kiiltiirel miras alanlarina yonelik referans veren 6grenme ¢iktilarinin bulunmasina karsilik
bunlarin yeterli olmadig1 sonucuna ulagilmigtir.

Anahtar Kelimeler: TYMM, tarih dersi 6gretim programi, okul dis1 6grenme
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AN EXAMINATION OF THE 2024 HISTORY CURRICULUM FROM
THE PERSPECTIVE OF OUT-OF-SCHOOL LEARNING
ENVIRONMENTS

Omer BINEKCI
Kayseri Cetin Sen Science and Art Center

Prof. Dr. Cevdet KIRPIK
Erciyes University

Assoc. Prof. Galip ONER
Erciyes University

ABSTRACT

Today, the understanding that learning is not limited to the classroom but is enriched by the
experiences students gain in various out-of-school learning environments is gaining acceptance. This
acceptance has been fueled by the increasing number of studies conducted in the international
literature on out-of-school learning approaches in recent years. The reflection of the out-of-school
teaching approach, whose theoretical foundations date back to ancient times, on the teaching-learning
processes was possible in the 20th century, and its systematic becoming more visible in the teaching
programs was only possible in the 21st century. In parallel with these developments, out-of-school
learning environments are expected to be given greater prominence in today’s curricula. In Tiirkiye, in
2024, the Ministry of National Education prepared the Tirkiye Century Education Model (TYMM),
revamping curricula for all levels of education. One of the updated curricula is the History Curriculum.
In this context, the research aims to reveal how the 2024 History Curriculum addresses out-of-school
learning environments. Document analysis, a qualitative research method, was used in the study. Data
were obtained by conducting document analysis on various dimensions of the relevant curriculum,
such as learning domain, learning outcomes, teaching-learning experiences, and differentiation. The
research determined that the program has increased its emphasis on out-of-school learning
environments, but superficial and limited activity suggestions support this emphasis. It was also
determined that school-based planning is included in all courses in the 2024 History Curriculum. In
addition, although learning outcomes referencing museums, historical sites, and cultural heritage sites
exist, they are insufficient.

Keywords: TYMM, history curriculum, out-of-school learning
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BiR ANITTA TARIH VE DEGER OGRETIMIi: TALAS HOCALI
ANITI ORNEGI

Prof. Dr. Cevdet KIRPIK
Erciyes University
cevdetk@erciyes.edu.tr

Doc. Dr. Galip ONER
Erciyes University
galiponer@erciyes.edu.tr

Sebiha KIRPIK
Milli Egitim Bakanlig1
sebiha2103@gmail.com

OZET

Bu calismada Kayseri ili Talas ilgesinde bulunan Hocali Aniti’'nda iglenen bir tarih dersinin deger
gelisimine etkisi hakkinda 6grenci goriisleri ele alinmaktadir. Calisma kapsaminda yapilandirmaci
yaklagima uygun, 6grenci merkezli ve aktif 6grenmeyi esas alan bir ders plami gelistirilmistir.
Calismada nitel aragtirma yontemlerinden fenomenoloji kullanilmistir. Calismaya 25 6grenci katilmig
olup veri toplama araci olarak yar1 yapilandirilmis gériigme formu ve 6grenci giinliikleri kullanilmistir.
Arastirma bulgularina gore dersin vatanseverlik, merhametli olma, milli birlik ve beraberlik, kardeslik,
Ozgirliik, adalet, bagimsizlik, dayanisma, cesaret gibi degerlerin gelisimine katki yaptigi
anlagilmaktadir. Ogrencilerin énem bakimindan bu degerlerden en ¢ok vatanseverlik, 6zgiirliik ve milli
birlik ve beraberligi tercih ettikleri goriilmiistiir. Anitta yapilan ders esnasinda dgrencilerin dikkatini
ceken hususlarin anittaki kadin heykeli, canli tamigin anlattiklari, gorsel unsurlar ve savasla ilgili
cesitli detaylar oldugu tespit edilmistir. Okul disindaki dersin 6grencilerin bilgi kazanimlar iizerinde
son derece etkili oldugu, ilgi ve motivasyonlarini artirarak derse karst olumlu tutum gelistirmelerine
katki sagladigi anlasilmistir. Bulgu ve sonuglardan yola ¢ikildiginda ders planinin basta tarih ve sosyal
bilgiler 6gretmenleri olmak tizere farkli brang 6gretmenleri ve egitim yoneticileri i¢in yol gosterici
olabilecegi diisiiniilmektedir. Yine bu derse dair bulgular, deger 6gretimi icin okul dis1 tarihsel ¢evrede
ogrenci merkezli derslerin sik¢a kullanilmasiin gerekliligini igsaret etmektedir.

Anahtar Kelimeler: Okul dig1, anit, tarih dersi, degerler egitimi
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TEACHING HISTORY AND VALUES AT A MONUMENT: A CASE
STUDY OF THE TALAS HOCALI MONUMENT

Prof. Dr. Cevdet KIRPIK
Erciyes University

Assoc. Prof. Galip ONER
Erciyes University

Sebiha KIRPIK
Ministry of National Education

ABSTRACT

This study examines student perspectives on the impact of a history lesson, conducted at the Khojaly
Monument in the Talas district of Kayseri, on their values development. Within the scope of the study,
a student-centered lesson plan was developed in accordance with the constructivist approach and based
on active learning principles. The study employed phenomenology, a qualitative research method.
Twenty-five students participated in the study, and data were collected using a semi-structured
interview form and student journals. According to the research findings, the lesson contributed to the
development of values such as patriotism, compassion, national unity and solidarity, brotherhood,
freedom, justice, independence, solidarity, and courage. It was observed that, in terms of importance,
students prioritized patriotism, freedom, and national unity and solidarity among these values. It was
determined that during the lesson at the monument, the aspects that most captured the students’
attention were the female statue, the accounts of a living witness, the visual elements, and various
details related to the war. It was concluded that the out-of-school lesson was highly effective for
students’ knowledge acquisition and contributed to developing positive attitudes towards the course by
increasing their interest and motivation. Based on the findings and conclusions, it is suggested that the
lesson plan could serve as a guide for history and social studies teachers in particular, as well as for
teachers of other subjects and educational administrators. Furthermore, the findings from this lesson
indicate the necessity of frequently utilizing student-centered lessons in out-of-school historical
environments for values education.

Keywords: Out-of-school, monument, history lesson, values education
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TURKIYE’DE FILANTROPININ SOSYAL HAFIZADAKI
YOLCULUGU

Meryem CENGIZ
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Prof. Dr. Cagr1 OZTURK DEMIRBAS

Kirsehir Ahi Evran Universitesi
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OZET

Toplumsal sorumlulugu yansitma bi¢imlerinden biri de kisilerin goniillii faaliyetlerde bulunmalaridir.
Bu baglamda goniilliiliikk karsilik beklemeden, toplum yararina yapilan eylemlerdir. Goniilliilitk
kavramiyla neredeyse ayni anlama gelen filantropi toplumun yararmi gozeten bireysel goniillii
eylemler olarak da karsilik bulmaktadir. Bazi toplumlar goniilliilik kavrami yerine filantropi
kavramint kullanmiglardir. Bu aragtirma tarih dersi Ogretim programinda filantropiyle iliskili
kavramlarin nasil temsil edildigini ortaya koymak amaciyla yapilmigtir. Calisma nitel arastirma
yaklagimiyla yiiriitiilmis, 2018 ve 2024 tarih dersi 6gretim programi dokiiman incelemesi yoluyla veri
kaynag1 olarak secilmistir. Dokiiman analizi, belirlenen kavramlarin tarihsel siireclerde nasil
konumlandirildigini ortaya ¢ikarmak ic¢in kullanilan yontemdir. Filantropi kavraminin tarih dersi
Ogretim programlarinda dogrudan yer almasa da ortiik sekilde yer aldigir goriillmektedir. 2018 yili
Ogretim programinda yer alan kdk degerlerden sevgi, sorumluluk, vatanseverlik, yardimseverlik, 2024
Ogretim programinda vatandaslik okuryazarligi, yardimseverlik, sorumluluk, vatanseverlik, merhamet
gibi ifadeler filantropiyle iliskilendirilmektedir. 2018 6gretim programinda daha ¢ok tarihi kurumlari
tanitma (vakif, imarethane, halk destegi vb.) olarak, 2024 programinda ise hem tarihi kurumlar1 hem
de giincel yurttashk degerlerini (goniilliiliik, sosyal sorumluluk, STK) 6ne ¢ikarma séz konusudur.
2018 dgretim programinda devlet toplum iliskileri konusunda vakiflar {izerinden yardimlagma vurgusu
yapilmistir. 2024 o6gretim programinda ahlakli davranma, azimli, kararli, dogru, giivenilir ve
yardimsever olma; topluma karsi gorevlerini yerine getirme Ornek olaylardan hareketle muhtag
insanlara yardim etmenin onemi, iilkede yasanan kitlesel go¢ ve salgin durumlarinda yardimlagma,
dayanisma faaliyetlerine katilmanin gerekliligine vurgu s6z konusudur.

Anahtar Kelimeler: Filantropi, goniilliiliik, tarihsel yolculuk, dokiiman
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THE JOURNEY OF PHILANTHROPY IN SOCIAL MEMORY IN
TURKIYE

Meryem CENGIZ
Kirsehir Ahi Evran Unversity

Prof. Dr. Cagr1 OZTURK DEMIRBAS
Kirsehir Ahi Evran Unversity

ABSTRACT

One of the ways to reflect social responsibility is for people to engage in voluntary activities. In this
context, volunteering is an action performed for the benefit of society without expecting anything in
return. Philanthropy, which is almost the same as the concept of volunteering, is also defined as
individualne of the ways to reflect social responsibility is for people to engage in voluntary activities.
In this context, volunteering is an action performed for the benefit of society without expecting
anything in return. Philanthropy, which is almost the same as the concept of volunteering, is also
defined as individual voluntary actions that benefit society. Some societies have used the concept of
philanthropy instead of the concept of volunteerism. This research was conducted in order to reveal
how the concepts related to philanthropy are represented in the history course curriculum. The study
was conducted with a qualitative research approach, and the 2018, 2024 history course curriculum was
chosen as the data source through document analysis. Document analysis is the basic method to reveal
how the determined concepts are positioned in historical processes. Although the concept of
philanthropy is not directly included in the history course curriculum, it is seen that it is implicitly
included.gh the concept of philanthropy is not directly included in the history course curriculum, it is
seen that it is implicitly included. The values of love, responsibility, patriotism, and helpfulness, which
are included in the 2018 curriculum, are associated with philanthropy in the 2024 curriculum, such as
citizenship literacy, helpfulness, responsibility, patriotism, and compassion. introducing more
historical institutions in the 2018 curriculum (foundation, almshouse, public support, etc.) as for the
2024 program, it is a question of highlighting both historical institutions and current civic values
(volunteerism, social responsibility, NGOs). In the 2018 curriculum, the emphasis was on cooperation
through foundations in terms of state-society relations.n the 2018 curriculum, the emphasis was on
cooperation through foundations in terms of state-society relations. in the 2024 curriculum, there is an
emphasis on behaving morally, being determined, determined, correct, reliable and helpful; fulfilling
their duties to society, the importance of helping people in need based on case studies, the need.

Keywords: Philanthropy, volunteering, historical journey, document
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Ars. Gor. Onur Can KOLAY
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Ars. Gor. Yusuf YILMAZ
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OZET

Bu aragtirmanin amaci, ortaokul diizeyinde 6grenim gormekte olan hafif diizey zihinsel yetersizligi
bulunan 6grenciler icin, yapay zeka araglari kullanilarak gelistirilen Tiirkiye Yiizyili Maarif Modeli
temelli bilim tarihi etkinlikleri tasarlamak ve icerigini degerlendirmektir. Arastirma, nitel arastirma
desenlerinden durum ¢aligmasi esas alinarak yiritilmiistiir. Calisma kapsaminda; ChatGPT 4o,
Google Gemini 2.5 Flash, Microsoft Co-pilot, DeepSeek-V3 ve Perplexity.ai olmak tizere bes farkli
yapay zekd araci kullanilarak etkinlikler tasarlatilmigtir. Etkinlikler olusturulurken, Milli Egitim
Bakanlig1 fen egitimi (5. ve 6. siif) 6gretim programi ile zihinsel yetersizligi olan bireyler i¢in destek
egitim programi ve etkinlik hazirlama ilkeleri ilgili yapay zeka araglarma yiiklenerek etkinliklerin
olusturulmasi saglanmistir. Yapay zeka araglar1 kullanilarak toplam 10 etkinlik tasarlanmistir.
Gelistirilen etkinlikler, nitel veri analiz programi MAXQDA 24.10 araciligiyla icerik analizi teknigi
kullanilarak ¢dziimlenmistir. Analiz sonucunda; “Unite/Konu”, “Ogretim Yontemi/Teknigi”, “Bilim
Insan1”, “Ogretim Materyali”, “Ogretim Ortam1”, “Ogrenme Ciktis1 ve Siire¢ Bileseni”, “Gelistirme
Siireci” ve “Olgme Araci” olmak iizere sekiz tema belirlenmistir. Arastirma sonuglarina gore
gelistirilen etkinliklerde en ¢ok beyin firtinasi teknigi ve gosteri yontemi tercih edildigi saptanmugtir.
Etkinliklerde Thomas Edison, Ibn Sina ve Newton gibi bilim insanlarina deginilmis; deney araglar1 ve
gorseller basta olmak {izere farkli Ogretim materyalleri kullanilmigtir. Mekan agisindan ise
etkinliklerde sinif ortami ve fen laboratuvari gibi farkli ortamlarin kullanildig1 tespit edilmistir.
Etkinliklerin hafif diizey zihin yetersizligi olan &grencilerin biligsel siireglerini gelistirme, sosyal
etkilesimlerini artirma ve yaraticiliklarini destekleme amaciyla hazirlandigr tespit edilmistir. Son
olarak etkinliklerde en ¢ok bireysel diizenleme ve somutlastirma yontemlerinin kullanildigi; 6lgme ve
degerlendirme asamasinda ise gozlem, kontrol listesi ve akran degerlendirmesi araglarindan
yararlanildigi belirlenmistir. Bu sonuglar sinif diizeylerine gore karsilagtirmali olarak sunulmus ve
Oneriler geligtirilmigtir.

Anahtar Kelimeler: Yapay zeka, bilim tarihi 6gretimi, zihin yetersizligi, etkinlik tasarimi, igerik
analizi
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ARTIFICIAL INTELLIGENCE SUPPORTED DESIGN AND
EVALUATION OF SCIENCE HISTORY ACTIVITIES FOR STUDENTS
WITH MILD INTELLECTUAL DISABILITIES

Res. Asst. Bedri Nejat YUZUAK
Nevsehir Hac1 Bektag Veli University
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Nevsehir Hac1 Bektag Veli University

Res. Asst. Yusuf YILMAZ
Nevsehir Hac1 Bektas Veli University

ABSTRACT

The purpose of this study is to design and evaluate the content of science history activities based on
the Tirkiye Century Education Model, developed through artificial intelligence tools, for middle
school students with mild intellectual disabilities. The research was conducted within the framework
of a case study design, one of the qualitative research methods. Within the scope of the study,
activities were designed using five different artificial intelligence tools, namely ChatGPT 40, Google
Gemini 2.5 Flash, Microsoft Co-pilot, DeepSeek-V3, and Perplexity.ai. During the development of the
activities, the Ministry of National Education’s science curriculum (5th and 6th grades), together with
the support education program for students with mild intellectual disabilities and activity design
principles, were integrated into the Al tools to ensure the creation of the activities. A total of ten
activities were developed using these artificial intelligence tools. The activities were analyzed through
content analysis using the qualitative data analysis software MAXQDA 24.10. The analysis revealed
eight themes: “Unit/Topic,” “Teaching Method/Technique,” “Scientist,” “Teaching Material,”
“Learning Environment,” “Learning Outcome and Process Component,” “Adaptation Process,” and
“Assessment Tool.” The findings indicated that brainstorming and demonstration were the most
frequently preferred techniques in the developed activities. Scientists such as Thomas Edison, Ibn
Sina, and Newton were highlighted, and a variety of instructional materials, particularly experimental
tools and visuals, were employed. In terms of learning environments, classrooms and science
laboratories were most commonly utilized. The activities were prepared with the aim of enhancing the
cognitive processes, social interactions, and creativity of students with mild intellectual disabilities.
Furthermore, it was determined that individual adaptations and concretization strategies were the most
frequently used methods, while observation, checklists, and peer assessment were the main tools
employed in the evaluation process. Finally, the results were presented in a comparative manner
according to grade levels, and recommendations were proposed.

Keywords: Artificial intelligence, science history teaching, intellectual disabilities, activity design,
content analysis
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TARIH OGRETMENLERININ OKUL TEMELLi PLANLAMA
CALISMALARI
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Marmara Universitesi
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OZET

2024 yih itibariyle Tiirkiye Yiizyili Maarif Modeli kapsaminda Tiirkiye’deki 6gretim programlarinda
yer alan okul temelli planlama ¢alismalar1 6gretim programlarindan hareketle yillik planda da yerini
almistir. Okul temelli planlama calismalari, her ders 6zelinde 6grenme ¢iktilarini tamamlayacak veya
bu ciktilar1 destekleyecek etkinlikleri kapsamaktadir. Bu uygulama &gretmenlere, Ogretim
programindan esinlenerek dgrenci ihtiyaglarini karsilamalari i¢in alan agarak 6gretim siirecinin esnek
bir yapiya kavusmasimi saglamaktadir. Arastirmanin amaci Tiirkiye Yiizyili Maarif Modeli Ogretim
Programlar1 Ortak Metni‘nde (2024) yer verildigi lizere okul temelli planlama ¢aligmalarinin
uygulanabilirligi hakkinda Tarih 6gretmenlerinin goriislerini incelemektir. Bu baglamda arastirmanin
problem ciimlesini Tarih 6gretmenlerinin 9. sinif tarih dersi i¢in okul temelli planlama ¢alismalarinin
uygulanabilirligi olusturmaktadir. Problem ciimlesinden hareketle aragtirmanin alt problem ciimlesi
Tarih dgretmenlerinin 9. siif Tarih dersi i¢in okul temelli planlama ¢aligmalarina dair 6rnekler ve
Tarih 6gretmenlerinin 9. sinif Tarih dersi i¢in okul temelli planlama galismalarina yonelik onerilerdir.
Arastirma nitel arastirma desenlerinden durum ¢alismasi; durum g¢alismasi tiirlerinden de biitiinciil
¢oklu durum desenine gore gerceklestirilmistir. Tiirkiye Yiizyili Maarif Modeli Tarih dersi 6gretim
programimin uygulanabilirligi farkli okul tiirlerinde ve farkli illerde incelenmis oncelikle kendi
icerisinde bir biitiin olarak ele alinmis sonrasinda ise benzerlik ve/veya farkliliklar1 ortaya ¢ikarmak
amactyla birbiriyle karsilastirilmistir. Arastirmanin sonuglari ele alindiginda Tarih 6gretmenlerinin
sosyal etkinlikler, proje calismalari, okuma-yazma etkinlikleri 6zelinde ¢aligmalar yaptiklar1 ifade
edilebilir. Bununla birlikte Tarih 6gretmenlerinin mevcut temalardan/iinitelerden hareketle program
dist O6grenme etkinlikleri ile okul temelli planlama c¢aligsmalarini ayirt etme noktasinda sorun
yasadiklar1 da dikkat ¢ekici durumlardan biridir.

Anahtar Kelimeler: Okul temelli planlama, okul dis1 6grenme ortamlari, tarih dersleri, Tirkiye
Yiizyili Maarif Modeli

71


mailto:cahidekayis@hotmail.com
mailto:akifpamuk@gmail.com
mailto:selahattinkaymakci@gmail.com

e
s ¥
i NE\I’SEHIRV =1
£ HACI BEKTAS VELI g
3

TUBITAK SN

HISTORY TEACHERS’ SCHOOL-BASED PLANNING ACTIVITIES

Res. Asst. Cahide KAYIS
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Marmara University

Prof. Dr. Selahattin KAYMAKCI
Kastamonu University

ABSTRACT

As of 2024, school-based planning activities included in Tirkiye education programmes under the
Tiirkiye Century Education Model have also been included in the annual plan based on education
programmes. School-based planning activities include activities that complement or support the
learning outcomes of each course. This application provides teachers with the flexibility to meet
student needs inspired by the curriculum the curriculum, thereby enabling the teaching process to be
carried out on a flexible structure. The aim of this study is to examine the views of history teachers on
the feasibility of school-based planning activities outlined in the Tiirkiye Century Education Model
Curriculum Common Text (2024). In this context, the research question focuses on the feasibility of
school-based planning activities for grade 9 history courses by history teachers. Based on the research
guestion, the sub-research questions are examples of school-based planning activities for grade 9
history lessons by history teachers and suggestions for school-based planning activities for grade 9
history lessons by history teachers. The research was conducted as a case study, one of the qualitative
research designs, and as a holistic multiple case study, one of the types of case studies. The feasibility
of the Tiirkiye Century Education Model History course curriculum was first examined holistically in
different school types and different provinces, and then compared with each other to reveal similarities
and/or differences. When evaluating the results of the research, it can be said that history teachers
carry out activities related to social activities, project work, and reading and writing activities.
However, it is also noteworthy that history teachers have difficulty distinguishing between
extracurricular learning activities based on current themes/units and school-based planning activities.

Keywords: School-based planning, out-of-school learning environments, history lessons, Tiirkiye
Century Education Model
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Ecrin KOZAN
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OZET

Milli kimlik belirli bir toprak parcasi ilizerinde yasayan bazi kiiltiirel/etnik topluluklarda var olan ve
onlar1 digerlerinden ayiran farklarini belli etme isteginin ifadesidir. Dil, tarih, din, vatan, yasam
bicimi, gelenekler gibi hususlar milli kimlik bilincinin olusmasinda etkilidir. Bir devletin ya da
milletin varligini devam ettirebilmesi i¢in bireylerini milli, kiiltiirel ve manevi degerler ile
biitiinlestirmesi gerekir. Insan bu toplumsal degerleri benimsedigi siirece aidiyet duygusu giiglenir ve
milletini sahiplenir. Bu, milli ve manevi baglarim1 giiclendirmek isteyen her milletin ulagmak istedigi
bir hedeftir. Bu hedefin gergeklestirilmesi de milli kimligin insa edilmesi ile miimkiindiir. Milli kimlik
olusturmada basin-yaym, egitim-0gretim, sanat gibi aygitlar kullanilabilir. Bu konuda devletin
kullanabilecegi en yaygin ve etkili aygit egitim-dgretimdir. Ozellikle tarih derslerinin gretim
programi ve ders kitaplar acik ve ortiik sekilde bu amaca hizmet edebilir. Yakin tarihte travmatik
catismalarla bagimsizlik miicadelesi veren Kuzey Kibris Tirk Cumhuriyeti halen diplomasi
miicadelesi vermektedir. Disarda bu miicadeleyi verirken iceride milletin birlik ve beraberligi biiyiik
onem tagimaktadir. Bu sebeple KKTC’de milll kimlik insas1 bagimsizligin yapi taslarindandir. Bu
calisma ile Kuzey Kibris Tiirk Cumhuriyeti’nde 2024-2025 egitim-0gretim yilinda liselerin 10.
siniflarinda okutulan Kibris ve Kibris Tiirk Tarihi 10 ders kitabinda milli kimlik ingasinda biling
olusturabilmek igin hangi unsurlara ne siklikla yer verildigini belirlemek amaglanmustir. Arastirmanin
problemi “KKTC’de 10. Siniflarda okutulan Kibris ve Kibris Tiirk Tarihi ders kitabinda milli kimlik
ingast i¢in hangi unsurlara ne siklikla yer verilmistir?” seklindedir. Arastirmada nitel arastirma
yontemlerinden dokiiman analizi yontemi kullamlnustir. Uzerinde calisilan ders kitabmin
incelenmesinde tarama modellerinden biri olan genel tarama modeli kullanilmistir. Verilerin
analizinde betimsel analiz teknigi kullanilmistir.

Anahtar Kelimeler: Milli kimlik, tarih egitimi, tarih ders kitaplar1, tarih bilinci
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ipek KOZAN
Sirr1 Yircali Anatolian High School

ABSTRACT

National identity is the expression of the desire to express the differences that exist within certain
cultural/ethnic communities living on a specific territory and distinguish them from others. Aspects
such as language, history, religion, homeland, lifestyle, and traditions play a role in the formation of a
sense of national identity. In order to continue its existence, a state or nation must integrate its
individuals with nationalh national, cultural, and spiritual values. As long as individuals embrace these
social values, their sense of belonging strengthens and they embrace their nation. This is a goal that
every nation seeking to strengthen its national and spiritual ties want to achieve. Achieving this goal is
possible through the construction of a national identity. Instruments such as the press, education, and
the arts can be used to establish a national identity. The most widespread and effective tool the state
can use in this respect is education. History curriculum and textbooks, in particular, can serve this
purpose, both explicitly and implicitly. The Turkish Republic of Northern Cyprus (TRNC), which
recently struggled for independence through traumatic conflicts, is currently engaged in diplomatic
struggles. While waging this struggle abroad, the unity and solidarity of the nation at home is of
paramount importance. Fort his reason, building a national identity in the TRNC is one of the building
blocks of independence. This study aims to determine which elements are included and how
frequently they are included in the Cyprus and Turkish Cypriot History textbooks taught in 10th-grade
high schools in the Turkish Republic of Northern Cyprus during the 2024-2025 academic year to raise
awareness about national identity construction. The research problem is, “Which elements are
included and how frequently in the Cyprus and Turkish Cypriot History textbooks taught in 10th grade
in the TRNC?” Document analysis, a qualitative research method, was used in the research. The
general screening model, one of the screening models, was used in the analysis of the studied
textbook. Descriptive analysis was used in the data analysis.

Keywords: National identity, history education, history textbooks, historical awareness
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9. SINIF TARIH DERS KiTABINDAKI DIJITAL ICERIGE ILISKIN
OGRENCI GORUSLERI

Fatma Bahar CIRCIiR

Ankara Tiirk Telekom Sosyal Bilimler Lisesi
baharinan29@gmail.com

OZET

Tarih dersinin 6gretim programinda son yillarda ciddi degisiklikler yasanmistir. 2024 yilinda “Tiirkiye
Yiizyili Maarif Modeline” gore ilk ve orta 6gretim derslerinin 6gretim programlart degismistir.
Bundan dolay: tarih dersi 6gretim programinda da yapisal pek ¢ok degisiklik olmustur. Ogretim
programlarindaki degisiklige gore ders materyalleri de glincellenmistir. Son yillarda diinyada meydana
gelen dijitallesme, ders kitaplarinda da kendini gostermistir. Calismamizin amaci 2024-2025 yilinda
uygulanmaya baglanan 9. simf tarih ders kitabinda yer alan dijital igerigin G&grenciler tarafindan
kullanimina yonelik durumunu ortaya koymaktir. Alanyazin incelendiginde 2024-2025 yilinda
kullanilan 9. sinif tarih ders kitabina yonelik bir takim ¢alismalarin yapildigi goriilmiistiir. Fakat 9.
sinif tarih ders kitabinin dijital igerik bakimindan incelenmesine ydnelik herhangi bir calisma
yapilmamistir. Aragtirmamizin, alanyazinda bu boslugu dolduracag: diisiiniilmektedir. Caligmamizda,
nitel arastirma yontemlerinden biri olan yar1 yapilandirilmis goériisme teknigi kullanilmistir. Bu
teknikte, calismanin konusuyla ilgili sorular sorulmakta ve derinlemesine bilgi edinimi
saglanmaktadir. Caligmamizda, 6grenci goriislerini ortaya koymak igin iki uzman goriisii alinarak
goriisme formu hazirlanmustir. Ogrencilere toplamda 5 agik uglu soru yonetilmistir. Veriler ¢evrimici
ve yazili formlar araciligiyla toplanmistir. Calismaya katilim goniilliiliik esasina gdre yapilmis olup
farkli lise tiirlerinden (Anadolu Lisesi, Imam Hatip Lisesi ve Sosyal Bilimler Lisesi) toplam 9 dgrenci
katilmistir. Goriisme formunda yer alan sorulara verilen cevaplar kategorilere ayrilarak analiz edilmis,
veriler tablolar halinde sunulmustur. Elde edilen bulgulara gore 9. sinif tarih ders kitabindaki dijital
icerigin kullanim durumu ortaya konularak, 6grencilerin perspektifi ¢calismaya yansitilmistir.

Anahtar Kelime: Dijital, dijital igerik, tarih ders kitab1
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STUDENT OPINIONS ON THE DIGITAL CONTENT IN THE 9TH
GRADE HISTORY TEXTBOOK

Fatma Bahar CIRCIiR
Ankara Tiirk Telekom Sosyal Bilimler Lisesi

ABSTRACT

The history curriculum has undergone significant changes in recent years. In 2024, the curriculum for
primary and secondary education was revised according to the “Turkish Century Education Model.”
Consequently, the history curriculum has undergone numerous structural changes. Course materials
have also been updated in line with these changes. The digitalization that has been occurring globally
in recent years has also manifested itself in textbooks. The aim of our study is to reveal the status of
student use of the digital content in the 9th-grade history textbook, which began implementation in
2024-2025. A review of the literature reveals that several studies have been conducted on the 9th-
grade history textbook used in 2024-2025. However, no study has yet examined the digital content of
the 9th-grade history textbook. We believe our research will fill this gap in the literature. Our study
employed a semi-structured interview technique, a qualitative research method. This technique
involves asking questions related to the study’s topic and obtaining in-depth information. In this study,
an interview form was developed by consulting two experts to elicit student opinions. A total of five
open-ended questions were administered to the students. Data were collected through online and
written forms. Participation in the study was voluntary, and a total of nine students from different high
school types (Anatolian High School, Imam Hatip High School, and Social Sciences High School)
participated. Responses to the questions in the interview form were categorized and analyzed, and the
data were presented in tables. Based on the findings, the use of digital content in the 9th-grade history
textbook was revealed, reflecting the students’ perspectives in the study.

Keywords: Digital, digital content, history textbook
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OZET

1970’lerden itibaren kadin tarihine yonelik calismalar dikkat cekmemeye baslamistir. ilk donemlerde
klasik tarih yaziminda ihmal edilen konu olarak kadini goériiniir kilmak yaklagiminin yer aldigi siireg
daha sonralar1 feminist tarih iizerinden yiriitiilmiistiir. = Gliniimiizde toplumsal cinsiyet baglaminda
yapilan kadin ¢aligmalar1 kapsaminda toplumsal cinsiyetin nasil 6gretildigi; tarih derslerinde ve ders
kitaplarinda ne kadar yer edindigi ve kadinlarin hangi imajlarla sunuldugu gibi konular 6n plana
¢ikmaktadir. Bu c¢alismada ilkokul sosyal bilgiler ders kitaplarinda yer alan tarih konularinda
kadinlarin nasil yer almistir sorusuna cevaplar aranmistir. Bu baglamda 1924’ten giinlimiize tarih
konularma yer veren farkli siniflara ait 22 sosyal bilgiler ders kitabi amagli 6rnekleme yoluyla
secilmistir. Bu kitaplar nitel arastirma desenlerinden elestirel sdylem ¢éziimlemesinin sdylem tarihsel
yaklagimi ile analiz edilmistir. Analizde atama (nomination) ve yiikleme (predication) stratejileri
kullanilmistir. Arastirma verileri dokiiman analizi ile belirlenmis, icerik analizi ile dilsel ve gorsel
kodlamalar yapilmigtir. Bu kodlamalar NVIVO 14 ile analiz edilmis ve iist yorumlamalara gidilmistir.
Yapilan incelemede tarih konularinda 6ne ¢ikan kadin karakterler Késem Sultan, Turhan Sultan, II.
Katerina, Hz. Hatice, Hz. Amine, Ziibeyde Hanim, Nene Hatun, Adile Cavus, Kara Fatma’dir.
Bununla beraber Avrupali kadinlar, hatirli kadinlar, voyvoda kizi, Tiirk kadmi gibi kurgusal
karakterler de dikkat ¢ekmektedir. Kadmnlar gergek karakter olmalari ile beraber anne, cariye, kiz
kardes gibi akrabalik kapsaminda da okuyucuya bilgi verilir sekilde sunulmustur. Kadin mekansal
olarak betimlenmemistir. Eylem kapsaminda ise “cephane tasimak”, “devlet islerine karismak”,
“gozyas1 dokmek™ gibi eylemler kadin ile iligkilendirilmistir.

Anahtar Kelimeler: Sosyal bilgiler, tarih, kadin, toplumsal cinsiyet, ders kitab1
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HER STORY

Dr. Hamide KILIC
Manisa Celal Bayar University

Assoc. Prof. ibrahim TURAN
Istanbul University-Cerrahpasa

ABSTRACT

Since the 1970s, studies on women’s history have begun to attract attention. The process of making
women visible, which was neglected in classical historiography in the early days, was later carried out
through feminist history. Today, within the scope of women’s studies conducted in the context of
gender, issues such as how gender is taught, how much space it occupies in history lessons and
textbooks, and how women are portrayed have come to the fore. This study seeks to answer the
guestion of how women are represented in history topics covered in elementary school social studies
textbooks. In this context, 22 social studies textbooks from different grades covering historical topics
from 1924 to the present were selected through purposive sampling. These books were analyzed using
the discourse historical approach of critical discourse analysis, one of the qualitative research designs.
Nomination and predication strategies were used in the analysis. Research data were determined
through document analysis, and linguistic and visual coding was performed through content analysis.
These codes were analyzed using NVIVO 14 and further interpretation was carried out. In the study,
the female characters that stood out in historical topics were Kosem Sultan, Turhan Sultan, Catherine
II, Hz. Hatice, Hz. Amine, Ziibeyde Hanim, Nene Hatun, Adile Cavus, and Kara Fatma. In addition,
fictional characters such as European women, notable women, the voivode’s daughter, and Turkish
women also stand out. Women are presented as real characters, but also as mothers, concubines,
sisters, and other relatives, providing information to the reader. Women are not described spatially. In
terms of actions, activities such as “carrying ammunition,” “interfering in state affairs,” and “shedding
tears” are associated with women.

Keywords: Social studies, history, women, gender, textbook
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TURKIYE VE GUNEY KORE TARIH DERS KiTAPLARINDA
BAGIMSIZLIK MUCADELESI ANLATISI HAKKINDA BiR
INCELEME

Seyma Nur DOGU
Gazi Universitesi
doguuseymaa@gmail.com

Jaekeun JANG
Gazi Universitesi
reader0116@agmail.com

OZET

Tarih ders kitaplari, uluslarin tarihsel hafizasinin gen¢ kusaklara aktarilmasinda ve milli kimligin
ingasinda temel kaynaklardandir. Bu baglamda tarih kitaplarinda bagimsizlik miicadelelerinin nasil
islendigi yalnizca tarih 6gretimi acgisindan degil, ayn1 zamanda milli biling, kimlik ve degerler egitimi
acisindan da kritik bir neme sahiptir. Bu ¢aligmanin problem ciimlesi, “Tiirkiye ve Giliney Kore tarih
ders kitaplarinda bagimsizlik miicadeleleri hangi temalar, kahramanlar ve degerler {izerinden
anlatilmaktadir?” sorusu iizerine kurulmustur. Calismanin amaci, iki iilkenin isgal ve bagimsizlik
deneyimlerini ders kitaplarinda nasil kurguladigini karsilastirmali bir perspektifle ortaya koymaktir.
Yontem olarak Tirkiye ve Giiney Kore’de okutulan ortadgretim tarih ders kitaplari igerik analizi
yontemiyle incelenmistir. Miicadelelerin aktarilis bicimleri; vurgulanan kahraman figiirleri ile
dayanisma ve fedakarlik gibi degerler gercevesinde degerlendirilmistir. ilk bulgular, her iki iilkenin
bagimsizlik siirecini ulusal birlik ve kararlilik iizerinden 6ne ¢ikardigini; ancak tarihsel kosullarin ve
kiiltiirel baglamin farklilagmasi nedeniyle anlatimda gesitli ayrismalarin bulundugunu gostermektedir.
Sonu¢ olarak bu calisma, tarih G6gretiminde ulusal miicadelelerin aktarimindaki benzerlik ve
farkliliklar1 ortaya koyarak tarih egitimi literatiiriine katki sunmay1 hedeflemektedir.

Anahtar Sézciikler: Tiirkiye, Giiney Kore, tarih ders kitaplari, tarih anlatimi, bagimsizlik
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AN EXAMINATION OF THE NARRATIVE OF THE STRUGGLE FOR
INDEPENDENCE IN TURKISH AND SOUTH KOREAN HISTORY
TEXTBOOKS

Seyma Nur DOGU
Gazi University

Jaekeun JANG
Gazi University

ABSTRACT

History textbooks are fundamental sources for transmitting the historical memory of nations to
younger generations and for constructing national identity. In this context, the way in which
independence struggles are represented in textbooks is critically important not only for history
teaching but also for the education of national consciousness, identity, and values. The problem
statement of this study is formulated as: “Through which themes, heroes, and values are the struggles
for independence narrated in the history textbooks of Turkey and South Korea?”” The aim of the study
is to reveal, from a comparative perspective, how the two countries structured their experiences of
occupation and independence in their textbooks. As the method, secondary school history textbooks in
Turkey and South Korea were analyzed through content analysis. The representation of struggles, the
emphasis on heroic figures, and values such as solidarity and sacrifice were examined. The initial
findings show that both countries highlight independence processes through national unity and
determination; however, differences in historical conditions and cultural contexts lead to variations in
the narratives. Thus, the study aims to contribute to the literature on history education by revealing the
similarities and differences in the representation of national struggles.

Keywords: Turkey, South Korea, history textbooks, independence, national identity.
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MUSTAFA KEMAL ATATURK’UN GOZUYLE TARIH DERSI - TARIH
EGITIiMIi

Prof. Dr. ibrahim Caner TURK
Erzincan Binali Yildirim Universitesi
icanerturk25@hotmail.com

OZET

Gilinlimiiz Tiirkiyesi’ndeki tarih egitim anlayigini anlayabilmek icin devletin banisi olan Mustafa
Kemal Atatiirk’lin tarih egitimine dair diisiincelerini ve yaptiklarim1 bilmek gerekir. Zira Tiirkiye’de
tarih egitim politikalarinin ana hatlarini o ¢izmistir. Mustafa Kemal Atatiirk diisiinceleri ve yaptiklari
ile milletin ulusal tarih bilinci agisindan egitimini hedeflemisti. Nitekim cumhuriyet donemi hiikiimet
programlarinda tarih egitim politikalar1 da onun koydugu esaslara gore tespit edip uygulanacakt.
Mustafa Kemal Pasa, yurt gezilerinde okullara ugramakta 6zellikle tarih derslerine istirak etmekteydi.
Ders programlarini, talimatname-i dahiliyeleri miitalaa ve tetkik etmekte, dershaneleri dolagsmakta,
muallim ve talebelere sordugu suallerle ve talebenin cevaplarimi diizelterek bilhassa Tiirk tarihi ile
ilgili bilgiler vermekteydi. Bu gezilerinde “Tiirk Tarih Tezi’nin esaslarini bina ederek milli tarihin
temellerini atmisti. Nitekim yurt gezilerinde Mustafa Kemal Pasa ilgili tezi gittigi mekanlarda Konya
Sultani Mektebi, Konya Dariilhilafetiilaliye Medresesi, Trabzon Lisesi, izmir Kiz Muallim Mektebi,
Antalya Lisesi, Amasya Orta Mektebi, Samsun Lisesi, Istanbul Dariilfununu, Gazi Muallim Mektebi,
Ankara Musiki Muallim Mektebi, Balikesir Lisesi, Ankara Kiz Lisesi, Ankara Erkek Lisesi,
Galatasaray Lisesi, Gazi Terbiye Enstitiisii, Dil ve Tarih Cografya Fakiiltesinde hararetle savunuyordu.
Mustafa Kemal Paga, Tiirk tarihiyle ve bilhassa Tarih 6gretimiyle ilgilenmekte ve tarihimizin objektif
bir goriisle yeniden incelenmesi geregini ileri siirmekteydi. Tarihin intibaha da vesile olabilecegini
Ifadeyle Bu noktada tarih 6gretmenlerine biiyiikk mesuliyet diistiigiinii de ifade etmekteydi. Ilgili
bildiride Mustafa Kemal Pasa’nin zikredilen okullardaki tarih dersine dair gézlemleri ve uygulamalari
kronolojik siraya gore aktarilip analiz edilecektir.

Anahtar Kelimeler: Mustafa Kemal Atatiirk, yurt gezileri, okul gezileri, tarih, tarih egitimi
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HISTORY LESSON THROUGH THE EYES OF MUSTAFA KEMAL
ATATURK - HISTORY EDUCATION

Prof. Dr. ibrahim Caner TURK
Erzincan Binali Yildirim University

ABSTRACT

In order to understand the conception of history education in today’s Tiirkiye, it is necessary to know
the thoughts and actions of Mustafa Kemal Atatiirk, the founder of the state, regarding history
education because he drew the main lines of history education policies in Tiirkiye. Mustafa Kemal
Atatlirk aimed to educate the nation in terms of national historical awareness with his thoughts and
actions. As a matter of fact, in the government programs of the republican period, history education
policies would be determined and implemented according to the principles he laid down. Mustafa
Kemal Pasha visited schools during his trips around the country and especially attended history
classes. He would study and examine the course programs and internal regulations, visit private
teaching institutions, ask questions to teachers and students, and correct the students’ answers, thus
providing information, especially about Turkish history. During these trips, he laid the foundations of
national history by establishing the principles of the “Turkish History Thesis”. Indeed, during his
nationwide tours, Mustafa Kemal Pasha defended the thesis passionately in the places he visited:
Konya Sultani School, Konya Dariilhilafetiilaliye Madrasa, Trabzon High School, Izmir Girls’
Teachers’ School, Antalya High School, Amasya Secondary School, Samsun High School, Istanbul
University, Gazi Teachers’ School, Ankara Music Teachers’ School, Balikesir High School, Ankara
Girls’ High School, Ankara Boys’ High School, Galatasaray High School, Gazi Education Institute,
and the Faculty of Language, History and Geography. Mustafa Kemal Pasha was interested in Turkish
history and especially history teaching and argued that our history had to be re-examined with an
objective view. He also stated that history can also lead to awakening and that at this point, history
teachers have a great responsibility. In the relevant paper, Mustafa Kemal Pasha’s observations and
practices regarding the history course in the mentioned schools will be conveyed and analyzed in
chronological order.

Keywords: Mustafa Kemal Atatiirk, national tours, school tours, history, history education
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YASAR CAGLAYAN’IN TARIH EGITIMINE KATKILARI

Melisa GUNAKAN
Gazi Universitesi
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Prof. Dr. Bahri ATA
Gazi Universitesi
bahriata@gazi.edu.tr

OZET

Tarih ders kitab1 yazarlig titizlikle ele alinmasi ve nitelikli bir sekilde yiiriitiilmesi gereken énemli bir
siirectir. Tiirkiye’de Osmanli’dan giiniimiize tarih ders kitab1 yazarlarimn genellikle Istanbul
Dariilmuallim-i Aliye’si ve devamu niteligindeki Yiiksek Ogretmen Okullar1 gelenegi cercevesinde
yetistikleri goriilmektedir. Bu kurumlar sayesinde bir¢ok yetkin egitimci ve ders kitab1 yazari
yetistirilmistir. Yiiksek Ogretmen Okullar1 gelenegiyle yetisen dnemli ders kitabi yazarlarindan biri de
Yasar Caglayan’dir. Bu arastirmada Ankara Yiiksek Ogretmen Okulu’ndan 1965 yilinda mezun olan
tarih¢i ve 6gretmen Yasar Caglayan’in (1944—1981) tarih egitimine yaptigi katkilar incelenmektedir.
Calismada oncelikle Caglayan’in kisa yasam Oykiisiine yer verilmis; vefatina kadar kaleme aldig: tarih
ders kitaplari, tarih egitimi {izerine dergi yazilar1 ve diger eserleri tespit edilmistir. Kiitliphane ve
arsivlerden wulasilan bu kaynaklar tarih egitimi baglaminda betimsel analiz yontemiyle
degerlendirilmistir. Eserlerinde ortaya konan tarih 6gretimine iliskin temel ilkeler, amaclar ve yontem
anlayislar belirlenmistir. Arastirma sonucunda Caglayan’in bilimsel bir tarih anlayisini benimsedigi;
tarih 6gretiminin ilkelerini demokratik, laik, ulusal bagimsizlig1 gii¢lendirici, insancil bir diinya goriisii
kazandirict ve bilimsel bir ugras olarak tanimladigi; tarih 6gretiminden beklentilerini ise dort temel
baglik altinda ele aldig1 goriilmiistiir. Ayrica, Caglayan’in tarih anlayisinin dénemin tarihsel ve
ideolojik kosullarindan etkilendigi; ders kitaplar1 ve diger eserlerinde ise Ozellikle Eski Cag tarihine
agirlik verdigi saptanmistir. Sonug olarak bu ¢aligma Yasar Caglayan’in tarih egitimine dair goriislerini
tarihsel ve giincel yaklagimlar c¢ergevesinde yeniden degerlendirmeye olanak tanimayi
amaclamaktadir.

Anahtar Kelimeler: Eski Cag, bilimsel tarih, tarih ders kitabu, tarih egitimi, Yasar Caglayan.

83


mailto:gunakanmelisa2@gmail.com
mailto:@gazi.edu.tr%20mail.com

e
s ¥
i NEVsEHIRW =1
£ HACI BEKTAS VELI g
3

TUBITAK SN

THE CONTRIBUTIONS OF YASAR CAGLAYAN TO HISTORY
EDUCATION

Melisa GUNAKAN
Gazi University
gunakanmelisa2@gmail.com

Prof. Dr. Bahri ATA
Gazi University
bahriata@gazi.edu.tr

ABSTRACT

Authorship of history textbooks is a critical process that requires meticulous attention and professional
expertise. In Tirkiye, from the Ottoman period to the present, history textbook authors have mainly
been trained in the tradition of the Istanbul Dariilmuallim-i Aliye and its successor, the Higher Teacher
Training Schools. These institutions produced numerous qualified educators and textbook authors.
Among them, a prominent figure is Yasar Caglayan. This study examines the contributions of
historian and teacher Yasar Caglayan (1944-1981), who graduated from Ankara Higher Teacher
Training School in 1965, to history education. The study first provides a brief account of his life and
identifies his textbooks, journal articles on history education, and other works produced until his
death. Sources obtained from libraries and archives were analyzed descriptively within the context of
history education. The study identifies the fundamental principles, objectives, and methodological
approaches reflected in his works. Findings indicate that Caglayan embraced a scientific understanding
of history, defining history teaching as democratic, secular, supportive of national independence,
humanistic, and a scientific endeavor. His expectations for history education can be summarized under
four main themes. Moreover, his historical perspective was influenced by the ideological and
historical context of his era, and his textbooks and writings show a particular focus on Ancient
History. In conclusion, this study aims to reevaluate Yasar Caglayan’s views on history education in
light of both historical and contemporary approaches.

Keywords: Ancient History, history education, history textbook, scientific history, Yasar Caglayan.
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OSMANLI DEVLETI SON DONEMIi TARIH YAZARLARINDAN ALI
RESAT BEY VE TARIH EGITIiMI

Safiye Isil KARATUTLU

Kahramanmaras Siitcii Imam Universitesi
karatutlusafiyeisil@gmail.com

Prof. Dr. Mehmet Suat BAL

Kahramanmaras Siitcii Imam Universitesi
suathbal@hotmail.com

OZET

Bu arastirmanin amaci Osmanlt Devleti’nin son donemlerinde baglayan modernlesme hareketlerinin,
sadece siyasi ve askeri alanla sinirli kalmadigini; egitim, tarih yazimu ve tarih egitimi gibi alanlarda da
koklii degisimleri beraberinde getirdigini ortaya koymaktir. Bu degisim siirecinde rol oynayan énemli
bircok aydin gibi, Ali Resat Bey de hem bir egitimci hem de bir fikir adami olarak dikkat ¢eker. Onun
tarih egitimi hakkindaki diistinceleri, donemin diislince yapisi ve Cumhuriyet donemine gegiste tarih
Ogretiminin nasil bir degisim yasadigini anlamak agisindan onemlidir. Ali Resat Bey, Osmanli
Devleti’nin son doneminde yetismis ve 6zellikle egitim alaninda 6nemli hizmetlerde bulunmus 6nemli
bir aydindir. Cesitli okullarda tarih 6gretmenligi yapmis, egitim miifredatinin modernlestirilmesi
konusunda raporlar hazirlamig ve doénemin dergilerinde egitim politikalarina dair yazilar kaleme
almigtir. Ali Resad Bey tarih 6gretiminin sadece ge¢misi anlatmakla sinirli kalmamasi gerektigini
savunarak, tarih derslerinin ulus bilinci ve ahlaki degerler kazandirma yoniinde kullanilmasi
gerektigini de vurgulamistir. Ali Resad Bey’in fikirleri, Osmanli Devleti’nin Cumhuriyet’e gegis
stirecindeki egitim donilisiimiinii anlamak agisindan olduk¢a &nemlidir. Tarih 6gretiminin bireyin
karakterini ve milli suurunu sekillendirmede nasil bir rol oynayabilecegini gostermesi bakimindan, Ali
Resat Bey’in ¢aligmalar1 giiniimiiz tarih egitimi tartismalar1 i¢in de ilham kaynagidir. Arastirma da
konu ile ilgili olan en 6nemli kaynaklardan Ali Resad Beyin kaleme aldigi Mekteplerde Tarih Dersi
kitab1 ve arsiv kaynaklar1 incelenecektir.

Anahtar Kelimeler: Osmanli Devleti, tarih egitimi, egitim tarihi, Cumhuriyet Dénemi, Ali Resad Bey
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ALI RESAT BEY, ONE OF THE HISTORY WRITERS OF THE LAST
PERIOD OF THE OTTOMAN EMPIRE, AND HISTORY EDUCATION

Safiye Isil KARATUTLU
Kahramanmaras Siit¢cli Imam University

Prof. Dr. Mehmet Suat BAL
Kahramanmaras Siit¢li Imam University

ABSTRACT

The purpose of this research is to demonstrate that the modernization movements that began in the late
Ottoman Empire were not limited to the political and military spheres; they also brought about radical
changes in areas such as education, historiography, and history teaching. Like many other prominent
intellectuals who played a role in this transformation process, Ali Resat Bey stands out as both an
educator and a thinker. His thoughts on history education are crucial for understanding the mindset of
the time and how history teaching evolved during the transition to the Republican era. Ali Resat Bey
was a prominent intellectual who grew up in the late Ottoman Empire and made significant
contributions, particularly in the field of education. He taught history at various schools, prepared
reports on the modernization of the educational curriculum, and wrote articles on educational policies
for periodicals. This research employed the survey method. The survey method is used to identify the
current state of historical research through information gathered from primary sources and research
works. This study primarily examined the History Textbook in Schools, written by Ali Resat Bey. In
addition, Ali Resat Bey’s contributions to history education were explored in light of primary sources
from the period and contemporary research works. Consequently, Ali Resat Bey argued that history
teaching should not be limited to simply recounting the past, emphasizing that history lessons should
be used to foster national consciousness and moral values. Ali Resat Bey’s ideas are crucial for
understanding the educational transformation of the Ottoman Empire during its transition to the
Republic. By demonstrating the role history teaching can play in shaping an individual’s character and
national consciousness, Ali Resat Bey’s works are also a source of inspiration for contemporary
discussions of history education.

Keywords: Ottoman Empire, history education, education history Republican Period, Ali Resad Bey
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TARIHSEL DUSUNME BECERILERINE ILISKiN GORUSLERI

Fazilet GUNAYDIN

Erciyes Universitesi
gunaydinfaziletl@gmail.com

OZET

Bu aragtirmanin amaci, ortaokul 6grencilerinin sosyal bilgiler dersinde tarihsel diisiinme becerilerine
iligkin algilarin1 ve deneyimlerini incelemektir. Tarihsel diisiinme; olaylarin neden-sonug iliskilerini
kavrayabilme, farkli bakis agilarim1 degerlendirebilme, ge¢mis ile bugiin arasinda baglant1 kurabilme
ve empati gelistirebilme gibi iist diizey zihinsel siirecleri kapsamaktadir. Sosyal bilgiler dersi,
Ogrencilerin bu becerileri gelistirmeleri i¢in 6nemli bir 6grenme alan1 sunmaktadir. Arastirma, nitel
arastirma desenlerinden fenomenoloji yaklasimiyla yiirtitilmistir. Calisma grubunu, 2024-2025
egitim-6gretim yilinda Ogrenim goérmekte olan 20 ortaokul 6grencisi olusturmaktadir. Veriler,
arastirmaci tarafindan gelistirilen 10 agik uglu sorudan olusan yari yapilandirilmis goériisme formu
araciligiyla toplanmustir. Ogrencilerin goriisleri tematik analiz yontemiyle incelenmis ve dort ana tema
ortaya ¢ikmugtir: tarihsel olaylari anlama, degerlerle tarihsel bag kurma, empati gelistirme ve gegmis
ile giiniimiiz arasinda baglant1 kurma. Bulgular, 6grencilerin tarihsel olaylar yalnmizca kronolojik
bilgilerle degil, neden-sonug iliskileri ve baglam i¢inde degerlendirmeye basladiklarini gostermektedir.
Ogrenciler ayrica tarihsel karakterler aracihigiyla cahiskanhk, adalet, cesaret ve vatanseverlik gibi
degerleri benimsediklerini ve bu degerleri giinliik yasamlarina yansittiklarini ifade etmislerdir. Bunun
yaninda Ogrenciler, tarihsel olaylara empatiyle yaklasarak geg¢miste yasamis bireylerin duygularini
anlamaya calismis ve bu siireci kendi yagamlariyla iligkilendirmislerdir. Sonug olarak, sosyal bilgiler
dersinde tarihsel diisiinme becerilerinin kazandirilmasinin, dgrencilerin biligsel, duyussal ve deger
temelli gelisimlerine 6nemli katkilar sundugu sdylenebilir. Bu beceriler, ogrencilerin akademik
basarilarini ve sosyal farkindaliklarini artirmaktadir.

Anahtar Kelimeler: Tarihsel diisiinme, sosyal bilgiler egitimi, 6grenci gorisleri, degerler egitimi,
tarih dgretimi
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MIDDLE SCHOOL STUDENTS’ PERCEPTIONS OF HISTORICAL
THINKG SKILLS IN SOCIAL STUDIES LESSONS

Fazilet GUNAYDIN
Erciyes University

ABSTRACT

The purpose of this study is to examine middle school students’ perceptions and experiences regarding
historical thinking skills in social studies lessons. Historical thinking involves higher-order cognitive
processes, such as understanding cause-and-effect relationships, evaluating different perspectives,
connecting the past with the present, and developing empathy. Social studies lessons provide an
important learning context for students to enhance these skills.The study was conducted using a
phenomenological qualitative research design. The study group consisted of 20 middle school students
enrolled in the 2024-2025 academic year. Data were collected through a semi-structured interview
form developed by the researcher, consisting of 10 open-ended questions. Students’ responses were
analyzed using thematic analysis, and four main themes emerged: understanding historical events,
linking history with values, developing empathy, and connecting the past with the present.Findings
indicate that students began to evaluate historical events not only chronologically but also in terms of
cause-and-effect relationships and contextual understanding. Moreover, students reported adopting
values such as diligence, justice, courage, and patriotism through historical figures and reflecting these
values in their daily lives. In addition, students approached historical events with empathy, attempting
to understand the emotions of people in the past and relating this process to their own lives.In
conclusion, fostering historical thinking skills in social studies lessons significantly contributes to
students’ cognitive, affective, and value-based development. These skills enhance both academic
achievement and social awareness, supporting holistic educational outcomes.

Keywords: Historical thinking, social studies education, student perceptions, values education, history
teaching
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SOSYAL BIiLGIiLER DERS KiTAPLARINDA TARIHSEL CANON’UN
INSASI

Berra BULUT
Amasya Universitesi
berrabulutO5@gmail.com

Prof. Dr. Ersin TOPCU

Amasya Universitesi
ersintopcu@amasya.edu.tr

OZET

Tarihsel canon, belirli bir toplumun ge¢cmise iliskin kabul ettigi, 6gretilmesini gerekli gordiigli ve
resmi bilgi statiisii kazandirdig1 olay, kisi ve olgularin biitiiniidiir. Bu yap1, egitim programlar1 ve ders
kitaplar1 aracilifiyla Ogrencilere aktarilarak ulusal kimlik insasinda, ideolojik yonlendirmede ve
tarihsel diisiinme becerilerinin gelisiminde kritik bir rol oynamaktadir. Bu baglamda ¢aligmanin amaci,
Tirkiye’de ilkokul ve ortaokul diizeylerinde okutulan sosyal bilgiler ders kitaplarinda tarihsel
canon’un nasil yapilandirildigini; Michael W. Apple’in resmi bilgi kurami, James A. Banks’in bilgi
tipolojisi, Norman Fairclough’un elestirel sdylem analizi, Pierre Bourdieu’niin kiiltlirel sermaye
yaklasimi ve Michael Young’un giiglii bilgi kavramsallastirmasi gergevesinde analiz ederek,
ogrencilerin tarihsel kimlik, aidiyet ve yurttaglik algilarinin sekillenmesinde bu yapilarin oynadigi rolii
aciga cikarmak ve tarih 6gretiminin ¢ok sesli, kapsayici bir zemine oturmasi yoniinde somut ¢6ziim
onerileri sunmaktir. Arastirma, nitel dokiiman incelemesi ydntemiyle yiiriitiilmiistiir. Icerik analizi
siirecinde temalar s6z konusu kuramsal yaklasimlar dogrultusunda belirlenmis, alt kodlar bu temalar
altinda yapilandirilmigtir. Her kitap sayfa sayfa incelenmis, veriler “Var”, “Yok” ve “Kismen”
kategorileri ile kodlanmis, bulgular dogrudan alintilarla desteklenmistir. Elde edilen sonuglar, sinif
diizeyleri arasinda canon’un temsilinde belirgin farkliliklar oldugunu gostermektedir. Ozellikle yeni
miifredata gére hazirlanan 5. smif kitabi, cogulcu ve 6grenci merkezli yapisiyla daha kapsayict bir
tarih 6gretimi sunmaktadir. Calisma, Tirkiye’de sosyal bilgiler ders kitaplarinin pedagojik, ideolojik
ve temsili boyutlarina iligkin elestirel bir degerlendirme sunmakta ve daha ¢ok sesli, kapsayici bir tarih
Ogretimi i¢in Oneriler getirmektedir.

Anahtar Kelimeler: Sosyal bilgiler egitimi, tarihsel canon, ders kitabi analizi
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CONSTRUCTION OF THE HISTORICAL CANON IN SOCIAL
STUDIES TEXTBOOKS

Berra BULUT
Amasya University
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Prof. Dr. Ersin TOPCU
Amasya University

ersintopcu@amasya.edu.tr

ABSTRACT

The historical canon refers to the body of events, figures, and phenomena accepted by a society as part
of its past, deemed necessary to be taught, and granted official knowledge status. Through curricula
and textbooks, this structure plays a key role in national identity construction, ideological orientation,
and the development of historical thinking skills. This study examines how the historical canon is
structured in social studies textbooks at primary and lower secondary levels in Tiirkiye, within the
frameworks of Michael W. Apple’s official knowledge theory, James A. Banks’s knowledge typology,
Norman Fairclough’s critical discourse analysis, Pierre Bourdieu’s cultural capital approach, and
Michael Young’s concept of powerful knowledge. Adopting a qualitative document analysis method,
thematic categories were derived from these theoretical perspectives, and subcodes were organized
accordingly. Each textbook was examined page by page, and the data were coded as “Present,”
“Absent,” or “Partially Present.” Findings, supported by direct quotations from the textbooks, reveal
notable differences in canon representation across grade levels. The 5th-grade textbook, prepared
under the new curriculum, presents a more pluralistic and student-centered approach to history
teaching. The study offers a critical evaluation of the pedagogical, ideological, and representational
dimensions of social studies textbooks in Tiirkiye, contributing to curriculum development and
textbook authorship, and providing recommendations for a more inclusive and multi-voiced history
education.

Keywords: Social studies education, historical canon, textbook analysis
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SOSYAL BILGILER DERS KiTABINDA TARiHI MEKANLARIN YER
ALMA DURUMU

Prof. Dr. Hiiseyin CALISKAN
Sakarya Universitesi
hcaliskan@sakarya.edu.tr

Ars. Gor. Alperen CALISKAN
Mus Alparslan Universitesi
a.caliskan@alparslan.edu.tr

OZET

Bu arastirmada, sosyal bilgiler ders kitabinda tarihi mekanlarin yer alma durumunun belirlenmesi
amaglanmistir. Bu amag¢ dogrultusunda arastirma betimsel tarama deseninde nitel bir ¢alisma olarak
tasarlanmistir. Aragtirmanin veri kaynagimi 2024-2025 egitim-6gretim yilindan itibaren Tiirkiye
Yiizyili Maarif Modeli kapsaminda hazirlanarak Milli Egitim Bakanligi tarafindan kullanilmaya
baglanan besinci siif sosyal bilgiler ders kitaplar1 olusturmaktadir. Veri toplama araci olarak
arastirmacilarin gelistirdigi belirtke tablolarindan yararlanilmistir. Dokiiman incelemesi teknigiyle
erisilen verilerin ¢éziimlenmesi betimsel analizle gergeklestirilmistir. Arastirmada dncelikle sosyal
bilgiler ders kitabinda tarihi mekan kavraminin oOrneklendirerek tanimlandigi tespit edilmistir.
Ogrenme alanlar1 detaylica incelendiginde cesitli tarihi mekanlara yer verilse de bulunma durumlarinin
farklilastigi anlasilmistir. Bu kapsamda en fazla tarihi mekana “Ortak Mirasimiz” 6grenme alaninda
erisilmistir. Ders kitabmin geneline bakildiginda yonlendirilen sorularla 6grencilerin yasadiklari ilden
baglayarak tarihi mekanlar1 kesfedip anlamlandirmalari beklenmistir. Bu durumun yakindan uzaga
ilkesiyle uyumlu oldugu ve yapilandirmaci 6grenme yaklasimina hizmet ettigi belirtilebilir. Ayrica
ders kitabinda bir¢ok tarihl mekanin gorsellestirilerek sunulmasi 6grencilerin 6grenmelerini oldukca
kolaylastirdig1 ifade edilebilir.

Anahtar Kelimeler: Tarihi mekan, sosyal bilgiler, sosyal bilgiler ders kitab, tarih 6gretimi.
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THE PLACE OF HISTORICAL SITES WITHIN THE SOCIAL STUDIES
TEXTBOOK

Prof. Dr. Hiiseyin CALISKAN
Sakarya University

hcaliskan@sakarya.edu.tr

Res. Asst. Alperen CALISKAN
Mus Alparslan University

a.caliskan@alparslan.edu.tr

ABSTRACT

The primary aim of this study is to examine the extent to which historical sites are represented within
the social studies textbook. In line with this objective, the research was designed as a qualitative study
employing a descriptive survey model. The data source for the study consists of the fifth-grade social
studies textbooks prepared within the framework of the Tiirkiye Yiizyili Maarif Modeli and officially
adopted by the Ministry of National Education starting from the 2024-2025 academic year. As a data
collection instrument, specification tables developed by the researchers were utilized. The data
obtained through document analysis were analyzed using descriptive analysis techniques. The findings
of the study first revealed that the concept of historical sites was explicitly defined and exemplified
within the social studies textbook. A detailed examination of the learning domains indicated that,
although various historical sites were included, their frequency and manner of representation varied
across different units. In this regard, it was determined that the learning domain entitled “Our
Common Heritage” contained the highest concentration of historical sites. A review of the textbook as
a whole demonstrated that students are guided, through carefully structured questions, to explore and
interpret historical sites starting from their own local environment. This pedagogical orientation
reflects the principle of progressing “from near to far” and aligns with the constructivist approach to
learning. Furthermore, the inclusion of numerous visual depictions of historical sites within the
textbook was found to significantly facilitate students’ comprehension and engagement with the
subject matter.

Keywords: Historical sites, social studies, social studies textbook, history teaching.
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DISIPLINLER ARASI TARIH EGITiMi: 2024 SOSYAL BILGILER
DERS PROGRAMI VE 5. SINIF DERS KiTABINDA SANAT,
EDEBIYAT VE COGRAFYA ILISKILERI

Dr. Gokhan ABANOZ
Amasya Universitesi

OZET

Tarih egitimi, ge¢mis olaylarin aktariminin Gtesine gegerek; Ogrencilerin kiiltlirel miras bilincini,
mekéansal diisiinme becerilerini ve estetik duyarhiliklarimi gelistirmeyi amaglayan c¢ok boyutlu bir
stirectir. Bu siirecin zenginlestirilmesi, tarihsel igeriklerin sanat, edebiyat ve cografya gibi farkli
disiplinlerle biitiinlestirilmesine baglhdir. Bu siirecin zenginlestirilmesi, tarihsel konularin sanat,
edebiyat ve cografya gibi farkli disiplinlerle biitiinlestirilmesine baglidir. S6z konusu disiplinler, tarih
Ogretimine hem igerik hem de yontem agisindan derinlik kazandirmaktadir. Bu nedenle, tarih, sanat,
edebiyat ve cografya arasindaki iliskilerin sistematik olarak incelenmesi; 6gretim programlarinin ve
ders kitaplarinin disiplinler arasi yoniiniin belirginlestirilmesi agisindan 6nem tasimaktadir. Bu
kapsamda calismanin amaci, 2024 Sosyal Bilgiler Programi’nda ve besinci sinif ders kitabinda, tarih
Ogretiminin sanat, edebiyat ve cografya ile iliskilerini analiz etmek ve bu iligkilerin 6gretim siirecine
yansimalarini ortaya koymaktir. Bu baglamda, arastirmanin problem ciimlesi; “2024 Sosyal Bilgiler
Dersi Ogretim Programi ve 5. smif ders kitabinda tarih egitiminin sanat, edebiyat ve cografya
disiplinleriyle iliskisi nasil yapilandirilmistir?” olarak belirlenmistir. Calismada nitel arastirma
desenlerinden dokiiman analizi yontemi kullanilmis; elde edilen veriler betimsel analiz teknigiyle
¢Oziimlenmistir. Programda Osmanli Devleti’nin kurulus siireci ele alinirken, cografi konumunun
sagladig1 avantajlarin haritalar tlizerinden tartisilmasi tegvik edilmektedir. Ders kitabinda ise
Catalhoyiik, Cayonii ve Hacilar gibi ilk yerlesimlerde, su kaynaklarina yakinlik ve verimli topraklar
gibi cografi ozelliklere dikkat g¢ekilmektedir. Ayni iinitede, Catalhdyiik’teki duvar resimleri ile
Gobeklitepe’deki hayvan kabartmalari, sanatsal faaliyetler olarak sunulmakta ve 6grencilerin estetik
duyarlilig1 ile kiiltiirel mirasa yonelik farkindaliklar desteklenmektedir. Bu baglamda ¢alisma, yazim
siireci devam eden 6. ve 7. sinif ders kitaplarinda da tarih egitiminin sanat, edebiyat ve cografya
disiplinleriyle iliskili bigimde yapilandirilmasi gerekliligine dikkat cekmektedir.

Anahtar Kelimeler: Sosyal bilgiler 6gretim programi, Sosyal bilgiler 5. sinif ders kitabi, Disiplinler
arast tarih egitimi
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INTERDISCIPLINARY HISTORY EDUCATION: RELATIONS
BETWEEN ART, LITERATURE AND GEOGRAPHY IN THE 2024
SOCIAL STUDIES CURRICULUM AND 5TH GRADE TEXTBOOK

Dr. Gokhan ABANOZ
Amasya Universitesi

ABSTRACT

History education is a multidimensional process that goes beyond simply transmitting past events; it
aims to develop students’ awareness of cultural heritage, spatial thinking, and aesthetic sensitivity.
Enriching this process depends on integrating historical content with different disciplines such as art,
literature, and geography. These disciplines provide depth to history teaching in terms of both content
and methodology. Therefore, systematically examining the relationships between history, art,
literature, and geography is important for highlighting the interdisciplinary aspect of curricula and
textbooks. Within this scope, the purpose of this study is to analyze the relationships between history
education and the disciplines of art, literature, and geography in the 2024 Social Studies Curriculum
and the fifth-grade textbook, and to reveal how these relationships are reflected in the teaching
process. Accordingly, the research problem was formulated as follows: “How is the relationship
between history education and the disciplines of art, literature, and geography structured in the 2024
Social Studies Curriculum and the fifth-grade textbook?” The study employed a qualitative research
design using document analysis as the data collection method; the obtained data were analyzed using
the descriptive analysis technique. While the curriculum discusses the foundation process of the
Ottoman Empire, it encourages discussion on the advantages provided by its geographical location
through maps. In the textbook, geographical features such as proximity to water sources and fertile
lands are emphasized in early settlements like Catalhoyiik, Cayonii, and Hacilar. In the same unit, wall
paintings in Catalhdyiilk and animal reliefs in Gobeklitepe are presented as artistic activities,
supporting students’ aesthetic sensitivity and awareness of cultural heritage. In this context, the study
also draws attention to the necessity of structuring history education in the sixth- and seventh-grade
textbooks, which are still in the writing process, in a way that relates to the disciplines of art, literature,
and geography.

Keywords: Social studies curriculum, 5th grade social studies textbook, Interdisciplinary history
education
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TARIiH YAPMAK VE ANLAM YARATMAK: GESCHWISTER
SCHOLL TARIH ATOLYESI DENEYIMLERININ FENOMENOLOJIK
ANALIZI

Dr. Eyiip CUCUK
Istanbul Universitesi-Cerrahpasa
cucukeyup@gmail.com

Dr. Feride DURNA

Tiirk-Alman Universitesi
fedurna@gmail.com

OZET

Bu arastirmada, geleneksel tarih egitiminin ezberci yaklasimlarina bir alternatif olarak gelistirilen ve
ogrencileri aktif birer tarih iireticisine doniistiiren “tarih yapma” (doing history) temelli pedagojik
modellerin basarili ve uzun soluklu drneklerinden biri olan Almanya’daki Geschwister Scholl Tarih
Atolyesi incelenmistir. 25 yili askin siiredir faaliyet gdsteren Atdlye somut ¢iktilartyla bilinmesine
ragmen, bu basarinin ardindaki siire¢ ve katilimcilarin yaganmis deneyimleri literatiirde 6nemli bir
bosluk teskil etmektedir. Bu ¢alisma, s6z konusu atélyenin siradan bir okul projesinin 6tesine gegerek
nasil bir “basari projesi” haline geldigini fenomenolojik bir bakis acisiyla ortaya koymayi
hedeflemektedir. Arastirmanin temel amaci, atdlyede yer alan 6gretmen ve 6grencilerin bu siireci nasil
deneyimlediklerini ve bu deneyime ne tiir anlamlar yiiklediklerini derinlemesine anlamaktir.
Arastirmada, tarihsel arastirma siirecine aktif katilimin bireysel, egitsel ve toplumsal diizeyde nasil
doniisiimlere yol actigi; Ogrencilerin tarihsel diisinme ve yurttaghk bilinci gelistirme siirecleri;
ogretmenlerin mesleki deneyimlerine katkilar ve yerel toplulukla kurulan iligkilerin etkileri ele
alinmaktadir. Nitel arastirma yontemleri ¢ergevesinde, fenomenolojik desenin benimsendigi bu
caligmada, atolyenin kuruculari, eski 6grencileri ve yerel paydaslarla yiiriitiilecek yar1 yapilandirilmis
derinlemesine miilakatlar, dokiiman incelemesi ve saha notlar1 aracilifiyla veri toplanacaktir. Veri
analizi, Moustakas’in betimleyici analiz adimlar1 takip edilerek gerceklestirilecektir. Arastirmanin,
“tarith yapma” eyleminin pedagojik giiciinii, katilimcilarin mesleki ve kisisel doniisiimlerini ve yerel
tarih calismalarimin hafiza kiiltiirii ile demokratik yurttashk egitimiyle kurdugu organik baglari
gostermesi beklenmektedir. Bulgularin, 6zellikle gegmisle ylizlesme pratigi sinirli olan iilkeler igin
pedagojik ve politik bir ilham kaynagi olusturmasi hedeflenmektedir.

Anahtar Kelimeler: Tarih egitimi, fenomenoloji, tarih yapma, Geschwister Scholl Tarih Atolyesi
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DOING HISTORY AND CREATING MEANING: A
PHENOMENOLOGICAL ANALYSIS OF THE GESCHWISTER
SCHOLL HISTORY WORKSHOP EXPERIENCES

Dr. Eyiip CUCUK
Istanbul University-Cerrahpasa

Dr. Feride DURNA
Tirk-Alman University

ABSTRACT

This research examines the Geschwister Scholl History Workshop in Germany, which stands as a
successful and long-standing example of “doing history”-based pedagogical models. These models
were developed as an alternative to traditional, rote-learning approaches to history education, aiming
to transform students into active producers of history. Despite the Workshop’s tangible outcomes over
its 25+ years of operation, the underlying processes and the lived experiences of participants represent
a significant gap in the literature. This study aims to unveil, from a phenomenological perspective,
how this workshop transcended being a mere school project to become a “project of success.” The
primary objective of the research is to deeply understand how the teachers and students involved in the
workshop experience this process and what meanings they ascribe to these experiences. The study will
address how active participation in the historical research process leads to transformations at
individual, educational, and societal levels; the development of students’ historical thinking and civic
consciousness; the contributions to teachers’ professional experiences; and the impact of relationships
established with the local community. Within the framework of qualitative research methods, this
study adopts a phenomenological design. Data will be collected through semi-structured in-depth
interviews with the workshop’s founders, former students, and local stakeholders, as well as through
document analysis and field notes. Data analysis will be conducted following Moustakas’ descriptive
analysis steps. The research is expected to demonstrate the pedagogical power of “doing history,” the
professional and personal transformations of participants, and the organic links between local history
studies, memory culture, and democratic citizenship education. The findings are intended to serve as a
pedagogical and political inspiration, especially for countries with limited practices of confronting
their past.

Keywords: History education, phenomenology, doing history, Geschwister Scholl History Workshop
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KADIM MIiRASIN iZINDE: ACEMHOYUK BAGLAMDA GENCLERIN
YEREL TARIH FARKINDALIGININ INCELENMESI

Emin Alperen TURGUT
Aksaray Universitesi
emintrgt0668@gmail.com

OZET

Yerel tarih mikro Olgekli bir inceleme alani olarak toplumsal hafizanin korunmasina, kimlik
olusumuna, genglerin bulunduklari alana aidiyet gelistirmesine ve yasadiklar1 alana kars1 bilingli ve
sorumlu bir tutum gelistirmesinde 6nemli bir yere sahiptir. Bu arastirma bir yerel tarih arastirmasi
olarak; Orta Anadolu’nun en 6nemli Orta Tung Cagi yerlesimlerinden biri olan ve bugiin Aksaray
sinirlart igerisinde yer alan Acemhdyiik’iin gencgler nezdindeki tarihi, kiiltiirel ve toplumsal algisini
incelemeyi amaglamaktadir. Aragtirmanin ¢alisma grubunu 2025 yilinda hdyiigiin bulundugu alan olan
Aksaray Yesilova’da yasayan 64 genc katilimci olusturmaktadir. Arastirma modeli nitel arastirma
yaklagiminin dogasina uygun olarak durum arastirmasi olarak belirlenmistir. Genglerin Acemhoytik ile
ilgili bilgisi, kaz1 ¢aligmalar1 ve ortaya konulan bilimsel birikim, koruma ve gelistirme g¢aligsmalari,
turizm ve tanitma agisindan 6nemi, yerel katkilar, mitolojik ve efsanevi unsurlar ve kisisel ilgileri
hakkinda yar1 yapilandirilmis goriisme formu araciligi ile veri toplanmistir. Elde edilen veriler
betimsel analiz yontemiyle degerlendirilmistir. Acemhdyiik’iin tarihgesi, 20. yiizyil baglarindan
itibaren yapilan arkeolojik caligmalarla kayit altina alinmis; Asur Ticaret Kolonileri Cagi’na ait
mimari ve yazili belgeleriyle dikkat ¢ekmistir. Ancak gengler ile bu arkeolojik miras arasinda yeterli
kiiltiirel ve tarihsel bag kurulamadigi gézlemlenmistir. Katilimcilarin Acemhdyiik hakkindaki bilgi
diizeyi olduk¢a disiik oldugu gozlemlenmistir. Katilimeilar, hoyiigin donemsel Onemi, kazi
caligmalari, bilimsel sonuglar1 ve turizm potansiyeli hakkinda simirli bilgiye sahiptir. Katilimcilarin
cogu, kazilarin bolgeye sagladig1 katkilardan haberdar degildir ve hoyiige yonelik ilgileri diisiiktiir.
Ayrica, hdyiikle ilgili mitolojik ya da efsanevi anlatilarin genglerin belleginde yeterli yer bulmadig
goriilmektedir. Bununla birlikte, katilimcilarin biiyiik bir kismi1 Acemhdyiik’iin turizme kazandirilmasi
gerektigini ifade etmis, hoylik hakkinda fazla bilgi edinmeye agik olduklarini belirtmistir.

Anahtar Kelimeler: Acemhoyiik, yerel tarih, kiiltiirel miras.
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IN THE FOOTSTEPS OF HISTORICAL HERITAGE: AN
EXAMINATION OF YOUNG PEOPLE’S AWARENESS OF LOCAL
HISTORY IN THE CONTEXT OF ACEMHOYUK

Emin Alperen TURGUT
Aksaray University

ABSTRACT

As a micro-scale field of study, local history has an important place in the preservation of social
memory, identity formation, young people’s belonging to the area they live in and developing a
conscious and responsible attitude towards the area they live in. As a local history research, this study
aims to examine the historical, cultural and social perception of Acemhdyiik, one of the most
important Middle Bronze Age settlements in Central Anatolia and located within the borders of
Aksaray today, in the eyes of young people. The study group of the research consists of 64 young
participants living in Aksaray Yesilova, the area where the mound was located in 2025. The research
model was determined as a case study in accordance with the nature of the qualitative research
approach. Data were collected through a semi-structured interview form about young people’s
knowledge about Acemhoyiik, excavation works and scientific knowledge, conservation and
development works, importance in terms of tourism and promotion, local contributions, mythological
and legendary elements and personal interests. The data obtained were evaluated by descriptive
analysis method. The history of Acemhoyiik has been recorded with archaeological studies since the
beginning of the 20th century and attracted attention with its architectural and written documents
belonging to the Assyrian Trade Colonies Age. However, it was observed that there was not enough
cultural and historical connection between young people and this archaeological heritage. It has been
observed that the level of knowledge of the participants about Acemhdyiik is quite low. Participants
have limited knowledge about the periodical importance of the mound, excavations, scientific results
and tourism potential. Most of the participants are not aware of the contributions of the excavations to
the region and their interest in the mound is low. In addition, mythological or legendary narratives
about the mound do not find a sufficient place in the memory of young people. Nevertheless, most of
the participants stated that Acemhdyiik should be brought to tourism and that they were open to
learning more about the mound.

Keywords: Acemhdyiik, local history, cultural heritage
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OZET

Izmir’in ¢ok kiiltiirlii yapisin1 yansitan Seferad, Rembetiko ve Zeybek Kkiiltiirleri, kentin tarihsel
kimliginde 6nemli bir yere sahip olmasia ragmen bu kiiltiirel dgelere yonelik farkindalik diizeyi
diisiiktiir. Bu arastirmanin amaci, Izmir’in somut olmayan kiiltiirel mirasi arasinda yer alan bu miizik
kiiltiirlerini tarihsel ve kiiltiirel agidan inceleyerek kent kiiltliriiniin olusumundaki katkilarini ortaya
koymak ve bu ogelere yonelik farkindaligin artirilmasina katki saglamaktir. Aragtirma, yedi 9. simf
ogrencisi (4 kiz, 3 erkek) tarafindan yiiriitiilmiistiir. Nitel aragtirma yontemlerinden dokiiman analizi
kullanilmig; kent arsivi, yerel kiitiiphaneler, dijital arsivler ve ilgili literatlir taranarak elde edilen
veriler tarihsel gelisim, kiiltiirel ozellikler, kiiltiirel 6nem, karsilasilan tehditler ve ¢oziim Onerileri
basliklar1 altinda analiz edilmistir. Bulgular, Seferad kiiltiiriiniin gd¢ yoluyla Izmir’e tagindigini,
Rembetiko kiiltliriiniin Miibadele sonrasi hafizalardaki etkisinin azaldigin1 ve Zeybek kiiltiiriiniin
giiniimiizde sosyal yasamda varligini siirdiirdiigiin{i; ayrica bu miiziklerin kent yasamindaki izleri,
benzerlikleri ve farkliliklariyla kiiltiirel gesitlilige katki sundugunu gostermektedir. Kent kiiltiiri
acisindan onemli olan bu dgelere ait bulgular1 arastirmacilar okul radyosunda yaptiklar1 programla
okul geneline aktarmis, ayn1 zamanda ulusal ¢apta gerceklestirilen 6grenci ¢alistayinda sunmustur.
Arastirma yerel kiiltiire ait dgelerin izinin siiriilmesi ve farkindalik seviyesinin artmasi igin tarihsel
sorumluluk {stlenilmesi agisindan Onemlidir. Sonug¢ olarak, Seferad, Rembetiko ve Zeybek
kiiltiirlerinin Izmir’in ¢ok kiiltiirlii kimliginde dikkate deger bir yere sahip oldugu saptanmis; bu
dogrultuda s6z konusu kiiltiirel Ogelerin yerel tarih ve kiiltiirel miras egitimi programlarina dahil
edilmesi, okul ve toplumsal etkinlikler yoluyla farkindaligin artirilmasi ve dijital arsivler araciligiyla
korunmasi 6nerilmistir.

Anahtar Kelimeler: izmir, somut olmayan kiiltiirel miras, Seferad, Rembetiko, Zeybek kiiltiirel
farkindalik
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SEFARAD, REMBETIKO AND ZEYBEK IN THE MULTICULTURAL
STRUCTURE OF IZMIR: THE CONTRIBUTION OF MUSIC TO
LOCAL HISTORY EDUCATION

Ceren BOZKURT
ODTU Development Foundation Private Izmir Anatolian High School

Elif YILMAZLAR
ODTU Development Foundation Private Izmir Anatolian High School

Mustafa Kagan YOZGATLIGIL
ODTU Development Foundation Private Izmir Anatolian High School

ABSTRACT

Despite the Sephardic, Rembetiko, and Zeybek cultures that reflect I1zmir’s multicultural structure and
hold a significant place in the city’s historical identity, awareness of these cultural elements is low.
The aim of this research is to examine these musical cultures, which are among Izmir’s intangible
cultural heritage, from a historical and cultural perspective, to reveal their contributions to the
formation of the city’s culture, and to contribute to raising awareness of these elements. The research
was conducted by seven 9th-grade students (4 girls, 3 boys). Document analysis, a qualitative research
method, was employed. Data obtained by reviewing the city archives, local libraries, digital archives,
and relevant literature were analyzed under the headings of historical development, cultural
characteristics, cultural significance, threats, and proposed solutions. The findings demonstrate that
Sephardic culture was brought to Izmir through migration, that the influence of Rembetiko culture on
memories diminished after the Population Exchange, and that Zeybek culture continues to exist in
social life today. Furthermore, these music genres contribute to cultural diversity through their traces,
similarities, and differences in urban life. The researchers conveyed the findings regarding these
elements, which are important for urban culture, to the entire school through a program broadcast on
the school radio and also presented them in a nationwide student workshop. The research is significant
in terms of tracing elements of local culture and assuming historical responsibility for raising
awareness. In conclusion, it was determined that Sephardic, Rembetiko, and Zeybek cultures hold a
significant place in Izmir’s multicultural identity. Therefore, it is recommended that these cultural
elements be incorporated into local history and cultural heritage education programs, awareness-
raising through school and community activities, and preservation through digital archives.

Keywords: Izmir, intangible cultural heritage, Sephardic, Rembetiko, Zeybek cultural awareness
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2018- 2019 SOSYAL BILGILER DERS KiTAPLARINDA YER ALAN
MUZELERIN VE TARiHi MEKANLARIN DEGERLENDIRILMESI

Dr. Ayse OZDEMIR KIZILKAN
Mehmet Akif Ersoy Universitesi
aokizilkan@mehmetakif.edu.tr

Biisra EKICI
Mehmet Akif Ersoy Universitesi
busraekici43@gmail.com

OZET

Bu c¢alismanin amaci, 2018-2019 ortadgretim 5., 6., 7., simif Sosyal Bilgiler ders kitaplarinda yer alan,
miizeler ve tarihi mekanlar ile ilgili gorsel dgeleri tespit etmektir. Sosyal Bilgiler dersi, dgrencinin
gecmisini, bugiiniinii ve yarinini tanimasina imkan sunarak, mantikli kararlar alabilmesini
saglamaktadir. Calismanin problem durumunu “2018-2019 Sosyal Bilgiler ders kitaplarinda yer alan
miizeler ve tarihi mekanlarin, ders kitaplarina ne derecede yer verilmistir?” sorusu olusturmaktadir. Bu
dogrultuda Sosyal Bilgiler ders kitaplar1 kademe olarak ele alinmig, bulunan 6gelerin hangi 6grenme
alaninda yer aldigi ise tablolastirilarak verilmeye calisilmis ve analiz edilerek yorumlanmistir. Ayni
zamanda elde edilen bulgularin, Sosyal Bilgiler egitimine nasil yon verdigi degerlendirilmeye
caligilmistir. Calismada nitel aragtirma yontemi olan, dokiiman inceleme yontemi kullanilmig ve
tarama modeli yoluna gidilmistir. Calismanin sonucunda miizelere ve tarihi mekanlara yeteri kadar yer
verildigi goriilmiistiir. Elde edilen bulgularin hemen hemen hepsini fotograflarin olusturdugu tespit
edilmistir. Ogelerin smiflara gére dagilim incelendiginde, 5. Simf Sosyal Bilgiler ders kitabinda
toplam on alt1 gorsel 6ge, 6.s1n1f Sosyal Bilgiler ders kitabinda yine on alt1 gorsel 6ge ve 7.simf Sosyal
Bilgiler ders kitabinda ise toplam on bes gorsel dgeye yer verilmistir. Sosyal Bilgiler ders kitaplarinda
yer alan miize ve tarihi mekan ile ilgili gorsellerin, 6grencilerin ilgisini ¢ekecek diizeyde olmasi, dersi
eglenceli hale getirmesi, okul disi 6grenme ortamlarina sevk etmesi, lilkemizdeki tarihi mekanlarin
tanitilmasi ve ders kitaplarinda yer alan somut kiiltiirel mirasimizi yerinde gérme arzusunun olusmast
acisindan olduk¢a onemli bir rol oynamaktadir. Ayrica bu g¢aligmanin egitimcilere, kisilere,
ogretmenlere ve ders kitaplari yazanlara yardimci olacagi diisiincesi ise bir baska 6nemli etmendir.

Anahtar Kelimeler: Sosyal bilgiler, sosyal bilgiler ders kitabi, miize, tarihi mekan
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2018-2019 EVALUATION OF MUSEUMS AND HISTORICAL SITES
FEATURED IN SOCIAL STUDIES TEXTBOOKS

Dr. Ayse OZDEMIR KIZILKAN
Mehmet Akif Ersoy University

Biisra EKICI
Mehmet Akif Ersoy University

ABSTRACT

The aim of this study is to identify visual elements related to museums and historical sites in the 5th,
6th, and 7th grade Social Studies textbooks for secondary education for the 2018-2019 academic year.
The Social Studies course enables students to understand their past, present, and future, thereby
facilitating their ability to make logical decisions. The problem statement of the study is ‘To what
extent are museums and historical sites included in the 2018-2019 Social Studies textbooks?’ In this
regard, Social Studies textbooks were examined by grade level, and the elements found were
tabulated, analysed, and interpreted. At the same time, an attempt was made to evaluate how the
findings obtained guided Social Studies education. The study used the document review method,
which is a qualitative research method, and followed a scanning model. The results of the study
showed that museums and historical sites were given sufficient space. It was determined that almost
all of the findings obtained were photographs. When the distribution of elements by grade was
examined, it was found that a total of sixteen visual elements were included in the 5th grade Social
Studies textbook, sixteen visual elements in the 6th grade Social Studies textbook, and a total of
fifteen visual elements in the 7th grade Social Studies textbook. The visual elements related to
museums and historical sites in Social Studies textbooks were found to be at a level that would attract
students’ interest.

Keywords: Social studies, social studies textbook, museum, historic site
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ANNE MUZESI’NDE DUYGUSAL AG TEMELLi KULTUREL MIiRAS
ETKINLIiGI

Dog. Dr. Aysegiil Nihan EROL SAHIN
Gazi Universitesi
nihanerol@qgazi.edu.tr

OZET

Glinlimiizde miizeler yalnizca tarihi eserlerin sergilendigi mekanlar olmaktan ¢ikmus; ziyaretcilerin
farkli deneyimler yasayabildigi etkilesimli Ogrenme ortamlarina donilismiistiir. Bu calisma,
Uiniversiteye yeni baglayan Ogrenciler arasinda tanigma, kiiltiirel farkindalik ve empati gelisimini
desteklemek amaciyla tasarlanmis “Kiiltiirel Hafiza Haritam™ adli etkinligin kuramsal ve tasarim
boyutunu sunmaktadir. Etkinlik, Hester Dibbits ve arkadaglar1 tarafindan gelistirilen duygusal ag
“emotional networking” yaklasimina dayanmaktadir. Bu yaklagim kiiltlirel mirasla kurulan iliskilerde
farkl1 duygusal tepkilerin paylasilmasini ve grup iginde tartisilmasimi saglayan bir yaklagimdir. Bu
yaklagima gore planlanan etkinlikte 6grencilerin miizede sergilenen eserlere iliskin duygularimi ve
diisiincelerini paylasirken bir taraftan da kendi kiiltiirel hafizalariyla baglanti kurmalar1 ve farkli
kiiltirel arka planlardan gelen smif arkadaslariyla ortak duygusal baglar kesfetmeleri
amaclanmaktadir. Etkinlik Ankara’daki Anne Miizesi’ne yonelik hazirlanmistir. Burasi Tiirkiye’de
annelik temas1 etrafinda olusturulmus ilk miize olma Ozelligini tasiyan, farkli donemlerden ve
kiiltiirlerden annelikle iligkili objeler, fotograflar ve hikayeler sergileyen bir miizedir. Miizede
uygulanacak etkinlik ii¢ asama iizerine kurgulanmustir. Ik asamada katilimcilar, kendi kisisel hafiza
nesnelerini ve onlara eslik eden duygular1 tanimlamaya yonelik bir 1sinma calismas1 yapacaktir. ikinci
asamada, miize koleksiyonundan secilen nesnelerle bu duygular arasinda iliskiler kurularak ortak bir
“duygusal ag haritas1” olusturulacaktir. Son agamada ise segilen eserler i¢in kiiltiirel baglam, hikaye ve
duyguyu iceren “hafiza kartlar’” hazirlanacak ve sergilenecektir. Bu etkinlik, tarih bolimii
Ogrencilerinin kiiltiirel miras egitiminin duygusal boyutunu anlamalarin1 saglarken, ayni zamanda
iletisim ve tarihsel diisiinme becerilerini gelistirmeyi hedeflemektedir.

Anahtar Kelimeler: Kiiltiirel miras, duygusal ag, kiiltiirel hafiza, miize egitimi, iletisim becerileri,
tarih egitimi, etkinlik tasarimi
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CULTURAL HERITAGE ACTIVITY BASED ON EMOTIONAL
NETWORKING AT THE ANNE MUSEUM

Assoc. Prof. Aysegiil Nihan EROL SAHIN
Gazi University

ABSTRACT

Today, museums have evolved beyond being mere spaces for displaying historical artifacts; they have
transformed into interactive learning environments where visitors can engage in diverse experiences.
This study presents the theoretical and design dimensions of an activity entitled “My Cultural Memory
Map” developed to foster acquaintance, cultural awareness and empathy among first-year university
students. The activity is based on the “emotional networking” approach developed by Hester Dibbits
and collegues. Its aim is to enable students to connect museum exhibits with their own cultural
memories and to discover shared emotional bonds with classmates from diverse cultural backgrounds.
Museums today have moved beyond their traditional role as repositories of historical artifacts,
transforming into interactive learning environments that engage visitors in diverse and meaningful
ways. This paper presents the theoretical and design framework of an activity titled “My Cultural
Memory Map”, developed for first-year university students with the aim of fostering social interaction,
cultural awareness, and empathy. The activity has been specifically designed for the Anne Museum in
Ankara—the first museum in Tiirkiye dedicated to the theme of motherhood—which brings together
objects, photographs, and narratives related to motherhood across different times and cultures. The
activity is structured in three stages. In the first stage, students participate in a warm-up exercise by
identifying personal memory objects and the emotions attached to them. In the second stage, these
emotions are related to selected items from the museum’s collection, leading to the creation of a
collective “emotional network map.” In the final stage, students prepare memory cards that incorporate
cultural context, narrative, and emotion, and these are displayed as part of the activity. By engaging
students in both personal and collective meaning-making, the activity seeks to deepen their
understanding of the emotional dimension of heritage education while simultaneously strengthening
communication skills and historical thinking.

Keywords: Cultural heritage, emotional networking, cultural memory, museum education,
communication skills, history education, activity design.
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SOVYET VE AZERBAYCAN TARIHCILIGINDE OMER FAIG
NEMANZADEH’IN AYDINLANMA GORUSLERINE YAKLASIMLAR

Dog. Dr. Sevinc QASIMOVA
Bakii Devlet Universitesi
gasimovasevinc@mail.ru

OZET

19. yiizyilin sonu ve 20. ylizyilin basinda Azerbaycan’in sosyo-politik diisiince tarihinde 6nemli yer
tutan diisiiniirlerden biri de Omer Faik Nemanzade’dir. Yasam yolculuguna baktigimizda, aydinlanma
hareketine yaptig1 hizmetlerin dl¢iilemez oldugunu goriiriiz. Aydinlanma hareketinin giiclenmesinde
etkili olan “Qeyrat” matbaasi ve “Molla Nasreddin” dergisinin kurulusundaki essiz hizmetleriyle one
cikar. Tiim yagsamini Azerbaycancilik ve Tiirkgiililk ideolojisi {izerine kuran diisiiniir, “Dilimiz,
Yazimiz”, “Acimiz ve Ilacimiz” ve “Millilesme” gibi makalelerinde diinyanin cesitli bolgelerine
dagilmig Tirk halklarinin aydinlanmasina dikkat ¢ekmistir. Ne yazik ki, Sovyet déoneminde yazilan
arastirma calismalarinda, onun faaliyeti donemin ideolojisine goére incelenmis, siyasi faaliyetlerine
yanlis bir agidan yaklagilmis ve hatta milliyeti bile carpitilmistir. O.F. Nemanzade’nin aydinlanma
hareketindeki rolii ve yerinin incelenmesi uzun yillar yasaklanmis olsa da, bu konu bugiin de
giincelligini korumaktadir. Son zamanlarda ortaya ¢ikan yeni materyaller, “Molla Nasreddin”
dergisinin, hatta hiciv karikatiir dergisi olarak bile kurulusunun ardindaki fikirlerin tam olarak O.F.
Nemanzade’ye ait oldugunu gostermektedir. Carlik hiikiimeti ve Giiney Kafkasya’daki yetkili
makamlari, Tiirkiye’de egitim gormiis olmasi nedeniyle Omar Faig’i “Tiirk casusu” olarak
degerlendirmis ve bu yaklasim nedeniyle derginin tiim faaliyet ve hizmetleri meslektas1 J.
Mammadguluzade’ye atfedilmisti. J. Mammadguluzade’ye atfedilen tefrikalarin, dergideki resimlerin
tema ve kompozisyonlarinin O. Faig’e ait oldugu artik kamtlanmis ve dogrulanmistir. Makalede, O.
Faig Nemanzadeh’in sosyo-politik faaliyetleri, yakin zamanda edinilen yeni arsiv materyalleri
temelinde ele alinacak ve “Azerbaycan Yazilar1” baglig1 altinda yaymlanan bircok makalesi ve
Azerbaycan tarih yazimina gergeklere dayali yeni katkilar1 sunulacaktir. Aym zamanda, O. F.
Nemanzadeh’in aydinlanma hareketine katkilarina tarihsel bir bakis a¢isiyla dikkat gekilecek ve
kargilagtirmali analiz temelinde farkli yaklasimlar sunulacaktir.

Anahtar Kelimeler: O. F. Nemanzade, Azerbaycancilik, “Tiirk casusu”, Giiney Kafkasya, Feylton
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APPROACHES TO OMER FAIG NEMANZADEH’S
ENLIGHTENMENT VIEWS IN SOVIET AND AZERBAIJANI
HISTORIOGRAPHY

Assoc. Prof. Sevinf GASIMOVA
Baku State University

ABSTRACT

Omer Faig Nemanzadeh was one of the prominent thinkers who held a significant place in the history
of socio-political thought in Azerbaijan at the end of the 19th and the beginning of the 20th century.
As we look at his life path, we see that his merits in the Enlightenment movement are immeasurable.
He is distinguished by his unparalleled services in the creation of “Geyret” printing house and “Molla
Nasreddin” magazine, which influenced the strengthening of the Enlightenment movement. The
thinker, who dedicated his entire life to the ideologies of Azerbaijani identity and Turkism, focused on
the enlightenment of Turkic peoples scattered across various regions of the world in his articles such
as “Dilimiz, Yazimiz”, “Acimz ve ilacimiz”, “Millilesme”. Unfortunately, in the research works
written during the Soviet period, his activity was investigated in accordance with the ideology of the
time, his political activity was approached from the wrong position, and even his national affiliation
was falsified. Although the study of O. F. Nemanzadeh’s role and place in the Enlightenment
movement has been prohibited for many years, this topic remains relevant today. The emergence of
new materials in recent years allows us to state that the ideas behind the creation of “Molla Nasreddin”
magazine — even its conception as a satirical caricature journal — originally belonged to O.F.
Nemanzadeh. The Tsarist authorities and its authorities in the South Caucasus viewed Omar Faig as a
“Turkish spy” because of his education in Tiirkiye, and according to this approach, all activities and
services of the Journal were named after J. Mammadguluzadeh. It has also been confirmed through
factual evidence that the themes and compositions of the magazine’s illustrations, as well as certain
feuilletons previously attributed to J. Mammadguluzadeh, actually belonged to Omer Faig. Based on
newly discovered archival materials, this article will offer a new perspective on O. F. Nemanzadeh’s
socio-political activities, and will present, through factual evidence, the publication of many of his
articles under the title “Azerbaycan Yazilar1” as well as the new contributions they bring to
Azerbaijani historiography. In the article at the same time O.F.Nemanzadeh’s services in the
Enlightenment movement will be highlighted from the point of view of historicism, and different
approaches will be presented on the basis of comparative analysis.

Keywords: O. F. Nemanzadeh, Azerbaijani Identity, “Turkish spy”, South Caucasus, Feuilleton
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FINDIKLILI SULEYMAN EFENDi TARAFINDAN KALEME ALINAN
NUSRETNAME ADLI ESER UZERINDEN OSMANLI TARIH
YAZIMININ DEGERLENDIRILMESI

Dr. Fatih ABANOZ

Nevsehir Hact Bektas Veli Universitesi
fatihabanoz@nevsehir.edu.tr

OZET

Osmanli Devleti’nin kurulusundan itibaren klasik ¢ag olarak bilinen dénemde egitim c¢ogunlukla
sibyan mektepleri ve medreseler {izerinden yiiritilmiistiir. Yiikselme doéneminden itibaren ivme
kazanan bu egitim modelleri icerisinde tarih adi altinda ders verilmemistir. Dolayisiyla Tiirk tarihinin
zenginligini yeni dimaglara tasiyacak nitelikte Tiirklerin Isldmiyet’ten ©nceki medeniyet mirasi
aktarilmamistir. Genel olarak tarih dersi niteliginde goriilen miifredat ve tedrisatta iimmet fikrinden
hareketle islam tarihi 6n planda tutulmustur. Islamiyet’in ilk dénemi olan peygamberin hayatindan
baslayarak, Islamiyet’in dogusu ve gelisimi, dort halife dénemi, Emevi ve Abbasi Devleti hakkinda
bilgi verildikten sonra Osmanli Devleti tarihine gegilmistir. Osmanli’da tarih adi altinda dersler, ilk
kez tanzimat doneminde verilmeye baglanmistir. Bu derslerde ge¢misin aktarilmasi noktasinda
cogunlukla miiverrihlerin eserleri kaynak olarak kullanilmistir. Yasanan gelismeleri ele alan resmi
(vakaniivis) ve gayr-i resmi tarihgiler olarak bilinen miiverrihler de Osmanli 6ncesi Tiirk tarihine
neredeyse hi¢ deginmemislerdir. Islami tarih hakkinda kisa bilgi verdikten sonra hanedan tarihi
iizerinde durarak yonetimdeki gelismeleri ele almislardir. Bu ¢alismada alanin ihtiyaclarini gidererek
metodolojik bir bakis acisiyla inceleyecegimiz Silahdar Findiklili Mehmed Aga’nin hazirladigi
Nusretname adli eser, iki boliimden olusmaktadir. Birinci kisminda dénemin hikiimdar: |I.
Mustafa’nin tahta ¢ikisi, Avusturya seferleri ve kronolojisi, seferlerdeki menziller ve ordu levazim
hakkinda detayli bilgilere; ikinci kisminda ise yine Avusturya ile olan miinasebetler, antlagmalar ve
1721 yilina kadarki dis gelismelere deginilmistir. Bu agidan ¢alismada miiverrihe ait eserin Osmanli
tarih yazimina ne tiir katkilar1 olabilecegi de tartisilacaktir.

Anahtar Kelimeler: Nusretname, egitim, tarih, miiverrih
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EVALUATION OF OTTOMAN HISTORY WRITING THROUGH THE
WORK CALLED NUSRETNAME WRITTEN BY FINDIKLILI
SULEYMAN EFENDI

Dr. Fatih ABANOZ
Nevsehir Hac1 Bektag Veli University

ABSTRACT

In the period known as the classical age, from the foundation of the Ottoman Empire, education was
mostly carried out through primary schools and madrasahs. In these educational models, which gained
momentum since the rise of the era, no courses were given under the name of history. Therefore, the
civilizational heritage of the Turks before Islam, which would have conveyed the richness of Turkish
history to new minds, has not been conveyed. In the curriculum and education, which are generally
seen as history lessons, Islamic history has been prioritized based on the idea of the ummah. Starting
from the life of the prophet, which is the first period of Islam, information was given about the birth
and development of Islam, the period of the four caliphs, the Umayyad and Abbasid States, and then
the history of the Ottoman State was moved on. In the Ottoman Empire, courses under the name of
history were first given during the Tanzimat period. In these courses, mostly the works of historians
were used as sources for conveying the past. The chroniclers, known as official and unofficial
historians who deal with the developments, have almost never touched upon the pre-Ottoman Turkish
history. After giving brief information about Islamic history, they discussed the developments in
administration by focusing on dynastic history. In this study, the work titled Nusretname, prepared by
Silahdar Findiklili Mehmed Aga, which we will examine from a methodological perspective by
meeting the needs of the field, consists of two parts. The first part covers detailed information about
the accession to the throne of Mustafa I, the ruler of the period, the Austrian campaigns and their
chronology, the destinations of the campaigns, and army supplies; the second part covers relations
with Austria, agreements, and foreign developments until 1721. In this respect, the study will also
discuss what kind of contributions the author’s work could make to Ottoman historiography.

Keywords: Nusretname, education, history, chronicle
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Hiiseyin Ozan
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Prof. Dr. Tercan Yildirim

Kirsehir Ahi Evran Universitesi
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Nefise DURGUT

Afyon Kocatepe Universitesi
nfsdrgt@gmail.com

OZET

Kolektif hafiza, tarihsel baglamda bir toplumun simdiyi anlamlandirmak i¢in ortak bir anlatis1 ve
toplumun mesrulastirma, hatirlama, unutma eylemlerinin aygitidir. Insanlar, icinde yasadiklari
toplumda tarih ve kimlige yonelik anlamlar1 ortak bir tarih anlatisi ile kazanirlar. Bu baglamda tarih
anlatisinin olusumunu ise kolektif hafiza bigimlendirir. Maurice Halbwachs tarafindan kuramsal
olarak ilk kez kullanilan kolektif hafiza, mitleri, anitlari, torenleri, kahramanlari, ritiielleri tarih egitimi
kapsaminda toplum ve bireyin bellegine ortak bir tarih anlatis1 olarak isler. Ulus hafizasi, kolektif
hafiza ve kimlik inga etmek i¢in mitler, olaylar, anitlar, toérenler, ritiieller, semboller ve kahramanlari
tarih egitiminin igerigine yerlestiren kolektif bir bilingtir. Ulus hafizasi, ulus devlet ideolojisi ile
kurgulanmig kolektif hafiza bi¢imidir. Tarih egitimi toplumlara ve uluslara ortak bir gecmis duygusu
ve anlatist sunarak ulus hafizasin1 kimlik olarak inga ederek siirdiiriir. Bu kapsamda ulus hafizasinin
kolektif ingasin1 Ogrencilere tarih egitimi ile kazandirmak gerekmektedir. Bu arastirmada, ortaokul
Ogrencilerinin ulus hafizasin1 nasil animsadigi belirlenmek istenmistir. Bu ¢alisma, ortaokul
Ogrencilerinin ulus hafizasin1 nasil animsadigini gostermesi bakimindan Onemlidir. Arastirmada
bilimsel arasgtirma yontemlerinden nitel yontem kullanilmistir. Caligmanin aragtirma deseni olarak
durum calismast kullanilmistir. Bu arastirmanin ¢alisma grubunu, Milli Egitim Bakanligi’na bagh
devlet okullarinda 6grenim goren ortaokul sekizinci sinif 6grencileri olusturmaktadir. Arastirmada,
orneklem olarak seckisiz olmayan oOrneklem yoOntemlerinden Olgiit Grnekleme stratejisine yer
verilmigtir. Arastirmanin ¢alisma grubuna 2024-2025 egitim &gretim yilinda Milli Egitim Bakanligi
bagli Afyon ili ortaokullarinda 6grenim goren 23 sekizinci sinif 6grencisi se¢ilmistir. Calismada, bes
sorudan olusan yari yapilandirilmis goriisme formu kullanilmistir. Aragtirmada, elde edilen veriler
igerik analizi ile ¢oziimlenmistir. Arastirmada, ortaokul 6grencilerinin ulus hafizasina yonelik kolektif
bir bilince ve kimlige sahip oldugu sonucuna ulasilmstir.

Anahtar Sozciikler: Durum ¢aligsmasi, kolektif hafiza, kimlik insasi, tarih egitimi, ulus hafizasi
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HOW DO MIDDLE SCHOOL STUDENTS REMEMBER THE
NATIONAL MEMORY?

Hiiseyin Ozan
Kirsehir Ahi Evran University

Prof. Dr. Tercan Yildirim
Kirsehir Ahi Evran University

Nefise DURGUT
Afyon Kocatepe University

ABSTRACT

Collective memory is a common narrative that a society uses to make sense of the present in a
historical context, and it is the mechanism through which a society legitimises, remembers and forgets.
People acquire meanings related to history and identity within the society they live in through a shared
historical narrative. In this context, collective memory shapes the formation of the historical narrative.
First used theoretically by Maurice Halbwachs, collective memory incorporates myths, monuments,
ceremonies, heroes, and rituals into the memory of society and the individual as a shared historical
narrative within the scope of history education. National memory is a collective consciousness that
incorporates myths, events, monuments, ceremonies, rituals, symbols, and heroes into the content of
history education in order to construct collective memory and identity. National memory is a form of
collective memory constructed by the ideology of the nation state. History education sustains national
memory by constructing it as an identity, offering societies and nations a shared sense of the past and a
shared narrative. In this context, it is necessary to impart the collective construction of national
memory to students through history education. This study aims to determine how middle school
students remember national memory. This study is important in that it shows how middle school
students remember national memory. Qualitative research methods were used in this study. A case
study was used as the research design. The study group for this research consists of eighth-grade
students attending state schools affiliated with the Ministry of National Education. In the study, a
criterion sampling strategy was employed as a non-random sampling method. The study group
consisted of 23 eighth-grade students enrolled in middle schools in Afyon Province affiliated with the
Ministry of National Education during the 2024-2025 academic year. A semi-structured interview
form consisting of five questions was used in the study. The data obtained in the study were analysed
using content analysis. The study concluded that middle school students possess a collective
consciousness and identity regarding national memory.

Keywords: Case study, collective memory, identity construction, history education, national memory
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KOY ENSTiTI"JLERj MODELi.: AKSU ORNEGI VE CUMHURIYET
IDEOLOJISININ YAYILISI

Dr. Giilnaz GEZER ESEN
Milli Egitim Bakanlig1
gulnazgezer@gmail.com

OZET

Bu calismanin amaci, Gen¢g Cumhuriyet Donemi’nde koy kalkinmasi kapsaminda kdyliiye okuma
yazma Ogretmenin yani sira iiretim ve saglik konularinda koyliiylli bilinglendirmek iizere faaliyet
gosteren Aksu Egitmen Kursu ve pesi sira acilan Aksu Koy Enstitiisii’niin egitim-6gretim hayat1 ve
onde gelen mezunlarmin Tirk Egitim tarihine olan katkilarini degerlendirmektir. Bu calismada,
tarihsel yontem kullanilmis olup prosopografi ve biyografi ile calisma zenginlestirilmistir. Tiirk egitim
tarihine iliskin makale ve eserler basta olmak iizere, yerli ve ulusal basin taramasi yapilmis, Aksu Koy
Enstitiisii mezunlan ile diger kdy enstitiisii kurucu miidiirlerinin hatiratlarindan ve hayatta kalan
mezunlari, mezunlarin ¢ocuklar1 ile yapilan sozlii tarih bilgisinden yararlanilmistir. Aksu Egitmen
Kursu ve Koy Enstitiisi’niin acildig1 1940 ve Ilkdgretim Okulu’na doniistiiriildiigii 1954 yili ile
caligma smirlandirilmistir. K&y enstitiilerine ilkokulu bitirmis kdy c¢ocuklari almmustir. Koy
Enstitiileri, binalar1 ayr1 olmak iizere kiz ve erkek yatili-karma ve parasiz bes yillik egitim veren
kurumlardir. Enstitii Doktoru Bedia Hiidaverdi Kervancioglu, enstitii 68renci ve personeline oldugu
kadar, II. Diinya Savagi kosullarinda enstitiiniin uygulama bdlgesine giren kdylere de saglik hizmeti
vermis, halk sagligi uzmani olarak da gorev yapmistir. Aksu Koy Enstitiisii, donemin giincel saglik
sorunlarindan olan sitmaya karsi da miicadele etmistir. Enstitii blinyesinde kendi kendine idare
yontemi ile c¢alisan nobet isleri, cumartesi degerlendirmeleri; egitici, gliven asilayict oldugu kadar
ogrencilere demokrasi kiiltiirii de kazandirmustir. Aksu Koy Enstitlisti; 6zelde Antalya, Mersin ve
Mugla ve cevresindeki koy kalkinmasina, kdylerdeki kiz cocuklarina firsat esitligi verilmesine,
Cumhuriyet ideolojisinin kirsal kesime ulastirilmasina ve Cavit Binbasioglu, Mustafa Ustiin, Pakize
Tiirkoglu gibi 6nde gelen mezunlar iizerinden Tiirk Egitim tarihi ve Cumhuriyet modernlesmesine
katki vermistir.

Anahtar Kelimeler: Aksu Koy Enstitiisii, Bedia Hiidaverdi Kervancioglu, Cavit Binbasioglu, Kendi
Kendine Idare Yéntemi, Pakize Tiirkoglu.
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THE VILLAGE INSTITUTES MODEL: THE AKSU EXAMPLE AND
THE SPREAD OF REPUBLICAN IDEOLOGY

Dr. Giilnaz GEZER ESEN
Ministry of National Education

ABSTRACT

The purpose of this study is to evaluate the educational activities of the Aksu Instructor Course and the
Aksu Village Institute, which were established during the Early Turkish Republic Period to promote
rural development by teaching literacy as well as raising awareness on production and health. The
study also examines the contributions of its leading graduates to the history of Turkish education. The
historical method was employed, enriched with prosopography and biography. In addition to articles
and works related to the history of Turkish education, local and national press sources were reviewed,
while memoirs of institute graduates and founding directors, as well as oral history from surviving
alumni and their families, were utilized. The scope of the study is limited to the years between the
foundation of the Aksu Instructor Course and Village Institute in 1940 and its transformation into a
Primary School in 1954. Village Institutes admitted rural children who had completed primary school
and provided free, co-educational boarding education for five years. In this context, the Aksu Village
Institute contributed to rural development in Antalya, Mersin, and Mugla, supported gender equality
by creating opportunities for girls, promoted public health during World War Il, and fostered
democratic culture through self-governance practices. Prominent graduates such as Cavit Binbasioglu,
Mustafa Ustiin, and Pakize Tiirkoglu further enhanced its influence on Turkish education and Turkish
Republic modernization.

Keywords: Aksu Village Institute, Bedia Hiidaverdi Kervancioglu, Cavit Binbasioglu, Pakize
Tiirkoglu, Self-Governance Method.
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YAYGIN EGITiM ORNEGI OLARAK ALI OKULLARI

Gozde KETENCI

Ankara Yildirrm Beyazit Universitesi
gketencil@gmail.com

OZET

Egitim, modern toplumlarin gelisiminde belirleyici bir rol oynayan temel kurumlardan biridir.
Devletler, ihtiyag duyduklar1 bireyleri yetistirmek ve toplumsal yapiyr kendi ideolojik yonelimleri
dogrultusunda sekillendirmek amaciyla egitim sistemini etkin bir arag olarak kullanmaktadir. Bu
caligmada, Cumhuriyet doneminde okuma yazma oranini artirmak amaciyla uygulanan yaygin egitim
orneklerinden biri olan Ali Okullari’nin egitim faaliyetleri incelenmistir. 1959 yilinda kurulan ve “Ali
Okullar1” olarak adlandirilan bu sistemli egitim kurumlarinin olusum siireci, yapisal igleyisi, uygulama
bi¢imi, yasal dayanaklari, egitim icerikleri ve donemin okur yazar oraninin arttirtlmasina katkisi ele
almmustir. Arastirmada nitel yontem benimsenmis, dokiiman analizi ve goriisme teknikleri bir arada
kullanilmigtir. Donemin Milli Egitim Bakanligi ve Genelkurmay Bagkanligi arsiv belgeleri, resmi
raporlar ve donemin basin kaynaklar1 incelenmis; ayrica Ali Okullarinda gérev yapmig 6gretmenlerle
yapilan sozIi tarih goriigmeleri degerlendirilmistir. Boylelikle hem resmi belgeler hem de bireysel
deneyimler 1s181inda ¢ok yonlii bir analiz ortaya konulmustur. Arastirma bulgularina gore, Tiirk Silahli
Kuvvetleri biinyesinde baglatilan okuma yazma seferberligi kapsaminda kurulan Ali Okullar, 6nceki
askeri kurslardan farkli olarak sistemli, planli ve kurumsal bir yaprya sahipti. Egitim programlar1 Milli
Egitim Bakanlig1 ile Genelkurmay is birligiyle hazirlanmis, 6gretmen olarak ise askerlik gorevini
yapmakta olan ilkokul 6gretmenleri gorevlendirilmistir. 1959—1974 yillar arasinda yaklasik 523.000
kisiye temel diizeyde okuma yazma egitimi verilmis, kisa siireli kurslarin dahi bireylerin giinliik
yasamda okur yazarlik becerilerini gelistirdigi saptanmistir. Elde edilen veriler, Ali Okullarinin
okuryazarlik oraninda kayda deger bir artis sagladigini ve bu yoniiyle Cumhuriyet’in yaygin egitim
politikalari i¢inde amacina ulastigini géstermektedir.

Anahtar Kelimeler: Ali okullari, er egitim, vatandaslik egitimi, okuma yazma seferberligi
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ALI SCHOOLS AS AN EXAMPLE OF NON-FORMAL EDUCATION

Gozde KETENCI

Ankara Yildirim Beyazit University
gketencil@gmail.com

ABSTRACT

Education is one of the fundamental institutions that plays a decisive role in the development of
modern societies. States use the education system as an effective tool to train the individuals they need
and to shape the social structure in line with their own ideological orientations. This study examines
the educational activities of Ali Schools (Ali Okullari), one of the prominent examples of non-formal
education implemented during the Republican era to increase literacy rates. The study addresses the
establishment process, structural functioning, implementation methods, legal foundations, educational
content, and the contribution of these systematically organized institutions—founded in 1959 and
referred to as Ali Schools—to the improvement of literacy rates.l used a qualitative research method
by combining document analysis with interview techniques. Archival materials from the Ministry of
National Education and the General Staff, official reports, and press sources of the period were
examined. In addition, oral history interviews were conducted with teachers who had served in Ali
Schools. Thus, a multi-dimensional analysis was carried out by integrating both official documents
and individual experiences.The findings indicate that the Ali Schools, established within the
framework of a literacy campaign initiated by the Turkish Armed Forces, differed from earlier military
literacy courses as it was operated within a systematic, planned, and institutionalized structure. The
curricula were jointly prepared by the Ministry of National Education and the General Staff, while
primary school teachers who were serving their military duty were assigned as instructors. Between
1959 and 1974, approximately 523,000 individuals received basic literacy education, and even the
short-term courses were found to significantly improve literacy skills required in daily life. The results
demonstrate that Ali Schools achieved a remarkable increase in literacy rates and, in this respect,
fulfilled their intended purpose within the broader framework of the Republic’s non-formal education
policies.

Keywords: Ali okullari, military training, civic education, literacy campaign

114


mailto:gketenci1@gmail.com

e
s ¥
i NEVsEHIRW =1
£ HACI BEKTAS VELI g
3

TUBITAK SN

OSMANLI MQDERNLESMESi VE KADIN: IL MESRUTIYET
DONEMINDE DARULMUALLIMAT

Prof. Dr. Mehmet Salih ERKEK

Usak Universitesi
salih.erkek@usak.edu.tr

OZET

Osmanli Devleti’'nde ilk Dariilmuallimat, 1870°te acilmis ve kiz 6gretmen yetistiren tek kurum olarak
uzun siire varhigini siirdiirmistir. II.  Abdiilhamid doneminde erkek Ogretmen okullar
(Dariilmuallimin) yayginlasirken, Dariilmuallimat tek 6rnek olarak kalmistir. II. Mesrutiyet’ten sonra
egitim alaninda yasanan belirsizlik bu kurumu da etkilemistir. 1909°da ingiliz hukukcu Sir Fry’in kizi
Miss Fry, Osmanli kiz mekteplerini inceledigi raporunda, Dariilmuallimatta intizam eksikligine dikkat
cekmis ve Avrupa-Amerika orneklerinin uygulanmasini 6nermistir. Raporda, Dariilmuallimatlarin
modern pedagojik yontemlerle donatilmasi, deneyim sahibi miidirelerce yonetilmesi, yatili sistemle
egitim verilmesi, uygun donanim ve tatbikat mekteplerinin agilmasi gibi sartlar siralanmistir. 1910°da
baglatilan 1slahatla okul, giindiizliiden yatili sisteme gegirilmis; Cihangir’de yarim kalmig bir cami
binasi lizerine yeni yapi planlanmis, 1911°den itibaren tamamen yatili egitime gecilmistir. Tagradan
ogrenci kabuliiniin baglamsiyla Dariilmuallimat Fatih’teki Sahip Paga Konagi’na, ardindan Capa’daki
Dervis Pasa Konagi’na tasmmustir. 1914°te okula bir tatbikat mektebi eklenmis ve pedagojik
konferanslar baslatilmistir. Maarif Nezareti, artan ilgiyi de goz 6niinde bulundurarak okulun idaresine
dair yedi maddelik bir diizenleme yapmis ve miidiiriin idari islerden, miidirenin ise egitim ve disiplin
islerinden sorumlu olmasini belirlemistir. Miifredatta dini ilimlerden fen derslerine, el sanatlarindan
beden egitimine kadar genis bir yelpaze yer almistir. 1914 sonrasi Izmir ve Edirne’de, 1915’te Bursa
ve Konya’da Dariilmuallimatlar agilarak kiz 6gretmen yetistirme faaliyetleri tagraya da yayillmistir. I
Mesrutiyet Déneminde hem Dariilmuallimin hem de Dariilmuallimat’ta yasanan modernlesme ¢abalari
Cumhuriyet doneminde varligim1 devam ettiren 6gretmen okullari i¢in olduk¢a 6nemli bir miras
olmustur. Bu ¢aligma tarihsel aragtirma yontemi kullanilarak hazirlanmis ve basta arsiv
vesikalart olmak Tlizere donemin gazeteleri ile nizamnamelerdeki veriler baz alinmustir.
Dariilmuallimatin gecirdigi evrim ve bu okuldan mezun olan kadinlarin hem Osmanli hem de
Cumhuriyet donemi modernlesme ve egitim hayatina etkileri ortaya ¢ikartilmaya c¢aligilmistir.

Anahtar Kelimeler: II. Mesrutiyet, egitim, dariilmuallimat, Miss Fry, modernlesme
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OTTOMAN MODERNIZATION AND WOMEN: DARULMUALLIMAT
DURING THE SECOND CONSTITUTIONAL PERIOD

Prof. Dr. Mehmet Salih ERKEK
Usak University

ABSTRACT

The first Dariilmuallimat in the Ottoman Empire was opened in 1870 and continued to exist for a long
time as the only institution training female teachers. While male teacher training schools
(Dariilmuallimin) became widespread during the reign of Abdiilhamid II, Dariilmuallimat remained
the only example of its kind. The uncertainty in the field of education after the Second Constitutional
Era also affected this institution. In 1909, Miss Fry, the daughter of British lawyer Sir Fry, drew
attention to the lack of order in Darlilmuallimat in her report on Ottoman girls’ schools and
recommended the implementation of European-American examples. The report listed conditions such
as equipping Dariilmuallimat with modern pedagogical methods, managing them with experienced
directors, providing education through a boarding system, and opening appropriately equipped and
practical schools. With the reforms initiated in 1910, the school was converted from a day school to a
boarding school; a new building was planned on top of an unfinished mosque building in Cihangir,
and from 1911 onwards, it became a fully boarding school. With the start of accepting students from
the provinces, Dariilmuallimat moved to the Sahip Pasa Mansion in Fatih, and then to the Dervis Pasa
Mansion in Capa. In 1914, a training school was added to the school, and pedagogical conferences
were initiated. Taking into account the growing interest, the Ministry of Education made a seven-point
regulation regarding the administration of the school and determined that the principal would be
responsible for administrative matters and the vice principal for education and discipline. The
curriculum covered a wide range of subjects, from religious studies to science, from handicrafts to
physical education. After 1914, Dariilmuallimat schools were opened in Izmir and Edirne, and in 1915
in Bursa and Konya, spreading the training of female teachers to the provinces. The modernization
efforts undertaken in both Dariilmuallimin and Dariilmuallimat during the Second Constitutional Era
were a significant legacy for the teacher training schools that continued to exist during the Republican
era. This study was prepared using historical research methods and is based on data from period
newspapers and regulations, primarily archival documents. It attempts to reveal the evolution of
Dariilmuallimat and the impact of women who graduated from this school on modernization and
education in both the Ottoman and Republican periods.

Keywords: The Second Constitutional Era, education, Dariilmuallimat, Miss Fry, modernization
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TURK EGIiTiM REFORMLARININ TURK ROMANLARINA
YANSIMALARI

Erol Emre SAYIL
Ankara Yildirrm Beyazit Universitesi
sayilerolemre@gmail.com

OZET

Bu ¢aligma, Osmanli’dan Cumhuriyet’e uzanan egitim reformlariin edebi eserlere yansimalarini
incelemektedir. Calismanin ana problemi, Cumhuriyet donemi egitim politikalarinin toplumsal ve
kiiltiirel diizeyde ne oOl¢lide karsilik buldugunu, bu durumun roman karakterleri ile olay orgiilerine
nasil yansidigini ve edebiyatin bu siiregte nasil bir taniklik sundugunu ortaya koymaktir. Arastirmada
yontem olarak tarama-derleme ve icerik analizi kullanilmis; hem tarihsel siirecteki egitim reformlari
hem de sec¢ilen romanlarda (Calikusu, Vurun Kahpeye, Yilki Ati, Hababam Smifi, Yilanlarin Ocii,
Yaban, Bozkirdaki Cekirdek) bu reformlarin temsil bigimleri ayrintili bi¢cimde analiz edilmistir.
Incelemelerde, eserlerin yalnizca kurgu yoniiyle degil, dénemin toplumsal yapisini, Kkiiltiirel
degerlerini ve egitim politikalariin pratikteki karsiliklarini yansitan belgeler niteliginde oldugu kabul
edilmistir. Calismada Osmanli’dan Dariilmuallimin ve Dariilmuallimat’in acilmasi 6gretmen
yetistirme politikalarinin modernlesmesi bakimindan secilmistir. Ayrica Ittihat ve Terakki doneminde
ulusal bir egitim felsefesinin gelistirilmesi ve kadinlarin egitimine verilen 6nem, Cumhuriyet’in egitim
anlayisina zemin hazirlayan miraslar olarak degerlendirilmistir. Cumhuriyet’te ise Tevhid-i Tedrisat,
Harf inkilabi, Universite Reformu, Halkevleri ve Koy Enstitiileri, firsat esitligi, laiklesme, tasrada
modernlesme ve idealist 6gretmen tipinin one ¢ikarilmasi bakimindan kritik 6rneklerdir. Romanlarin
secimi de bu reformlarin toplumsal diizeydeki algisini, tasradaki uyum sorunlarinmi ve halkla kurdugu
gerilimleri en iyi bicimde gostermelerinden kaynaklanmistir. Gerekge olarak, edebiyatin toplumsal
degisim ve doniisiimlerin 6nemli bir yansima alani olmasi; romanlarin ise egitim reformlarinin
toplumsal algi, yerel uygulama diizeyi ve kiiltlirel kirilmalara 151k tutabilmesi 6ne ¢ikmaktadir. Sonug
olarak elde edilen bulgular, reformlarin 6zellikle tasrada sinirh kaldigini; biirokratik yetersizlikler,
geleneksel direng ve dgretmen niteliklerindeki farkliliklarin etkinligi azalttigin1 gostermektedir.

Anahtar Kelimeler: Tiirk romani, egitim reformlari, cumhuriyet dénemi, osmanli, idealist 6gretmen,
tasra, biirokrasi
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REFLECTIONS OF TURKISH EDUCATIONAL REFORMS IN
TURKISH NOVELS

Erol Emre SAYIL
Ankara Yildirim Beyazit University

ABSTRACT

This study examines the reflections of educational reforms from the late Ottoman Empire to the early
Republican period in Turkish literature. It investigates how Republican educational policies resonated
within social and cultural contexts, how these dynamics were represented through fictional characters
and plots, and how literature functioned as a historical witness. The research employs literature review
and content analysis, focusing on both the historical trajectory of reforms and their representations in
selected novels (Calikusu, Vurun Kahpeye, Yilki Ati, Hababam Smifi, Yilanlarin Ocii, Yaban, and
Bozkirdaki Cekirdek). These novels are analyzed not only as fictional narratives but also as documents
reflecting social structures, cultural values, and the practical outcomes of educational policies. In the
Ottoman context, the establishment of Dariilmuallimin and Dariilmuallimat marked a milestone in
modernizing teacher training, while the Committee of Union and Progress’s emphasis on women’s
education and efforts to formulate a national educational philosophy prepared the ground for
Republican reforms. In the Republican period, reforms such as the Law of Unification of Education,
the Alphabet Reform, University Reform, People’s Houses, and Village Institutes are highlighted as
key measures promoting equality of opportunity, secularization, rural modernization, and the ideal of
the devoted teacher. The selection of novels reflects the social perception of these reforms, adaptation
problems in rural areas, and tensions between state policies and local communities. The findings
indicate that despite ambitious goals, the reforms remained limited in practice, particularly in rural
areas, where bureaucratic deficiencies, traditional resistance, and disparities in teacher qualifications
reduced their effectiveness.

Keywords: Turkish novel, educational reforms, Republican era, Ottoman, idealistic teacher, rural,
bureaucracy
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OSMANLI DEVLETI’NIN KIZ OGRETMEN OKULU
DARI"JLMUALLiMATjTA VERILEN ANA DiL. VE YABANCI DIL
EGITIMLERI (1870-1908)

Bekir KARACA
Necmettin Erbakan Universitesi

OZET

1870 yilinda Istanbul’da kiz dgretmen okulu olan Dariilmuallimat agilmistir. Dariilmuallimat’m ilk
programi incelendiginde Hilmi Efendi’nin miidiirliiginde ana dilde egitim {izerinde durulmus ve
yabanci dil egitimleri temel asamada kalmistir. Ancak 1874 programinda yabanci dil egitimine net bir
sekilde baslandig1 goriilmektedir. Tiirk¢e derslerinin yani sira ismail Efendi tarafindan verilen Farsca
dersi, Hatice Hanim ve Madam Armik’in verdigi nakis dersleri 1874 programinda yer almistir. Ayrica
okulun ders programlarinda kadin hocalara rastlanmasi egitim tarihimizdeki bir ilki de beraberinde
getirmektedir. Ilerleyen dénemlerde Dariilmuallimat’a miidire atamalar1 da yapilnus olup dil dersleri
cesitlendirilmistir. Tiirkce dersi ve yabanci dil olarak da Arapga ve Farsg¢a derslerinin verildigi
bilinmektedir. 1883 programinda; Arabi, Farisi, Lisan-1 Osmani ve Imla dersleri Ismail Hakki Efendsi,
Rik’a dersleri ise Besime Hanim tarafindan verilmesi dil derslerinin ¢esitlenmesi bakimindan
onemlidir. II. Mesrutiyet Donemi’ne kadar dil dersleri Tiirk¢e, Arapca ve Farsga gercevesinde olan
Darililmuallimat’ta, 1911 yilinda Matmazel Lumer tarafindan Fransizca dersleri verildigi bilinmektedir.
Boylelikle II. Mesrutiyet sonrast Dériilmuallimat programina Avrupa dillerinden Fransizcanin
eklendigi gorilmektedir. Genel bir ifadeyle Dariilmuallimat, egitim tarihimizin ilk kiz 6gretmen
okuludur. Temel egitim ve ortadgretim iizere 6gretmen yetistiren bu kurumda daha ¢ok ana dil yani
Tiirkge iizerinde yogunlasildign goriilmektedir. Arapca ve Farsga oOgretilen klasik dillerden olup
Dariilmuallimat programinda da yer almistir. Bu g¢alisma Dariilmuallimat’tin = geligimini,
Dérililmuallimat’ta verilen ana dil ve yabanci dil egitimlerini ele almaktadir. Arastirmada nitel
aragtirma yontemlerinden dokiiman analizi kullanilmig olup; salndmeler ve arsiv belgeleri basta olmak
lizere alanyazin lizerinden incelemeler yapilmistir. Ayrica arastirmada Dergipark, EBSCO ve Wikilala
gibi veri tabanlar1 kullanilmistir. Dariilmuallimat, Dariilmuallimin ile kiyaslandiginda beceri temelli
derslerin daha fazla oldugu tespit edilmistir. II. Mesrutiyet Donemi dncesi Dariilmuallimat’ta Tiirkge
egitimi ve yabanci dil olarak Arapca ve Farsca derslerinin verildigi bilinmektedir. Dariilmualliméat’ta
dil dersleri II. Mesrutiyet sonrast1 Almanca ve Fransizcanin eklenmesiyle cesitlenmistir. Yapilan
calisma Osmanli Devleti’nde kiz 6gretmen yetistirme siireci, dil egitimi ekseninde tarihsel bir
cercevede ele alinmaktadir.

Anahtar Kelimeler: Tiirkge egitimi tarihi, yabanci dil egitimi tarihi, Dariilmuallimat
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NATIVE TONGUE AND FOREIGN LANGUAGE EDUCATION AT THE
OTTOMAN STATE’S GIRLS’ TEACHERS’ SCHOOL,
DARULMUALLIMAT (1870-1908)

Bekir KARACA
Necmettin Erbakan University

ABSTRACT

Dariilmuallimat, a teacher training college for girls, was opened in Istanbul in 1870. When the first
program of the Dariilmuallimat is examined, it is seen that under the directorship of Hilmi Efendi, the
focus was on education in the native language, and foreign language education remained at a basic
level. However, it is clear that foreign language education began in earnest in the 1874 program. In
addition to Turkish lessons, the 1874 program included Persian lessons taught by Ismail Efendi and
embroidery lessons taught by Hatice Hanim and Madam Armik. Furthermore, the presence of female
teachers in the school’s curriculum marked a first in the history of education in Tirkiye. In later
periods, female principals were appointed to Dariilmuallimat, and language courses were diversified. It
is known that Turkish language classes and Arabic and Persian language classes were also offered. In
the 1883 program, Arabic, Persian, Ottoman Turkish, and spelling classes were taught by Ismail Hakki
Efendi, while calligraphy classes were taught by Besime Hanim, which was significant in terms of the
diversification of language classes. Until the Second Constitutional Era, language courses at the
Dariilmuallimat were limited to Turkish, Arabic, and Persian, but in 1911, French courses were taught
by Matmazel Lumer. Thus, it can be seen that French was added to the Dariilmuallimat program after
the Second Constitutional Era. In general terms, Dariilmuallimat was the first teacher training school
for girls in the history of education in Tiirkiye. This institution, which trained teachers for primary and
secondary education, focused mainly on the native language, Turkish. Arabic and Persian, which are
classical languages taught, were also included in the Dariilmuallimat program. This study examines
the development of Dariilmuallimat and the mother tongue and foreign language education provided at
Dariilmuallimat. The study employs the qualitative research method of document analysis, with
examinations conducted primarily through yearbooks, archival documents, and the literature. In
addition, databases such as Dergipark, EBSCO, and Wikilala were used in the research. When
compared to Dariilmuallimin, it was found that Dariilmuallimat had more skill-based courses. It is
known that Turkish education and Arabic and Persian language courses were taught at Dariilmuallimat
before the Second Constitutional Era. Language courses at Dariilmuallimat diversified after the
Second Constitutional Era with the addition of German and French. The study examines the process of
training female teachers in the Ottoman Empire within a historical framework centered on language
education.

Keywords: History of Turkish language education, history of foreign language education,
Dariilmuallimat
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TARIH EGITIMINDE VATANSEVERLIK DEGERINE YONELIK
FARKINDALIK OLUSTURULMASINDA BiYOGRAFi TEMELLI
ETKINLIKLERIN KULLANILMASI

Ahmet KALKAN
Gazi Universitesi
kalkan.amt@gmail.com

Dr. Cemile ACIL
Atatiirk Universitesi
cemile.kurt@atauni.edu.tr

OZET

Biyografiler tarihsel sahsiyetlere odaklanarak arka planda tarihsel mekan, olgu ve olaylara 11k
tutmakta; 6grencilere ornek kimlikler sunarak gecmisle bugiiniin iliskilerini, glinlimiiz degerlerini ve
gelecegin temsilcisi olma sorumluluklarim 6gretmektedir. Sosyal bilgiler 6gretiminde biyografilerin
kullanimina yonelik ¢alismalar olmasina; 6grencilerin bu tiir kimlikleri kendilerine 6rnek aldiklari
ortaya konulmasina ragmen tarih egitiminde oldukca az sayida ¢alisma oldugu tespit edilmistir. Diger
taraftan 9. 10. 11. siuf Tarih Dersi Ogretim Programinda vatanseverlik degeri vurgulanmasina ragmen
alan yazinda bununla ilgili sinirli sayida ¢alisma yapildigi goriilmiistiir. Bu arastirmada ise Ahmet
Riistem Bey’in hayatin1 konu alan biyografi temelli etkinliklerle 11. sinif 6grencilerine vatanseverlik
degerinin kazandirilmasi amaglanmaktadir. Bu dogrultuda arastirmada etnik kdkenine ragmen Ermeni
olaylarinda Osmanli’y1 savundugu i¢in Amerika’da istenmeyen adam ilan edilen, Kuvay-1 Milliye ve
Milli Miicadeleye destek veren Polonya asilli Ahmet Riistem Bey’in hayatin1 konu alan biyografik
etkinliklerle vatanseverlik degerine dair Ogrencilerde farkindalik olusturulmaya calisilmistir. Bu
amagla arastirma, nitel arastirma yontemlerinden durum c¢alismasi modeliyle gerceklestirilmistir. 11.
siif diizeyindeki 24 6grenci arastirmanin ¢alisma grubunu olustururken katilimeilar amagli 6rnekleme
yontemlerinden kolay ulasilabilir 6rnekleme yontemiyle belirlenmistir. Arastirmada veriler yari
yapilandirilmig odak grup goriisme formu ile etkinlikler 6ncesi ve sonrasinda uygulanan agik uclu soru
formlartyla toplanmistir. Etkinliklerden once agik uglu soru formu I uygulanmis ardindan drama,
mektup, gazete, dergi, roportaj etkinlikleri gerceklestirilmistir. Son olarak agik uglu soru formu II
uygulanmis ve yari yapilandirilmis odak grup goriismeleri gerceklestirilmistir. Elde edilen veriler
dokiiman analizi ve igerik analiziyle incelenmistir. Sonu¢ olarak Alfred Bielinski’nin hayati ve
donemin tarihi olaylarmin kavranilmasinda ve vatanseverlik degerine dair farkindalik
olusturulmasinda biyografi temelli etkinliklerin katkisi oldugu sonucuna ulasilmstir.

Anahtar Kelimeler: Biyografi temelli etkinlik, Vatanseverlik degeri, Ahmet Riistem Bey
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THE USE OF BIOGRAPHY-BASED ACTIVITIES IN BUILDING
AWARENESS OF PATRIOTISM VALUE IN HISTORY EDUCATION

Ahmet KALKAN
Gazi University

Dr. Cemile ACIL
Atatiirk University

ABSTRACT

Biographies, by focusing on historical figures, shed light on historical settings, phenomena, and events
in the background. They offer exemplary identities to students, facilitating their understanding of the
relationship between the past and the present, contemporary values, and their responsibilities as future
representatives. Although there is a growing body of research on the use of biographies in social
studies education and evidence that students adopt such figures as role models, studies in the field of
history education remain limited. Furthermore, despite the emphasis on the value of patriotism in the
9th, 10th, and 11th-grade History Curriculum, the literature reveals a scarcity of studies addressing
this theme. Within the scope of this research, a series of biographical activities were designed to foster
students’ awareness of the value of patriotism, centered on the life of Ahmet Riistem Bey -a diplomat
of Polish origin who-, despite his ethnic background, was declared persona non grata in the United
States due to his defense of the Ottoman Empire during the Armenian events, and who actively
supported the Kuvay-1 Milliye (National Forces) and the Kurtulus Savasi (Turkish War of
Independence). For this purpose, the research adopted a case study design, one of the qualitative
research methodologies. The study group consisted of 24 11th-grade students, selected through the
convenience sampling method, a form of purposive sampling. Data were collected using a semi-
structured focus group interview form and open-ended questionnaires administered before and after
the activities. Initially, open-ended question form | was, by a series of activities including drama, letter
writing, newspaper and magazine creation, and interviews. Subsequently, open-ended question form 11
was applied, and semi-structured focus group interviews were conducted. The collected data were
analyzed through document analysis and content analysis techniques. The findings indicate that
biography-based activities significantly contributed to students’ understanding of Ahmet Riistem
Bey’s life, the historical context of the period, and the development of an awareness of the value of
patriotism.

Keywords: Biography-based event, Patriotism value, Ahmet Riistem Bey

122


mailto:kalkan.amt@gmail.com
mailto:cemile.kurt@atauni.edu.tr

N Py '
5 §Nr_\r§mm@
%‘, HACI BEKTAS VELI §
£

TUBITAK SN

MANI VE TURKULER ORNEGINDEN KULTUREL MiRASIMIZIN
TARIH DERSLERINE YANSITILMASI

Dora HOROZ

ODTU Gelistirme Vakfi Ankara Ozel Lisesi
dorahoroz@gmail.com

OZET

Geleneksel Tiirk Kiiltiirii igcinde mani ve tiirkiilerle yasatilan Ankara agzi, somut olmayan kiiltiir
miraslarimizdandir. Bu ¢alisma, Ankara agzinin popiiler kiiltiir i¢inde yozlagmasina dikkat cekerek,
tarih derslerinde mani ve tiirkiiler iizerinden, gergek Ankara agzin1 Ogrencilere tanitmayi, tarihe
kaynaklik ettiklerini gostermeyi amaclamigtir. Bu amagla; Ankara yoresine 6zgli “Hiidayda” ve
“Misket” tiirkiileri ile yoreye ait 8 mani 6rnek olarak secilmis, 11. simif Tiirk Kiiltiir ve Medeniyet
Tarihi dersi Tirklerde Sanat konusunda yapilan sinif igi etkinliklerle aktif 6grenme saglanmaya,
yaraticilik gelistirilmeye ve kimlik bilinci olusturulmaya calisilmustir. Ogrencilere giiniimiiz toplumsal
olaylariyla ilgili hiciv igeren mani yazma ve paylasma etkinligi yaptirilmis, farkindaligi artirmak igin
mani atigmalart diizenlenmistir. Calismada ydntem olarak; dokiiman analizi yapilmis, kaynaklar
incelenmis, Ozellikle Ayas yoresine ait yerel dergilerde yer alan mani 6rnekleri ile TRT Ankara
Radyosu tiirkii arsivi taranmuis, tiirkiilerin hikayeleri, donemleri arastirilmistir. Bu ¢alismalar; Ankara
agzimin ¢evre kdy ve kasabalarda 6zellikle diigiin ve derneklerde hala canli bir sekilde yasatilmakta
oldugunu, popiiler kiiltiir i¢erisinde ise yozlastirilarak yansitildigini ve geng kusak arasinda bu sekilde
var olmaya devam ettigini tespit etmistir. Sonug olarak; maniler unutulmaya yiiz tutmus kiiltiir 6geleri
iken, Ankara tiirkiilerinin oyun havasi formunda olanlarinin popiiler kiiltirde varligini siirdiirdiigii
saptanmistir. Kiiltiiriimiizdeki yerel unsurlarin, gengler arasinda yasatilarak canli tutulmasi amaciyla
tarih derslerinde sozlii kiiltiir miraslarina yer verilmesi, tarihsel olaylar islenirken donemi anlatan
tiirkiilerin kitaplarda yer almasi saglanmalidir. Yerel tarih ¢aligmalari proje tabanli olarak tarih
derslerine dahil edilmelidir. Yenilik¢i tarih Ogretiminde alternatif bir metot olarak bu kiltiir
miraslarinin kullanilmasi, tarih aragtirmalarini zenginlestirerek genglerin tarihe ilgisini arttiracaktir.

Anahtar Kelimeler: Kiiltiirel miras, Ankara agz1, mani, tiirkii, sozli tarih
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REFLECTING OUR CULTURAL HERITAGE IN HISTORY LESSONS
THROUGH THE EXAMPLE OF MANIS AND FOLK SONGS

Dora HOROZ
ODTU Gelistirme Vakfi Ozel Lisesi

ABSTRACT

Within traditional Turkish culture, the Ankara dialect preserved through manis and folk songs
represents a valuable part of intangible cultural heritage. This study seeks to draw attention to the
distortion of the dialect in popular culture and, through manis and songs, introduce its authentic form
to students in history classes, emphasizing their role as historical sources. For this purpose, the folk
songs ‘Hiidayda’ and ‘Misket’, along with eight manis from the Ankara region, were chosen as
examples. Classroom activities in the 11th-grade Turkish Culture and Civilization History course,
under the theme “Art among the Turks,” were designed to ensure active learning, foster creativity, and
promote identity awareness. Students also composed and shared satirical manis about contemporary
issues, while mani duels were organized to raise awareness. As a method, document analysis was
applied; relevant sources were reviewed, particularly local magazines from Ayas featuring mani
examples, and the TRT Ankara Radio folk song archive was examined. The stories and historical
contexts of the folk songs were investigated. The findings showed that the Ankara dialect is still kept
alive in villages and towns, especially during weddings and social gatherings, while in popular culture
it appears in a distorted way and persists among younger generations in this altered form. In
conclusion, while manis are cultural elements on the verge of being forgotten, Ankara folk songs,
especially dance tunes, continue to exist in popular culture. Integrating oral heritage into history
lessons will enrich research and increase students’ interest.

Keywords: Cultural heritage, Ankara dialect, mani, Tirkii, oral history

124



N Py '
5 §Nr_\r§mm@
%‘, HACI BEKTAS VELI §
£

TUBITAK SN

LjS]::LERE GECiS.SINA_VI SORULARININ (2018-2025) TAR.iHSEL.
DUSUNME BECERILERI CERCEVESINDE DEGERLENDIRILMESI

Prof. Dr. Banu CULHA OZBAS
Dokuz Eyliil Universitesi
banu.culha@deu.edu.tr

Zeynep Esra BAYRAK
Dokuz Eyliil Universitesi
zeynepesra.bayrak@ogr.deu.edu.tr

OZET

Liselere Gegis Smavi (LGS), Milli Egitim Bakanligi tarafindan 2018 yilindan itibaren uygulanan
merkezi siav sistemidir. Ortaokul 8. sinif 6grencilerinin katildig: sinav, Tiirkce, Tiirkiye Cumhuriyeti
Inkilap Tarihi ve Atatiirkgiililk, Din Kiiltiirii ve Ahlak Bilgisi, Yabanc1 Dil, Matematik ve Fen
Bilimleri derslerinden olusmakta olup iki oturumda uygulanmaktadir. Sozel boliimde 50, sayisal
boliimde 40 olmak tizere toplam 90 ¢oktan se¢meli soru yer almaktadir. Bu ¢alisma, 2018 yili T.C.
Inkilap Tarihi ve Atatiirkgiiliik dersi dgretim programi esas alinarak gergeklestirilmistir. Programda
Ozellikle tarihsel diisiinme becerilerinin gelistirilmesine vurgu yapilmaktadir. Tarihsel diisiinme,
bireylerin ge¢misi anlamak, agiklamak ve yorumlamak igin tarih disiplinine 0zgli stratejiler
kullanmalar1 olarak tanimlanabilir. Arastirmanin amaci, 2018-2025 yillar1 arasinda LGS’de sorulan 80
soruyu tarihsel diisiinme becerileri gercevesinde degerlendirmektir. Dokiiman analizi yontemiyle
gerceklestirilen aragtirmada, sorular tarihsel 6nem, birinci elden kanitlar, degisim ve siireklilik, neden-
sonug iliskisi, tarihsel perspektif alma ve etik boyut unsurlariyla incelenmistir. Ayrica, LGS’de sorulan
sorularin 8. simif Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik dersi kazanimlariyla baglantist
degerlendirilerek en ¢ok ve en az soru yoneltilen kazanim ve iiniteler belirlenmistir. Bulgular,
Ogrencilerin kaynaklarin giivenilirligini degerlendirmelerini veya tarihsel anlati olusturmalarini
gerektiren sorulara yer verilmedigini gostermektedir. Sorularin ¢ogu tek bir dogru cevaba ulasmay1
amagclamaktadir. Arastirma sonucunda, tarihsel diisiinme becerileri odakli sorular gelistirmeye yonelik
oneriler sunulmustur.

Anahtar Kelimeler: Liselere gecis smavi (LGS), dgretim programi, Tiirkiye Cumhuriyeti inkilap
Tarihi ve Atatilirk¢iiliik dersi sinav sorulari, tarihsel diistinme
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EVALUATION OF HIGH SCHOOL TRANSITION EXAM QUESTIONS
(2018-2025) WITHIN THE FRAMEWORK OF HISTORICAL
THINKING SKILLS

Prof. Dr. Banu Culha Ozbas
Dokuz Eyliil University

Zeynep Esra Bayrak
Dokuz Eyliil University

ABSTRACT

The High School Entrance Exam (LGS) is a centralized exam system implemented by the Ministry of
National Education since 2018. The exam, taken by 8th-grade middle school students, consists of the
courses Turkish, The Republic of Tiirkiye History of Revolution and Atatiirkism, Religious Culture
and Moral Knowledge, Foreign Language, Mathematics, and Science, and is administered in two
sessions. It includes a total of 90 multiple-choice questions: 50 in the verbal section and 40 in the
numerical section. This study was conducted based on the 2018 The Republic of Tiirkiye History of
Revolution and Atatiirkism course curriculum. The program emphasizes the development of historical
thinking skills. Historical thinking can be defined as individuals’ use of strategies specific to the
discipline of history to understand, explain, and interpret the past. The purpose of this research is to
evaluate 80 questions asked on the LGS between 2018 and 2025 within the framework of historical
thinking skills. The research, conducted using document analysis, examined the questions in terms of
historical significance, first-hand evidence, change and continuity, cause-and-effect relationships,
historical perspective-taking, and ethical dimensions. Additionally, the connection between the
questions asked on the LGS and the objectives of the 8th-grade The Republic of Tiirkiye History of
Revolution and Atatiirkism course was evaluated to identify the most and least frequently asked
objectives and units. The findings indicate that questions requiring students to evaluate the reliability
of sources or construct a historical narrative were not included. Most questions aimed at reaching a
single correct answer. The research provides suggestions for developing questions focused on
historical thinking skills.

Keywords: High school entrance exam (LGS), curriculum, The Republic of Tiirkiye History of
Revolution and Atatiirkism, course exam questions, historical thinking
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LiSE OGRENCILERININ TARIVH TEMALI DIJITAL OYUNLARA
YONELIK TUTUM OLCEGI GELISTIRME CALISMASI

Muhammed ERDOGAN

Gazi Universitesi
erdoganmuhammed115@gmail.com

Dog. Dr. Aysegiil Nihan EROL SAHIN
Gazi Universitesi
nihanerol@qgazi.edu.tr

OZET

Tarih temal1 dijital oyunlar, diinyanin her yerinden farkli kiiltiirel arka plana sahip 6grencilerin ilgisini
cekmektedir ve tarihsel baglami aktaran yapilari nedeniyle Ogrencilerin iizerinde etki
olusturabilmektedir. Bu etki, tarih temali dijital oyunlar1 akademik arastirma konusu haline
getirmektedir. Bu aragtirmada, lise diizeyinde 6grenim goéren dgrencilerin tarih temali dijital oyunlara
yonelik tutumlarin1 6lgmek amaciyla bir olgek gelistirmesi ¢aligmasi yapmak amaglanmistir. Nicel
arastirma yontemiyle planlanan aragtirmanin ilk asamasinda; bilissel, duyussal ve davranigsal
basamaklar1 kapsayan 30 maddelik bir 6lgek hazirlanmis, Ankara Sincan’daki bir Anadolu lisesinde
ogrenim goren 10. smif &grencilerinden olusan 73 kisilik bir gruba uygulanmigtir. Pilot uygulama
sonucunda toplanan verilerden yola ¢ikilarak, kullanilan 6lgegin bazi maddelerinde degisikliklere
gidilmis ve Ankara Yenimahalle’deki bir 6zel egitim kurumunda 6grenim goren 9, 10, 11 ve 12. simf
ogrencilerinden olusan 68 kisilik yeni bir gruba uygulama yapilmistir. Gelistirilen Slgegin uygulama
stireci devam etmektedir. Uygulama siirecinde, yalnizca Ankara’da bulunan liselerde 6grenim goéren
Ogrencilerden olusan en az 140 kisilik bir ¢calisma grubuna ulagmak hedeflenmektedir. Uygulamalar
sonucunda elde edilen verilerin pilot veri ile eslesmesi beklenmektedir. Arastirma sonucunda, elde
edilen bulgular yorumlanarak, dijital oyunlarla egitim alaninda yapilmis benzer ¢alismalarin ve tarih
temali dijital oyunlarla ilgili arastirmalarin bulgularn ile karsilastirilacak ve arastirma sonuglari
raporlastirilacaktir. Arastirma sonuglarindan hareketle, gelecekte tarih egitimi alaninda yapilacak
uygulamali veya teorik arastirmalara yonelik oneriler sunulacaktir.

Anahtar Kelimeler: Tutum, 6lgek gelistirme, tarih temali dijital oyunlar, lise, tarih egitimi
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A SCALE DEVELOPMENT STUDY ON HIGH SCHOOL STUDENTS’
ATTITUDES TOWARD HISTORY-THEMED DIGITAL GAMES

Muhammed ERDOGAN
Gazi University

Assoc. Prof. Aysegiil Nihan EROL SAHIN
Gazi University

ABSTRACT

History-themed digital games attract the attention of students from diverse cultural backgrounds
worldwide and, due to their ability to convey historical contexts, can exert a significant influence on
learners. This influence has made history-themed digital games a relevant subject of academic inquiry.
This study aims to develop a scale to measure high school students’ attitudes toward history-themed
digital games. In the first stage of this quantitatively designed research, a 30-item scale encompassing
cognitive, affective, and behavioral dimensions was constructed and administered to a group of 73
tenth-grade students enrolled in an Anatolian high school in Sincan, Ankara. Based on the data
collected from this pilot study, several items were revised, and the modified version of the scale was
subsequently administered to a new group of 68 students from grades 9 to 12 studying at a private
educational institution in Yenimahalle, Ankara. The implementation process of the developed scale is
ongoing, with the target of reaching a minimum of 140 high school students from various schools in
Ankara. It is expected that the findings obtained from these applications will be consistent with the
pilot data. At the conclusion of the study, the results will be analyzed and compared with findings
from similar studies in the field of digital game-based education and research on history-themed
digital games. Based on the research’s results, recommendations will be made for future applied or
theoretical research in the field of history education.

Keywords: Attitude, scale development, history-themed digital games, high school, history education
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MIiLLi MUCADELE TARIiHi OGRETIiMINDE KAVRAM HARITALARI
TEKNIGINDEN YARARLANILMASI: SAKARYA MEYDAN
MUHAREBESI ORNEGI

Dr. Enes OZ

Nevsehir Hac1 Bektas Veli Universitesi
enesoz@nevsehir.edu.tr

OZET

Kavram haritalari, bir konu icerisinde yer alan bilgi ve anahtar kelimelerin birbiri ile iligkisinin akilda
kalici hale getirilmesi adina kullanilan bir 6gretim teknigidir. Tarih egitiminde de etkili 6gretim
saglayan bu yoOntemde, aktarilacak konunun 6n plandaki kavramlari belirlendikten sonra genelden
ozele dogru tipki bir ag gibi birbiri ile oriintiilii hale getirilir. Boylece dgrenilmesi gereken bilgiler tek
bir gorsel iizerinden sunulurken, Ogrencilerin kavramlarin birbiri ile iliskisini ¢dzebilmesine de
yardimc1 olmaktadir. Milli Miicadele siirecindeki savaslarin anlatiminda da bu yontemin kullanilmasi
etkili bir 6grenme siirecinin gergeklestirilmesine yardimei olmaktadir. Bu baglamda Sakarya Meydan
Muharebesi’nin anlatimi noktasinda kavram haritalar1 tekniginin kullanilmasi ¢aligmanin temel
argimanint ihtiva etmektedir. Bu teknik, Sakarya Meydan Muharebesi konusunda bulunan
kavramlarinin bir arada goriinmesini saglarken, bu kavramlarin sinir aglann seklinde birbirine
baglanmasi ¢alismanin 6nemini olusturmaktadir. Calisma yonteminde dokiiman incelenmesi yaklagimi
ile Sakarya Meydan Muharebesi’nin 6gretiminde kullanilan kavramlar incelenip, belirlenmis ve bu
kavramlarin birbiri ile olan baglantilar1 degerlendirilerek grafiksel bigimde aktarilmistir. Sakarya
Meydan Muharebesi’nin 6gretiminde kavram haritalama yonteminin kullanilmasi ile daha istikrarls,
pratik ve terimlerin tamaminin tek bir grafikte goriildiigli anlatim siireci gergeklestirilmektedir. Bu
bulgularin yani sira muharebe 6zelinde Mustafa Kemal Pasa ile baglantili gelismeler, muharebenin
muhtelif adlandirmalari, gelisimi ve sonuglari basta olmak iizere bir¢ok gelisme bu yontem ile kavram
grafigine aktarilmaktadir. Bu durumun ders kaynaginda yer alan bilgiler arasindaki temel kavram
baglantilarinin kurulmasini, 6grenme siirecinin hizlanmasini ve sebep-sonug iligkisinin de daha giiclii
kurulmasini kolaylastirmaktadir.

Anahtar Kelimeler: Kavram haritalari, kavram grafigi, Milli Miicadele, Sakarya Meydan Muharebesi
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UTILIZING CONCEPT MAP TECHNIQUE IN TEACHING THE
HISTORY OF THE NATIONAL STRUGGLE: THE EXAMPLE OF THE
BATTLE OF SAKARYA

Dr. Enes OZ
Nevsehir Hac1 Bektas Veli University

ABSTRACT

Concept maps are a teaching technique used to make the relationship between information and
keywords within a subject memorable. In this method, which also provides effective teaching in
history education, the foreground concepts of the subject to be conveyed are determined and then they
are patterned with each other like a network, from general to specific. In this way, while the
information to be learned is presented through a single visual, it also helps students understand the
relationships between concepts. The use of this method in the narration of the wars during the War of
Independence helps to realize an effective learning process. In this context, the use of concept maps
technique in the narration of the Battle of Sakarya contains the main argument of the study. While this
technique enables the concepts of the Battle of Sakarya to appear together, the connection of these
concepts in the form of neural networks constitutes the importance of the study. In the study method,
the concepts used in teaching the Battle of Sakarya were examined and determined with the document
analysis approach, and the interconnections of these concepts were evaluated and conveyed
graphically. By using the concept mapping method in teaching the Battle of Sakarya, a more stable
and practical teaching process is achieved in which all the terms are seen in a single graphic. In
addition to these findings, many developments, especially the developments related to Mustafa Kemal
Pasha in the battle, the various naming of the battle, its development and results, are transferred to the
concept chart with this method. This situation makes it easier to establish basic conceptual connections
between the information in the course source, to accelerate the learning process and to establish a
stronger cause-effect relationship.

Keywords: Concept maps, concept graphics, National Struggle, Battle of Sakarya
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OSMANLI’DA EGITIMIN MODERNLESMESI SURECINDEKI
ETKILENMELERE BIR ORNEK OLARAK SELIM SIRRI
(TARCAN)’IN MACARISTAN VE ROMANYA’DAKI EGITIiM SiSTEMI
HAKKINDAKI RAPORLARI

Doc. Dr. Erol CIYDEM
Kastamonu Universitesi

OZET

Bu calismada Selim Sirr1 (Tarcan) Bey tarafindan Macaristan ve Romanya egitim sistemi hakkinda
hazirlanmis olan raporlar incelenmistir. Osmanl Imparatorlugu’nda donemin 6nemli egitimcilerinden
olan Selim Sirr1 Bey 1910°lu yillarda bahsedilen iilkelere ziyaretlerde bulunarak s6z konusu iki raporu
hazirlamistir. Cesitli kademelerdeki mektepler hakkinda bilgileri barindiran raporlarin hazirlanis amaci
caligmada ilk olarak tartigilan hususlardan birisi olmustur. Yine caligmada “neden Macaristan ve
Romanya tercih edilmistir?” sorusu cevaplandirilmaya c¢alisilmistir. Raporlardaki sunulan bilgi
birikiminin s6z konusu dénemde yiiriitiilen Osmanl egitim 1slahat1 {izerindeki etkisi nedir? sorusu da
yine c¢aligmada tartigtlmistir. Selim Sirr1 Bey, oOzellikle Macaristan egitim sistemi hakkindaki
raporunda iilkedeki ana mektepleri hakkinda detayli bilgiler sunmustur. 1910°lu yillar Osmanh
Imparatorlugunda okul &ncesi egitim alaninda ilk somut gelismelerin ortaya ¢iktig1 bir siirectir. Bu
baglamda séz konusu raporlarin Osmanli Imparatorlugu’nda ézellikle okul dncesi egitim alanindaki
yeniliklerin arka planindaki etkenlerden birisi oldugu ifade edilebilir. Yine raporlar bize o déonem
egitim sistemleri hakkinda bilgi verilen iki iilke ile Osmanli Imparatorlugu’ndaki egitim alanindaki
gelismeleri mukayese etme imkani sunmaktadir. Ornegin; incelenen iilkelerdeki 6grenci sayilari,
Ogretmen yetistirme sistemi, Ogretim programlari gibi c¢esitli basliklarda bilgiler raporlarda yer
almaktadir. Anlasilacagi tlizere caligmada ele alinan raporlar hem doneme 151k tutmakta hem de
Osmanli egitim 1slahatinin etkilendigi kaynaklara dair bizlere ipuglari sunmaktadir. Calismadaki
verileri Tiirkiye Cumhuriyeti Cumhurbagkanligi Devlet Arsivlerinden ulasilan s6z konusu raporlar
olusturmaktadir. S6z konusu iki raporun transkripsiyonu gerceklestirilerek raporlarin analizi glintimiiz
Tiirkcesine c¢evrilen metin iizerinden yapilmistir. Raporlarin analizi sonucu elde edilen bulgular
raporlarin hazirlandigi donemki egitim 1slahat1 da dikkate alinarak degerlendirilmistir. Bu anlamda
s0z konusu calismada yontem olarak tarihsel arastirma kullanilmistir. Tarihsel arastirma deseninde
amag tarihi deger tasiyan veriyi manipiile etmeden ge¢miste ne oldugunu anlamaktir.

Anahtar Kelimeler: Osmanli Imparatorlugu, Selim Sirr1 (Tarcan), 1slahat
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SELIM SIRRI (TARCAN)’S REPORTS ON THE EDUCATION
SYSTEMS IN HUNGARY AND ROMANIA AS AN EXAMPLE OF
INFLUENCES ON THE MODERNIZATION OF EDUCATION IN THE
OTTOMAN EMPIRE

Assoc. Prof. Erol CIYDEM
Kastamonu University

ABSTRACT

This study examines reports prepared by Selim Sirr1 (Tarcan) Bey on the education systems of
Hungary and Romania. Selim Sirr1 Bey, one of the most important educators of the Ottoman Empire,
visited the countries mentioned in the 1910s and prepared the two reports in question. The purpose of
preparing the reports, which contain information about schools at various levels, was one of the first
issues discussed in the study. The study also attempted to answer the question, “Why were Hungary
and Romania chosen?” The impact of the information presented in the reports on the Ottoman
educational reforms carried out during that period was also discussed in the study. Selim Sur1 Bey
provided detailed information about the main schools in Hungary, particularly in his report on the
Hungarian education system. The 1910s were a period when the first concrete developments in
preschool education emerged in the Ottoman Empire. In this context, it can be said that these reports
were one of the factors behind the innovations in preschool education in the Ottoman Empire. The
reports also provide us with the opportunity to compare the developments in the field of education in
the Ottoman Empire with those in two other countries where information about the education systems
of that period is provided. For example, the reports contain information on various topics such as the
number of students in the countries examined, the teacher training system, and teaching programs. As
can be understood, the reports discussed in this study shed light on the period and provide clues about
the sources that influenced Ottoman educational reforms. The data in this study consists of the
aforementioned reports obtained from the Presidential Archives of the Republic of Tiirkiye. The two
reports, which were written in Ottoman Turkish, were transcribed and analyzed based on the texts
translated into modern Turkish. The findings obtained from the analysis of the reports were evaluated
taking into account the educational reforms of the period in which the reports were prepared. In this
sense, historical research was used as the method in this study. The aim of historical research is to
understand what happened in the past without manipulating data that has historical value.

Keywords: Ottoman Empire, Selim Sirr1 (Tarcan), reform
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OKUL RADYOSU

Dog. Dr. Sabri BECERIKLI

Bursa Uludag Universitesi
beceriklisabri@uludag.edu.tr

Yasemin HAZIROGLU

Bursa Uludag Universitesi
hazirogluyasemin@gmail.com

OZET

Teknoloji insan oglunun egitim-6gretim de dahil olmak iizere bir¢ok faaliyetinde yer edinmistir.
Giinlimiizde oOgretime yardimci olmak, Ogretimi gelistirmek tizere bilgisayar teknolojisinden
faydalanilmaktadir. Tiirkiye’de bilgisayar teknolojisinden 6nce 6gretimi desteklemek icin radyolar
kullanilmigtir. TRT onciiliigiinde, 6gretmenler, dgrenciler ve hatta okullu olmayan yetiskinlerin bilgi
birikimini artirmak {izere radyoda cesitli programlar yapilmistir. Bu dogrultuda Milli Egitime Bagh
olarak Film-Radyo ve Televizyon ile Egitim Merkezi igerisinde Okul Radyosu kurulmustur. 1963
yilinda deneme yayinlari ile baslayan Okul Radyosu, 1967°de yayin hayatina girmistir. Radyonun
haftalik yayin c¢izelgesinde dersler, ilkokul, ortaokul, lise ve genel seviye dersleri seklinde
siniflandirilmustir. {lkégretim ve ortadgretim igin kullanilacak radyo egitim programlari, Egitim
Programlar1 Danisma ve Koordinasyon Kurulu biinyesinde olusturulmustur. Yetiskinler icin Ocak
Bas1 programu ile tarim ve hayvancilik iizerine egitim verilmesi planlanmistir. Ayrica kadinlar igin
anne ve ¢ocuk sagligi, ev ve aile yonetimi konularinda yayinlar yapilmistir. 1969 yili itibariyle Okul
Radyosu Kilavuzu adi ile basili materyaller yaymlanmaya baglanmigtir. Kilavuzlar bir nevi ders
planlart gibi olup program igerisinde yapilacak dersler ile ilgili genel bir tasar1 ortaya koymustur.
Caligmada Okul Radyosunun tarihsel siireci ele alinmig, Tiirkiye’nin 1960’11 yillarinin sonlarindaki
teknolojik durumunun egitim hayatindaki roliiniin ne oldugu sorusuna odaklanilmistir. Calisma dogasi
geregi tarihsel bir aragtirmadir. Tarihsel arastirma, gegmisin 6grenilmesini, anlasilmasini saglayarak
giiniimiizde gerceklesenlerin tarihsel bir siireci oldugunu gostermek ister. Mevcut ¢alisma tarih
arastirmalarinda kullanilan usul {izere yazili materyallere dayandirilmistir.

Anahtar Kelimeler: Uzaktan 6gretim, 6gretim teknolojisi, radyo ile 6gretim, okul radyosu
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SCHOOL RADIO

Assoc. Prof. Sabri BECERIKLI
Bursa Uludag University

Yasemin HAZIROGLU
Bursa Uludag University

ABSTRACT

Technology has become an integral part of many human activities, including education and
instruction. Today, computer technologies are widely utilized to support and enhance teaching and
learning processes. Before the widespread use of computers in Tiirkiye, radio broadcasting was
employed to support education. Under the leadership of Turkish Radio and Television Corporation
(TRT), various radio programs were developed to increase the knowledge base of teachers, students,
and even adults outside the formal education system. In line with this objective, the School Radio was
established within the Center for Education via Film, Radio, and Television under the Ministry of
National Education. Initiated with trial broadcasts in 1963, School Radio officially began broadcasting
in 1967. In the weekly broadcast schedule of the radio, lessons were categorized into primary school,
middle school, high school, and general-level courses. The radio education programs intended for
primary and secondary education were developed under the Education Programs Advisory and
Coordination Board. For adults, the Ocak Bas: program was designed to provide training on
agriculture and livestock. Additionally, broadcasts for women focused on maternal and child health, as
well as home and family management. Starting in 1969, printed materials titled School Radio Guide
were published. These guides functioned similarly to lesson plans, presenting a general framework for
the educational content to be delivered through the broadcasts. This study explores the historical
development of School Radio and focuses on the role of Tiirkiye’s technological landscape in the late
1960s within the educational field. Due to its nature, the research adopts a historical research design.
Historical research aims to reveal that current developments are part of a historical continuum by
facilitating the understanding and learning of the past. The present study is based on written materials
in accordance with the methods commonly employed in historical research.

Keywords: Distance education, instructional technology, radio-based teaching, school radio
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II. DUNYA SAVASI YILLARINDA TURKIYE’DE MiLLi TARIH
EGITIMI POLITIKALARI: TBMM ZABIT CERIDELERI ISIGINDA
BiR ANALIZ

Dr. Ahmet KORKMAZ
Nevsehir Hac1 Bektas Veli Universitesi
ahmetkorkmaz@nevsehir.edu.tr

OZET

30 Ocak 1933’te NAZI Partisi lideri Adolf Hitler’in iktidara gelmesi ve 1. Diinya Savasi’nda
umdugunu bulamayan fasist italya’nin Milletler Cemiyeti’nin getirdigi diizene isyan etmesi, yaklasik 6
yil siirecek olan II. Diinya Savasi’nin dogum sancilar1 olmustur. 1938 yilinin sonuna dogru Mustafa
Kemal Atatiirk’iin erken vedas: ve yeni bir diinya savasi gibi iki biiylik talihsizlikle yiizlesmek
zorunda kalan Tiirkiye Cumhuriyeti’nin 2. Cumhurbaskani olarak ismet Inonii segilmistir. inénii’niin
yonetim kadrosunda Siikrii Saragoglu, Feridun Cemal Erkin, Numan Menemencioglu, Fevzi Cakmak,
Kazim Karabekir gibi onemli biirokratlar ve askerler bulunmaktadir. Ulus devlet anlayiginin
mimarlarindan olan bu elit kadro, I. Diinya Savasi’nin ve Kurtulus Savasi’nin zorluklarmi ve
sikintilarin1 canli bir sekilde hafizalarinda tutmuslardir. Bununla beraber disardan gelebilecek
tehlikelere karst milli dis politika ilkelerinden asla taviz vermemisler, dahasi okullarda genglere Milli
Tarih suuru asilamayi, ulusun birlik ve beraberligini saglamayi, aidiyet ve vatan sevgisi duygularini
islemeyi amaclamislardir. Bu baglamda TBMM Zabit Ceridesi Tutanaklarina goére II. Diinya Savasi
sirasinda Cumhuriyet Hiikiimeti’nin Milli Tarih anlayisina yonelik Meclis’te gosterdigi hassasiyetler
caligmanin temel amacini ihtiva etmektedir. Calismada nitel arastirma yontemlerinden dokiiman
analizine bagvurulmustur. Calismanin bulgularina gore, farkli irk, din ve dillere mensup unsurlardan
olusan Osmanli Devleti’nin yikilisinin ardindan kurulan Tirkiye Cumbhuriyeti, II. Diinya Savasi
siirecinde demokratik kaygilardan ¢ok tiniter, milli, korumaci ve izole bir politika izlemistir. Milli
Tarih Egitimi anlayis1 ise, Hasan Ali Yiicel’in Maarif Vekili oldugu II. Diinya Savasi yillarinda
(1939-1946) tavizsiz bir devlet politikasi olarak siirdiirilmiistiir. Bu yoniiyle ¢alisma, TBMM’de
yapilan miizakereler cergevesinde inénii Hiikiimeti'nin Milli Tarih Egitimi politikalarina farkli ve
karsilagtirmali bir bakis agis1 sunmaktadir.

Anahtar Kelimeler: Milli tarih, tarih egitimi, tarih suuru, II. Diinya Savasi, TBMM Zabit Cerideleri,
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NATIONAL HISTORY EDUCATION POLICIES IN TURKIYE DURING
WORLD WAR I1: AN ANALYSIS IN LIGHT OF THE TURKISH
GRAND NATIONAL ASSEMBLY MINUTES

Dr. Ahmet KORKMAZ
Nevsehir Hac1 Bektag Veli University

ABSTRACT

The coming to power of Adolf Hitler, the leader of the NAZI Party, on January 30, 1933, and the
revolt of fascist Italy, which could not find what it hoped for in World War 1, against the order brought
by the League of Nations, were the birth pangs of World War |1, which would last for about 6 years.
Towards the end of 1938, the Republic of Tiirkiye, which had to face two great misfortunes, such as
the early farewell of Mustafa Kemal Atatiirk and a new world war, became the 2nd President of the
Republic of Tiirkiye. Ismet Indnii was elected as the President. There are important bureaucrats and
soldiers such as Siikrii Saracoglu, Feridun Cemal Erkin, Numan Menemencioglu, Fevzi Cakmak,
Kazim Karabekir in the management team of Inénii. This elite cadre, who are among the architects of
the nation-state understanding, have vividly kept the difficulties and troubles of World War | and the
War of Independence in their memories. However, they have never compromised on the principles of
national foreign policy against the dangers that may come from outside, and moreover, they have
aimed to instill the awareness of National History in young people in schools, to ensure the unity and
solidarity of the nation, and to cultivate the feelings of belonging and patriotism. In this context,
according to the Minutes of the Grand National Assembly of Tiirkiye, the sensitivities shown by the
Republican Government in the Parliament regarding the understanding of National History during the
Second World War contain the main purpose of the study. In this study, document analysis, one of the
qualitative research methods, was employed. According to the findings, the Republic of Tiirkiye,
established after the collapse of the Ottoman Empire—which had been composed of elements
belonging to different races, religions, and languages—pursued a unitary, national, protectionist, and
isolated policy during World War Il, rather than one driven by democratic concerns. The
understanding of National History Education, on the other hand, was maintained as a strict state policy
during the years of World War Il (1939-1946), when Hasan Ali Yiicel served as Minister of
Education. In this respect, the study provides a distinct and comparative perspective on the National
History Education policies of the inénii Government within the framework of the debates held in the
Grand National Assembly of Tiirkiye (TBMM).

Keywords: National History, history education, historical consciousness, World War 1, TBMM
Minutes
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CEVRESEL TARIH YAKLASIMI CERCEVESINDE 9. SINIF TARIH
DERS KiTAPLARI UZERINE BIR INCELEME

Dr. F. Ozge BAYRAM KARADAG
Siileyman Demirel Universitesi
fatmaozgebayram@sdu.edu.tr

OZET

Tarih egitimi, bireylerin ge¢cmise dair bilgi edinmesinin yani sira tarihsel olaylarin arka planindaki
sosyal, ekonomik ve gevresel etkenleri kavramasini da saglar. Cevresel tarih disiplini, insan
topluluklari ile dogal ¢evre arasindaki karsilikli etkilesimi tarihsel siire¢ iginde inceleyerek, gevresel
degisimlerin insan faaliyetleri iizerindeki etkilerini ve insanin doga tizerindeki doniisiim giiciinii ortaya
koyar. Tarimin gelisimi, sanayi devrimi ya da iklim degisikligi gibi konular, ¢evresel tarihin temel
inceleme alanlar arasinda yer alir. Boylece tarih egitimi, ¢evresel farkindalikla harmanlanmis
biitiinciil bir bakis agis1 kazandirir. Bu ¢alismanin amaci, 9. smif tarih ders kitaplarinda gevresel tarih
temalarinin yer alma durumlarini incelemektir. Arastirma, lise tarih programinda uygarliklar ve
insanin c¢evreyle iliskisi daha ¢ok 9. Sinifta vurgulanmistir. Nitel aragtirma desenlerinden dokiiman
incelemesi teknigi kullanilarak yiiriitilmiistiir. Aragtirmada 2018 ve 2024 tarih dersi Ogretim
programlarina gore yazilmis lise 9 tarih ders kitaplari incelenmistir 2023-2024 6gretim yilinda Milli
Egitim Bakanligi tarafindan basilan 9. simif tarih ders kitabi incelenmistir. Veriler, icerik analizi
yontemiyle; tarim devrimi, dogal afetler, iklim ve cografyanin yerlesim iizerindeki etkisi, doga-insan
etkilesimi ve gevresel sorunlarin tarihsel izleri gibi temalar ¢ercevesinde analiz edilmistir. Calismanin
bulgularina gore, tarih ders kitaplarinda ¢evresel tarih unsurlarina sinirli ama anlamli bir sekilde yer
verildigi goriilmiistiir. Ozellikle Tarim Devrimi, gd¢ebe-yerlesik yasam bigimleri, kuraklik ve afetler
gibi konular ¢evreyle iliskilendirilmis; ancak bu temalarin disiplinler arasi sunumu g¢ogunlukla
yiizeysel kalmistir. Gorsel materyallerin ise bu baglami desteklemede yetersiz kaldig tespit edilmistir.
Sonu¢ olarak, tarih ders Kkitaplarinin ¢evresel tarih bilincini destekleyecek sekilde yeniden
yapilandirilmasi dnerilmektedir.

Anahtar Kelimeler: Tarih egitimi, ¢evresel tarih, dokiiman analizi, 9. siif, tarih ders kitabi, ¢evre
egitimi
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AN EXAMINATION OF 9TH GRADE HISTORY TEXTBOOKS FROM
THE PERSPECTIVE OF THE ENVIRONMENTAL HISTORY
APPROACH

Dr. F. Ozge BAYRAM KARADAG
Stileyman Demirel University

ABSTRACT

History education not only allows individuals to acquire knowledge about the past but also enables
them to comprehend the social, economic, and environmental factors underlying historical events. The
discipline of environmental history examines the reciprocal interaction between human communities
and the natural environment within a historical context, revealing the effects of environmental changes
on human activities and humanity’s transformative power over nature. Topics such as the development
of agriculture, the Industrial Revolution, and climate change are among the core areas of inquiry in
environmental history. Thus, history education can impart a holistic perspective enriched with
environmental awareness. The purpose of this study is to examine the extent to which environmental
history themes are included in 9th-grade history textbooks. This grade level was chosen because the
high school history curriculum places a particular emphasis on civilizations and the human-
environment relationship in the 9th grade. The study was conducted using document analysis, a
qualitative research method. The 9th-grade history textbook published by the Ministry of National
Education for the 2023-2024 academic year, which was prepared in accordance with the 2018 and
2024 history curricula, was analyzed. The data were analyzed using content analysis, focusing on
themes such as the Agricultural Revolution, natural disasters, the impact of climate and geography on
settlement, human-nature interaction, and the historical traces of environmental problems. The
findings of the study indicate that environmental history elements are present in the history textbooks
in a limited yet meaningful manner. Specifically, topics such as the Agricultural Revolution, nomadic
versus sedentary lifestyles, drought, and disasters were linked to the environment; however, the
interdisciplinary presentation of these themes was found to be largely superficial. Furthermore, the
visual materials were found to be inadequate in supporting this context. In conclusion, the study
recommends that history textbooks be restructured to better support the development of an
environmental history consciousness.

Keywords: History education, environmental history, document analysis, 9th grade, history textbook,
environmental education
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